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ABSTRACT

Fam ily Tem poral O rganization  and C hildren 's Affect Regulation: A Q uantitative 

a n d  Qualitative S tudy  o f Families Living in  a N ew  York City Hom eless Shelter

by

Skye Alexa C ourtney W ilson

Adviser: Peter Fraenkel, Ph.D.

This study  exam ined the hypothesis th a t tem poral organization of family 

life is associated w ith  ch ildren 's affect regu la tion  in  hom eless families. Forty- 

seven  families w ith  ch ild ren  betw een ages th ree  an d  twelve participated in this 

study , com pleting questionnaires about fam ily tim e and  routines, children's 

affect regulation, and  child  behavior problem s. A  subset of tw enty-one families 

participated in  interview s tha t inquired into fam ily routines and children 's affect 

regulation according to the  parent. Two of these families w ere selected for 

qualitative analysis of them es that illum inated  the hypothesis tested. 

Correlational analyses revealed statistically significant relationships between 

fam ily tem poral organization and  children's affect regulation. N o association 

w as found betw een tem poral organization and  general child behavior problems. 

These findings confirm  the hypothesis that a  specific relationship exists between 

child  affect regulation  and  family tem poral organization  rather than  family 

tem poral regulation hav ing  a broader association w ith  child psychopathology.
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Q ualitative analysis suggested child  affect re g u la tio n  m ay be m o st associated 

w ith  fam ily tem poral patterns th a t are both  str-uctured  and flexible. In  addition, 

a p a ren t's  ability to focus on  details of fam ily sch ed u les  and child  affective states 

m ay provide part of the link betw een a ffec t regulation an d  tem poral 

organization. Clinical applications of these f in d in g s  are discussed.
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so m u ch  depends 
u p o n

a  red  w heel 
b a rro w

— William Carlos Williams 
pediatrician , poet
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INTRODUCTION

The idea for this s tu d y  g rew  ou t of a  curiosity abou t h o w  the rhythm, of 

children 's em otional life reflects the  ebb and  flow of daily fam ily  life, m om ent to 

m om ent and day  to day . The b roadest question  asked is h o w  internal life is 

shaped  by the m atrix of life 's m any influences, including fam ily  m em bers' inner 

w orlds as well as their routines. H o w  does the environm ent th a t children live in 

bear a  relationship to the  developm ent of their em otional selves? W hat happens 

w hen  that environm ent is pushed  in to  a  position of im portance  because of the 

lim itations im posed by poverty? A  m ain  in ten tion  of this s tu d y  w as to focus on 

the lives of poor fam ilies, because these families are o ften  overlooked in 

psychological research a n d  because how  they m eet their s trugg les has m uch to 

teach about how  fam ilies' functioning and  children 's in n e r experiences are 

affected by adversity.

Overview and Significance of the Study

Informed by bo th  psychoanalytic and  fam ily system s theory, this study  

brings together two key aspects of a  fam ily 's functioning—th e  organization of 

fam ily time and  how  th a t o rganization  relates to the em otional functioning of the 

ch ild ren—in a w ay n o t yet discussed in the literature. I t examines this 

relationship in families liv ing  in a N ew  York City hom eless she lte r.1

1 This study does not examine differences between homeless and housed fam ilies.
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Sheltered hom elessness m ay be a  unique vantage po in t from w hich to 

v iew  the relationship betw een  fam ily tim e and  child em otional functioning. 

W ithout the perm anen t boundaries of a hom e to define the  families' physical 

identity , these families m ay  need to rely  even more u p o n  the boundaries of a 

regu lar schedule and  fam ily routine to create a sense of regularity and  

predictability in  their w orld . That is, predictability of events during shared  

fam ily time, established by  the daily structure  of a schedule, may become a 

substitu te  for the lack of a consistent structure  provided b y  perm anent housing. 

W hile it  is hypo thesized  tha t the degree of regu larity  in  the tem poral 

organization of fam ilies' lives relates to the degree of the ir children's affect 

regulation (a psychological concept rela ting  to the in ternal m anagem ent of 

feelings) in all families, th is first test of this hypothesis exam ines this relationship 

w ith in  a  group of fam ilies in  w hich it m ay be m ore clearly revealed. In addition, 

if tem poral regulation is in deed  related to child affect regulation , this association 

w ould  suggest an  im p o rtan t in tervention  for encouraging the  positive em otional 

developm ent of ch ild ren —nam ely, encouraging fam ilies to develop clear, 

regular schedules.

Both of these a re a s—tim e and  affect regulation—have recently come to 

the forefront of investigation in the social sciences, b u t have also left m uch 

g round  to cover. For exam ple, w hereas tim e's influence o n  families has become 

a  recent topic of m arked  in terest am ong sociologists (Daly, 1996; Hochschild,
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1997; Hochschild & M achung, 1989; Levine, 1997; M cG rath & Kelly, 1986; Schor, 

1991), lim ited w ork has been done to  understand specifically the role of time in 

shap ing  the  em otional life of families o r their children (see, how ever, Fraenkel, 

1994, an d  Fraenkel & W ilson, 2000, for an  analysis of tim e factors in couples' 

em otional functioning). Additionally, affect regulation is just beginning to be 

understood  em pirically in the psychological literature (Fox, 1994), with few 

studies investigating how  facets of fam ily life may influence its course (Sroufe & 

Fleeson, 1988). It is also increasingly seen to be essential to  psychological health 

(Greenspan, 1997; Pine, 1998).

Also, m ost studies of time and  fam ily life have been  lim ited to middle- 

class families, typically analyzing how  increasing w ork  dem ands of middle-class 

jobs affect families' happiness (e.g., Galinsky, 1999; H ochschild, 1997; Hochschild 

& M achung, 1989). V irtually no research has investigated the  qualitative aspects 

of fam ily life in hom eless families (see, however, S tyron, Janoff-Bulman, & 

Davidson, 2000, abou t form erly hom eless m others' perspectives). This study is 

in tended to contribute to the clinical psychology research literature on urban 

hom eless families, w hich is an  understudied  and vulnerable population.

The Context of Welfare-to-Work Legislation

Participants in  this study come horn  homeless families living in a 

nonem ergency shelter in  the South Bronx run  by HELP USA, N ew  York City's 

largest private fam ily shelter provider. This population has come under recent
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scru tiny  as the hom eless in  N ew  York a re  just starting to be affected directly by 

the Personal Responsibility an d  W ork O pportun ity  Reconciliation Act of 1996, 

also know n as the w elfare-reform  act. T his law  dram atically changed  eligibility 

for public  assistance, requ iring  tha t recipients participate in  w o rk  program s in  

exchange for benefits th a t w ou ld  also h av e  strict time lim its. The larger study  

from  w hich these d a ta  w ere d raw n  w as begun in  connection  w ith  the 

developm ent of a fam ily-based w elfare-to-w ork suppo rt p rog ram , a  program  

in tended  to ease the  transition  from  welfare dependency  to  successful 

em ploym ent. This transition  has not gone  well for welfare recip ients in  regular 

w ork  program s so far. For exam ple, one study  found m ore th an  70 percent of 

participants in state-sponsored  w elfare-to-w ork program s h a d  lost their first job 

w ith in  twelve m onths (Vice P residen t's  W elfare-to-W ork Coalition, 1999). 

C oncerns about their children, such as the  adequacy of ch ildcare and  w orry 

abou t the im pact of paren tal absence on  children once paren ts  re tu rn  to work, 

are considered to be pow erfu l factors in  p aren ts ' capacity or w illingness to move 

off w elfare and m ain tain  em ploym ent (W ilson, Ell wood, Brooks-G unn, 1995).

Although the focus of the research  described in  this d isserta tion  is not 

directly  on  w elfare-to-w ork issues, one of the  ideas behind the larger study  from  

w hich  these data  are taken  is th a t a fam ily 's time regulation a n d  the  children 's 

affect regulation are tw o variables th a t m ay  influence w elfare-dependent and  

form erly w elfare-dependent paren ts ' capacity  to m aintain em ploym ent. First, it
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is hypothesized th a t a regular tem poral p a tte rn  a t home will accom m odate a n d  

suppo rt the p a ren t's  going to work. Second, a child's ability to successfully 

regulate affect a t hom e and  a t school is hypo thesized  to play an  im p o rtan t ro le  in  

a  parent's being  able to focus successfully o n  a  job. For exam ple, behav io r 

related to dysregu lated  affect in  the child  is likely to interfere w ith  a p a ren t's  

ability to w ork  by  m aking the parent resp o n d  to frequent dem ands from  the 

school or child a n d  by causing the paren t to  w orry  about the child 's em otional 

health. Parents of d isrup tive  children are  often  tracked dow n  by school officials 

insisting that they  pick up  their children fro m  the school because of m isbehavior 

in  the classroom. Also, if dysregulation o n  either side of this equation  is left 

unattended to, it  is possible that, if there exists a relationship betw een the  tw o, 

tem poral dysregulation  and  affect dysregu lation  m ay form  a m u tua lly  

reinforcing vicious circle (Wachtel, 1977,1993), each exacerbating the o ther, th a t 

could significantly interfere w ith  a  parent successfully getting an d  keep ing  a job. 

It could also reduce the possibilities for positive, transm utative experience as a  

vicious circle takes ho ld  and  worsens conditions overall in  the fam ily (W achtel, 

1977,1993).

Applied Clinical Aspects of This Research

D em onstrating tha t the rhythm  of fam ily life reliably correlates w ith  

children's affect-regulating abilities could p rov ide  clinicians w ith  a m inim ally  

intrusive tool for assessing w hat kind of pa ren ting  environm ent is in  place in  a
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family. A tem poral assessm ent of fam ily time and  routines can  be seen as a  m ore 

"objective"-seem ing, less potentially  judgm ental approach  to  parents. It allow s 

the clinician to approach topics th a t parents often have difficulty describing or 

feel som ew hat defensive ab o u t—parenting and  children 's em otional 

functioning—as w ell as provides a jum ping-off po in t for a  nuanced discussion of 

a particu lar fam ily 's life. It cou ld  also provide a  concrete in tervention to beg in  a 

process of change. Family tem poral organization could  thus be seen as a k in d  of 

"m arker variable" of affect regu la tion  (P. Fraenkel, personal com m unication, 

Septem ber 15,1998).

A pplied Programmatic Aspects of This Research

The findings about fam ily and  child functioning from  this study w ill also 

help to refine a preventive, psychoeducational in tervention  for hom eless and  

form erly hom eless families partic ipating  in w elfare-to-w ork program s affiliated 

w ith the  larger study. The in tervention  is conducted in hom eless shelters as a 

M ultiple Family Discussion G roup  (MFDG), w hich brings together four to seven 

families for eight sessions. This p rogram  is currently  im plem ented by  the 

A ckerm an Institute for the Fam ily an d  HELP USA. The subjects for the p resen t 

study participated  in  this p rog ram  follow ing participation in  the research. The 

aim  of the  suppo rt program  is to im prove paren ts ' ability to engage in  and  

m aintain  em ploym ent by p rov id ing  fam ily-oriented m ental-health  su p p o rt and
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parenting  assistance as parents m ake the  transition from  w elfare to vwork. The 

program  is planned to  be replicated b o th  locally and nationally.

The MFDG is a system ic-intervention model developed  in itia lly  for 

hospitalized psychotic patients and  th e ir families and  is u sed  incresasingly in  

m edical settings involving chronic illnesses an d  with fam ilies w ith  arm alcoholic 

m em ber (Steinglass, 1998). It is un ique  in  its group-treatm ent design  “because it 

brings families together to discuss issues in  com m on and to do  g roup  exercises as 

directed by the MFDG leaders. These g roups have been sh o w n  -to reduce 

feelings of isolation in  the families, to  significantly influence m edical outcom es 

for the patients in  the groups, a n d  to  reorient fam ilies aw ay ' from  a 

preoccupation w ith  the illness of the  fam ily m ember to w ard  a  health ier 

functioning family system  (Steinglass, 1998).

An exercise for the MFDG resu lting  from  this study could  be to Slave each 

fam ily describe their "typical day" an d  how  a  parent's re tu rn  to  w ork  m ig h t  a lter 

this schedule. Parents could be encouraged  to create a regular schedulle w ith  an  

understanding  of its im portance for the ir children 's developm ent as w e ll  as their 

ow n adjustm ent to changes caused by w ork. Through th is m o re  indirect 

approach  of m aking informed changes to their typical day, fam ilies th_at appear 

to have particularly chaotic hom e environm ents m ay be able to im prove 

em otional dynamics w ithout m ore in tensive psychological help  th a t m_ay no t be 

available or sought. In  theory, as fam ilies in  the group im plem ent schedule

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



8

changes th a t p ro v id e  m ore predictability  and notice ch ild ren 's increased  ability 

to regulate em otion, these changes w ou ld  bu ild  on  them selves, encouraging 

m ore awareness o f th is link a n d  lead ing  to further im proved  tem poral and  affect 

regulation, creating  a  positive cycle of change (W achtel, 1977,1993).
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REVIEW OF THE LITERATURE

The follow ing w ill sum m arize  relevant literature th a t inform s this 

dissertation. First, research ab o u t tim e and  its relationship to fam ily life w ill be 

reviewed. A n exploration of affect regulation w ill follow. Then w ill come an 

investigation of the theoretical basis for an  intersection of these tw o areas, 

including a reflection on  W innicott's w ritings o n  the relationship be tw een  time 

and  the developm ent of an  in tegrated  self in  children. Finally, there  w ill be an 

exploration of some aspects of hom elessness to  elaborate the context of this 

dissertation.

Tim e and the Family 

The Time Famine and Current D iscourse About the Family and Tim e

In the face of increasing w ork  hours, less leisure time, an d  technological 

changes th a t b lur hom e and  w o rk  boundaries, American society has voiced a 

loud  com plaint about the pace of life, m aking the topic of tim e increasingly 

popular. As p a rt of the a ttem p t to sort ou t this latest change, overall attention 

has shifted in  focus on the effects of this harried  lifestyle from the ind iv idual to 

the effects on  the family. A m ajor scholarly contribution to this d iscussion  of 

tim e's im pact on  the fam ily is Families & Time: Keeping Pace in a Hurried Culture 

(Daly, 1996).

Daly points ou t tha t until recently m ost discussion has centered  o n  issues 

of quan tity—essentially on how  little tim e family m em bers seem  to have  for each
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other and for them selves. The contem porary stereotype is of parents feeling 

desperate to  find  m ore tim e to spend  w ith their children while each m orn ing  

yelling a t their ch ild ren  to hurry  up  and get ready  so as no t to m ake the parents 

late to w ork  (Daly, 1996). There are num erous references to a "time fam ine" and 

people feeling "tim e poor" (i.e., Daly, 1996; Galinsky, 1996; H ochschild & 

Machung, 1989; Schor, 1991), especially as tw o-career couples2 have becom e the 

norm, and people  are experiencing an overall "speed  up  of work and fam ily life" 

resulting in  a  feeling of trem endous strain a t  hom e (Hochschild & M achung, 

1989, p. 9). Schor (1991) found that since the early  1970s there has been a  one- 

third decrease in  leisure time enjoyed by Am ericans and  that the average 

employed ind iv idual is on  the job an additional 163 hours a year, w hich is the 

equivalent of an  extra m onth  of w ork. The greatest change has been in  w om en 's 

lives; w om en are  w orking  the equivalent of 7.5 w eeks per year m ore, w hereas 

men's w ork  schedules increased the equivalent of 2.5 weeks per year.

Because there  is only a finite quantity of tim e in  a day, other aspects of life 

are squeezed to  m ake up  the time spent at w ork, including the time spen t w ith  

children. Econom ist Victor Fuchs found that betw een 1960 and 1986, the time 

parents could spend  w ith  their children d ropped  ten  hours a week for w hites 

and twelve hours a w eek for blacks (cited in H ochschild, 1997, and Schor, 1991). 

Children are n o w  m ore frequently left alone, w ith  up  to one-third of children

2 Recent Bureau of Labor Statistics (1997) indicate that both partners work in more than half of all 
married couples, w ith a steady, significant increase in these numbers over the last few years.
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caring for them selves w hile their paren ts w ork  (Schor, 1991). W om en in  tw o- 

career couples te n d  to  carry m uch of the  bu rden  of w o rk  a t hom e on top  of their 

full-time jobs, p redom inan tly  tak ing  responsibility for " th e  second shift" w hile  

their husbands h av e  m ore leisure tim e and  get m ore  sleep than they  do  

(Hochschild & M achung , 1989).

As d istressing , and  recognizable to m any, as these  statistics are, m any  of 

these observations o f a  hurried  society have been  focused  on  m iddle-class, tw o- 

parent, tw o-career fam ilies w ho are burdened  by e-m ails and  cell phones 

im pinging on  th e ir  hom e life. H ow ever, poor fam ilies are  also affected by the  

vast changes in  th e  labor m arket resulting from  technological and econom ic 

shifts, such as the  la rg e  increase in  low -paying service jobs catering to a tw enty- 

four-hour society w ith o u t a concom itant increase in  su p p o rt systems like h ea lth  

insurance and  ch ildcare  (Chavez-Thom pson, 1999; Seccombe, 2000; W hite & 

Rogers, 2000). T hus, w hether the discourse over th e  tim e famine and  the  

perceived acceleration  of tim e applies to fam ilies of all socioeconomic 

backgrounds for th e  sam e reasons is doubtful. A  de ta iled  analysis of the effects 

on poor families is pa lpab ly  missing.

Time's M eaning in  Evaluating Family Life

Regardless o f socioeconomic class, w hen one tries to m ove away from  the  

research lite ra tu re 's  em phasis on  the quantification of fam ily time to a b ro ad er 

conception of the  fam ily 's  tem poral structure an d  its m eaning, there is a m uch
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sm aller body of w o rk  to  guide investigation. Daly (1996) po in ts out, "In  the 

fam ily literature, there  has been considerable em phasis placed o n  docum enting  

the changes in  the num ber of hou rs th a t family m em bers sp en d  on  various 

activities bu t considerably  less effort com m itted to the exploration  of the 

m eanings of tim e fo r fam ilies" (p. 15).

Some of the  efforts that have  been  m ade  in this direction have  focused on  

theory-based explanations of tem poral variations betw een families (for exam ple, 

Fraenkel, 1994; K antor & Lehr, 1975; Reiss, 1981). According to these w riters, 

how  families allocate tim e exposes underly ing  dynamics in  their relationships 

(Fraenkel, 1994; Fraenkel & W ilson, 2000). Revealing patterns include the 

balance of tim e in  w o rk  versus a t  hom e, tim e together versus tim e apart, an d  

tim e for shared  activities versus tim e for individual pursuits (Fraenkel, 1994). 

K antor and Lehr (1975) w rite, " In  a very  im m ediate sense, the w ay  in  w hich  a 

fam ily clocks its m ovem ents [regulates daily  cycles of time] determ ines its 

m em bers' access to affect, pow er an d  m eaning. . . .  It is no overstatem ent to 

suggest that a fam ily 's clocking pa tterns operationally reveal w h a t the fam ily 

considers m ost im portan t"  (pp. 85-86). These theorists suggest th a t daily  

tem poral cycles p rov ide  a valid p o in t of access into family dynam ics, including  

illustration of w ho has pow er, h o w  m uch  closeness is w anted or allow ed, and  

w h a t kind of affect w ill occur am ong fam ily members.
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Empirical Family System s and Tem poral Organization Research

Although in teresting  theory  has em erged in  this area to date, a  lim ited 

am ount of em pirical research has been done on tim e and  fam ily functioning. 

O ne study (Ausloos, 1986) described researchers' observation of the experience 

of tim e in two types of poorly functioning  families. This study concluded th a t in 

families characterized by  rigid fam ily  rules, boundaries w ith the ou tside w orld  

w ere impermeable a n d  there w as alm ost no experience of change in  th e  family. 

Observers felt tim e w as arrested  in  these families. In  families w ith  chaotic 

interactions, in  w hich  boundaries w ith  the  outside w orld  were open a n d  there 

w as an  absence of stable rules, observers noted constant changes w ith  no 

apparen t effects on  the  family in teraction  style. Time in  these families m o v ed  to 

the rhythm  of constantly  occurring events and  appeared  to investigators to be 

experienced by these fam ily m em bers as being unpredictable, alm ost arb itrary . 

Ausloos concludes th a t neither fam ily  type was able to alter its poor functioning  

because neither cou ld  use inform ation effectively from  outside itself. The 

experience of tim e, therefore, m ay  be one clinical indication of the k in d  and 

degree of dysfunction affecting those families.

Based on clinical observation and  some pilo t research, Fraenkel (1994) 

hypothesizes that d istressed couples are m ore likely to have difficulties than  

nondistressed ones in  the tem poral patterns in their relationship, revealing  

underlying struggles around  closeness an d  power. H e further p roposes that
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m arital distress or satisfaction is no t reflected in  any  one set o f tem poral 

pa tterns—rather, th a t degree of satisfaction is linked to  partners' construal of the 

m eaning of the tem poral patterns in  their relationship and  how sim ilar their 

construal of tha t m eaning is. For instance, a couple in  w hich  both p a rtn e rs  prefer 

to spend w eekend days catching up  on  housew ork an d  family obligations and 

seeing each other in  the evening, and  are able to do  so, are likelier to  be m ore 

satisfied w ith  their m arriage than  a couple in w hich  one partner w o u ld  like to 

spend the day w ith  the other bu t the other partner view s w eekends as tim e to 

spend w ith  extended family.

Family tim e and routines

A subset of study  about tem poral organization of fam ily life has 

concentrated specifically on  family routines, w hich is also a focus for this 

research. In general, both  flexibility and  regularity in  routines have b een  found 

to prom ote healthy functioning in  families (Henry & Lovelace, 1995). M cCubbin, 

Thompson, Pim er, & M cCubbin (1988) found that paren ts who rep o rted  their 

family had  predictable activities and  routines and  w ho valued these experiences 

as providing a sense of purpose and  m eaning of fam ily togetherness, regularity , 

and  predictability (called "rhythm ic families" (M cCubbin, T hom pson, & 

McCubbin, 1996)) had  significantly greater strengths in  bonding, flexibility, 

hardiness, and coherence (McCubbin, Thompson, P im er, & M cCubbin, 1988, as 

cited in  McCubbin, Thom pson, & McCubbin, 1996). Also, rhythm ic fam ilies had
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a significant association w ith  fam ily satisfaction, m arita l satisfaction, an d  child- 

developm ent satisfaction, factors which w ere  v iew ed  as indicative of greater 

fam ily adap ta tion  (M cCubbin, Thompson, P im er, & M cCubbin, 1988, as cited in 

M cCubbin, T hom pson, & M cCubbin, 1996). It w as suggested  by Broderick (1990) 

that regularity  in  daily fam ily  routines allow s fam ilies to  bo th  create a  sense of 

continuity w hile  decreasing how  m any decisions m u st be m ade in  term s of 

routine m atters, greatly facilitating  daily life.

Positive effects o f predictable, regular fam ily  routines have also been 

observed in  ind iv idual fam ily  members. A dolescents in  rem arried  households 

w ho experience regularity  in  fam ily time an d  rou tines  h ad  significantly higher 

levels of satisfaction w ith  the  new  household (H enry  & Lovelace, 1995). Also, 

predom inantly  w hite, m iddle-class and upper-m iddle-class families w ith  higher 

levels of m eaningful rou tine  an d  rituals felt their fam ilies w ere well-functioning, 

dependable, a n d  loving. A dolescents in those sam e fam ilies had  h igher general 

self-esteem a n d  identity in tegration  (but n o t so if they  felt they had  to play a 

prescribed ro le  in  fam ily rituals) (Fiese, 1992; Fiese & Kline, 1993). Wolin, 

Bennett, N oonan, and  T eitelbaum  (1980) found  th a t distinct fam ily rituals 

provide som e protection to  children  in stressful ch ild raising  situations.

In term s of the negative  effects of dysregu la ted  hom es, Radke-Yarrow, 

Richters, and  W ilson (1988) found  that negative affect betw een m other an d  child 

was higher in  those com ing from  chaotic hom es, as defined  by disorganization
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an d  unpredictability in  everyday  living, than in  hom es th a t w ere characterized 

by organization and  predictability . W hat is particularly  com pelling about this 

s tu d y  is that this variable statistically accounted for the previously observed 

association between low  socioeconom ic status and  expression of negative affect. 

Thus, unpredictability an d  disorganization seem ed to be the m ediating  factor 

link ing  social class and  negativ ity  in  m other-child dyads.

Brody and Flor (1997) investigated the link betw een  family routines and 

child  academ ic and  psychosocial adjustm ent in  rural, African-Am erican families 

headed  by single m others. This study  grew  ou t of Y oung's (1970, 1974) 

ethnographic research of ru ra l African-American single m others tha t found  these 

m others attem pted to create o rd er and  continuity for their children in  order to 

pro tec t them  from  the stresses of ru ral poverty. Young suggested tha t these 

ch ildrearing  practices w ere inform ed by their belief th a t this k in d  of home 

environm ent would assist the ir children in becom ing self-reliant and  "self­

regulated" adults. Brody an d  F lor's study  (1997) exam ined this concept of "self­

regulation," which they defined  as "the ability to se t and  to a ttain  goals, to plan 

actions and  to consider consequences, and  to persevere" (p. 1001). These authors 

found  an  indirect positive relationship betw een fam ily routines and  child 

achievem ent (mediated th ro u g h  child  self-regulation) and  an  indirect negative 

relationship betw een fam ily routines and externalizing problem s (defined as 

conduct and  antisocial behavior) and  internalizing problem s (defined as
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depression). A  direct link w as found for boys for both  of these variables: Boys 

who came from  m ore routin ized homes show ed  greater academic achievem ent 

and few er internalizing problem s.

Interestingly, these findings em erged regardless of m aternal depressive 

sym ptom atology, w hich w as contrary to the  au tho rs ' hypothesis; thus, m aternal 

depressiveness d id  n o t influence the level o f fam ily routines in this population. 

The authors suggested the chronic nature of the  poverty of the families in  their 

study m ay actually serve to buffer them from  the extreme ends of depression. 

(However, McLoyd (1998) reviews research dem onstrating that chronic 

conditions such as poverty are consistently associated w ith more harm ful effects 

on children's socioemotional functioning th an  transien t stressful events, such  as 

tem porary poverty  (also McLoyd, 1990).)

Therefore, the above research indicates a  num ber of positive effects of 

predictable, regular fam ily routines on ind iv idual and family functioning. 

However, in  one study  of families w ith an insulin-dependent child, despite initial 

research show ing that families that em phasized structuring activities, explicit 

planning, and  clarity regard ing  rules and responsibilities had children w ho h ad  

better adjusted and  adhered  to their diabetic regim ens (Hauser et al., 1991, cited 

in Jacobson e t al., 1994), later research by these sam e investigators found tha t this 

level of family organization was unrelated to  glycemic control over tim e and
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found  th a t in  fact i t  w as m ore strongly influenced by  the affective tone of fam ilies 

(Jacobson e t al., 1994).

Routines and the A lcoholic Family

Peter Steinglass a n d  his colleagues h av e  studied  alcoholic fam ilies 

extensively and h av e  em pirically  analyzed fam ily-system s factors in  these 

troubled families, includ ing  looking a t the qu a lity  of family routines. In  their 

research, they developed  a no tion  of family tem peram ental style, w hich  is m ade 

of three properties: "(1) the  fam ily's typical energy  level; (2) the  fam ily 's

preferred  interactional distance; and  (3) the fam ily 's  characteristic behavioral 

range" (Steinglass, Bennett, W olin, & Reiss, 1987, p. 54). These characteristics 

exert a regulatory function o n  all families, an d  w h e n  alcohol becomes involved, 

the  question of the goodness-of-fit betw een the tem peram ental style of the  fam ily 

a n d  the need for alcohol use  is raised. The "alcoholic family" is one in  w hich  the 

tem peram ental sty le  allow s for alcohol to be w o rk ed  into the fam ily 's daily  

functioning and create  a  stable a lthough distressed system .

These researchers looked a t family da ily  routines, such as sleep-w ake 

cycles, m ealtimes, and  housekeeping, as key observable behaviors th a t reveal 

underly ing  fam ily regu la to ry  processes. Their perception of the m ean ing  of 

routines is consistent w ith  the v iew  proposed in  th is  study. They write:

Routines are  those background behaviors th a t provide structure a n d  form  

to daily life. All fam ilies, no m atter how  chaotic, impose som e o rd er on
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the  pace and p a tte rn in g  of their day -to -day  lives. . . . The w ay  the family 

organizes its u se  of space in th e  hom e is, in  effect, a  projective 

representation of the  struc tu re  of d ie  fam ily 's internal environm ent. The 

use of time a t  hom e is a reflection  of the degree of patterning 

(organization) in  this environm ent. T he fam ily 's use of space an d  time a t 

hom e not only is clearly reflective o f  the  qualitative characteristics of its 

in ternal environm ent b u t  also serves as a  w indow  into the behavioral 

regulators of the constancy of this env ironm ent, (p. 63)

T hey also refer to daily  rou tines as tend ing  to be "unconscious phenom ena" (p. 

176).

H om e observations o f these fam ilies revealed tha t pa ttern s of daily 

rou tines w ere significantly re la ted  to th e  d rink ing  pattern  of the identified 

alcoholic member. In  o ther w ords, the w a y  fam ilies m anaged daily  events in  

their hom e w as correlated w ith  the  d rink ing  style of one of its m em bers (stable 

w et, a lternating between b ingeing  and d ry  periods, stable dry , w ith  no category 

of d rink ing  pattern dem onstra ting  m ore dysfunction in these families than 

another). Thus, these fam ilies had fo u n d  successful fits betw een  family 

tem peram ental styles and  the drinking  p a tte rn  of the alcoholics. This research 

dem onstrates a t a fam ily-system s level a  relationship  betw een the quality of 

fam ily routines and a  quality  of the fam ily  behavior, in this case the style of 

d rink ing  of one of its m em bers. It does no t suggest th a t the family's
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"tem peram ental style" causes the drinking  style, how ever, b u t  does propose they 

are  m utually  reinforcing.

O ther research into tem poral functioning in  alcoholic families 

dem onstrates how  fam ily  routines can act as a  pro tective  factor in the 

transgenerational transm ission  of alcoholism. In Steinglass et a l/s  research 

(1987) it w as found th a t dinnertim e w as the routine m ost likely to be disrupted 

by  alcoholism. Bennett a n d  her colleagues (1987) found  th a t sons of alcoholic 

fathers whose families of origin w ere able to m ain tain  a regular family 

d innertim e were significantly less likely to have become alcoholics themselves 

(Bennett, Wolin, Reiss, & Teitelbaum, 1987). H aw kins (1997) also found that 

d isrup ted  family routines in  alcoholic fam ilies m ediated  the relationship between 

paren tal drinking and  a d u lt  adjustm ent in  the offspring.

In  these studies fam ily routines are looked a t in relationship  to a part of 

the fam ily 's functioning, an d  the preservation of these rou tines is show n to be 

rela ted  to child developm ent (Bennett e t al., 1987; H aw kins, 1997). Relatedly, 

this s tu d y  suggests th a t the  quality of fam ily routines, a  regu la to ry  function as 

defined by Steinglass's w ork, is correlated w ith  the regulation  of affect in the 

children. The concept of affect regulation is explored below.
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Affect Regulation

W hereas the s tu d y  of emotion, has long been a  focus in  psychology, only 

in  recent years has affect regulation becom e a m ajor topic of in terest (e.g., 

Cicchetti &: Izard, 1995; C um m ings & Davies, 1996; Dodge & Garber, 1991; Fox, 

1994; Thom pson, 1994; W alden & Smith, 1997). This shift com es a t a tim e w hen  

em otion has come to  be discussed less exclusively as a  disorganizing, stressfu l 

experience and m ore as one that provides structure to the individual and  is 

biologically adaptive (Thompson, 1994). Also, there is a g row ing appreciation of 

the specific role affect regulation  has in  hum an  life. As Izard  and  Kobak (1991) 

explain, "A nything as pow erful as em otion requires regulation" (p. 318).

The Role of Affect Regulation in  Optim al D evelopm ent and in Psycho­

pathology

Successful affect regulation  plays a  positive role in  developm ent and  its 

absence has a crucial role in  pathology. Its acquisition is a m ajor developm ental 

task (Cole, Michel, & Teti, 1994; Eisenberg & Fabes, 1992), an d  its presence is 

considered one m easure of m ental health  (Cole & Kaslow, 1988). Pine (1998) 

distinguishes betw een conflict-based and  developm ental pathology and  

considers the failure in  affect m odulation to be one of the  m ain form s of 

developm ental pathology. G reenspan (1997), who has w ritten  extensively abou t 

affect regulation, describes the ability to  regulate em otions as "the first core 

process" (p. 71).
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Indeed, absence o r  im pairm en t of affect-regulation abilities is com m on to 

m any disorders of affect o r th o u g h t (Cole, Michel, & Teti, 1994; G reenspan, 1997). 

M any clinical d iso rders include such  affect-dysregulation characteristics as 

inappropriateness of affect, chronic w orry  or tension, b lun ting  or avoidance of 

em otions, and  unpred ic tab le  fluctuation  of emotions (Cole e t al., 1994). Cole and  

Kaslow (1988) describe dep ression  as a  "failure in  the regu la tion  of negative 

affect" (p. 311). In  add ition , affect dysregulation appears to involve the 

d isrup tion  of a tten tion  o r  social relations (Cole et al., 1994), w h ich  are problem s 

th a t have far-reaching consequences in  term s of ch ild ren 's developm ent. These 

authors also po in t to research  show ing  how  dysregulated em otion  plays a role in 

the relapse of clinical prob lem s a n d  how  emotion regulation  is a n  "im plied  goal 

of m ost trea tm en t m odels," includ ing  pharm acotherapy (p. 79). Because som e 

research to date im plicates affect dysregulation in childhood dep ression  (Cole & 

Kaslow, 1988), u n d e rs tan d in g  the  effects of affect regulation  an d  the  risks caused 

by dysregulation is an  im p o rtan t agenda for research on th e  etiology and  

prevention of child m ental-health  problem s (Cole, Michel, & Teti, 1994).

A ffect R egulation  as D is tin c t F rom  O ther Psychological C onstruc ts

M any different constructs, such  as coping, affect in tensity , tem peram ent, 

and  excitability, have been  u sed  in  the past to describe w ha t is now  typically 

encom passed by the  concept of affect regulation, yet em otion researchers a t this 

tim e tend to d istingu ish  affect regulation  from these o ther concepts. For
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exam ple, Eisenberg an d  Fabes (1992) w rite that affect regu la tion  has come to be 

seen  as a process th a t m odulates affect intensity, and  w hereas affect regulation 

a n d  affect intensity are in te rdependen t concepts, they are  also distinct: 

Individuals differ in  their levels of baseline arousability, as w ell as in  their 

regulation of em otional arousal (W alden & Smith, 1997), b u t affect intensity and 

excitability are seen as different processes than  the capacity for regulating or 

m odulating one's em otions an d  the ir expression.

Similarly, discussions in  psychological research abou t tem peram ent and 

coping  draw  upon  ideas rela ted  to b u t not synonym ous w ith  affect regulation 

(U nderw ood, 1997). For exam ple, tem peram ent, coping, and  affect regulation all 

rela te  to the display of feelings as w ell as the to internal em otional environm ent; 

y e t tem peram ent is considered to  be a physiologically based phenom enon (Chess 

& Thomas, 1996; Kagan, 1994), w hereas affect regulation  is considered to be a 

psychological process m ediated  by  complex em otional an d  interpersonal factors 

(U nderw ood, 1997). In  addition , affect regulation is in  p a rt concerned w ith  the 

handling  of feelings once they occur, whereas tem peram ent does not address 

th a t process (Chess & Thomas, 1996), although they share the tra it of both being 

descriptions of behavior involving intensity of reactions. Further, the research 

on  coping suggests there  is a d irec t correlation betw een m anagem ent of a feeling 

an d  behavior; but in  affect regu la tion  this simple relationship is no t posited to 

exist (W alden & Sm ith, 1997). The nature of affect regulation  is that people
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adjust their responses to specific affects, whereas, according to Lazarus (1981), 

m ost stress and  coping theories v iew  coping m echanism s as generic responses to 

all stressful experiences (as cited in  Westen, 1994). A dditionally, coping is a m ore 

conscious, deliberate act, w hereas affect regulation reflects an  internal capacity 

for m anaging feelings as they arise, which is often outside of conscious control or 

thought (Fraenkel, personal comm unication, December 19,2000).

W hereas there does exist som e definitional overlap, the advantage of 

focusing on  affect regulation instead  of a biologically based attribute like 

tem peram ent is it allows for evaluation  of observable behavior, w hich eases its 

m easurem ent. It is also considered to be influenced a n d  therefore changeable by 

the social environm ent. In turn , this influence m eans affect regulation m ay be 

amenable to intervention. The affect regulation construct also allow s for a 

discussion of unconscious as w ell as family system s factors influencing behavior, 

whereas focusing on a biologically determ ined construct such as tem peram ent 

does not. Gottm an, Katz, and H ooven  (1997) propose th a t it m ay "eventually  

tu rn  out th a t em otion regulation abilities are, to some extent, tem peram ental, bu t 

that, to a greater extent, we th ink  tha t they are shaped  by parents beginning in 

infancy" (p. 102).

Clinical D efinitions o f Affect Regulation

A lthough originally characterized as the dem onstration of positive affect 

w ith  a lim ited am ount of negative affect, a w ell-developed capacity for affect
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regulation is now  considered  to  be achieved by a  balance betw een positive an d  

negative em otions tha t are in  re la tion  to the su rround ing  circum stances (W alden 

& Smith, 1997). Overall, affect regu la tion  is considered to  be m ore of a  question  

of quality than  quantity; it is n o t h o w  much one regulates affect bu t the range of 

responses a n  indiv idual has access to  that m ay be m o st prom oting  of m ental 

health  (Gross & M unoz, 1995). In  fact, excessive "regu la tion" can result in  

constricted affect, w hich can  re la te  to psychopathology. For example, if a  child 

can m anage feelings of anx iety  caused  by a social se tting  either by letting her 

needs be know n  to ano ther ch ild  o r by  finding another ch ild  to play w ith  or by 

taking a  break from  social in teractions while she re-establishes her equilibrium , 

she is d raw ing  on  a varie ty  of responses to m ake herself feel better in the 

m om ent. If her only response  is to sh u t dow n em otionally  in  the face of anxiety 

and  to no t talk  to anyone, in  th e  long  ru n  this one-note response  leaves her ou t of 

the social m ix and  preven ts h e r from  learning how  to negotiate  interpersonal 

conflict, even if on occasion th is s ingu lar response proves usefu l to her.

Cole, Michel, & Teti (1994) p rov ide  a clinically help fu l understand ing  of 

affect regulation. A ccording to  these authors, affect regu la tion  entails several 

aspects: (1) access to a fu ll range o f emotions, w hich is necessary for optim al 

functioning; lack of access is characteristic of dysregulation  o r psychopathology. 

(For example, these au tho rs believe depression is partly  the  inability to access 

positive affect as m uch as the  dom inance of feelings of hopelessness); (2) the
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modulation o f intensity and duration o f  emotion, includ ing  experiencing intense 

em otions w hen  appropria te ; (3) flu id  transitions from one emotion state to another, 

the opposite of w hich is characterized as lab ility—or abrup t, unexpected, 

frequent, or d ram atic  changes in em otion  a n d  m ood; (4) conformity zuith cultural 

display rules, because there are  cultural variations in  affective expression; (5) the 

ability to integrate dissimilar emotions, such  as feeling  anger and sadness 

sim ultaneously. Lack of this ability is know n  as the  psychological defense of 

splitting; (6) the verbal regulation o f emotion, m eaning  the ab ility  to think and talk  

about em otions; a n d  (7) the establishment o f an observing ego, to facilitate the ability 

to  recognize one 's em otional response an d  be able to reflect o n  it.

This s tu d y  will look specifically a t w h a t is k n o w n  in  the literature as 

"dow nregulation" (Gottm an, Katz, & H ooven, 1997). A lthough  affect regulation 

by its na tu re  im plies bo th  dow n- a n d  upregu la tion  (the ability  to decrease and  to 

increase one 's em otional expression, respectively), m o st em pirical studies thus 

far have looked only a t dow nregulation. A key exam ple is G ottm an et a l.'s  

extensive em pirical w ork on  affect regulation  in children , w hich informs this 

study. H ow ever, dow nregulation is no t abou t rig id ly  clam ping dow n on  

intense, frequen t em otional states. Cole e t al. (1994) p o in t o u t that both dow n- 

and  upregulation reflect the ability "to  respond  em otionally  an d  to attune one's 

em otional experience and  expression to  the ebb and  flow  of life's m om ent-to-

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



27

m om ent situations" (p. 83). Successful dow nregulation  is a  sensitive response to 

the internal and  interpersonal environm ent.

The Interpersonal and Social Context o f Affect Regulation

M any researchers em phasize the role of the in terpersonal and social 

context in the developm ent of affect regulation (Cole & Kaslow, 1988; Cole e t al., 

1994; Fox, 1994; Schore, 1994; Shields & Cicchetti, 199; Thom pson, 1994; W alden 

& Smith, 1997). In  this view , affect regulation occurs in  response to som ething, 

and  its correspondence w ith  the dem ands of that s ituation  is one m easure of how  

well som eone regulates her or his feelings. In addition , effective affect regulation 

is a means to social success: As a  resu lt of successful regulation  of em otion and  

action, the indiv idual can be free to influence others (Cole e t al., 1994; W alden & 

Smith, 1997).

Shields and  Cicchetti (1997) define affect regu la tion  as "the capacity to 

m odulate one's em otional arousal such  th a t an optim al level of engagem ent w ith  

one's environm ent is fostered" (p. 907). Katz and  G ottm an  (1991) consider child 

affect regulation as "consisting of children 's ability to (1) inhibit inappropriate 

behavior related to strong  negative or positive affect, (2) self-soothe any 

physiological arousal the strong  affect has induced, (3) focus attention, and  (4) 

organize them selves for coordinated  action in the service of an  external goal" (p. 

130). Interestingly, Katz and  G ottm an consider the  early  childhood years (i.e., 

four to five) and  no t the years of infancy as m ost vulnerable to d isruption  of
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affect regulation  from  environm ental s tre sso rs , because of increased 

interpersonal dem ands of peer relationships.

Acquisition

Cole e t al. (1994) explain th a t a  lim ited a m o u n t  is know n abou t th e  specific 

m echanism  for acquisition of self-regulatory skills (see also Cum m ings & Davies, 

1996). In  general, it begins in  the  first few m o n th s  of life w hen the m o ther and  

infant are prim arily  involved in  the  m odulation o*f th e  infant's affect, sta te , and  

arousal (Kopp, 1989). The m other's  efforts to re s p o n d  to  and to su p p o rt her baby 

teaches the infant's regulatory system  w hat to exjpect in  response to h e r  or his 

states (Kopp, 1982), creating a context of m u tua l com m unication  and  regu la tion  

(Tronick, 1980). Over time the in fan t internalizes t lie  m other's w ay of organ iz ing  

these interactions (Bowlby, 1969), from  m anaging  his food and clo th ing  as well 

as from  the interpersonal act of soothing, such as rrocking and ho ld ing  (Calkins, 

1994). W hen all goes well, paren ts respond to their children's d istress in  a 

m anner th a t encourages the ch ild 's developing c ap ac ity  to soothe her- o r  himself. 

Thus, according to this general theory, the child  internalizes affect-regulating 

abilities initially engaged in  by the parents. Yet w t*en parents are u n d er stress or 

suffer som e psychopathology, they  are h y p o th es ized  to transm it th e ir ow n 

dysregulation of affects to their children. A t present, the m eans of such 

transm ission are poorly understood  (Cole et al., 1994). In any event, the in p u t of 

the caregivers is believed essential both for the: developm ent of regu la to ry
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capacity a n d , unfortunately, to w a rd  the creation of dysregulation  and 

psychopathology in  the child (G reenspan, 1997).

Empirical Research on Parental Factors Related to Children's Affect- 

Regulation A cquisition

Som e research  relates to this intersection of the p a ren ts ' style of em otional 

relating, inc lud ing  their regulatory  style, and  the child ren 's o w n  em otional style 

(Calkins, 1994; Fox, 1994; Izard & K obak, 1991). For exam ple, preschool children 

who d isp layed  h igh  degrees of positive  em otion w ith  peers h a d  paren ts who 

were m ore affectively positive, a n d  ch ild ren  whose paren ts w ere  m ore negative 

were less socially  com petent a t  preschool (Denham , M itchell-Copeland, 

Strandberg, A uerbach, & Blair, 1997). Preschoolers are also m ore responsive to 

others' d isp lays of distress (G am er, Jones, and Miner, 1994) an d  toddlers are 

better a t self-soothing behavior (G am er, 1995) w hen  the ir m others rep o rt m ore 

expression o f positive emotions in  the  fam ily as opposed to negative ones, such 

as sadness.

Shields a n d  Cicchetti (1998) have conducted em pirical s tud ies of affect 

regulation in  poor, m altreated ch ild ren  and  have found ch ild ren  w ho have been 

abused d isp layed  com prom ised a tten tional capacities th a t in terfered  w ith  their 

behavioral a n d  affect regulation in  social settings. These au tho rs suggest tha t in 

response to ex trem e environm ental stress, m altreated child ren  develop  adaptive 

defensive processes such as hyperv ig ilance that help them  in unpredictable and

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



30

dangerous environm ents bu t th a t also interfere w ith  the m ore flexible stance 

required for successful affect regulation.

G ottm an a n d  colleagues (1997) have done extensive w ork  attem pting  to 

understand  the links betw een paren ts  and  children in  term s of acquisition of 

affect regulation and  the relationship to social developm ent. In  early  research 

G ottm an and  K atz (1989) found th a t children w ho are  h ighly stressed a t home 

reduce their level of play w ith peers, apparently in o rd er to avo id  confrontation. 

As a result, these children gain less social-skills experience. Later w ork  refined 

the  variables involved and  fo u n d  a  specific correlation betw een parental 

awareness of the ir ow n em otions an d  child affect regu la tion  (G ottm an e t al., 

1997; Katz, G ottm an, & Hooven, 1996). Overall, they found  w hen  parents show 

an  awareness of differentiated em otions in them selves and  their five-year-old 

children, and  assist them  w ith  their feelings of anger and  sadness—a 

phenom enon they  call coaching—a t age eight these children are better able to 

successfully dow nregulate  their physiological state in  the face of negative 

emotions and  have m ore socially com petent peer relationships than  children 

whose parents are  not as good a t  coaching and  are  less aw are of their own 

feelings. D enham  e t al. (1997) sim ilarly  found th a t paren ts w ho w ere better 

"coaches" of their children's em otion  had children w ho understood  emotions 

better and functioned better socially.
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Affect Regulation and the Family as a System

As is seen  above, explorations of affect regulation have focused 

particularly on  paren ts ' influence on the ch ild 's affect-regulation development. 

Sroufe and Fleeson (1988), however, view  affect regulation  as stem m ing from  the 

total family system  and  not solely from  the parent-child relationship (see also 

Cum m ings & Davies, 1996). In addition, Sroufe an d  Fleeson v iew  the acquisition 

of affect regulation  as one of the major fam ily functions, along with m eeting 

adu lt intim acy needs and other aspects of childrearing.

These au thors suggest that family organization  and  affect regulation are 

linked. Sroufe and  Fleeson (1988) write, "O rganizational features of the family 

and affect regulation  m ay be thought of as tw o sides of the same coin w ith  

respect to fam ily assessment. If there are organizational anomalies, there will be 

problem s w ith  affect regulation. Likewise, difficulties in affect regulation will 

interfere w ith  m aintenance of functional fam ily organization. . . . Family 

pathology m ay be accessed either in  the organization or affect regulation 

domains; com m only these w ould  be com plem entary" (p. 43). Thus, these w riters 

propose family organizational structure w ould  see its counterpart in the quality 

of affect regulation in  the family, an  idea em pirically examined in this 

dissertation.

Empirical Research Related to Affect Regulation and the Family as a System

Empirical studies are beginning to address the regulatory process 

observable in  the fam ily as a system, taking w h a t C um m ings and  Davies (1996)
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refer to  as a  "fam ily-w ide perspective" (p. 136). C um m ings and  D avies review ed 

the research  on family-wide function ing 's effect on  the developm ent of 

ind iv idual dysregulatory processes and  fo u n d  th a t histories o f destructive 

m arital conflict result in reduced  regu la to ry  capacities of spouses and  their 

children, includ ing  regulatory physiological system s; they concluded, "Repeated 

exposure to  fam ily anger sensitizes ch ild ren 's em otions" (p. 133).

T hese authors propose a  m odel for d y sregu la tion  akin to w h a t Shields and  

Cicchetti (1998) proposed (review ed above): U n d er stress, the ch ild 's  th reshold  

for de tecting  an d  responding to  em otion is low ered , which m ay be initially 

adap tive  in  th a t it draw s atten tion  to the po ten tia l danger to the child , allow ing 

children to  be tter prepare for im pend ing  stress. How ever, over tim e repeated 

exposure to  certain  family conflicts also low ers the  threshold for psychological 

dysregulation . Thus, the child 's se t po in t for em otional security is suppressed. 

O f note, these  researchers also found  conflict followed by  its resolution 

dram atically  an d  positively affects ch ild ren 's em otionality, causing little or no 

distress (C um m ings et al., 1989, as cited  in  C um m ings & Davies, 1996).

In  a  refinem ent of fam ily-environm ent research, Jaycox and  R epetti (1993) 

found th a t it  w as family conflict a n d  n o t m arita l d iscord  or parent-child  discord 

tha t p red ic ted  child  adjustm ent, particu larly  ex ternalizing  behavior in  children. 

Family conflict includes sibling relationships, w hich  children in  particular 

consider to  be a  significant com ponent of fam ily  conflict (Jaycox & Repetti, 1993).
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Sibling rela tionsh ips w ere also im portan t in the research of D unn  a n d  Brown 

(1991), w hich  concluded th a t fam ily relationships o ther than  paren t-ch ild  are 

powerful forces in  a  child's em otional developm ent. For exam ple, ch ild ren  are 

more likely to engage in p retend  p lay  w ith  siblings ra ther than  paren ts, w hich is 

the tim e ch ild ren  a re  m ost likely to investigate o ther people 's feelings ra th e r than 

their ow n. In  research  m ore specific to  affect regulation, D unn (1994) show ed 

that playfulness in  the family predicts the early acquisition of a capacity to reflect 

on feelings an d  attitudes (as cited in  T arget & Fonagy, 1996). Interestingly, both 

C hristensen a n d  M argolin (1988) a n d  G ottm an and  Katz (1989) refer to sibling 

relationships as ad d in g  to the fam ily conflict in  their stud ies bu t d id  n o t isolate 

their effects from  m arital discord.

Thus, m an y  researchers have suggested tha t the context of the  family 

environm ent determ ines the characteristics of the child 's affect-regulating ability. 

The M easu rem en t o f Affect R egu la tion

Because the  study of affect regulation is relatively new, researchers are 

just beginning to  standardize its m easurem ent (Dodge & Garber, 1991; G erson et 

al., 1996; U nderw ood, 1997). Unlike the  m easurem ent of fam ily rou tines and 

tem poral organization, w hich has been m ainly stud ied  th ro u g h  home 

observation (Steinglass et al., 1987) o r self-report m easures filled o u t by  parents 

(McCubbin, M cCubbin, & Thom pson, 1986), there is as ye t no standard  bearer for 

the m easurem ent of affect regulation  in  children.
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In general, researchers have focused on  four distinct areas in  their s tudy  of 

affect regulation: subjective experience of emotion; physiological indices of 

emotional arousal; behavioral indications of emotion, such as facial expression; 

and  outcome behaviors, such as aggression, th a t are m ediated  by  em otion 

(Walden & Smith, 1997). U nderw ood (1997) com piled a list of the  variety  of 

m easures tha t have been used thus far to attem pt to assess em otion regulation: 

child self-reports; paren t and  teacher questionnaires assessing children 's 

m anagem ent of em otions; e thnographic studies identifying good m odels of 

emotion regu la tion  to further later investigations; observational m ethods of 

categorizing behav io r in  naturalistic settings; an d  experim ental m ethods for 

eliciting em otions in  a laboratory. A dditionally, socially oriented behaviors such 

as peer relations a n d  the presence of in ternalizing and  externalizing behavior 

have also been u sed  as indicators of em otion  regulation, based on  the theory  tha t 

emotions are experienced in a social context (Underwood, 1997).

All m ethods have some lim itations. W alden and  Sm ith (1997) indicate the 

difficulty w ith  observational studies based  on the notion of em otional control: 

both  low arousability  and  successful em otion  regulation m ay behaviorally  look 

the same (see also Kagan, 1994). As such, one child m ay have a less reactive 

central and  autonom ic nervous system  and  thus will experience a less intense 

feeling state; these children have less to control in  their em otional displays. 

Another child w ho has acquired good regulatory skills m ay appear to  react the
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same w ay bu t is m anaging  a far greater response. According to K agan (1994), 

ease of arousal, intensity  of arousal, an d  fo rm  of regulation are all confounded  in 

a  visual observation of a child 's behavior. Physiological assessm ent can 

distinguish betw een arousability an d  affect regulation. H ow ever, such  m ethods 

are particularly difficult w ith  children  except in  laboratory settings (W alden & 

Smith, 1997), w hich tend  to use contrived em otional stimuli.

Also lim ited in  practicality, self-report m easures filled o u t by children 

appear to be unreliable (U nderw ood, 1997). However, reports filled o u t by 

adults have m uch greater reliability (U nderw ood, 1997). N evertheless, W esten 

(1994) points to the  unreliability of self-reports in  general, based on  cognitive and 

psychodynam ic reasons in  w hich p rocedural know ledge an d  unconscious 

defensive processes are  no t fully accessible to  conscious thought. G iven the 

lim itations to assessm ent, U nderw ood (1997) recom m ends using reports from  

different inform ants o r using  m ultiple types of m easures and  assessing how  

rating scales correspond w ith  other kinds of data, including observational 

m ethods.

This study used m ultiple m easures of affect regulation an d  a general, 

w idely used m easure of children 's behavior, all filled out by parents, in  add ition  

to a qualitative analysis of interviews of the paren ts about their ch ild ren  and  the 

tem poral organization of their hom e. Some research supports the reliability of 

parents' assessments w ith  others' observations (U nderw ood, 1997). For example,
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Eisenberg e t al. (1996) found  th a t parents an d  teachers assessed em otionality  and 

regulation sim ilarly in  the  sam e children, a n d  Miller and  Jansen  op de  H aar 

(1997) rep o rted  parents an d  teachers described high-em pathy ch ild ren  in a 

similar fash ion  (see also U nderw ood, 1997). Applicable specifically to  the  design 

of this s tudy , Gottm an, e t al. (1997) found  th a t the answers p ro v id ed  by  the 

m other's C h ild  Behavior Checklist (CBCL; Achenbach, 1991 & 1992), a m easure 

used in  th is s tudy , was significantly correlated  w ith  the o ther outcom e variables 

used, includ ing  the teacher to tal CBCL score, the teacher ex ternalizing  CBCL 

score, the am o u n t of negative parallel play  observed  in a ch ild-peer interaction, 

and the ch ild 's  m athem atics an d  read ing  com prehension scores. T he m easures of 

affect regu la tion  used in  this s tu d y  are p aren ts ' reports about th e ir ch ild ren  on 

three d ifferen t affect-regulation m easures as w ell as the CBCL, in  o rd er to 

a ttem pt to  m inim ize the lim itations of each scale in  m easuring this construct. 

More deta il is provided on each scale in  the  M ethodology section below. 

Following is a look a t theoretical underp inn ings of the intersection betw een 

affect regu la tion  and  tem poral organization of families.

Theoretical Contributions to Understanding Time's Role  

in  Shaping Affect R egulation

The fam ily constitutes "the  first tem poral horizon for children" 

(Pronovost, 1989, p. 47). In each day  of the fam ily there are several experiences 

of time, includ ing  daily cycles of w ake, sleep, an d  meals, the w ork  cycles of the
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parents, the life cycles of each of its mem bers, as w ell as the  life cycle of the 

fam ily itself (Pronovost, 1989). Through these rhy thm s of fam ily life children 

becom e socialized in to  the  structuring  of their lives in  time. As ch ild ren  m ature 

cognitively, they com e to understand  the d im ension  of tim e th ro u g h  these 

experiences (Daly, 1996; Pouthas, Droit, & Jacquet, 1993), w hich is ex tended into 

their understand ing  of h o w  tim e is a part of society and  how  they  fit into that 

larger tem poral system  (including the schedules of w ork) (Daly, 1996). 

Extrapolating from  paren t-in fan t research rev iew ed  below , children  also 

internalize the particular pa ttern ing  of time of their family, a  rh y th m  th a t is as 

un ique  to their fam ily as their parents' ow n  in ternal world. Time serves to 

socialize the child as m u ch  to society as to the un ique  psychological context of 

her or his family.

In fancy  Research

C ontem porary infancy researchers typically  study  the  m other-infant 

dyad , as this relationship appears to form the basis of the child 's developm ent, 

including the  capacity fo r affect regulation. In  his book Affect Regulation and the 

Origin o f the Self, A llan Schore (1994) posits th a t the in fan t brain can  only develop 

in  the context of a relationship  w ith  another self. Regulation of affect has been 

dem onstrated  to occur v ia  the  m utual influences of m other and  child, as well as 

th rough  the self-regulatory efforts the child engages in  so as to m anage the 

natu re  of these ongoing interactions (Beebe e t al., 1992; Beebe, 2000; Slade, 1999).
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O ne's behavior determ ines the o ther's, both  positively and  negatively: 

A ttachm ent research has show n how  a  m other's failure to contain the child 's 

em otional experience leads to the infant's failure to regulate  and integrate 

em otional experience (Slade, 1999).

The elem ent o f time

In order to gain  access into the in ternal w orld  of the young  child, infancy 

researchers Stem  an d  Beebe in  particular have broken dow n  m other-infant 

interactions into m icroseconds and  analyzed w hat these interactions reveal about 

the  child 's experience. M om ent-to-m om ent analyses of interactions show  how  

m other and infant take turns in  relating, regulating attention, and responding 

affectively and how  bo th  partners adjust their behaviors to the other (Beebe, 

2000). Time is an  essential elem ent of these m icrointeractions. Beebe writes, 

"The tim ing of the com m unicative process affects w ha t it feels like to be w ith  the 

o ther and contributes to the representation of self and  other a t every 

developm ental level" (Beebe e t al., 1992, p. 72).

Stem  (2000) points o u t how  m uch tem poral rhythm s are p a rt of 

understand ing  the em otional life of the infant. H e review s research tha t 

dem onstrates how  infants have rem arkably fine abilities to detect tem poral 

structures, begun even  in  utero, such th a t new borns can recognize sound 

patterns heard in their th ird  trim ester and  can discern the  difference betw een 

their m other and another w om an read ing  the sam e lines. "This should not be
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surprising , because th e  initial com m unication natural to  our species is h igh ly  

struc tu red  in time fro m  the  very  beginning o f life. Accordingly, if the in fan t 

w ere  n o t so endow ed, he  w ou ld  no t be able to  read  social signals em bedded  in  a  

m ovem ent flow, decode sh ifting  facial expressions, or learn  a language from  a 

stream  of sounds; in  sho rt, he w ould  be u n a b le  to become a functioning social 

anim al," Stem  w rites (p. 21). Interactive m o m en ts  betw een caregiver and  in fan t 

are intuitively b roken  in to  episodes la s tin g  n o t m ore than  several seconds 

(betw een two and  five). S tem  points o u t th is  is the length  of tim e of m o st 

m usical and  spoken ph rases as w ell as lines o f  poetry.

In the first year, daily  cycles of a tten d in g  to the infant's psycho- 

physiological needs, su ch  as feeding and sleep ing , are repeated  over and  over, 

b u t n o t exactly the sam e w ay  each tim e (S tem , 2000). W hat unifies these 

experiences is the feelings th a t accompany th ese  experiences, w h a t S tem  calls 

vitality contours. These vitality  contours are "m ad e  up  of the instant-by-instant 

pa tterns of shifting in tensity  and  hedonic to n e  over tim e, as occasioned by 

in ternal or external even ts" (p. 25). The v ita lity  contour, a un it of feeling a n d  

tim e, likely becomes th e  basis for form ing ob jec t relations, according to Stem .

Beebe's and  S tem 's  research on paren t-ch ild  rhythm s of interaction has 

focused on  w hat Fraenkel (1994) calls the m icro  level of tem poral phenom ena. 

This dissertation research  is looking at the m olar (m inutes to 24 hours) an d
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m acro  (days to years) levels o f time, a  level of tim e show n above to  be su ited  to 

th e  s tu d y  of families and  school-aged children.

Predictability

Beebe writes, "The dyad  p rov ides the route to  predictability  in 

developm ent" (Beebe e t al., 1992, p. 73). M any infant researchers invoke the idea 

of predictability  in interactions as being a  pow erfu l force in  developm ent, an  idea 

th a t relates to the concept of time. T arget and  Fonagy (1996) suggest a child 's 

ability  to  develop a representational capacity  is dependen t o n  a relationship w ith 

a  caregiver w ho reflects on  the child 's experience and  thus creates the necessary 

experience of predictability of others. Being able to anticipate the other as 

learned  th rough  m utual interactions allow s ch ild ren  to develop their ow n ability 

to m anage their internal experience.

The behavioral com ponent associated w ith  schedule regularity  is 

em phasized  in  the parenting-advice litera ture  (Leach, 1997). Parents are 

encouraged  to set regu lar bedtim es in  o rder to instill in  children soothing, 

consisten t experiences in  the daily  psychophysiological transition  from 

w akefulness to sleep; Penelope Leach (1997) calls this "ritualized  tim e" (p. 259) 

an d  refers to the "beloved routine" (p. 261). A ccording to paren ting  experts, 

these experiences prom ote ch ildren 's ability to develop their ow n  m eans of 

calm ing themselves. W ith repetition, bed tim e becomes autom atically  associated 

w ith  this psychophysiological shift a n d  child ren  autom atically regulate  their
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level of arousal in  o rder to  "dow nshift" into sleep. The id ea  is tha t if the infant 

develops an  early ability to  m aster events like m aking the  transition from  

w akefulness to sleep th ro u g h  the  help of a predictable schedule, the child will 

bu ild  on  this capacity a n d  w ill be able to m ake the ever m ore increasingly 

difficu lt transitions that com e later, such as concentrating on  school activities 

after p laying at recess. But if families do no t provide a n  environm ent that 

regulates these transitions, the fam ily itself will be m ore d istressed  in  reaction to 

the  child 's upset cries (Leach, 1997), and  the child w ill develop w ithout a 

capacity to adequately self-soothe and  m anage daily changes. W ithout such 

daily  activities occurring a t  regu lar tim es and in  a regu lar m anner, transitions 

betw een activities occur only  w hen  parents initiate them  (P. Fraenkel, personal 

comm unication, October 29,1997).

W innicott's Theory of the H old ing Environment and its Relationship to Time

W innicott's theory of the ho ld ing  environm ent provides theoretical 

g round ing  for the concept th a t the child 's experience of tim e as m anaged by the 

paren t is related to the ch ild 's developm ent. Essentially, W innicott sees time as a 

d im ension of the "good-enough" hold ing  environm ent, w ith  reliable m aternal 

care providing the basis for healthy developm ent and unreliable m aternal care 

forcing the child to react to environm ental im pingem ents that create a 

discontinuous and un in tegrated  developm ent of the self an d  object relations. 

Time is a  part of the auxiliary-ego functioning the p a ren t provides for the
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grow ing  child, and as the child  develops, she o r he also acquires an  essential 

"tim e-sense" (Winnicott, 1963b/1965, p. 77).

The first phase of the parent-child rela tionship  is the  ho ld ing  phase 

(W innicott, 1960/1965). For the infant the ho ld ing  environm ent is characterized 

by h e r o r his experience of w h a t is being p rov ided ; it exists before the m ore 

object-filled concept of living zvith takes roo t (W innicott, 1960/1965). W ithout 

this experience of m aternal care, there is no infant, according to W innicott: The 

infant w ho is bom  is no m ore than  "inherited  po ten tia l"  w ith o u t the  reliable care 

of the  m other (Winnicott, 1960/1965). W ith th is  care the  child develops a 

struc tu red  integration of the ego—and  thus becom es "an  ind iv idual in  his ow n 

right" (Winnicott, 1960/1965, p. 44).

W hen there is a good-enough ho ld ing  env ironm ent, the "inherited  

potential" becomes a "continuity  of being" (W innicott, 1960/1965, p. 47) or 

"going-on-being" (Winnicott, 1963a/1965, p. 86). I n  the absence of an  adequate 

ho ld ing  environment, being instead becom es "reacting ," w hich  W innicott 

believes annihilates being: "The hold ing  env ironm en t therefore has as its m ain 

function the reduction to a m inim um  of im pingem ents to w h ich  the  infant m ust 

react w ith  resultant annihilation of personal being" (W innicott, 1960/1965, p. 47). 

A lthough  perhaps unintentionally, W innicott seem s tacitly to  invoke the rhythm  

of tim e in  these terms: Reacting suggests the staccato quality  of in terruption 

w hereas going-on-being d raw s upo n  the  idea of con tinu ity  of experience in  time.
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W innicott (1962/1965) stresses the im portance of the "continuity  of the  h u m an  

environm ent" (p. 70), w h ich  im plies a  continuity over tim e and  the  reliability of 

the  m other's  behavior fo r the  in tegration  of the child's em erging  personality .

This freedom  fro m  reacting  to environm ental im pingem ents is essential to 

the  ch ild 's  m ental health , as continuity  of being is "the  basis of ego-strength" 

(W innicott, 1962/1965, p . 52). Its a lternative, reacting, causes "ego-w eakening" 

(p. 52), which results in  vary ing  degrees of psychopathology. In  a  later essay 

W innicott (1963/1965) clarifies tha t it  is the "pattern" of reacting, and  no t a 

single episode, tha t in terferes w ith  th e  infant's developm ent as a n  "in tegrated  

un it, able to continue to  have  a self w ith  a  past, present, and  fu tu re" (p. 86). 

Thus, integration of the self also includes a  sense of oneself existing over time, 

a n d  this integration can  be d isru p ted  by a pattern, or perhaps rhy thm , of 

discontinuous experiences unm ed ia ted  by the mother.

This concept of th e  developm ent of the sense of self re la ting  to the  past 

an d  fu tu re  is echoed in  E m d e 's  (1983) psychoanalytically inform ed reflections on  

the  pre-representational self. H e w rites, "Just as the developm ent of o ther and  

self go hand  in hand, so d o  the developm ent of past an d  fu ture  (anticipation)" (p. 

176).

A lthough the h o ld ing  environm ent is determ ined, according to W innicott, 

by the  m other's capacity fo r em pathy  w ith  her child, it is the env ironm en t itself 

th a t W innicott stresses, one th a t is a  "three-dim ensional or space relationship
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w ith  tim e gradually  added" (W innicott, 1960/1965, p . 44). Therefore, tim e 

becomes a  factor of the child 's experience of m aternal care  in  this earliest stage, 

m ore expressly  than  the experience of the m other herself. As the child 's 

developm ent fu rther unfolds, especially in  term s of object relations, time plays a 

m ore specific role. W innicott (1963b/1965) writes tha t "in tegration in time has 

become a d d ed  to the m ore static in tegration  of earlier stages. Time is kept going 

by the m other, and  this is one aspect of her auxiliary ego-functioning; b u t the 

infant com es to have a  personal tim e-sense, one that lasts a t first only over a 

short span" (p. 77, italics in original). H ere W innicott sta tes more directly how  

he considers tim e an  essential d im ension  of the child's developm ent, given to the 

child by  the  m other and  eventually in tegrated by the ch ild  as the child m atures. 

This developm ent is associated w ith  the child 's unfolding object relations.

A lthough  W innicott does n o t explicitly apply these concepts to the 

developm ental stage of children u n d e r investigation in  th is  study, he does lay  a 

foundation  for understanding  how  a  pattern  of ru p tu re  in  one's environm ent 

d isrup ts the  developm ent of an  in tegrated  sense of self, a self that needs to 

incorporate the dim ension of tim e to achieve full functioning. Yet despite this 

caveat W innicott (1963b/1965) also states that "m ost of th e  processes that s ta rt 

up in  early  infancy are never fully established, and continue to be strengthened 

by the g row th  tha t continues in  la ter childhood, and indeed  in  adult life, even in 

old age" (pp. 73-74). Thus, the processes under investigation in this study  can be
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seen as an  essential part of developm ent bearing rela tion  to the full spectrum  of a 

child 's development.

Therefore, following W innicott's theory, if a  child  experiences her or his 

environm ent as constantly d isruptive, due perhaps to  a  rhythm  of fam ily life that 

lacks continuity and predictability, creating im pingem ents on the child  to which 

the child m ust frequently react, th en  it follows there w ould  be consequences to 

the child 's developm ent—ones th a t W innicott identified as d isrup tions to the 

in tegration of self and developm ent of object relations, and  ones th a t m ay be 

m anifested in  later developm ent in  the sym ptom s of affect dysregulation. 

A dditionally, borrowing W innicott's language, it could be sa id  that the 

experience of "going-on-being," the  foundation of healthy developm ent of the 

personality, creates the capacity fo r effective affect regulation.

The population of this s tu d y  is hom eless fam ilies w ho are  living in a 

tem porary  shelter. The im pingem ents on fam ily life are num erous and  trying, 

from  frequent benefits appointm ents, frustra ting  w elfare-to-w ork program  

requirem ents, extended-family struggles, and  the difficulties tha t come with 

raising children without a private hom e and enough  m oney. These fam ilies have 

to w ork all the more to contain a n d  safeguard their children 's experience from 

the m ultitude of demands. In the absence of a  stable, physical space to protect 

the fam ily and  children from num erous d isruptions, building s trong  daily 

routines m ay be one way to create a good-enough hold ing  environm ent. The
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next section exam ines hom elessness am ong fam ilies to p rov ide  a  context for the 

popu lation  o f  this study.

H om elessness in  Fam ilies

In h e r book about working-class fam ilies Families on the Fault Line (1994), 

Rubin w rites, "w hen  the econom y falters, fam ilies trem ble" (p. 223). A lthough 

her subject w as families w ho have m anaged to have  w ork histories an d  stay in 

som e so rt o f housing, her analysis of the  pressures on  these fam ilies illuminates 

m any of the  issues facing the  families of the popu lation  of th is  s tu d y —families 

w hose hopes often center o n  w anting  to  be seen  as "w ork ing  class" and not 

"poor." But as Rubin's studies dem onstrate, be ing  w ork ing  class in  America 

today carries few  of the assurances tha t the hom eless fam ilies m ay fantasize it 

does, includ ing  the assurance of having or keep ing  a job. C lose to 15 percent of 

her families w ere  unem ployed a t  the tim e of th e ir interview , and  another 20 

percent h ad  h a d  episodic bouts of unem ploym ent. The strains of unem ploym ent 

on  these fam ilies included depression in  the adu lts, isolation from  work-based 

friends, sexual dysfunction, dom estic violence, a n d  divorce. For instance, Rubin 

cites research tha t w hen fam ily income drops 25 percent, d ivorce rates rise by 

m ore than  10 percent (p. 121).

A ccording to Rubin, w ho is both a psychotherapist an d  a sociologist, the 

loss of sta tus is particularly dam aging psychologically. A nd w ha t is relevant
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here, these fam ilies, bo th  the  unem ployed  an d  the em ployed, unfailingly 

m ention their fear o f hom elessness. R ubin (1994), w ho w ro te  an  earlier book on  

working-class fam ilies (Rubin, 1976), com m ents:

N oth ing  exem plifies the  change in  the  tw enty  years since I last studied 

w orking  class fam ilies than the fear of being "o n  the street". Then, 

hom elessness w as som ething th a t h ap p en ed  som ew here else, in India or 

som e o ther far-off an d  alien land. Then, w e w ep t w h en  w e read  about the 

poor people w h o  lived on  the streets in  those o ther places. What kind o f  

society doesn't provide the most basic o f  life's needs? w e asked  ourselves. 

Now, the steadily  increasing num bers o f hom eless in  o u r ow n  land have 

become an  ever-presen t and  frightening  rem inder of ju st h o w  precarious 

life in  th is society can be. Now, they 're  in  our face, on  o u r streets, an  

accepted category of Am erican social life—"the hom eless." (p. 114).

Insufficient econom ic resources is one of the m ost im portan t causes of 

family hom elessness (Bassuk e t al., 1997), a n d  y e t desp ite  a  cu rren t economic 

environm ent of low  unem ploym ent and  a  federal budgetary  surplus, the 

national p icture in term s of poverty is m ore d ire  than  ever, creating a large 

population vulnerable to becom ing hom eless. C urrently , one child in five is 

poor; in the early  1970s it w as one child in seven  (Edelm an, 1999). Whereas 34 

percent of all ch ild ren  w ill spend  at least one y ear in  poverty , 69 percent of black
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children  will do so (Seccombe, 2000). Also, the num ber of ch ild ren  in extrem e 

poverty  has increased recently (Edelm an, 1999) rather than  decreased, as w ould  

be hoped  for in  times of econom ic plenty. Eleven percent o f fam ilies are living 

below  the poverty line (Seccombe, 2000), w ith  m inority g roups in  general being 

m ore likely to live in "deep  poverty," w hich  is when incom e is less than half of 

the poverty  line (Seccombe, 2000). Despite a recent surge in  econom ic expansion, 

African-Americans and H ispanics have unem ploym ent rates tw o to three tim es 

higher than  for non-H ispanic w hites (U.S. Bureau of Labor Statistics, 1998a, 

1998b). Even w hen em ployed, low er-w age jobs are m ore typically the ones 

available for m inority groups. Also, a  m inim um -w age job a t m ost pays $11,000 a 

year, w hich is substantially below  the poverty  line of $16,700 for a  family of four 

(Seccombe, 2000). Low-wage earners are w orse off than  even  a few  decades ago. 

Once the rate for the m inim um  w age is adjusted for inflation, its current value 

has d ropped  by m ore than  a  dollar since the early 1970s (Seccombe, 2000).

However, hom elessness has an  effect on families beyond  and  above the 

effects of poverty itself. N ationw ide 3 percent of Americans have  been w ithout a 

hom e for a five-year period  (Shinn e t al., 1998). In N ew  York C ity  there are 4,800 

hom eless families and 8,500 children in  the shelter system  (N ew  York City 

D epartm ent of Hom eless Services, 1999). Families w ith  ch ild ren  are the m ost 

rap id ly  expanding group  w ith in  the total homeless popu la tion  (Shinn & 

W eitzm an, 1998). C hildren accounted for 25 percent of the hom eless population
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in  a survey of th irty  cities in  1998 (U.S. Conference of M ayors, 1998). These 

fam ilies face especially difficult challenges to their m en tal as w ell as physical 

health . For exam ple, sheltered  hom eless children in  N ew  Y ork City have the 

h ighest prevalence of asthm a in  any  child  population ever rep o rte d  (Redlener & 

Johnson, 1999). A dditionally, 60 percen t of two- and  three-year-o lds hom eless 

ch ild ren  have n o t been p roperly  im m unized, and m any  su ffer fro m  severe stress 

(R edlener & Johnson, 1999). In  a n  interview , one of the a u th o rs  o f the report, Dr. 

Irw in  Redlener, stated, "The safety n e t th a t's  really su p p o sed  to  be in  place from  

th e  public sector—from  governm en t—is very m uch fa ilin g  our children" 

(H erbert, 1999).

The homeless in  N ew  York are ju st starting to feel th e  effects of w elfare- 

reform  laws. N ew  York C ity has been  one of the last c ity 's  to  com ply w ith  

w orkfare requirem ents fo r its hom eless population because o f legal challenges by 

hom eless advocates th a t h ad  p reven ted  welfare-to-work m an d a tes  from  going 

in to  effect until the end  of 1999 (Bernstein, 1999). Because th e  city is m ore 

d ep en d en t on public fund ing  of its shelter system than  any  o th e r  city, hom eless 

advocates are m aking predictions of g rea t hardship ahead , includ ing  fam ilies' 

being  evicted from  shelters an d  children  being rem oved  to  foster care for 

paren ts ' refusal o r inability to com ply w ith  workfare d em an d s (Bernstein, 1999). 

H ow ever, at the sam e tim e as states are  left w ith  large su rp lu ses of federal
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welfare m oney, w elfare-to-w ork needs, such as ch ildcare  and m ental-health 

services, rem ain  un funded  (Edelm an, 1999).

Hom elessness is associated w ith  specific psychological troubles, including 

depression, anxiety, and  behavioral problems in  ch ild ren , although due to 

m ethodological problem s, the  difference betw een p o o r, housed children and  

sheltered child ren  is no t a lw ays so clear (Rafferty & Shinn, 1991). Hom eless 

m others are repo rted  to h av e  a h igher rate of m ental d iso rders (from 50 percent 

to 80 percent) th an  housed  im poverished  m others, especially  if they are w ithou t 

custody of their children (Z im a e t al., 1996). H om eless m others living w ith  their 

children tend  to be less ed u ca ted  and  younger th a n  o ther homeless w om en 

(Zima et al., 1996). C om pared  w ith  housed poor m others, they  tend to be single 

parents of several children and  are  separated  from  a t  least one child, had  their 

first child d u rin g  adolescence, an d  have fewer social supports and  m ore 

traum atic histories of dom estic violence, child abuse, a n d  foster-care placem ent 

(Goodman, Saxe, & H arvey, 1991; Z im a et al., 1996). T hey  also have higher rates 

of substance abuse and  few er economic resources th a n  m others w ith  housing 

(Bassuk e t al., 1997). In one  study  parental distress in  hom eless families was 

associated w ith  child behavior problem s (Masten e t al., 1993, cited in Zim a e t al.,

1996). H ow ever, Z im a and  her colleagues' study  fo u n d  a less clear relationship 

betw een m aternal m ental d iso rders and  child em otional or behavioral problem s 

than  previously reported.
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C onclusion and H ypothesis o f the Study

Thus, the above section provides us w ith  an  understanding  of the context 

of the families in  the p resen t study. The fam ilies exam ined in  th is study are 

strugg ling  to create stable lives despite their individual troubles and  lack of 

perm anen t physical boundaries w ith  w hich  to buttress them selves. W hereas 

they canno t easily control their physical boundaries, they do  have the  capacity to 

determ ine some of their tem poral structures. It is for this reason  that this 

popu lation  lends itself to a  specific analysis of the structure th a t can  be created 

from  tim e despite the clear difficulties that these families face. A n  intervention 

tha t could  harness the dim ension of tim e an d  help meet paren ts ' concerns about 

their children 's functioning w ou ld  be an  im portan t resource. Yet little is know n 

about the relationship betw een children 's affect regulation an d  fam ily  tem poral 

organization. The above litera tu re  review  reveals the various th reads of how  a 

tem poral rhythm  of family life could bear som e relation to the  children 's ability 

to regulate  their em otions in  a m anner that prom otes their developm ent. Thus, 

this s tudy  investigates the hypothesis that parents w ho report a  regu lar tem poral 

o rganization to family life on  a m easure of fam ily time and  rou tines will have 

children w ho will dem onstrate the capacity to regulate their emotions, as 

m easured  by parent-report affect-regulation scales and a child behavior scale, 

better than  parents who report less tem poral organization. The follow ing section 

will detail the m ethodology used  to exam ine this hypothesis.
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METHODOLOGY

Subjects

The subjects of this s tu d y  w ere families living in  a Tier II shelter in  the 

South  Bronx w ho w ere participants in  a larger study conducted by  the A ckerm an 

Institute for the Family, a  fam ily-therapy training and  research institute, and  

HELP USA, N ew  York C ity 's largest private-shelter p rov ider for hom eless 

families. These families each h ad  their ow n private u n it w ith in  the shelter that 

h ad  a galley kitchen, tw o liv ing /sleep ing  areas, and a private bathroom . All 212 

fam ilies residing in the  shelter w ere eligible to participate in  the larger study. 

Families were approached indiv idually  by an  experienced staff m em ber a t the 

shelter who was part of the  research team  and  were invited to  participate in  the 

project as part of a discussion abou t the shelter's w elfare-to-work program m ing.

The targeted popu lation  for this p resent study w as families w ith  children 

betw een the ages of 3 a n d  12. There are three m ain reasons th is age range w as 

desirable for this investigation: (1) the affect-regulation m easures being used  

w ere designed for this age group; (2) it includes latency-aged children, w ho are 

underrepresented in system atic research (especially African-Am erican children) 

(Brody & Flor, 1997); an d  (3) fam ilies w ith  preschool and school-age children 

em phasize family routines m ore than  families w ith adolescents (McCubbin, 

Thompson, & M cCubbin, 1996), m aking families w ith children these ages the 

m ost appropriate for answ ering  the question studied. A total of 103 families 

participated in the larger study , of w hich num ber approxim ately 80 com pleted
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questionnaires ab o u t th e ir  children, including toddlers a n d  teenagers. O f these 

families, a total of 47 h a d  ch ild ren  w ho w ere w ithin the  ap p ro p ria te  age range for 

this study. Therefore, a  sam ple  size of 47 families w as u sed  fo r quantitative  d a ta  

analysis.

The parents se lec ted  for quantitative data analysis w ere  the p rim ary  

caretakers of the child ren , w hich  in 93.6 percent of the fam ilies w as the m other. 

Table 1 presents the dem ographic inform ation for the p a re n t sam ple. Single 

paren ts comprised 76.6 percen t of the  sam ple. In add ition , 59.5 percent w ere 

African-American, 34 p ercen t w ere Latino, and  6.5 percen t w ere  Caucasian. The 

paren ts were 29.62 years o ld  on  average (s.d. = 7.45), w ith  a range from  19 to  54 

years. The paren ts ' ed u ca tio n  level w as as follows: 4 p ercen t never a ttended  

h igh  school; 38 percen t h a d  no t g raduated  high school; 26 percen t h ad  a h igh  

school diploma or GED; 26 percent had  attended  som e college; an d  6 percent h ad  

graduated  from  college. T hey had  an  average of 2.26 ch ild ren  (s.d. = .79) living 

w ith  them  in the shelter, w ith  a range from  1 to 4 children. C om pared  w ith  

census data from  HELP-M orris, these dem ographics are rou g h ly  representative 

of the  shelter popu la tion  a t  large, except this study h ad  m ore  single paren ts 

represented in the sam ple  (76.6 percent in  the study versus 59.3 percent in the 

shelter) and had  m ore boys (59.6 percent versus 51.1 percent).

The oldest child  in  each family w ho was w ith in  the  age range for this 

s tudy  (3 to 12 years) w as targeted  for quantitative analysis. Table 2 sum m arizes 

the child dem ographic inform ation. These children 's m ean  age w as 7 years, 2
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m onths (s.d. = 30.91 m onths), w ith  a range from  3 years to  11 years, 10 m onths. 

Boys com prised 59.6 p e rcen t o f th e  sam ple; girls, 40.4 percent. O f the child ren  in  

the  sample, 59.6 percen t w ere  African-Am erican, 36.2 percen t w ere  Latino, and  

4.3 percent w ere C aucasian.

Procedures

Families w ho elected  to participate in  the larger s tu d y  signed inform ed 

consents and m et w ith  research  staff for an  initial interview . The m eeting began  

w ith  the interview ers describ ing  the pu rpose  and sequence of the research  

activities. In terview ers rem in d ed  the participants th a t their answ ers w ou ld  be 

k ep t confidential, th a t th ey  d id  n o t have to answ er any  question  they d id  no t 

w an t to, and  th a t they  could  w ith d raw  from  the stu d y  a t any  time w ith o u t 

consequence. They w ere  in fo rm ed  th a t their answers w ou ld  have  no im pact on  

their receiving any services or public benefits, b u t that a t the  en d  of the in terv iew  

they would be eligible to  participate  in  an  elective fam ily support group. 

Subjects were also g iven  the packet of questionnaires to  be b rough t back the 

follow ing week, for w h ich  they received tw enty  dollars for the  tim e required  to 

com plete them.

All families w ere asked  questions abou t their w ork  histories, their hopes 

for future em ploym ent, the ir ideas abou t fam ily time, an d  som e tim e problem s 

they m ight experience in  their fam ily. A subset of 36 fam ilies w as selected a t 

random  and asked m ore  deta iled  questions about em ploym ent and tim e 

problem s as well as questions ab o u t their children 's affect regulation. (Of these
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families, 21 had  ch ild ren  w ho m et the child  age criteria for the present study.) 

These interviews w ere  conducted by this au th o r an d  the principal investigator of 

the project, Dr. Peter Fraenkel. They w ere v ideo taped  an d  lasted approximately 

four and a half hours w ith  breaks and  snacks. Subjects w ere given a pizza d inner 

a t the end of the in terv iew  and  paid  thirty  dollars for their time.

The portion  of the  interview  from  w hich  d a ta  w ere  qualitatively analyzed 

fo r the present s tu d y  (see Appendix A, Fraenkel & W ilson, 1997) began by 

having families describe in  detail a typical day  from  the time when the first 

person wakes up  u n til the last person goes to  sleep. Interview ers rated on a scale 

o f 1 to 5 the ease w ith  w hich  subjects described th is schedule. (There was a mix 

of quantitative an d  qualitative questions th roughou t the interview. The 

num erical ratings w ere  analyzed qualitatively in  the  p resen t study.) Subjects 

w ere then asked to  describe a shared m ealtim e an d  rate  on  a scale of 1 to 5 how  

often during this m ealtim e (usually dinner) they talked  together, joked, watched 

TV, and argued or d isagreed  and how  regular are these shared  mealtimes.

Parents w ere  then  asked to describe after-school routines, their children's 

m oods after school, an d  their response to those m oods, and  then to rate the 

regularity of these routines. A sim ilar fo rm at w as g iven for bedtime routines. 

Next parents w ere asked to specifically describe w h a t their children are like 

w hen they are feeling sad, happy or excited, scared or nervous, and angry or 

frustrated. Parents w ere  also invited to say how  they  respond  to those emotions 

and  w hat they observe as the effect their response has on  the child. And finally,
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parents were asked to r a t e  the ir child on a  scale o f 1 to 5 o n  how w ell they  feel 

their child "copes" w ith  th o s e  feelings, w hich w as d efin ed  as being able to s tay  in  

control w hen feeling a s t r o n g  emotion; being able to  com fort her or him self; 

finding som ething else too d o  to change the feeling; ta lk ing  about her o r his 

feelings; or reaching o u t fo*r help . Families ended  th e  in terv iew  by describing the  

m ood the family w as in m o s t  of the time.

Q uantitative M easures 

Family routines

Family routines w erre m easured by the Fam ily Tim e and Routines Index  

(FTRI; McCubbin, McCubflbin, & Thompson, 1986). This questionnaire assesses 

families7 efforts to "o rien t a n d  routinize fam ily life in to  a  predictable p a tte rn  of 

living" (McCubbin, T h o m p so n , & McCubbin, 1996, p . 74) by  looking a t rou tines 

of leisure time, bedtim e, a n d  m ealtimes, am ong o thers. It takes approxim ately 5 

m inutes to complete. Twco dim ensions are rated: endo rsem en t that the rou tine  

occurs and its im portance. Endorsem ent is ra ted  o n  a  four-poin t scale, from  0 to  

3. Cronbach's alpha for t h i s  m easure is .88. In  th is  s tu d y  only endorsem ent 

scales were used to m easu ire  the extent to w hich fam ily  routines occur in  the 

subject families; im p o rtan c e  ratings were no t w ell-d istribu ted  w ithin the sam ple, 

tending  to be rated  o v e ra l l  as "very im portant" b y  the  sample. Item s n o t 

applicable to this p o p u la tio n  w ere excluded (such as questions that assum e a 

tw o-parent home). O ther estudies (Brody & Flor, 1997; H enry  & Lovelace, 1995; 

M anne e t al., 1996) have s im ila r ly  excluded nonapplicable items using this a n d
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its predecessor measure, the  Fam ily Routines Inventory  (Jensen, Jam es, Boyce, & 

H artne tt, 1983). The only one of these studies th a t rep o rted  the reliability of the 

m odified  m easure w as th a t of H en ry  an d  Lovelace, for w hich  the a lpha  w as .79. 

Child affect regulation

C hildren 's affect regu la tion  w as m easured  by three affect-regulation 

questionnaires, the E m otion R egulation  Checklist (ERC; Shields & Cicchetti,

1997), the  C hild Affective Lability Scale (CALS; G erson e t al., 1996), a n d  the  Katz- 

G ottm an  C hild Regulation Index (CRI; Katz & G ottm an, unpublished). All are 

com pleted  by the parent. These m easures are  the  m ain paren t-repo rt 

questionnaires currently in  u se  to m easure affect regulation. H ow ever, because 

th is is a  new  area of study, none of the scales is th o u g h t to  be superio r to the 

others. O f the three affect-regulation scales, the K atz-G ottm an m easure  focuses 

in  particu lar on the paren t's  behav io r in  response to  the child, specifically how  

often  the  pa ren t had to do som eth ing  in  response to  the ch ild 's behavior o r to tell 

the  child  som ething (e.g.., "H o w  often  d id  you have to tell your ch ild  'L et me 

talk  o n  the  phone' even tho u g h  h e /s h e  is excited abou t telling me som ething"). 

The o ther two scales, the ERC a n d  CALS, ask the  paren t to rate the  child 's 

affective behavior directly in  certain  situations (e.g., how  often a child  "is easily 

frustra ted" (ERC) or how  often  a  ch ild  "suddenly  loses h is /h e r  tem per (m ay yell, 

cuss, o r  throw  something) w hen  you  w o u ld n 't expect"(CALS)). All three 

m easures w ere included to de te rm ine  w hich is m ost sensitive to o ther variables
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so tha t the best scale can be used  in  fu tu re  studies. The scales a re  described in 

tu rn  below:

The Emotion Regulation Checklist (Shields & Cicchetti, 1997) has 24 

questions tha t are positively and  negatively coded to assess degrees of 

em otionality and regulation, including  affective lability, intensity, flexibility, and 

situational appropriateness of affective response. It can be com pleted in 

approxim ately 10 minutes by  adu lts fam iliar w ith  a child. Raters judge on a 

four-point Likert scale (from  "alm ost alw ays" to " ra re ly /n ev er") how 

characteristic each item is of the child . There are tw o factors to  the  scale: (1) 

lab ility /negativ ity , which assesses m ood sw ings, angry  reactivity, and 

dysregulated  positive em otions; and  (2) em otion regulation, w hich  assesses 

equanim ity, em otion understanding , and  em pathy (Shields & Cicchetti, 1998). It 

has been stud ied  w ith low-incom e parents of children ages 3 to 12. Cronbach's 

a lpha w as .96 for the L ab ility /N egativ ity  subscale and  .83 fo r the Emotion 

Regulation subscale. A com posite score w as generated of the tw o scores that had 

an  internal consistency of .89 (Shields & Cicchetti, 1997).

The C hild Affective Lability Scale (Gerson e t al., 1996) is a  20-item  parent- 

report m easure that assesses affective lability and  regulation in  ch ild ren  aged 6 

to 16. It can  be completed by a pa ren t in  approxim ately 5 m inutes. It was 

norm ed w ith  regular-education school children and  children psychiatrically 

hospitalized, and was used  in  an  ou tpatien t setting for affective disorders. 

Scores on the  CALS successfully d istinguish  betw een these sam ples. There were
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no gender differences in  scores. C ronbach's alpha w as .85 and  .91, and  in ternal 

consistency using  Spearm an-Brow n w as .90.

The K atz-G ottm an C hild Regulation Index (Katz & G ottm an, 

unpublished) is a  45-item  m easure filled out by paren ts about the  "degree to 

which their child requires external regulation of em otion" (Gottman, Katz, & 

Hooven, 1996, p. 253). It takes a  paren t approxim ately 7 m inutes to com plete. 

Katz and G ottm an found  tha t item s that reflected w h e n  the paren t needs to 

respond to the child in  o rder to  reduce the child 's m isconduct, inappropriate  

behavior, or activity level (the dow nregulation subscale) w ere the m ost 

predictive of affect-regulating capacities (Katz, personal com m unication, 1997). 

The alpha coefficient fo r th is scale w as .74.

Child behavior problems

Child behavior problem s w ere assessed by the C hild  Behavior Checklist 

(CBCL; Achenbach, 1991 & 1992). The CBCL is a general behavioral m easure of a 

wide-range of childhood problem s, including a tten tion  problem s, though t 

problems, som atic com plaints, and  aggressive behavior. It does no t target child 's 

affect-regulatory capacities specifically. This m easure includes 118 behavior 

problems rated  on a 0- to 2-point scale. It takes betw een 15 and  17 m inutes to 

complete. The CBCL has three global scales: internalizing, externalizing, and  

total behavior problem s. Raw scores for these subscales are converted to T- 

scores according to the  appropria te  gender and  age-group norm s for each 

subject. The CBCL is one of the m ost widely used and  w ell-validated m easures
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of children 's ad justm en t and has been  norm ed w ith  b o th  clinical a n d  nonclinical 

populations. It is also desirable because it has been sh o w n  that socioeconom ic 

status and  race have  little effect on  scale scores (A chenbach <Sc Edelbrock, 1991). 

The reliability for the  CBCL for ages 4 to 18 w as de te rm ined  u sing  an  intraclass 

correlation coefficient, w hich w as found  to be in  the .90s for in ter-in terv iew er 

an d  test-retest reliabilities of the  item  scores. The test-re test reliabilities fo r scale 

scores w ere r=.87 fo r com petence and  r=.89 for p roblem  scores. The C ronbach 's 

alpha for the CBCL for ages 2 to  3 for internalizing behav io r w as .88 an d  for 

externalizing behav io r w as .93. T he a lpha for to tal p rob lem s w as .96. T he to tal 

behavior p rob lem  scale is the m o st reliable and clinically valid  m easure  of the 

CBCL.

The CBCL w as included in  analyses to de term ine  w hether degree of 

family tem poral organization w as associated w ith  varia tions in  general child 

behavior or w h e th er it was m ore specifically related to ch ild  affect regulation. 

D ata analysis

Because v irtually  no research  has been done to  link fam ily tem poral 

regulation and  affect regulation, this study used  a  m ix tu re  of qualitative and  

quantitative approaches for analysis of the data, as recom m ended  by  a num ber 

of researchers fo r exploratory research of new  concepts and  relationships 

betw een phenom ena (see Fraenkel e t al., 1998, an d  M oon, Dillon, & Sprenkle, 

1990, for review).
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Q uan tita tive  research perm its a larger sam ple  to be examined using  

standard ized  m easures so that m any  individuals can  be com pared w ith  each 

other, a llow ing  for a  more generalizable conclusion to  be draw n. Q ualitative 

research allow s for an  open-ended, in tensive exploration  of a topic typically se t 

in  a n a tu ra l context (Moon e t al., 1990). Because o f the  degree of detail th a t 

comes fro m  analysis of even a  single subject, frequently  only one case is selected 

for s tu d y  (M oon e t al., 1990). Stake (1998) calls this th e  "s tu d y  of the particular" 

(p. 90); i t  adds d ep th  to the question  u n d er s tu d y  an d  does not em phasize 

generalizability o f findings to others. The goal is to create  rich  descriptions and  

develop theo ry  from  observations (C harm az, 1995; M oon e t al., 1990; Strauss & 

Corbin, 1998); it  is also a m ethod w ell su ited  for a  clinical orientation (L. G ould, 

personal com m unication, February 20, 2001). It perm its the families to be h eard  

in  their o w n  voice and  allows for theo ry  to develop from  their own w ays of 

talking a b o u t them selves and their children.

U sed  together, qualitative m ethodology can  enrich  quantitative data  

(Moon e t  al., 1990) by looking no t only  a t  the content o f responses but also a t  the 

w ay in  w hich  respondents p resen t their ideas. It also allows different 

perspectives, even  from  the sam e person , to  come th rough . In  the present study , 

two cases rep resen ting  opposing possibilities in the quan tita tive  measures w ere 

selected fo r case analysis to carefully explore the rela tionship  betw een the tw o 

variables of interest.
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Quantitative analysis

The degree of association betw een  the  FTRI a n d  the  affect-regulation and  

child-behavior scales w as m easured by correlation coefficients. A Pearson's r  

correlation w as used  to determ ine the degree of relationship  between family 

routines and  affect regulation, an d  fam ily routines an d  child behavior, in  

separate analyses.

Qualitative analysis

The second stage of investigation closely exam ined tw o cases—one family 

tha t w as indexed as h igh  on tem poral organization an d  h igh on child affect 

regulation and  one fam ily that w as low  o n  tem poral organization and  low on 

child affect regulation , based on  their scores on the  quantitative measures. 

Because this s tu d y  investigated a hypothesis about a  relationship between two 

dom ains, responses from  the m others of these two fam ilies w ere compared w ith  

each other for differences in  them es and  presentation. Videotaped affect- 

regulation in terview s w ere coded using  grounded-theory  methodology 

(Charmaz, 1995; Strauss & Corbin, 1998) for close analysis of the parents' 

descriptions of the  organization of fam ily tim e and their children 's experience of 

specific emotions. G rounded-theory m ethodology is a  system atic approach to 

qualitative da ta  analysis that involves labeling raw  in terv iew  data w ith codes 

that emerge from  and  capture the m eaning  of that da ta  (Strauss & Corbin, 1998). 

Statements are com pared  and  contrasted  w ith  existing codes and  new codes are 

generated as needed. This process is know n as " the  constant comparative
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rm ethod of analysis" (Glaser & Strauss, 1967, pp . 101-116). The grounded-theory 

ap p ro ach  can be u tilized  w ith  single o r m ultip le  cases. In  addition, codes can be 

ap p lied  to sm aller u n its  of data , such as w ords or sentences, o r larger units. The 

p re se n t analyses u se d  a  m ixture of sm aller units (sentences) and larger units 

^paragraphs), segm ented  by the interview  questions. In  o ther w ords, codes w ere 

a p p lie d  to particu lar sentences or w hole p a rag rap h s  from  each  interviewee in  

■response to a particu lar question. The results o f bo th  the quantitative and  

(qualitative analyses follow.
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RESULTS 

Q uantitative R esults

D escriptive statistics are  show n  in  Table 3. Bivariate correlations betw een 

fam ily routines an d  affect regulation , a n d  betw een fam ily rou tines and  child 

behavior are presen ted  in Table 4. There are three statistically significant results 

tha t bear on the  hypothesis o f this study . The family tim e a n d  routines index 

(FTRI) negatively correlates w ith  the CALS (p < .05) and  the ERC lability scales 

(p < .01); and  the  FTRI also positively correlates with the ERC em otion  regulation  

scale (p < .01). Thus, these resu lts show  that the g rea ter the tem poral 

organization of hom e life, the  g reater affect regulation a n d  the less affect 

dysregulation for the child, confirm ing th e  study 's  hypothesis.

The FTRI also does n o t dem onstra te  a  significant correlation w ith the CRI 

or the CBCL. Therefore, the fam ily rou tines m easure d id  n o t correlate w ith  a 

m easure of p a ren t behavior in  response to  a child's affective behavior, neither 

d id  it correlate w ith  a general m easure  of ch ild  psychopathology. These findings 

are explored in  the Discussion section below.

Q ualitative R esults

As no ted  above, g rounded-theory  m ethodology w as used in the 

qualitative analysis to analyze in terview s of tw o families. O ne fam ily w as in the 

"high" category—that is, the m o ther endorsed  more regular family tim e an d  

routines and m ore successful affect regu la tion  in  her child as com pared  w ith  the 

average responses on  these m easures for the whole sam ple. The other family
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w as placed in  the "low" category: This m other responded to these

questionnaires in  a  w ay  that indicated she  saw  her fam ily's tem poral struc tu re  as 

less regular a n d  her child 's affect regu la tion  as less successful than  the average of 

the  sam ple. The tw o w om en are sim ilar in  term s of m ost of their dem ographics: 

Both are A frican-A m erican single m others in  their thirties separated  from  their 

husbands a n d  bo th  have a t least tw o children. All nam es and  identify ing  

inform ation have  been  altered.

Brief Biographical Inform ation

High temporal and affect regulation: Virginia

Virginia is a  32-year-old, A frican-A m erican single m other w ho a ttended  

som e college classes and who has tw o ch ild ren  under ten. H er o ldest, an  

attractive, friend ly  boy, is six years an d  ten  m onths o ld  and  the target child  for 

this study. V irginia has a history of dom estic  violence, w hich w as p a rt o f the 

reason  she e n d ed  up  in  the shelter system . She had  though t w hen  she left h e r 

husband  th a t h e r relatives would provide h e r  and  her children housing un til she 

secured childcare an d  a  full-time job, b u t w ith in  ten  days of m oving  in she fo u n d  

herself at the Em ergency Assistance U nit a fter receiving a chilly reception from  

her family. She d id  get one offer for full-tim e em ploym ent around  that tim e, b u t 

there was no  possibility for adequate childcare so she had  to tu rn  the position  

dow n. She is currently  participating in  th e  w elfare-to-w ork program  p ro v id ed  

by  the shelter. She wishes there w ere m ore  su p p o rt for parents in the shelter, 

such  as paren ting  classes, because she feels her children are under m ore stra in
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these days. O n  the o ther hand, she said th a t being in  the shelter gives h e r som e 

room  to breathe: "R ight now  I feel like tim e is on  my side. I'm  n o t as ru sh e d  as I 

have been, w hich is a  good thing."

Low temporal and affect regidation: Tracy

Tracy is a  34-year-old, A frican-A m erican w om an who d id  n o t fin ish  h igh  

school and is currently  raising three ch ild ren  by herself, one of them  a  baby. 

H er m iddle child is the target child for th is study , an  11-year, 2-m onth-old  boy 

w ith a w inning sm ile an d  sensitive gaze. She is legally m arried bu t is separa ted  

from  her husband and  does no t anticipate their getting back together. Before 

com ing to HELP-Morris, she, her children, her cousin, and  her cousin 's several 

children had all been  living in her cousin 's apartm ent. Tracy en tered  the shelter 

system  after child protective services investigated  a report that her dau g h te r had  

bruises on her, w hich Tracy said had  resu lted  from a fight a t school. W hen 

caseworkers saw  the crow ded conditions of the apartm ent, they inform ed her 

she would have to go to a shelter or they  w ou ld  remove her children to foster 

care. A lthough she and  her children sp en t tw o weeks in and ou t of "w elfare 

hotels" before com ing to the Tier II shelter, all in all she reports the m ove 

"relieved a lot of stress." She attends church  w ith  her children a couple of tim es 

a week, and finds it difficult dealing w ith  o ther families in the shelter. "You can 't 

trust anybody except God and your fam ily," she said. She is w aiting  fo r her 

certification for housing, w hich should  be arriv ing  any day.
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Fam ily Routines

D ifferences in  Sp ecificity  in  D escrib in g  a Typical D ay

Both m others sp e n t a n  equal a m o u n t of time describing to  the  in terv iew er 

their fam ily's typical d ay . They b o th  focused  on their ch ild ren 's com ings an d  

goings as the basis of th e ir  typical schedule; for both  w om en  ex ternal system s, 

especially the ch ild ren 's school schedules, determ ined m uch  of the  b road  

outlines of the day. W h at differed betw een  them  dram atically  w as the  clarity 

an d  specificity of their explanations. Virginia knew  in deta il exactly w h a t 

happened  when, and  the  in terv iew er an d  videographer cou ld  easily  follow  her 

descriptions. (Both clinicians rated  the  ease w ith  w hich the subject described a 

typical schedule as "E xtrem ely Easy," a 5 on  a  scale of 1 to 5.) For exam ple, she 

repo rted  that by 7:40 a.m . her ch ild ren  are pu tting  on their shoes, p repara to ry  to  

going ou t the door to school betw een  7:50 an d  7:55 a.m. W hile answ ering  the 

questions, she could be observed reflecting carefully abou t her answ ers, an d  

som etim es corrected herself after m ak ing  a quick calculation th a t indicated  she 

w as off by five or ten  m inutes. In describ ing  the children's after-school activities, 

she im m ediately p roduced  a list of w h a t happens, spontaneously  describ ing it as 

a  "routine." She also described m inor schedule variations h o rn  d ay  to  day  b u t 

sta ted  there w as such a th in g  as "on a  good day" in her household . For Virginia 

a  "good  day" is w hen  everyone is d o in g  w h a t they need to w h en  they  need to, 

b u t there are days tha t ju s t d o n 't  go so  sm oothly, w here ad justm ents need  to be 

m ade.
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O n  the o ther hand , Tracy described a  d ay  th a t began w ith  h av in g  slep t 

only  ab o u t four an d  a  ha lf hours the n ig h t before (whereas V irginia sleeps 

approxim ately  seven hours a  day). In  co n tra s t to  Virginia's detailed  tem poral 

p rogram , Tracy outlined  her children's d a ily  activities in broad term s. She d id  

n o t b reak  them  u p  in to  discrete events like  V irginia did and  described  the 

m orn ing  rou tine  qu ite  generally, saying, fo r exam ple, that from  6:30 to  7:30 a.m. 

the  ch ild ren  all w ake up , pray, dress, "ea t som eth ing  if they w an t to ," a n d  by 

7:30 a.m. they  are o u t of the house. She also  d id  n o t make reference a t  a ll to the 

baby u n til she h ad  accounted for her school-age children having  gone. By 

contrast, V irginia h ad  broken dow n each of th e  m orn ing  events by tim e, and  for 

the m ost part, by child. All of Tracy's tim e references were approxim ations and  

frequently  ou t of chronological order. (The in terv iew er and v ideographer bo th  

ra ted  her ease in  identifying a schedule as a  3 on  a  scale of 1 to 5.) She d id  no t 

indicate th a t there w ere variations to the schedule , or that some days w ere  better 

than  others, as Virginia had. Her m ost de ta iled , specific reference to h e r daily  

routine w as to tak ing  tim e each day to take  stock of herself, a p ro found  and  

solitary m om ent in  a  ra ther hazy descrip tion  of a family's day. "I have to 

analyze a  lo t of things, w h a t I 'm  doing w ro n g , w h a t I have to get together," she 

said. She sits dow n  each day  after the ch ild ren  have gone to school to  give this 

som e th o u g h t and  to pray. During the in te rv iew  she also m ade reference to the 

children  hav ing  "qu ie t tim e" during the day , b u t w hen  asked directly w h en  th a t 

took place, she d id  n o t identify  any particu lar tim e.
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Beliefs A bout the Fam ily Schedule: F lexib ility  for the Fam ily or a

Parent's O bligation to Enforce the Routine

Another them e a ro u n d  which the tw o m others differed w as their 

em phasis on controlling the family schedule. Virginia spontaneously 

volunteered  her belief th a t w h a t should underlie  a  regular routine is flexibility 

a n d  "going w ith the flow ." A rigid schedule takes aw ay from  life's enjoyment, 

leaving  an individual " liv ing  to work, w orking  to live," she said. W hereas 

h av ing  a schedule is im portan t, always sticking to  it m akes life m undane; she 

sa id  this w ith a certain  passion. She referred to "im provising" w hat w ill happen 

based  on  the w eather or h e r  children 's m oods after school. H ow ever, one thing 

w as set: She always starts to  p repare dinner a t 5:30 p.m .

Tracy on the o ther h an d  em phasized the burdens of being the single­

m other whose du ty  it w as  to enforce the fam ily schedule. She called this 

"learn ing  to adjust w he ther you  like it or not." Being unem ployed allow ed her 

the  tim e to be at hom e a n d  thus better supervise the  children 's schedule. "I'm  

here  now  to install [sic] i t  even more," she said, m aking a hand  gesture of 

pu sh ing  dow n hard  against som ething. Being hom e also allows her "to  teach 

them  by example, so no  one else does" who m ight n o t be as trustw orthy.

Therefore, a lthough  Virginia can describe a  m ore detailed an d  at first 

glance m ore exacting schedule, she also endorses a philosophy of flexibility as an 

essential part of the daily  routine, for bo th  practical and  em otional reasons. 

Tracy seems less tied to specific times and appears to m ake few er dem ands on

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



70

h e r fam ily for m eeting precise tim es in  the daily  routine, b u t she subscribes to a 

m ore  rig id  philosophy of h e r  h av ing  to control the schedule as a  w ay  of teaching 

h e r  children the lessons sh e  w ants them  to learn  a n d  of keep ing  out o ther 

people 's influences. Thus, w h ile  she is less tied to a specific tim ing  in  her day, 

Tracy is paradoxically try in g  to  m ore rigidly enforce a schedule th an  is Virginia. 

C oping  W ith S chedu le  C hanges: System ic vs. In d iv id u a l A pproaches 

Both mothers sta ted  th ey  w ere the ones to se t the  fam ily schedule, and  

th a t the schedule w ould  n o t be  adhered  to if it w ere n o t fo r the ir efforts to keep 

everyone on track, b u t their solutions for handling a ltera tions to  the schedule 

d rew  from  dissimilar sources. Virginia purposefully stacks the deck  to have a 

"good  day" in  terms of the  fam ily 's schedule by bu ild ing  in  ex tra  time to the 

fam ily 's schedule to allow  fo r  w hatever m ay come up , w hich  includes phone 

calls, friends visiting, or n eed ing  to go to the store. T hat w ay  everyone has room  

to m aneuver if need be, w hich  coincides w ith her ph ilosophy th a t it  is im portant 

to  "go  w ith  the flow." V irginia creates a systemic solution: by  creating som e 

"give" in  the time structure, adjustm ents tha t need to be m ade do  no t have to 

com e ou t of her ow n personal resources bu t are accom m odated by the "fam ily 

tim e system ," allowing everyone in  the family som e w iggle room .

Tracy's solution is d e p en d en t solely on  her ow n  efforts: She says she 

accom m odates changes caused  by doctor's appoin tm ents for h e r children o r 

shelter appointm ents w ith  h e r  caseworker by w aking u p  earlier th an  usual to  

take care of w hat she can so sh e  does not interfere w ith  h e r ch ild ren 's schedules.
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H ow ever, it  is u n d ear h o w  realistic this so lu tion  is, because Tracy also indicated 

she  regularly  wakes u p  b e tw een  4:00 an d  4:30 a.m., and  she d id  n o t  offer further 

explanation. N evertheless, in  Tracy's v iew  the fam ily's tim e is n o t a potential 

resource w ith  which to  re sp o n d  to schedule changes, b u t instead  she draw s on 

h e r ow n limited resources to  address w hatever the problem  m ay  be, avoiding 

m aking  changes to the  fam ily  system  as a  whole.

The Evening R outine: W hen There Is Tim e to U nw ind and A djust the 

Schedule

W hether or n o t there  is a  regular tim e to unw ind  after th e  d ay  as well as 

to ad just the evening's ro u tin e  also d istinguished these m others. Virginia 

repo rted  tha t there is tim e every  afternoon for the children to "d eb rie f from  the 

day" after school. (This is evocative of Fraenkel's (1998) "decom pression 

cham ber" couple therapy  in tervention, in  w hich couples are he lped  to establish a  

m utually  satisfying tran sition  period  w hen  they come back together a t  the  end of 

the  day.) The children tell V irginia abou t school, the bus ride hom e, and  their 

hom ew ork, she said. A t th is  juncture in  the day 's  routine she can  discuss with 

h e r children w hat everyone has to do th a t evening, and they as a  fam ily can 

m ake adjustm ents as needed . Virginia believes this tim e leads to greater 

satisfaction on the p a rt of the  children an d  im proves their m ood.

For her part, Tracy ind icated  th a t tim e to unw ind takes p lace a t bedtime, 

specifically between bed tim e and  falling asleep. Discussing the  children's 

concerns m ight happen d u rin g  d inner. She d id  no t seem to have a  tim e se t aside
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for fam ily mem bers to  decom press from  the d ay  upon  com ing hom e and  

reconnect w ith each o th er or a  tim e to anticipate any  adjustm ents th a t m ight be 

needed  in  the evening 's rou tine . Bedtime is the sole transition in  the evening  she 

identifies, and it tends to  be m ostly  a time of resistance. (Bedtimes are discussed 

in  greater detail below.) Therefore, just as V irginia builds in  tim e to the daily 

schedule to accom m odate changes, she also bu ilds a  tem poral structure a t  a  key 

transition  time tha t a llow s for both affective as w ell as tem poral adjustm ents. 

She sees the emotional resu lts  in  her children's im proved  m oods.

Subjective R ankings o f Regularity of D a ily  Routines: "It's regular and  

then  again it's not."

Both Tracy an d  V irg in ia ranked the regu larity  of dinnertim es the  same, 

indicating that they w ere  qu ite  regular, or a 4 o n  a  scale of 1 to 5. Both after­

school routines and  bed tim es w ere som ewhat reg u la r (a 3) for Tracy's children, 

w hereas Virginia ind icated  th a t her ch ildren 's after-school routines w ere 

extrem ely regular (a 5) a n d  bedtim es, quite regu lar (a 4).

Thus, whereas d innertim es are considered sim ilarly routine fo r the two 

families, for Tracy there is less overall predictability in  the day than  for Virginia. 

A bout bedtimes, w hich a re  affected by family tim e (watching a movie) o r going 

to church, Tracy explained, " It's  regular and  then  again  it's  not. It's in  betw een." 

A  lo t of Tracy's fam ily 's tem poral regularity appears to be "in between."
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The Family Dinnertime: Regularity and Affective Tone

W hereas both w om en ranked  their dinnertim es as similarly regular, the 

affective tone of these m eals for each family is quite different. Both families have 

a  consistent time to sit an d  e a t together, the  w hole family gathering around  a 

table a t the same time, b u t the ir descriptions from  there  are m arkedly dissim ilar. 

D uring  dinnertim e Virginia tries to enforce a ru le of no talking a t the table. 

"D innertim e is for eating," she says. She acknowledges that it is difficult to 

follow through on this rule, because "we all like to  talk," and says she and  her 

children do  talk and joke a  little  bit, bu t she is try ing  to  teach her children n o t to 

speak w ith  their m ouths full. "It's not good table manners," she explains. 

H ow ever, both she and  her children seek to com pensate for this silence by 

starting  family time before d inner: preparing d inner and helping set the table 

together. After dinner they spend  more tim e talking together, because that is 

w hen  fam ily time officially begins. During dinnertim e they do no t w atch TV or 

argue.

Tracy describes d inner in  less organized b u t m ore interactive terms. The 

fam ily sits down, tired from  hom ew ork and chores, "grum py som etim es bu t no t 

th a t bad. I can 't say grum py. Tired," she says. D innertim e is their regular tim e 

for talking together, w hich she said they do  a lot, and  they joke quite a bit. 

Asked w h at they talk about, she responded du ring  this time the children m ight 

ask w hen they will m ove o u t of the shelter, ask her help w ith handling  their 

teachers, or ask her a  question like "why people are so cruel." Some days caring
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for the  baby interferes w ith  d in n e r and  other days dinnertim e itself is m oved 

a ro u n d  so the family can go to  chu rch  in  the evenings. Tracy also reports they 

w atch  TV "som ew hat" as w ell as argue som ew hat d u rin g  dinner. H er teenage 

son, how ever, thought they  w atch ed  TV quite a b it an d  argued only a little bit.

Looked a t w ithin the confines of the fam ily m ealtim e itself, this tim e is 

stark ly  different for these tw o fam ilies. Tracy's fam ily m ay come to the table 

" tired" b u t she conveys a  certa in  am ount of activ ity  am ong fam ily m em bers, 

even  if it includes arguing and , according to her son, the distractions of TV as 

w ell as the  distractions caused  b y  taking care of a  baby. H er children span  a 

g rea ter range of ages than  V irginia 's children do , b u t this difference does no t 

account for the different affective tone of V irginia 's family m ealtim e, because 

V irginia has a rule in place th a t restricts all talking. H ow ever, V irginia's 

"d innertim e" seem s to have actually  spilled over in  affective term s to include the 

p reparation  time, through w hich  fam ily m em bers ap p ear to be m aking  u p  for the 

silence du ring  dinner by ad d in g  to  the overall fam ily tim e and tak ing  pleasure in 

each o ther's  com pany m ore consistently  than  in T racy 's family experience.

C h ild  A ffect R egulation

D ifferences in  Specificity in  D escrib ing  C h ild ren 's  Em otions 

As the m others differed in  the  specificity w ith  w hich they discussed their 

respective fam ily 's daily schedules, they also differed in  the degree of detail they 

p rov ided  abou t their children 's m oods and  em otions. Tracy says she know s 

w h a t m ood her children are in  by  detecting facial expressions, by the w ay they
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respond to h e r questions, and  by  their body language, b u t she often fo u n d  it 

difficult to  describe their specific feelings or ju st w h a t ab o u t their body language, 

for example, conveys their m ood. W hen asked ab o u t her children's m oods a t 

bedtime, she d id  n o t ven tu re  a description, an d  described  her ch ildren 's after- 

school m ood broadly , saying they  are "cheerful, in  a  good m ood" w ith  som e 

"m ood sw ings." Som etim es her attributions of m oods intersected m ore w ith  her 

ow n actions th an  their feelings. For example, she rep o rted  that in  the m orn ing  

her children a re  " in  a  good m ood  because I alw ays m ake them  get up  an d  pray." 

A t another point, how ever, she sa id  they can w ake u p  "cranky."

Virginia by contrast u sed  lots of adjectives to  describe her ch ild ren 's 

feelings. A fter school they  are "playful," "energetic," "hungry ," and  "grum bly ." 

W hen they are  scared, they are "jittery," "jum py," a n d  "tearful." She sa id  she 

reads facial expressions and  bo d y  language as w ell as vocal expression to 

determ ine their m ood. For exam ple, her o ldest ch ild  w h en  sad "has a lo n g  face; 

he 's very verbal w h en  he 's  angry  or sad about som ething . For him  anger and  

sadness go h an d  in  hand. H e huffs and sighs." H er daugh ter has "a  d istinctly  

unhappy countenance" w hen  she is sad. "H er m o u th  droops, her lips are 

pointed out, her arm s flail about, very dram atic." A lthough  these descriptions 

are enhanced by V irginia 's verbal fluidity, they also sh o w  that she distinguishes 

between her ch ildren  w h en  she describes their expression  of feelings. Tracy, w ho 

could be quite descrip tive in  conveying her ow n feelings a t times, gave m ore
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generic responses about her ch ild ren 's  moods tha t covered  all of h e r children in 

one description.

Children's Bedtimes: D ifferences in Transitional Time and Time for 

Closeness

Each paren t described th e ir children's m oods a t  bedtim e in  a  w ay that 

captured  key  differences in  the  k ind  of transition to  sleep child ren  were 

experiencing. Virginia talked a b o u t bedtim es as a  tim e for a  bedtim e story and  a 

chance to ta lk  about w hat it m eans. The children a re  "affectionate/' and  she 

describes a  sw eet scene of w atch ing  TV, reading, and  lay ing  in  bed, the children 

feeling "com fortable and  relaxed." A lthough she also ta lked  abou t the  children 

needing her m ore these days to  help  them  fall asleep, she says her greatest 

difficulty w ith  their bedtim e is hav in g  to tell her o ldest child  three to  six tim es to 

p u t on  his pajam as while he is b usy  playing. "H e d o e sn 't have tim e for sleep," 

she says, w ith  a smile. She w ill leave their light on if they  are scared, leave the 

TV on, or m ore frequently, lie in  bed  w ith  them. W hen she gets frustra ted  w ith 

them, she says she yells and  th reatens to spank them , w hich  she says she later 

regrets because she realizes they h a d  only been tired. W h at changes bedtim es for 

V irginia's children are evening doctor's appointm ents, hom ew ork, or their 

w anting  a  snack.

Bedtim e is less a tim e for affection and closeness as it is for resistance in 

Tracy's fam ily. "No kid likes to  go to bed, especially if there 's a good movie 

going on," she says. "Going to b ed  an d  going to sleep a re  tw o different things."
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There is the television and  churchgoing that interfere w ith  bedtim es, as w ell as 

visits w ith  th e  children 's fa ther a n d  "hearing bad new s." In  response to these 

struggles, she lets them  w atch  m ore TV sometimes, or rem inds them  they w ill be 

sleepy the nex t day, threatening them  tha t if they d o n 't go to  sleep "you 'll have a 

problem  w ith  m e," or tells them  she w ill take aw ay privileges. A nd w hen  she is 

particularly tired , she yells. Yelling is effective, she says: "They get m oving."

Tracy 's fam ily 's bedtim e is the point in the day she identified  as being 

when the ch ild ren  unw ind, b u t instead  of it being characterized by the  relaxation 

Virginia referred  to, Tracy describes a  time that seems filled w ith  TV w atching 

and avoid ing  the  transition to sleep. Tracy's response to  h e r ch ild ren 's behavior 

is either to give in  or threaten  or yell, responses she does n o t regret like Virginia 

reports she does (which w hile sim ilar in type of response—giving in, 

threatening, ye lling—the in tensity  is m ilder in V irginia's description). In sum , 

Tracy's fam ily 's tim e to u n w in d  does not seem  all th a t soothing, w hereas 

Virginia's descrip tion  of bedtim e captures an  aspect of a  transition  tim e th a t is 

similar to the after-school rou tine  she discussed, w hich gave the children a 

chance to "deb rie f from  the day." Also, Tracy's fam ily does n o t have an  

opportunity fo r closeness th a t is evident in Virginia's characterization. The 

difference betw een  these tw o families a t this im portan t transition  in  a day 's 

rhythm  has im plications for the kind  of experience afforded  the children in 

learning to soothe them selves and  develop their ow n regulatory  capacities—such 

that V irginia's children get to experience a far m ore m ild  transition w ith  less
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punitive paren ta l reactions th an  T racy 's children, even accounting fo r V irginia's 

children h av ing  increased difficulties falling asleep as a resu lt of th e  situational 

stresses of be ing  in  the shelter.

R esponses to C h ild ren 's  D ifficu lties: T ak in g  Action vs. S o o th in g  

Both Tracy and  V irginia refer to  talking to  their children to fin d  o u t w h a t 

is w rong if they  seem  o u t of sorts. H ow ever, the  further steps th ey  each take 

differ in  im p o rtan t ways. T racy prefers to focus h e r energies o n  d o in g  som ething  

to  fix the p roblem  and seem s uncom fortable w ith  m ore soo th ing  k inds of 

responses. V irginia has a  range of reactions, from  com forting h e r  ch ild ren  to 

encouraging th em  to take a  nap .

If her ch ild ren  com e hom e sad , Tracy says, "I have to  ask  th em  w hat's  

wrong. . . . Som etim es I have  to h u g  them ." She says she'll also encourage them  

and  will le t th em  know  h o w  m uch  they  m ean to  her. "I can express m y love to 

them  if it's  indeed  necessary," she says, screw ing u p  her nose, in  w h a t seem ed to 

be an expression of distaste. W hen her children are scared, Tracy says, "If I 'm  

no t upset, I listen  to them ." She prefers to take action. She goes to  the  shelter 

adm inistrators, if the problem  arose there, or goes to her ch ild 's school. Later on 

she m ight d iscuss the situation  m ore w ith  her children directly, ta lk ing  to them  

during  "qu ie t tim e." Tracy d o e sn 't like it w hen h e r  children are  feeling  bad  and  

she feels th a t she  cannot change the  situation. W hen her ch ild ren  a re  angry  or 

frustrated, she says she "leaves it  alone to a certain  extent." She believes they  

need to le t o u t their feelings of anger so they d o n 't  build u p  in to  bitterness.
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H ow ever, w hen  she feels they  shou ld  "know  better," she yells a t  them  o r lets 

them  deal w ith  the ir problem s on  their own. A nd if all else fails w h e n  she feels 

she needs to change their m ood, "I go aw ay," she says, on a church  retreat 

w ithou t the children.

W hereas Tracy has her preferred response of doing som eth ing  w hen 

trouble arises, V irginia selects a  response from  several options designed to 

reduce the child 's distress internally. Virginia talks to her children first to find 

ou t w ha t is going on. If it is a  case of sibling rivalry, she asks them  no t to argue 

w ith  each other. She also spends time w ith  each of them  o n  their own. 

Sometimes she w ill ask  them  to take a nap o r som etim es will give them  a  time 

out. (She rem arked  th a t taking a nap  took tim e from  do ing  hom ew ork, w atching 

TV, or going outside, bu t this exchange of tim e was w orth  it because naps are 

especially effective in  changing the  child 's mood.) If they  are scared (of the dark, 

for example), she tries to p resen t them  a rational understand ing  of w hat is 

m aking them  scared, b u t she says th a t sometimes this approach m akes it difficult 

for her to understand  their concerns because she feels she ends u p  m inim izing 

their fears. She th inks m aybe it w ou ld  be better if she just reassured  them . She 

also threatens to tell their father on  the phone w hat the children have  done if 

they have m isbehaved, w hich she says is a technique th a t is especially effective 

w ith  her son now. She m akes a po in t of following up  w ith  the fa th er if she has 

said she would. She adm its w hen  she 's having a "bad  day," she'll yell a t them  

and  th reaten  to sp an k  them  although  she says she feels this is a m istake.
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Virginia is alw ays faying to refine her response, reflecting on  how it affects 

her children and  th ink ing  abou t w hat w ould  better m eet their needs, som ething 

that is m uch  m ore difficult for Tracy to  do. Similarly, V irginia gives m ore 

exam ples of how  her responses are a im ed  at soothing her ch ild ren  in the face of 

distress w hereas Tracy m akes several references to how  her ow n  feelings m ay 

block her ability to respond  to her ch ildren  w hen they are upset. She prefers the 

bigger gestures that do  no t involve accounting for her feelings an d  her children's 

feelings a t the same tim e. W hen w orse comes to worse, Tracy leaves, w hich she 

states im proves the ch ildren 's m oods.

Responses to Children's G ood Feelings: I vs. You

Positive feelings in  her children are not necessarily easier for Tracy to deal 

w ith  than  their negative emotions. W hen asked to characterize her response to 

her children 's happiness or excitement, she verbally deflected the em otion's 

im pact by switching to an  im personal "you" construction, responding, "You're 

happy; you 're  glad." But she does no t respond to her ch ild ren 's emotions in 

kind; instead she tells us that "I 'm  no t a  m ushy-m ushy k ind  of m other. . . . I'm  

no t raising m y kids to show  or express love to another person  w ho shows them  

that. I 'm  no t teaching them  that. . . . People w ould say I 'm  k ind  of hard on my 

kids------I 'm  s tr ic t.. . .  It's  hard  ou t there. I don 't let them  ge t aw ay w ith much."

Virginia on the o ther hand  used the first person, w arm ly  em bracing good 

feelings, in her com m ents about her reactions to her ch ild ren 's happiness or 

excitement: "I'm  very  happy  too. I laugh, play along w ith  them . Usually we
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have better com m unicating. It b rings o u t playfulness in  m e." V irginia can talk 

about sharing  these joys w ith  her children, bu ild ing  on  their w arm  feelings to 

m ake an  overall positive family experience. Tracy instead sees a  th re a t in  these 

feelings, against w hich  she defends herself. She believes her reactions are 

necessary to teach  her children to su rv ive  hardsh ip ; sharing  feelings o f  happiness 

m ay m ake one too "m ushy-m ushy" a n d  vulnerable. Tracy w ants h e r ch ild ren  to 

be m ore p ro tected  th an  she herself feels.

Children's Coping With Feelings: A  M ixed Picture

Despite the  strong differences betw een Tracy and  Virginia in  the  details 

they provide in  describing their schedules and  their children 's m oods, an d  the 

differing em phasis on  flexibility an d  allow ing fo r sooth ing  experiences for their 

children, w hen  describing how  their ch ild ren  cope w ith  their feelings, these two 

w om en are n o t as far apart from  each  other as they are in  other p a rts  of the 

interview. V irginia feels that her son  (her fam ily 's ta rge t child for th is  study) is 

easily angered  an d  frequently yells. "H e 's  angry  a t  the least bit of no th ing ,"  she 

says. She also says he "wallows" in  his sadness, does no t easily com prom ise, 

"likes to take risks," and  feels extrem es m ore th an  she w ould  like. O n  the other 

hand  she says he is a  "good com m unicator," has im proved  in  behavior an d  w ork 

a t school, an d  is the one in the fam ily w ho m akes her "rethink" h o w  she has 

handled  som e situation  w ith her children. She has found  that recently  bo th  her 

children have n o t been  able to fall asleep w ithou t h e r lying dow n w ith  them . She 

does no t explicitly verbalize th a t this change coincides w ith  living in  th e  shelter,
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but several tim es says h o w  "recently," "now ," and  "lately," they  are m ore 

frightened a t n ig h t an d  w a n t her to be w ith  them . She says she struggles w ith  

her response to their requests: For exam ple, she  cannot understand  h e r son 

wanting her to  accom pany h im  into the  bathroom  a t tim es because the  size of the 

units m eans they  are  never m ore than  40 feet aw ay  from  each other. She has also 

noticed m ore sib ling rivalry  betw een her son a n d  daughter, and has asked for a 

referral for psycho therapy  for her son  because she  has become concerned about 

his not being happy .

Tracy says th a t h e r son  (Tracy's fam ily's ta rge t child for this study) has 

been th rough  a lo t a lready  in  his life, an d  handles m ost of his feelings 

satisfactorily except she feels he does not m anage his feelings of anger and 

frustration w ell (as V irginia also feels about her son). W hen he gets m ad, Tracy 

has to tell h im  to calm  dow n. She recognizes th a t especially for him , go ing  to 

school is laden  w ith  troubles because they live in  the shelter an d  the  other 

children a t school tease him . H e him self spoke painfully  and eloquently  about 

feeling "sham e" an d  being "em barrassed" about w here  he lives. Tracy is p roud  

that despite these strains her children have been  prom oted  at school an d  have 

received aw ards. N evertheless, w hen  Virginia com pleted  questionnaires about 

her son 's affect-regulating capacity, she ra ted  him  as m ore successful in 

regulating his em otions th an  d id  Tracy about h e r son. It m ay be th a t w hen 

Virginia com pares her son  in  her m ind 's  eye to o ther children w hen  filling  out
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the questionnaires, she  does no t feel the same w o rry  about his affective- 

regulatory capacities as she expressed in  the  interview  form at.

Family M ood

In  descriptions of overall fam ily m ood, how ever, Tracy an d  Virginia 

definitely sw itched positions. Tracy said  that her fam ily is "norm al" and  

"happy." "I still have  a peace of m ind, and  they still w ith  m e, and G od is in  m y 

life," she says. She is p ro u d  they are "coping  as a fam ily" and  believes th a t the 

baby has streng thened  the  family bond  an d  helped them  deal w ith living in  the 

shelter. "It's like a  connection w ith  the body," she com m ents. "A baby can b ring  

happiness."

W hereas Tracy em phasized her fam ily's resiliency in response to  a 

question about the u su a l fam ily m ood, Virginia reported  the  negative effects of 

shelter life m ore clearly in  response to this question th an  in  any o ther section of 

the interview . V irginia described the m ood of the fam ily as being "frustrated" 

and "som ew hat u n h ap p y "  because of the strains of their being w ithou t a 

perm anent hom e an d  her no t w orking. "Everyone feels a little volatile." To 

counteract these stresses, they try  to do  "fam ily things" together.
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DISCUSSION

This s tu d y  tested a  prelim inary hypothesis th a t the tem poral organization 

of family life is related to affect regulation in  children. It is an a rea  th a t has not 

yet received attention; thus, these findings are p roposed  as jum ping-off points 

for further w o rk  in  exploring this topic.

Analyses of the quantitative data obtained a  statistically significant 

correlation betw een parents' reports of the degree of regularity  of family 

routines a n d  p a ren t reports of child  affect regulation. Thus, the hypothesis that 

tem poral organization  is related to children's affect regulation w as supported . 

The finding of a correlation betw een these variables is strengthened by its being 

dem onstrated in  tw o different m easures of affect regulation.

Interestingly, no relationship w as found betw een family rou tines and  a 

measure th a t assessed paren ting  behaviors geared  tow ard  encouraging  affect 

regulation by  the  child. This is a  rather strik ing finding, given th a t parenting  

behavior is theoretically linked both to child affect regulation an d  tem poral 

regulation over the  course of developm ent. This lack of a relationship cannot 

simply be a ttribu ted  to weak m easurem ent, as the questionnaire u sed  to assess 

parent response to child affects is considered psychom etrically sound  and 

empirically sensitive (Gottman, Katz, & Hooven, 1996). Taken together, these 

findings suggest tha t the relationship betw een tem poral regulation and  affect 

regulation canno t be a ttributed solely to the p a ren t's  efforts to  regulate  the 

child's affect. S tated differently, this study does n o t ju s t capture tw o variations
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on  paren tal struc tu ring  b eh av io r—organizing th e  fam ily schedule a n d  externally 

regu la ting  a  child. Instead, the  results suggest th a t there is in d eed  a  specific 

aspect of the  ch ild 's  m odu la tion  of her or his o w n  feelings that is b e in g  detected, 

an d  th a t this m odulation  rela tes to the  tem poral s truc tu re  of the fam ily.

In add ition , no re la tionsh ip  w as found  betw een  tem poral organization 

a n d  a general level of ch ild  prob lem  behavior. This finding he lp s define the 

specific connection betw een affect regulation a n d  tem poral organization. This 

s tu d y  w as able to zero in  on  a  narrow ly d efin ed  aspect of ch ild  em otional 

functioning th a t is no t necessarily  a reflection o f general child psychopathology. 

Therefore, these results im p ly  tem poral regu la tion  a t home corresponds w ith  a 

ch ild 's ability to regulate h e r o r his feelings a n d  n o t necessarily w h e th e r or not a 

child  has overall behavioral o r  em otional problem s.

There is a n  intuitive logic to these findings. The mothers of Y oung 's study 

(1970,1974) felt th a t creating o rd er w ould p ro tec t the ir children fro m  stresses of 

ru ra l poverty , a n  idea th a t w as backed up by  B rody and Flor's (1997) work. 

Recent evidence of regu la tion  in  sleep in y oung  ch ild ren  has found  th a t lack of 

overall rhythm icity  of sleep affects school ad ju stm en t in  a low-incom e sample, 

even  accounting for family stress an d  functioning, w hich  was largely assessed in 

term s of quality  of paren ting  (Bates, Beyers, & Stockton, in press). The data 

presen ted  here  suggest th a t predictability of fam ily  routines and fam ily  time is 

sim ilarly im portan t to child developm ent, because it relates to a core  aspect of 

ch ildren 's em otional life—the  ability to handle successfully w hat com es a  child's
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w ay  in  em otional term s. Especially in  situations of adversity, w here little m ay be 

u n d e r direct control of fam ilies, if fam ily life can  have a predictable rhythm , it 

m ig h t be of m eaningful benefit to a  family.

H ow  does a  p a ren t w hose fam ily has good  tem poral organization describe 

b o th  daily  family life an d  the  em otional experiences of the children? H ow  does a 

p a re n t w ith  less tem poral struc tu re  a t home do  so? The qualitative resu lts of this 

s tu d y  help us u n ders tand  how  these questions m ay be answ ered in  a clinical 

context. Overall, the  m o ther w ho w as rated as "high" in affect regulation  an d  

fam ily tem poral o rgan ization  described her experiences w ith  m ore detail an d  

sensitiv ity  than  the o ther m other, w ho was ra te d  "low." We cannot be certain  

th a t the w ay these tw o  w om en described th e ir families' lives w as alw ays 

"accurate," but it does indicate a t  least their conscious representations of their 

fam ily experiences, w hich  are in  themselves revealing. Virginia, in  the h igh  

category, could describe several aspects of fam ily life in detail and  could 

d istingu ish  betw een each of her children in h e r descriptions, while Tracy, from  

the  low  group, w as n o t as clear and  tended to lu m p  her children together. Tracy 

also tended to focus on  herself, th inking in  term s of individual solutions to 

problem s instead of system ic ones. By not h av in g  a schedule that cou ld  absorb 

the  im pact of tem poral changes, for example, by  having built-in tim e cushions 

th a t benefit everyone in  the  fam ily, Tracy d id  not engage w ha t m ay be a  

protective factor offered by  this k ind  of tem poral structure. Even if it is up  to her 

to create the schedule, hav ing  room  in the schedule for everyone to respond to
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n ew  dem ands, or go th ro u g h  a crucial transition in  the day, instead of Tracy 

alone draw ing on her lim ited  energies to handle  w hat comes her w ay  could  

lessen the burden she feels. Thus, close study  of these two cases suggests th a t a 

p a ren t's  focus on detail, bo th  in  terms of schedules and  in term s of child affective 

states, along with a belief in  flexibility of fam ily tim e w ith built-in tim e cushions, 

m ay  provide part of the  link betw een affect regulation and  tem poral 

organization.

These two w om en d id  differ in level of education as well as in the  ages of 

their children, variables th a t m ay account for som e of the differences in  their 

responses. However, a lthough  Virginia w as clearly articulate by any stan d ard  

an d  had  some college education, which Tracy d id  not, there w ere tim es w hen  

Tracy m atched Virginia in  evocative detail. These moments tended  to  come 

w hen  she could focus on  ju st he r own experience and  d id  not have to account for 

he r children 's feelings. This observation m ay be sim ilar to the findings from  the 

A du lt Attachment In terview  research th a t coherency of details p rov ided  by 

subjects, which is an  im portant elem ent in  determ ining a ttachm ent 

classifications, is not affected by  intelligence or verbal fluidity (Main, 1995).

Similarly, in the o ther parent interview s for this study, even though  they 

w ere no t examined in  as g rea t detail, it appeared  th a t the parents w ho seem ed to 

have m ore difficulty explaining to the in terview er w hat a typical day 's schedule 

w as like had  more difficulty describing their children 's feelings. This pa ttern  

also raises comparisons to  th e  Gottman, Katz, and  Hooven (1997) s tu d y  of

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



88

em otion  awareness o n  th e  p a rt  of parents and  its effect o n  the affect-regulation 

capacities of their ch ildren . In  th a t investigation, paren ts w ho  w ere m ore aw are 

o f their own differentiated  em otions w ere able to give their children m ore 

su p p o rt and to better assist them  w ith  their negative feelings, w hich translated  to 

th e ir children develop ing  better affect-regulation capacities. Perhaps level of 

em otional awareness in  paren ts is sim ilar to level of tim e awareness: Parents 

w h o  can reflect on the  tim e organization of their fam ily m ay have a greater 

ability  to reflect on the  em otional organization of their fam ily life and  can 

p rov ide  more "scaffolding" (G ottm an et al., 1997) for the  em otional developm ent 

o f their children. Therefore, fam ilies w ith  greater tem poral regularity  m ay have 

a n  advantage in  hom e environm ents and  pass th a t advan tage  on  to their 

children, as m ediated by  paren ts ' ability to struggle w ith  a n d  differentiate their 

o w n  emotional lives.

Another m eaningful find ing  from  the qualitative  results w as the 

descriptions of d innertim e. This shared  m ealtime p rov ides an  intersection of 

tem poral regulation a n d  em otion  regulation in  a fam ily context. This 

intersection occurs because of the unique place d innertim e has in the family, 

especially families w ith  younger children w ho tend  to have  m ore consistent 

routines. Unlike other rou tines of the day  (getting ready  for school, com ing 

hom e from  school, bedtim e), there is not an  individual "job" to be done, such  as 

ge tting  dressed or going  to  sleep, a n d  it involves all fam ily m em bers (as long as 

it  is a  family that actually  shares a  meeil together, as w as th e  case for all of the
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fam ilies in  th is study). It is a  tim e for everyone to be in  the sam e place a t the 

sam e tim e and  perhaps a t a  roughly  sim ilar tim e day  to day, creating  the 

possib ility  for predictability. Indeed, analysis of th is juncture in the  fam ily day 

cou ld  p rov ide rich fodder for fu tu re  study.

The studies of alcoholic families rev iew ed  above sim ilarly  found 

d innertim e crucial in  the  s tu d y  of family process. For example, S teinglass and  

his colleagues (1987) found  th a t d innertim e w as the  m ost likely fam ily rou tine  to 

be in te rru p ted  by alcoholic behavior, and B ennett e t al. (1987) fo u n d  th a t a 

regu la r dinnertim e w as pro tective of ch ild ren 's  later em otional health  in 

alcoholic families. Yet the  results p resen ted  here suggest th a t m easuring  

regu larity  alone is insufficient for understand ing  the  relationship betw een  fam ily 

tem pora l organization and  child  affect regulation . Familial affective tone, 

includ ing  the opportunity  fo r sooth ing  transitions and  tim es for connection, is 

one factor tha t m ay m ediate this relationship. For instance, in  this s tudy , both  

Tracy an d  Virginia said they  h a d  quite regular d innertim es, bu t in T racy 's fam ily 

th is tim e for talking together w as m ixed in w ith  a  fair am ount of TV w atching  

a n d  a "tired" quality to ch ild ren 's  moods. V irginia's d innertim e w as no t 

characterized  by discussion a t  all, because of h e r a ttem pt to teach her ch ild ren  

n o t to  ta lk  w ith  their m ouths full by d iscouraging discussion. But it seem s th a t 

as a  resu lt her "dinnertim e" broadened  to include preparation  tim e to increase 

the opportun ity  for togetherness. N evertheless, V irginia w as also qu ite  exact in 

s ta tin g  the time she starts d in n er preparations. W hereas som e things are  flexible

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



90

in  term s of the schedule, p reparing  d in n er rem ains an  anchor po in t for the  w hole 

evening. Tracy's fam ily d innertim e d id  no t have share the cohesive affective 

tone of Virginia's, nor d id  it  seem  to  anchor the rest of the evening 's fam ily time.

This idea of flexibility w ith  in term ittent anchor points em erged 

specifically from  the qualitative data: Virginia believed having  flexibility to a 

schedule is as im portan t as hav ing  a  schedule. She spoke about th is idea w ith  

feeling, whereas Tracy m ade no reference to flexibility, either in  term s of 

schedule or emotions, including h e r ow n. A lthough it m ay seem  contradictory 

to em phasize both  regu larity  and  flexibility in  terms of structure, w h en  app lied  

to  the w orld of feelings, this relationship  is m ade clearer. Affect regulation  is 

abou t bo th  flexibility of responses an d  the ability to structure one 's feelings in 

the m om ent, and  effective tem poral organization m ay share the sam e attributes.

But Virginia d id  n o t use h e r  philosophy about having  structure  w ith  

flexibility just to accom m odate schedule considerations. She deliberately created 

tim e structures that allow ed both  tem poral and  affective regulation. By hav ing  

tim e to  debrief after school and to  adjust the evening's routine, she used  a 

tem poral construct to facilitate a  flexibility in both m ood and  schedule. Thus, by 

creating a system  w here she allow s for predictability alongside variation, she 

appears to also shape the  affective env ironm ent of her family. This arrangem ent 

evokes Stem 's (2000) descrip tion of the infant's first experiences: repetition  tha t 

is never exactly the sam e b u t unified  by a sim ilar feeling. W hen Virginia stops to 

m ake dinner every n igh t a t the sam e tim e, she creates a tem poral suppo rt for the
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res t of the evening, a n d  even tho u g h  her Family lacks a  perm anent physical 

s truc tu re  in  w hich to live, this action  of h e rs  is m uch  like  laying a joist to  help  

su p p o rt w hat will becom e her hom e's  living sp ace  som eday . She does the  sam e 

w hen  she sits dow n w ith  her ch ild ren  after school to u n w in d  together a n d  m ake 

adjustm ents to the even ing  rou tine  based on. w hat they  discuss. These actions 

create a tem poral space th a t m akes use  of b o th  predictability  and flexibility.

As seen th roughou t the qualitative find ings, T racy and  Virginia d iffered  

from  each other in  a num ber of w ays th a t  provides texture for this s tu d y 's  

hypothesis. But looking a t these w o m e n 's  sim ilarities also helps ou r 

understand ing  of the com plexity of issues p resen ted . N either w om an is a  hero , 

n o r is either a derelict. In  their answ ers to th e  in terv iew er's questions, they  w ere  

b o th  dem onstrably concerned ab o u t their ch ild ren 's  w e lfa re—filled w ith  hopes 

for their children's fu tu res and  w orried  a b o u t  their struggles and  the effects of 

the  difficulties faced by the entire fam ily o n  their ch ild ren 's em otional health . 

D espite the dism issing quality  of h e r responses to her ch ildren 's em otions, Tracy 

held  her baby in her arm s for a good  p art of th e  several-hour interview, sm iling  

a t her, subtly sm iling to  herself a t tim es w h e n  th inking abou t her children, and  

keep ing  track of her baby 's needs w ith  aw areness a n d  w ithout anxiety , 

appearing  just like a  m other w ho h a d  done th is  several tim es before an d  to o k  a 

qu iet pleasure in caring for an infant. H er w o rd s  ab o u t how  a  baby is like a 

"connection w ith the body" w ere a genuim e and beautifu l m etaphor ab o u t 

keeping  the family w hole th rough  care of th e  m ost vulnerable of its m em bers.
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Virginia w as also clearly  m oved  by  her children, b u t she also  definitely held  h e r 

poise th roughout the  in terview . Also, neither fam ily w as problem -free. Both 

w om en w ere especially concerned abou t their boys, w h o se  assertiveness an d  

som etim es aggressiveness have the ir m others w orried  a b o u t the  effects of their 

n o t having a father. They each expressed  a wish for feedback  and  guidance on  

parenting, an d  saw  being  in  a shelter as an o p p o rtu n ity  to  get help from  

professionals know ledgeable ab o u t childcare. N e ith e r considered their 

children 's hand ling  of em otions to be as skilled as they  w ished .

The fact of these  fam ilies' being  in  a shelter cam e u p  continually in  bo th  of 

their in terview s—in  bo th  a  positive  and  a  negative light. O ne  might suppose 

th a t living in  a shelter an d  bearing  the label homeless is th e  worst possible 

condition for a  fam ily, ju st as it is he ld  to be that w ay in  th e  general imagination. 

Hom elessness is a  significant societal problem , increasingly so fo r families, and  it 

pu ts  children in  particu lar in  jeopardy , as was review ed above. It horrifies us in  

particular to im agine children  spend ing  nights in  crow ded , frightening 

Emergency Assistance Units, a  shopp ing  bag hold ing  all th e ir belongings, or 

going from  welfare hotel to w elfare hotel, sometimes by  foo t because the fam ily 

cannot afford even public transporta tion . But the m ixed a ttitu d e  expressed by  

Tracy and Virginia w as shared  by m any  of the other fam ilies interview ed and  

also appeared in a  system atic qualitative study of fo rm erly  homeless m others 

conducted by Styron, Janoff-Bulm an, an d  Davidson (2000). These authors found  

th a t homelessness per se is n o t the  traum a to these fam ilies th a t it is typically
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thought to be. W hen taken in  the  context of the life histories of m ost of these 

fam ilies—stories tha t typically include significant poverty , abuse, and  loss—the 

tim e in the shelter is e ither relatively  similar to o ther tim es of their lives, or for 

m any of those stud ied , actually a  welcom ed respite from  the stresses of poverty 

and  inadequate housing. A lso, Tier II shelters a re  considered to be a vast 

im provem ent over earlier shelters, which w ere often  dangerous. In the new  

shelters, each fam ily has its o w n  private living un it, w hich includes a galley 

kitchen, bathroom , and  tw o separa te  sleeping areas, so paren ts and children can 

have some privacy from  each o ther. Yet both w om en  presented in  this study  

w ere also concerned about the deleterious effects of be ing  in  the shelter on their 

children. A n in teresting  study  to  com plem ent S tyron e t a l/s  w ork m ight be to 

investigate the feelings of form erly  homeless w om en  abou t the im pact of 

homelessness on  their children 's subsequent developm ent.

Taken as a  w hole, these quantitative and  qualitative results provide some 

support for the idea  tha t by streng then ing  family rhy thm s, one m ight shape child 

affect regulation. In  a related rea lm  of study, in  clinical settings Bates and his 

colleagues (in press) have seen pow erful im provem ents in  child manageability 

w hen parents established a regu la r sleep schedule for their children, m uch m ore 

quickly than  could  be accounted for by changes in  general parental behavior. 

W ould Tracy's fam ily be helped  by  m ore predictable fam ily routines? Hers was 

no t a family tha t w as grossly "dysregulated," either affectively or temporally, 

bu t there was a lack of consciousness about these dim ensions in  her philosophy
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about parenting , and her fam ily also d id  n o t have an  optim al tem poral rhythm . 

Strengthening the idea of a  connection betw een  tem poral rhy thm  an d  affect 

regulation could  help to m ake bo th  these processes m ore conscious for Tracy, 

and possibly benefit her children. Taking a  look a t this idea is m ore likely to be 

accepted by  her than exploration of the fa r m ore com plicated issues of her 

conflicts abou t dependency, attachm ent im pairm ents, and  unresolved feelings of 

loss an d  anger, of which there w ere several signs du rin g  her interview .

Indeed, som e of the m aterial p resen ted  by the w om en in this s tu d y  raises 

questions abou t how  parental a ttachm ent quality, a  com fort w ith  em otions and  

parental affect-regulating capacity, and  the natu re  of object representations are 

all factors in  a  parent's capacity to describe in  detail family life, to respond  to 

children in  w ays that encourage better or w orse affect regulation, as w ell as to 

shape the tem poral structure of the family. Tracy and  Virginia w ere quite 

different in  their comfort w ith  their ow n and  others' emotions, ju st as they 

differed in  the temporal structures they p rov ided  to their families. Tracy's 

description of n o t being a "m ushy-m ushy k ind  of m other" and  her assertion  that 

"I'm  no t raising  m y kids to show  or express love to another person w ho  show s 

them  that [shows them love]" spoke of her p ro found  anxiety in the face of even 

good feelings, w hich may relate to pow erful fears and  an  unconscious desire for 

protection from  overwhelm ing affects. In  addition , the way she spoke in the 

second person  in  response to a question abou t her reactions to her children 's 

happy feelings, (saying, "You're happy; y o u 're  glad" instead of saying  she w as
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happy) captures the dism issive w ay  she often  app roached  the w o rld  of feelings. 

She w as also not able to clearly  differentiate be tw een  her ch ild ren  in  describing 

their m oods or provide d e ta iled  descriptions of th e ir  feelings w hereas Virginia 

w as qu ite  successful in  th is regard . In  d iscussing  the concept of reflective 

functioning. Target and  Fonagy (1996) p inpo in t the  ro le  of an  ad u lt's  capacity to 

im agine a  child's inner w o rld  in  th a t ch ild 's  subsequen t psychological 

developm ent. Thus, how  m uch  does Tracy's difficulty w ith  feelings influence 

n o t only her children 's affect-regulating ability b u t  also the tem poral structures 

she creates?

O ne could certainly speculate th a t w h a t underlies Tracy's affective 

discom fort w ould also influence the kind of tem poral env ironm ent she creates, 

ju st as V irginia's relative freedom  to experience h e r ow n an d  her children's 

em otions seems to be reflected in  the k ind  of flexible b u t reliable tem poral 

struc tu re  she has set up . O ne can im agine th a t people w ho cope m ore 

com petently  w ith a range of em otions m ight also be better a t tak ing  charge of 

their lives by  organizing their tim e as well as a host of o ther aspects of their lives. 

The degree to w hich underly ing  psychodynam ics — including  self-other 

d ifferentiation and  capacity for affect integration, w h ich  both  differed notably in 

these tw o w om en—determ ine  th e  nature of tem poral structure  is an  im portant 

question  y e t to be answ ered.

H ow ever, it is also possible to im agine paren ts  u sing  tem poral regulation 

as a w ay  to compensate for the ir ow n  acknow ledged difficulties w ith  experiencing
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their ow n and  their children 's feelings. For example, a  m o ther w ho  has learned 

by experience o r by  how  she h erse lf w as raised that she canno t give as m uch 

affectively to h e r fam ily as she believes is ideal b u t know s th a t p rov id ing  a 

rhythm icity to hom e life can p ro v id e  a  "good-enough h o ld in g  environm ent" 

m ay indeed successfully prom ote h e r children 's capacities to  regulate their 

emotions in  rela tion  to their context. In  fact, it appears th a t  one of the m ain 

benefits of a  predictable routine is th a t it affords p ro tection  against less-than- 

optim al circum stances, w hich m ay  include fluctuations in  p a re n t's  responsivity 

to their child. This relationship w as dem onstra ted  in  B ennett a n d  her colleagues' 

s tudy  (1987) th a t found  that w h en  there  w as a regular d innertim e in  alcoholic 

families, as adu lts sons were less likely to become alcoholics them selves. 

Similarly, Brody and  Flor (1997) d iscovered  that regular fam ily  routines w ere 

associated w ith  better child academ ic an d  psychosocial ad justm en t even w hen  

there was evidence of m aternal depressiveness, and Bates e t al. (in press) found  

paren ts ' regulating  their ch ild ren 's sleep-w ake cycles im proves child  behavior 

even  w hen m ore intensive changes in  parenting have n o t occurred. That 

tem poral regularity  relates to  affect regularity could  p rov ide  affective 

"guidance" to child ren  th a t their p a ren ts  m ay  not be able to p rov ide  from  their 

ow n  psychological resources. U ltim ately , it w ould be helpfu l in  elaborating the 

concepts presented in  this study  to  analyze the relationships am ong fam ily 

tem poral organization, object rep resen ta tions and affect m atu rity  of parents, 

child object relations, and  child affect-regulation capacities.
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Also, i t  w o u ld  be im portant for fu tu re  studies to develop  a m ore system s- 

w ide m easure of fam ily time and  rou tines instead of sole reliance on  paren t 

reports. Such a  m eans of m easurem ent w ould  allow  for elaboration of the 

systemic versus paren tal influences on  tem poral organization. For instance, 

families cou ld  be asked to keep a log o f daily  schedules an d  activities. Future 

studies cou ld  also exam ine the variables used  here w ith  a  larger sam ple to 

validate these findings and  to test their generalizability to a  m ore heterogeneous 

sample, one th a t is n o t facing the special conditions an d  challenges of hom eless 

families.

There are som e limitations to th is study . For one, the  interview  d id  not 

ask parents d irectly  their thoughts ab o u t a  possible link betw een regular 

rhythm s a t hom e a n d  their children's capacity  to regulate em otional experiences. 

This question m igh t have produced in teresting  responses th a t could help build  

theory in this area. Also, parents have m yriad  ideas ab o u t w h a t it means to cope 

well w ith feelings —and  have different ideas about d ifferent feelings—and it 

w ould be helpful to hear their ow n explanations of w h a t the  idea of "coping 

well" m eans to them . In  general, affect regulation, a  professional term  not used  

in  day-to-day discussions, is a difficult concept to b ring  in to  a conversation. 

Finding a m ore consensual m eaning w o u ld  illum inate the  concept as a whole.

M cCubbin, Thom pson, & M cCubbin (1996), the au thors of the family tim e 

and  routines m easure used  in this study , suggest that a  m ain  reason tem poral
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organization is w o rth  exam ining is th a t family rou tines build  day-to-day 

stability, w hich strengthens the fam ily  in  the  face of stressors. The population of 

this study is one th a t know s quite  p e rsona lly  the effects of stressors, an d  how  

troubles and anxiety abou t m an ag in g  them  can eat a t  bo th  the edges and  the  

center of a family. Focusing on  tem p o ra l structure, som eth ing  families can have 

some control over (even if there is significant dysfunction  in  a family) could 

benefit the fam ily as a  w hole by addling  to its resiliency in  the face of adversity. 

This study suggests th a t ro u tin iz in g  daily  life by  accounting for bo th  

predictability and  flexibility m ay a lso  help w ith som eth ing  families ho ld  quite 

dear: their ow n children 's abilities to regu la te  the ebb a n d  flow  of their em otional 

lives.
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T able 1
Parent Dem ographics

D em ographics M ean (S.D.) or percent R ange

Paren t age 29.62 (7.45) 19-54

#  of children in  shelter 2.26 (.79) 1-4

% female 93.6

% single parent 76.6

% race: African-Am erican 59.5

Latino 34.0

Caucasian 6.5

Education: % no h.s. 4.3

% som e h.s. 38.3

% h.s. grad/G E D 25.5

% som e college 25.5

% college grad 6.4
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Table 2
Child Dem ographics

D em ographics M ean  (S.D.) or percen t Range

Age 85.83 m onths (30.91) 36-142

% male 59.6

% race: African-Am erican 59.6

Latino 36.2

Caucasian 4.3
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Table 3
Descriptive Statistics

M easure M ean (S.D.) R ange

FTRI 54.98 (8.31) 35-68

CALS 11.41 (9.47) 0-42

ERC
lability

26.95 (6.15) 19-42

ERC
emo. reg.

24.30 (3.71) 18-32

CRI 31.00 (7.72) 15-51

CBCL
total

24.89 (20.72) 0-96

CBCL
internal.

5.47 (5.66) 0-23

CBCL
external.

9.68 (8.95) 0-40
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Table 4
Bivariate Correlations

FTRI CALS ERC
lability

ERC
emo. reg.

CRI CBCL
total

CBCL
internal.

FTRI -----

CALS -.334*

ERC -.444** .529***
lability
ERC .457** -.225 -.346*
emotion reg.
CRI -.064 .257 .434** .110

CBCL -.160 .642*** .672*** -.133 .421**
total
CBCL -.138 .516*** .485** -.213 .321* .865***
internal.
CBCL -.084 .605*** .645*** -.029 .367* ,921*** .656***
external.

Significance level (2-tailed): * = .05; ** = .01; *** = .001
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APPENDIX A

Affect Regulation
Skye W ilson & Peter Fraenkel

I. Rhythmicity and A ffect Regulation  

SCHEDULE

1. Describe a typical d ay  in  the  life of your fam ily  from  w hen  the first person 
w akes up  until the las t p e rso n  is asleep.

INTERVIEWER: USE BLANK SCHEDULE FORM  TO RECORD.

**MAKE SURE TO GET MORNING ROUTINE, AFTER-SCHOOL 
ROUTINE, D IN N ER  ROUTINE, BEDTIME ROUTINE.**

2. INTERVIEWER ONLY: Rate how  easy or d ifficu lt it w as for the fam ily to 
identify a typical schedule.

1 2 3 4 5
EXTREMELY QUITE A LITTLE BIT QUITE EXTREMELY
DIFFICULT DIFFICULT DIFFICULT/EASY EASY EASY

3. Are there times w h en  the fam ily 's daily schedule is d ifferent from usual?
H ow  is the schedule d ifferen t a t these times? W h at are  the  reasons for these 
changes?

4. H ow  easy or difficult is it  fo r your family to h a n d le /a d ju s t to these changes? 
(E o n  handout)

1 2 3 4 5
EXTREMELY QUITE A LITTLE BIT QUITE EXTREMELY
DIFFICULT DIFFICULT DIFFICULT/ EASY EASY EASY
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5. W ho in  the family has the m ost pow er or influence in  m aking o r setting this 
schedule?

6. W ho keeps people to  this schedule?

7. W ho tries to change or n o t follow  the schedule? Wdiy?

8. If you  could change you r schedule in any  w ay  you  like, w hat w ould  you do? 

MEALTIMES

9. (Just to review) A. W hich m eals do family m em bers eat together?
B. A t w h a t tim e or times?

B reakfast_________L u n ch __________ D inner_____________O th e r?_________

10. Describe a recent shared  m ealtim e as if w e w ere w atching a video of your 
fam ily. Tell us how everyone usually  seems to  feel, w h a t they usually  say, or 
h ow  they act.
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11. D uring ________________ (SHARED MEAL) on  a  scale of 1 to 5 h o w  m u ch  do
y o u . . .
(D on  handout) INTERVTEW ER: GET M ULTIPLE PERSPECTIVES. 
EMPHASIZE Q U E S T IO N  APPLIES TO  M EALTIM E AND N O T IN  
GENERAL.

1 2 3 4 5
NOT AT ALL A  LITTLE BIT SOMEWHAT QUITE A BIT A  LOT

Name__________Talk T ogether___Toke_________W atch TV Argue/Disagree

12. H ow  regular are  th e s e  m ealtim es? (F on  handou t)

1 2 3 4 5
NOT AT ALL A  LITTLE BIT SOMEWHAT QUITE EXTREMELY
REGULAR REGULAR REGULAR REGULAR REGULAR

AFTER SCHOOL

13. Describe a  recent tim e w hen  your child(ren) cam e hom e from  school as if we 
were watching a v ideo of y o u r  family. Tell us how  th ey  usually seem  to feel, 
w hat they usually say, o r t io w  they act.

14A. Do they stay in  th a t m o o d ?  W hat changes th e ir m ood?
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14 B. A re there tim es w h en  your child(ren) changes h is /h e r  own m ood a n d  h o w  
do they  do  that?

15A. W hat do you consider to  be the  best w ay y o u  hand le  their m oods in  these 
times?

15B. A nd how  does y o u r child(ren) respond?

16A. W ould you give us an  exam ple of ways you h a n d le  your child(ren)'s 
m ood(s) in  these tim es w here  afterw ards you th ink  it w a sn 't the best way?

16B. A nd how  does y o u r child(ren) respond?
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17. Earlier you to ld  us w h a t y o u r children usually do  after school: H ow  regu lar 
are  these activities fo r each child? (F on  handout)

1 2  3
NOT AT ALL A LITTLE BIT SOMEWHAT
REGULAR REGULAR REGULAR

C hild_____________ Rating

BEDTIME

18. In an average w eek  how  m any  nights do children have the  same bedtim e? 

___________________ / 7  nights

19. (To review) W hat are the bedtim es for each child for a typical weeknight? A 
typical w eekend night? INTERVIEW ER: USE TO VERIFY TYPICAL DAY 
SCHEDULE.

C hild_____________ Typical w eeknight_______ Typical w eekend  night

20. W hen the bedtim e is different o r if the bedtim e is n o t regular:
A. W hat is the range of tim es (earliest to latest)?

4 5
QUITE EXTREMELY
REGULAR REGULAR
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B. W hat affects bedtimes? PROBE FOR W HAT DETERMINES EARLY 
VERSUS LATE BEDTIMES. WHAT LEADS TO IRREGULARITY?

21. H ow  regular are these bedtim es for each child? (F on  handout)

1 2 3 4 5
NOT AT ALL A LITTLE BIT SOMEWHAT QUITE EXTREMELY
REGULAR REGULAR REGULAR REGULAR REGULAR

Child_____________ Rating

22. Describe a recent bedtime as if w e w ere w atching a  video of your family. 
Tell us how  your children usually seem  to feel, w hat they  usually  say, or how  
they act.

23 A. Do they stay in  that mood? W hat changes their m ood?

23 B. Are there times when your child(ren) changes h is /h e r  ow n m ood and  how  
do they do that?
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24A. W hat do  y o u  consider to be the  best way you  h an d le  their m oods a t 
bedtime?

24B. A nd h ow  does your child(ren) respond?

25A. W ould y o u  give us an  exam ple of ways you  hand le  you r child(ren)'s 
mood(s) a t bedtim e w here  afterw ards you think it w a sn 't  the  best way?

25B. A nd how  does your child(ren) respond?

26. H ow  easy o r difficult is it  for each of your ch ild ren  to  go to sleep? (H ow  
m uch superv ision  o r rem ind ing  do you  need to give?) (E o n  handout)

1 2 3 4 5
EXTREMELY QUITE A LITTLE BIT QUITE EXTREMELY
DIFFICULT DIFFICULT DIFFICULT/EASY EASY EASY

Child______________Rating______

27. W hen there are  difficulties w ith  bedtim e, w h a t are they  and  w h a t do you  do 
to handle them ?
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EL System s A ffect Regulation: Parental Perspectives

N ow  I 'm  going  to ask  you  some questions ab o u t w hat y our child(ren) 
i s /  are like w h e n  th ey 're  feeling different em otions.

GIVE PARENTS THE CHOICE OF WHETHER THEY W ANT THEIR 
CHILDREN THERE OR NOT FOR THIS PART OF INTERVIEW

1 A. Tell m e ab o u t a recent tim e or incident w h en  you r child w as sad. Please 
describe fo r each child. (H ow  can you tell? W hat do  they say or do, look like, 
w ho do  they  go to, if anyone?)

IB. W hat do  you  do? H ow  do you react? W hat does that bring o u t in  you 
(W hat does th a t feel like for you)?

1C. H ow  does y o u r child(ren) respond?

2A. Tell m e ab o u t a  recent tim e or incident w h en  your child w as h ap p y  or 
excited. Please describe for each child. (H ow  can  you tell? W hat do  they  say or 
do, look like, w ho  do they  go to, if anyone?)

2B. W hat do  y o u  do? H ow  do you  react? W hat does th a t bring o u t in  you 
(W hat does th a t feel like for you)?
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2C. H o w  does y our child(ren) respond?

3A. Tell m e about a recent tim e or incident w hen  your child  w as scared or 
nervous. Please describe for each child. (H ow  can you tell? W hat do  they say or 
do, look like, w ho do they go to, if anyone?)

3B. W hat do you do? H ow  do y ou  react? W hat does that b rin g  o u t in  you 
(W hat does that feel like fo r you)?

3C. H ow  does your child(ren) respond?

4A. Tell m e about a recent tim e or incident w hen your child w as ang ry  or 
frustrated . Please describe for each child. (H ow  can you  tell? W hat do  they say 
or do, look like, w ho do they  go to, if anyone?)

4B. W hat do you do? H ow  do  you react? W hat does tha t b ring  o u t in  you 
(W hat does that feel like for you)?

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



112

4C. H ow  does your child(ren) respond?

5. W hat w as the m ost upsetting  o r dangerous in c id en t w ith  y ou r ch ild  that 
concerned o r w orried  you? W hat happened? W hat d i d  you  do?

6. W hat w as the th ing  your child  has done tha t you  H ave felt the  m o st proud of? 
W hat d id  you  do?
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C hild A ffect Regulation

7. W e're  interested in  the d ifferen t ways children cope w ith  feelings. For 
instance, som e children have a n  easy  time going from  one feeling to  another 
w hereas o ther children tend  to feel feelings very  strongly and  seem  to g e t "ou t of 
h an d "  as a result. For exam ple, a  child  w ho gets angry  an d  c a n 't  calm  down, 
w hereas ano ther child m ight g e t m ad  briefly b u t is soon  sm iling again. O r one 
child  w ho is feeling happy  gets so rt of w ild and  it takes a  lo t of w o rk  to  calm  him  
or her do w n  while a d ifferent ch ild  is clearly happy  b u t d o e sn 't g e t o u t of hand. 
E very child  is different. W e're  in terested  in  the range of w ays ch ild ren  handle 
these feelings.

I 'm  going to ask you h o w  w ell you th ink  your child(ren) copes w ith  the 
feelings w e ju st talked about. Som e ways of th inking  abou t w h a t "cop ing  w ith 
feelings" m eans are being able to  stay  in  control of how  he  or she is acting  even 
w hile still feeling a strong em otion; being able to com fort her o r him self w hen 
upset; being  able to find som eth ing  else to do to feel be tter or change the  feeling; 
ta lk ing  abou t how  he or she is feeling; or reaching o u t for help . Those are 
exam ples of coping well w ith  feelings.

I 'm  going to ask you to p ic tu re  each child and  keep ing  th a t p ic tu re  in your 
m ind  tell m e on  a scale from  1 to  5 (G on  handout) how  w ell you  believe 
___________ copes w ith  fee l ing . . .

1 2 3 4 5
NO T WELL A LITTLE SOMEWHAT QUITE EXTREMELY

AT ALL BIT WELL WELL WELL WELL

CHILD RATING

sad_______ h ap p y /ex c ited  sca red /n erv o u s a n g ry /fru stra ted
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8. Do you  th ink  th a t your child(ren) could handle any of these feelings better? If 
yes, w hich ones?

Family Affect R egulation
9. Describe a recen t tim e w hen one person in  the family h ad  a v ery  strong  
feeling and w h a t happens next. Describe it as if w e were w atch ing  a  video of 
your family.

10. W hat w ould  y o u  say is the m ood of your family m ost of the  time? W hat's 
the reason for th is m ood? W hat changes the family mood? (To w h a t 
(feeling/ mood))?

INTERVIEWER: Please complete the following:

1. In a sentence or tw o please describe the child's behavior throughout the 
interview.

2. How easy or d ifficu lt w as it for the child to sit through the interview?

1
EXTREMELY
DIFFICULT

2 3 4 5
EXTREMELY

EASY
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3. In a sentence or two please describe the parent's behavior toward the 
child(ren) throughout the interview.

4. H ow  did the parent discipline the child(ren) d in in g  the interview?

1 2 3 4 5
VERY VERY

HARSHLY PATIENTLY

5. H ow  responsive was the child(ren) to the parent's discipline?

1 2 3 4 5
NOT AT ALL EXTREMELY
RESPONSIVE RESPONSIVE
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