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Abstract 

THE IMPACT OF SERIAL MIGRATION ON THE PSYCHOLOGICAL ADJUSTMENT AND 

ACADEMIC PERFORMANCE OF WEST INDIAN IMMIGRANT CHILDREN 

by 

Oshika Howell-Whittaker 

Advisor: Professor Marian Fish 

 

     For many years, serial migration, a pattern in which parents migrate first and send for their 

children at a later date, has become a common way of life for many West Indian immigrant 

families. This study examined the impact of serial migration on the psychological adjustment and 

academic achievement of West Indian children. 

       Fifty-two parents of children (aged 7-18) who migrated within the past 10 years participated 

in the study. Twenty-one of the participants were parents from families who migrated with their 

children, while 31 were parents from families that migrated before, and were later reunited with 

their children in the United States. Participants completed three questionnaires comprised of: (1) 

The Child Behavior Checklist, (2) The Family Adaptability and Cohesion Scale and (3) a family 

demographic questionnaire. Each participant was compensated 20 dollars for completing the 

questionnaires. 

     The results of the study showed that when compared to children who migrate with their 

families, children who migrate after their parents experience significantly more externalizing 

behavior difficulties. However, they did not exhibit more internalizing problems, nor were their 

grades affected. Among the sample of serially migrated families, the study found that it is the 

mother who typically migrates first leaving the children, and this results in the child 
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demonstrating significantly more externalizing behavior problems after reunion. In addition, the 

results revealed that children who are reunited into a family with new members also exhibit more 

externalizing behavior problems than their counterparts. Other findings indicate that parents who 

are younger and less educated engage in serial migration, while parents who are more educated 

and older engage in family migration. In terms of family functioning for the sample of 

participants, the results showed that good family communication significantly reduces the risk of 

externalizing behavior problems in children following migration. 
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Chapter I 

Introduction 

          Immigrant children are the fastest growing sector of the U.S. child population (Suarez-

Orozco, Todorova, & Louie, 2002). According to the Harvard Immigration Project (2006), 

approximately one in five children come from an immigrant-headed household, with this number 

purported to increase to one in three by the year 2040. This great influx of immigrants has 

tremendous impact on families and schools, and greatly affects, and changes their role in meeting 

the diverse needs of these children.  

     Migration is a stressful process that demands emotional, social, cultural, educational and 

economic adjustments (Thomas, 1995). As a result, when one migrates to a new country, he or 

she must undergo many transitions. The period of adjustment and transitioning can be 

complicated by extended periods of separation between family members (Suarez-Orozco, 

Todorova, & Louie, 2002).   

     Over the years, immigration laws have changed limiting the number of immigrants to the 

United States. As a result, families are sometimes forced to migrate in a segmented fashion. 

Researchers have coined the term serial migration to describe the process of parents migrating to 

the new country first with the children migrating at a later time (Smith, Lalonde, & Johnson, 

2004). Parents typically migrate before their children in an attempt to improve their economic 

situation. As a result, one would mostly find low-income families engaging in serial migration. 

     The separation of the child from the parent is considered to be the first stage in serial 

migration. The time that elapses between family separations varies from a few months to many 

years depending on the family. The second stage is the reunion of the child with the parent 

typically after the parents have established themselves in the new country.  
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      Both the period of separation and reunion can be a very stressful time for the families. For 

children, the phenomenon of separation occurs multiple times. First, the child is separated from 

the biological parent after that parent migrates, then again from the surrogate parent when the 

child migrates. The child can also experience additional separations after being left behind by the 

parent if he/she is moved between caregivers. The pain and fear experienced from going through 

the repeated separations can seriously affect the child’s ability to cope successfully in life 

(Crawford-Brown & Rattray, 2003). 

      The extent to which the child is affected during the initial separation from the biological 

parent depends on a number of possible variables which may include: how prepared and ready 

the child was when the parent left, the parental figure that migrates, the age of the child, the level 

of supervision and care the child receives from the new guardian, and whether the child is shifted 

between caregivers. Studies investigating the impact of parental separation on the child left 

behind indicate that they are at risk for behavioral and emotional disorders such as depression, 

suicidal ideation, poor self concept, poor school performance and conduct disorder (Crawford-

Brown, 1999; Pottinger, 2005). 

     Since the literature shows that children during the period of separation experience emotional 

and behavioral difficulties, it is not surprising that the literature on reunion demonstrates that the 

children have difficulties then as well. Several studies show that children who were separated 

and later reunited with their parents experience adjustment difficulties, anger and resentment 

(Anthony, 2006), truanting and delinquency behavioral problems (Burke, 1976), difficulty 

developing a relationship with their mothers (Arnold, 2006; Burke, 1976; Hine-St. Hillaire, 

2007; Smith, Lalonde & Johnson, 2004), low self- esteem (Smith, Lalonde & Johnson, 2004), 

depression (Suarez-Orozco, Todorova, & Louie, 2002), and difficulty in school (Adams, 2000). 
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The variables that determine the extent to which children experience difficulty during the 

reunion include the length of separation, parental figure that migrates, age of the child at reunion, 

and reunification of the child into a family consisting of new members.      

     Family Systems Theory was used to provide a theoretical foundation for this study as it gives 

a basis from which to understand what happens to the individual and the family during serial 

migration. Family Systems Theory helps us to understand how separations that cause changes in 

the family structure affect the children and their families (Suarez-Orozco, Todorova,  & Louie, 

2002). It gives us a framework for understanding the child’s behavior by looking at the family 

and the patterns of relationship among its members. Using a systemic framework, one could 

predict that the separation and reunion processes involved in serial migration are stressors on the 

family that impact their functioning. These stressors may affect family structure including 

boundaries, subsystems, roles and stability and help to explain child outcomes (Falicov, 2003). 

     Family systems theory along with the literature investigating the impact of separation and loss 

can help to explain why serial migration can become problematic for the child and the family. 

However, there is limited research investigating the impact of serial migration. This is also true 

for looking at specific cultural groups such as West Indians who migrate in large numbers and 

often not as a family unit. 

      While the phenomenon of serial migration is prevalent in many countries, it is especially 

predominant in the Caribbean (Larmer, 1996). West Indian immigrant families have been 

engaging in serial migration for nearly ten decades. This migratory pattern most often takes the 

form of the mother migrating first and sending for the children and the father at a later time. 

Although the act of serial migration is a common way of life for many West Indian families, not 

may studies have investigated its impact on children. 
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     In an attempt to add to the available research, the purpose of this study was to investigate 

whether the reunion of West Indian children with parents after migratory separation increased 

the child’s risk for psychological problems and poor academic performance. Specifically, it 

examined differences between groups of children who migrated after their parents, and those that 

migrated with their parents, and whether variables relating to those differences placed the 

children at risk for emotional, behavioral and academic difficulties.  

     To determine the impact of serial migration, the following research questions was asked: 

Research Questions 

1. Are there differences in the psychological and academic outcomes of children who serially  

    migrate and those that migrate with their family? 

2. Are there differences in the psychological and academic outcomes of the sample of children 

    based on family functioning? 

     For the families that engaged in serial migration: 
  
3. Does the length of separation between the child and the parent affect the child’s psychological    

    and academic outcomes after reunification? 

4. Does the migration of the mother affect the child’s psychological and academic outcome     

     after reunification? 

5. Are there differences in the child’s psychological and academic outcomes based on the type of    

    contact between the parent and child during separation? 

6. Are there differences in the psychological and academic outcomes of children who are     

     reunited into a reconstituted family and those who are reunited with their family of origin? 
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     To answer the research questions posed, the researcher acquired a sample of 52 parents who 

completed 3 outcome measures. Thirty-one of the participants were parents of families who 

engaged in serial migration, while 21 were parents of families who engaged in family migration.  

     Results from the study indicate that children who engage in serial migration exhibit 

significantly more externalizing behavioral problems than children who migrate with their 

parents. Among the sample of serially migrated families, the results showed that both the 

migration of the mother and the child reuniting into a reconstituted family contributes to the 

child exhibiting significantly more externalizing behavior problems. In terms of family 

functioning, the results showed that good family communication significantly reduces the risk of 

externalizing behavior problems in children following migration. 
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Chapter II 

Literature Review 

     This chapter provides a review of the literature pertaining to serial migration. The chapter 

provides an overview of the prevalence and predictors of serial migration, as well as its impact 

on psychological adjustment and academic performance both during the period of separation and 

reunion. The chapter also looks at acculturation in general and within the framework of serial 

migration. A family systems theoretical framework is then used to further explain what occurs 

during the process of serial migration. The remaining portion of the review focuses on describing 

West Indian migration. 

Serial Migration 

     According to Pottinger and Williams-Brown (2006), migration from the Caribbean can take 

four forms: (a) seasonal migration – parents migrate for up to 6 months at a time to work; (b) 

family migration – parents migrate with their family; (c) parental migration – parents migrate for 

a specified or unspecified period of time with no intention of having their children live with them 

abroad; and (d) serial migration – parents migrate first and send for their children at a later time.  

Although West Indian immigrants migrate in many forms, serial migration has received much 

attention because of the difficulties children face when they move to the host country to live with 

their parents. 

     According to Smith, Lalonde, and Johnson (2004), serial migration occurs when parents 

migrate to the new country first, with the children migrating at a later time. This pattern of 

migration involves children separating from their parents for varying lengths of time, with 

reunion often taking place after their parents have established themselves legally and 

economically in the new country (Adams, 2000). Many parents after leaving their countries 
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expect to establish themselves and send for their children after a short time. However, this is 

often not the reality. Rather, these families are often faced with difficulties in obtaining well paid 

jobs, saving enough money to support themselves and their children, and meeting immigration 

requirements. 

     Smith et al. (2004) propose that serial migration involves two stages. The first stage is the 

initial separation of the children from their parents when these parents migrate, and the second 

stage is the reunification of the children with the parents in the new country. In a nuclear family 

setting, serial migration patterns include: one parent migrating first, then sending for the other 

parent with or without the children, or both parents migrating together and sending for the 

children at a later time. In a single parent home, the parent migrates, with the children following 

at a later time. The time that elapses between family separations varies from a few months to 

many years depending on the family.   

      Traditionally, the pattern of serial migration in West Indian families took the form of the 

father going ahead, with the wife and children following often to the United Kingdom. However, 

when the United Kingdom began to change the immigration laws in the 1960’s, the Caribbean 

immigrants turned to the United States (Crawford-Brown & Rattray, 2002). Since then, 

migration has been dominated by females who find it easier to settle into jobs (Goupaul-

McNicol, 1993). Therefore, the migratory pattern changed to one in which the women in the 

household migrated first, and then sent for their husbands and children at a later date. As a result, 

serial migration, a pattern in which parents migrate first and send for their children at a later date, 

has historically been a common way of life for many West Indian immigrant families. 

     The act of “child lending” facilitates the process of serial migration, as this too is a common 

practice in the household of many West Indian families. Child lending refers to a practice 
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whereby school-aged children are sent to live with extended family members in the event that the 

mother has to work, has died or for easier access to educational opportunities (Brice, 1982). This 

common practice within the different islands makes it easier for the parent to leave their children 

with an extended family member when migrating. 

Predictors of Serial Migration 

     The type of migration pattern chosen is highly determined by economic reasons, with mainly 

middle and upper class families engaging in family migration, and predominantly low-income 

families engaging in serial migration (Crawford-Brown & Rattray, 2002; Pottinger & Williams-

Brown, 2006). While most immigrants from lower or middle socio-economic classes migrate for 

a better life, those from the upper socio-economic class often migrate to acquire an advanced 

education (Goupal-McNicol, 1993).  

     Glasgow and Gouse-Sheese (1995), in their sample of West Indian children who were 

separated and later reunited with their parents, found that most of the students were separated 

from their parents for lengthy periods because of economic reasons. Similarly, Mitrani, 

Santisteban and Muir (2004) found that the Hispanic adolescents treated in their sample typically 

had mothers who migrated to the United States and left their children behind in an attempt to 

improve their family’s economic situation. Suarez-Orozco, Todorova, and Louie, (2008) report 

that 70% of the immigrant parents interviewed said that they had migrated to the United States in 

an attempt to provide better opportunities for their family, with 18% specifically stating that the 

main purpose was to give their children a better education. 

     The literature clearly indicates that improving the family’s economic situation is the primary 

reason for engaging in serial migration. While this may be the primary factor, other hypothesized 

variables that may influence a family’s decision to serially migrate are: level of support from 
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family members living in the host and the home country, legal status of the migrating family 

members, the family composition prior to migration, and the age of the parent at migration. 

These variables are explored in depth in the current study. 

Prevalence 

     The pattern of serial migration is prevalent across many cultures. Of a sample of 385 

adolescents originating from China, Central America, the Dominican Republic, Haiti and 

Mexico, Suarez-Orozco et al. (2002) found that 85% of the children were separated from one or 

both parents during the process of migration. Smith et al (2004) reported that 71% of their West 

Indian participants were left behind by their mother, 4% by their father, and 25% by both 

parents.  During separation, 48% were cared for by their grandmother, 25% by both 

grandparents, and 17% by an aunt or uncle.  Other participants were left in the care of a sibling 

or neighbor.  The authors also reported that the participants were typically united with the 

parent(s) who left them behind, with 58% of them encountering new family members such as a 

stepparent or stepsibling.  

     Jones, Sharpe and Sogren (2004) report that 10% of the Trinidadian school population 

sampled had one or both parents living abroad, with 75% of the cases being mothers. In addition, 

when the children were left with the fathers, they were subsequently moved to other relatives as 

the father was not able to adequately care for the child. A sample from a population of Jamaican 

students indicated a serial migration prevalence rate of 44% (Pottinger, 2005). 

Separation 

     The separation of the child from his/her parent(s) is the first step in the process of serial 

migration. The nature of what occurs during this period has considerable impact on the 

psychological adjustment of the child during reunion. The child who is left at a very early age 
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bears little memory of the parent, and those left at a later stage experience anger, resentment and 

rejection (Crawford-Brown & Rattray, 2002). During separation, emotional and behavioral 

difficulties can occur when children receive inadequate preparation for the separation, are shifted 

from one caregiver to another, experience lengthy periods of parental absence without visitation 

and contact (Smith, Lalonde & Johnson, 2004), and are unprotected and unsupervised by the 

guardian (Pottinger, 2005).  

      Children who are left behind are placed in: an extended family member’s home, a stranger or 

friend’s home, or a boarding institution (Crawford-Brown & Rattray, 2002). The quality of care 

the child receives is highly dependent upon several factors. One such factor is the nature of the 

relationship between the parent and the caretaker. For example, the quality of care can be 

compromised if the caregiver disapproves of the parent leaving the child (Falicov, 2007). 

Another factor is the resources that the designated caregiver has. Mitrani, Santisteban and Muir 

(2004) investigated treatment implications for Hispanic families with behaviorally problematic 

adolescents who experienced an immigration-related separation. They reported that during 

separation, all the children were left with extended family members who in some cases could not 

provide adequate care since they were overburdened by their own problems. As a result the 

experiences of the children ranged from a loving and caring environment to neglect, exploitation 

and abuse.  

     During separation, children often experience their mothers as suppliers of material resources, 

with the psychological and emotional needs primarily met by caregivers with whom they reside 

(Adams, 2000). As a result, these children are often referred to as ‘barrel children’ indicating that 

while waiting to be reunited with parents, they receive parenting through material gifts often sent 

in barrels (Pottinger, 2005). During separation, there is also an absence of sustained attachment. 
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This in addition to the common practice of children receiving material gifts from parents may 

cause the relationship to be materialized. As a result, children may interpret this as an act of love 

and the parent’s way of making up for years of abandonment (Glassgow & Gouse-Sheese 1995). 

     Larmer (1996) highlights the challenges that children face when their mothers leave them 

behind. In a Newsweek article, she suggests that although children receive fancy gifts from their 

parents working in the United States, the act does not fill the void present in their lonely 

children. Several stories of what children face were shared. The stories reflected themes of an 

older sibling getting a younger sibling pregnant, children getting severe beatings from their 

caregivers, and that of the caregivers receiving and keeping for themselves, monies sent to care 

for the child. In general, the author states that the ‘barrel children’ are often unsupervised and 

many of them have difficulty going to school and accepting rules. While parents shower them 

with gifts, many of them are passed around to different family members and sometimes end up 

with complete strangers and are mistreated. Yet many hold on to the hope that one day they will 

be reunited with their family, and are waiting for their parents to “get green cards and summon 

them.”  

     Pottinger (2005) used a case-control sample of 9 to 10 year old Jamaican children to 

investigate whether parental migration resulting in separation, placed the child at risk for 

psychosocial problems during the period of separation. Data were collected on students’ 

academic standing, self-esteem, and behavior using standardized measures. Additional measures 

were also created to assess risk factors and family functioning. Findings from the study indicated 

that children who were separated from their parents demonstrated increased depressive and 

suicidal thoughts, negative perception of self and poor school performance.  
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     Consistent with the findings of Pottinger (2005), Jones, Sharpe and Sogren (2004) found that 

children face tremendous difficulties during the period of separation. The authors investigated 

the impact of separation caused by parental migration on 146 Trinidadian children between 12-

16 years. Results from the study indicated that children who were separated from their parents 

were twice as likely than their counterparts to have emotional problems, although their economic 

status was improved. The study also found that a third of the sample had serious levels of 

depression and interpersonal difficulties affecting schooling, and in some cases suicidal ideation.  

     The literature looking at the impact of serial migration during separation clearly indicates that 

children experience tremendous difficulties. These difficulties are further exacerbated when it is 

the mother who migrates and leaves the children behind. Research findings are consistent in 

demonstrating that the result of serial migration is most problematic when it is the mother who 

migrates first (Bastistella & Comaco, 1998; Crawford-Brown, 1999; Gindling & Poggio, 2008). 

Battistella and Comaco (1998) found that for a group of Filipino immigrants, the impact of serial 

migration is not necessarily disruptive if it is the mother who remains at home. Specific findings 

indicate that children with absent mothers performed less well in schools when compared to 

absent fathers.  

     Crawford-Brown (1999) highlighted the impact of the mother’s absence in the Jamaican 

child’s life. In the study, the researcher investigated the association between parenting factors 

and conduct disorder in Jamaican male adolescents. The study group consisted of 69 11-18 year 

old boys with conduct disorder, compared to 55 without the disorder. Findings from the study 

revealed that an absent mother, low mother-adolescent contact, changes in the participants living 

arrangement, and negative role models were significant family factors associated with conduct 

disorder. Thirteen percent of mothers in the comparison group were absent compared to 86.7% in 
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the group of males with conduct disorder. The absence of the mother was primarily due to 

migration.  

      Although much of the research is focused on the impact of the separation on the child left 

behind, it is important to determine how it affects the parent, as this too will determine what 

occurs during the process of reunion. The research in this area is extremely limited and shows 

that during separation, the parent who migrates also experiences tremendous difficulties 

(Falicov, 2007; Pottinger, 2006). Crawford-Brown and Rattray (2002) in an interview with a 

mother who migrated and left her child reports that she felt a great sense of loss and sadness after 

migrating. The mother who had left her child at two years old indicated that whenever she felt 

lonely, discouraged or discriminated against, she would take out, and cry over a bottle containing 

a part of her child’s umbilical cord, knowing that she left him in an attempt to give him a better 

opportunity in life.  

     According to Pottinger (2006), parents are often conflicted in trying to decide if they should 

remain in the host county for the economic gains, or go home and be with their child and remain 

economically challenged. Falicov (2007) proposes that in an attempt to help the mothers cope 

with the stress of separation, interventions should be geared at maintaining connections between 

the mother and the child. This could include increasing phone, letter, email contact and sending 

gifts to the child. 

     Taken together, the research indicates that the period of separation can be a stressful and 

traumatic time for family members, particularly the child. During this stage, children can have a 

range of experiences that place them at risk for emotional and behavioral problems. This risk is 

exacerbated when it is the maternal figure that migrates. 
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Reunion 

     The process of reunification can be a confusing, stressful and traumatic time for children.  On 

the one hand, the children are faced with losing the bond they established with their surrogate 

parents (Lashley, 2000; Pottinger, 2005); while on the other hand, there is a need to be with the 

biological parents who promise an opportunity for a better life in the new country (Lashley, 

2000). Children in this situation must deal with conflicting feelings of wanting to return to their 

native country and remaining with a parent they may barely know. 

     Due to the fact that the child and his/her parents have been living separate lives, the reunion 

process can often be stressful. Furthermore, Roopnarine and Shin (2003) postulate that potential 

sources of family conflict and stress after reunion often derive from: (a) a discrepancy between 

expectations and realities of living in the new country; (b) changes in family relationships and 

parenting styles; (c) loss of parental authority to discipline children; (d) marginality and minority 

status; and (e) children’s assimilation of values that conflict with Caribbean values. 

     Reunion of children with their parents typically occurs once the parents have completed their 

immigration goals (Lashley, 2000). These goals may include: (a) a change of immigration status; 

(b) acquiring resources to support themselves and their children; and (c) acquiring skills that will 

enable them to pursue more rewarding and better paid jobs (Adams, 2000).  

      Several clinical reports of Caribbean families in Canada and Great Britain note negative 

family functioning after reunion (Suarez-Orozco, Todorova, & Louie, 2002). Results from one 

such study of 240 West Indian participants who presented for treatment indicate that several 

problems arose in both parents and children after a pattern of serial migration occurred (Burke, 

1976).  The research indicated that following the reunion of the child, the mother felt a sense of 

failure and guilt, and noted the child’s withdrawal and inability to confide in her. Furthermore, 
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the child was filled with disappointment and reunion anxiety, and showed truanting and 

delinquency behavioral problems. The reports also indicated that the child found it difficult to 

call the once absent mother and father parents, treat them in this role, or obey their rules. 

     Anthony (2006) conducted a phenomenological study to explore the experience of 

reunification from the child’s perspective. The participants were eight West Indian college 

students who were separated from their parents between one to nineteen years. A semi-structured 

interview was used to gain information about their experiences, and the data were analyzed using 

a modification of the Stevick-Colaizzi-Keen Method (A method of data analysis used to 

organize, analyze and synthesize data). Results from the study indicated that the practice of 

parents leaving children behind when they migrate, and subsequently reuniting with them after 

an extended period of time, resulted in many problematic outcomes in the sample. Specifically, 

participants expressed difficulty in adjusting to the new environment, establishing relationships 

with new family members, and coping with feelings of anger, resentment and loneliness from the 

loss of friends and family members from their home country. The participants also reported that 

their parents became overprotective as they tried to recapture their childhood from which they 

were absent. In addition, the participants noted that it was difficult to establish communication 

with parents because they resented them for leaving them behind, and also because they felt they 

barely knew them.  

     The extent of the difficulty was dependent on the duration of the separation and the parent-

child relationship during the time of the study. Thus, participants who were separated from their 

parents for longer periods had greater difficulty adjusting to living with their parents.  

     Hine-St. Hillaire (2007) conducted a retrospective qualitative study and found similar results. 

The investigator attempted to gain insight into the experiences of West Indian adolescents who 
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have had prolonged separations from their mothers during childhood, and were later reunited in 

the United States. The participants were twelve adolescents who were separated from their 

mothers for 5 1/2 to 11 years, and were united between ages 8 to 11 years. The qualitative data 

obtained from the study was arranged into categories and organized. 

     The results of the study indicate that the adolescents’ length of separation, age at separation, 

age at reunion, experience during separation, and quality of childcare during separation all 

affected their long-term relationship with their parents and their ability to adapt to the host 

culture. Specifically, the findings show that children who were separated at an early age and 

those who experienced lengthier separations experienced more difficulty in developing 

relationships with their mothers. Families that communicated frequently during separation had a 

less problematic reunion. Many of the subjects reported feeling abandoned and rejected by their 

mothers, and felt that the separation had a negative impact on their lives. The findings also 

reported that families where both parents were in the home after the children were reunited with 

their mothers demonstrated a less stressful reunion. 

     Taken together, the literature is consistent in demonstrating that upon reunification with 

parents, children experience difficulty in their relationship with their parents, display emotional 

and behavioral problems, and express feelings of loneliness, anger and resentment. The variables 

that have been shown to affect these child outcomes include: length of separation, age of the 

child at separation and reunion, and experience during separation.  

The Impact of Serial Migration   

     Falicov (2007) proposed that the feelings that result from migration are experienced both by 

the individual that migrates and those who are left behind. Thus, any family member can 

experience anxiety, depression, somatic illness and behavior problems: at the time of or after 
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departure, at the time of a life cycle event (death, illness), or at reunion after prolonged 

separations have occurred (Falicov, 2007). 

     Several studies investigating the impact of serial migration have indicated that it has negative 

implications for the children and their families. Smith et al. (2004) conducted a study to 

determine the impact of serial-migration on parent-child relationships and the psychological well 

being of children. Using standardized measures, the authors retrospectively examined the 

experience of being separated and reunited with parents at a later time, among 48 individuals 

who migrated from the West Indies to Canada. The mean length of separation was nine years.  

     Findings from the retrospective analysis indicated that serial migration had a negative impact 

on the child’s self-esteem, behavior and relationship with parents. Specifically, a repeated 

measures analysis of variance comparing the different time periods (separation, reunion, current) 

found significant effects of time on the child’s identification with parents, self-esteem and 

conformity. Pairwise comparisons revealed that participants indicated stronger identification 

with their caregivers than they did with their parents, both at reunification and during the study. 

In addition, the participants reported lower levels of self-esteem when they reunited with their 

parents than at the time the study was carried out. The participants also reported that they 

conformed more to the wishes of their caregivers than they did to their parents at reunion. 

     The researchers also assessed the extent to which the length of separation and the age at 

reunification affected the participants and their families. Results from the study showed that the 

greater the length of the separation between children and their parents, the more likely they 

perceived difficulties in the relationship, and there was less identification and conformity to the 

parent at reunification. Findings also indicated that children who were older at reunion, were less 

likely to conform to the wishes of their parents. Other findings indicated that children who were 
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reunited with new family members reported being less likely to identify with their parents both at 

reunification and at the time of the study. They also reported lower current levels of family 

cohesion than children from intact families. 

     Marte (2008) conducted a retrospective study to investigate the impact of parent-child 

separations due to migration on Dominican immigrants. The participants in the study were 16 

Dominican immigrants between the ages of 18 and 40 years who were separated from one or 

both parents for at least six months prior to being reunited. Results from the interviews 

conducted indicate that participants experienced: profound sadness during the absence of the 

migrating parent(s), difficulties in readjusting to the parent-child relationship upon reunion, and 

attachment difficulties. In addition, the participants reported that the separations from parents 

had a negative effect on family cohesion. Specifically, participants tended to describe the family 

relationships after reunion as disengaged, with parents often working long hours. 

     Another retrospective analysis of 20 West Indian women who experienced migratory 

separation and reunion was conducted by Arnold (2006). The sample of women was divided into 

two groups, one that had received or was receiving therapy, and another who had received no 

therapy. Results from the semi-structured interview indicated that all participants expressed 

difficulty in trusting others, experienced feelings of rejection, and a longing to be loved by their 

parents. In addition, they also expressed that they felt less wanted than the siblings that were 

born in Britain to their mothers.    

     Adams (2000) used a case study approach to examine the psychological consequences of 

serial migration on a West Indian child who was separated and later reunited with his mother.  

The child in the study had left his grandmother who had taken care of him for seven years.  He 

was reunited with his mother, step-father and siblings whom he had never met. The noted impact 
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of this pattern of migration on the child included: difficulty in school, poor social skills, verbally 

abusive, avoidant, oppositional and emotionally needy behaviors. 

      Data collected from the Harvard Longitudinal Immigrant Student Adaptation Study were 

analyzed and used to highlight the impact of serial-migration on immigrants. Findings from the 

study indicated that children who were separated and later reunited with their parents were more 

likely to report depressive symptoms than children who migrated with their family (Suarez-

Orozco, Todorova & Louie, 2002).  

     Glassgow and Gouse-Sheese (1995) describe the major themes that emerged from working 

with Caribbean students who were separated and later reunited with their parents. The students 

they worked with were referred to the therapeutic group by school officials. The authors reported 

that the sample of participants often felt abandoned by their parents, felt they had stronger bonds 

between themselves and their surrogate parents, and were disappointed because their 

expectations of what life would be like in the new country were not met. 

       From the literature presented, it is evident that children of serially migrated families 

experience poor bonding with their parents, attachment difficulties, as well as emotional and 

behavioral problems. However, while most studies demonstrate negative effects of serial 

migration, a few studies have shown otherwise.    

      In a retrospective analysis, Simpao (1999) investigated the impact of parent-child separation 

due to migration, and family cohesion on object relations and motivation for intimacy. One 

hundred and thirty four college students were placed into four groups and given standardized 

measures to complete. The four groups were: (1) immigrants who experienced parent-child 

separations, (2) immigrants who came to the United States with their parents, (3) U.S. born 

subjects from divorced families, and (4) U.S. born participants from non-divorced families. 
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Results from the study showed that there were no significant differences in object relations, 

intimacy and family cohesion among the group that experienced parent-child separations and the 

other groups.  

     Hohn’s (1996) findings also indicated that there were no significant differences between 

children who serially migrated and those who did not. The author investigated factors affecting 

Jamaican children’s adjustment to living in New York City. Specifically, the author attempted to 

determine whether there were significant differences based on immigration status relating to 

levels of stressful events, emotional and behavioral problems, self-esteem, vocabulary and family 

variables. The study employed three groups based on their immigration status: (1) Jamaican 

children who were born in the United States, (2) Jamaican children who migrated with their 

mother, and (3) Jamaican children who migrated separately from their mothers.  

     Ninety-nine children and their mothers participated in the study. The children received 

standardized measures of verbal intelligence and self-esteem, while the parents received 

measures of emotional and behavioral problems, life stress and family adaptability and cohesion 

scales. Results from the study indicate that there were no significant differences among the three 

groups on stress level, self-esteem, verbal intelligence or emotional or behavioral problems. 

Furthermore, the findings among the groups also indicate that there were no differences in the 

mother’s level of psychological functioning.  

     The findings of the studies conducted by Hohn (1996) and Simpao (1999) indicate that not all 

individuals are adversely affected by parent-child separations. Both studies show that when 

compared to their counterparts, children of serially migrated families are not significantly 

different. Taken together, the presented literature investigating the impact of serial migration 

shows mixed findings with most of the studies indicating a negative impact. However, there are 
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marked differences between the methodologies of the studies that may account for the 

differences in the results. Furthermore, it is important to note that many of the studies done have 

utilized methodologies that lead to questionable findings and limited generalizability. 

Specifically, most of the studies present a retrospective account of experiences, are based on 

clinical reports, or used a small number of cases. While these studies are valuable in 

understanding the process of serial migration, one cannot draw conclusions from them. 

The Impact of Serial Migration on Academic Performance 

     Suarez-Orozco et al. (2008) collected longitudinal data on 407 recently arrived immigrant 

students from Latin America, the Caribbean and Asia who had migrated with their family, and 

others who migrated after their parents. Findings from their study indicate that regardless of the 

pattern of migration, most of the immigrant children in the study responded positively to 

schooling and recognized that education was key to success. The authors postulate that the 

parental sacrifices made during migration provided an incentive for immigrants to focus on 

schooling. However, researchers who have looked specifically at serial migration have predicted 

otherwise, and have indicated that due to children’s expectation that they will be reunited with 

their parents in the United States, many do not focus on learning while separated (Gindling & 

Poggio, 2008; Larmer, 1996). Rather, they are more likely to focus on migration, and not 

education as a means of economic advancement (Gindling & Poggio, 2008).  

     In studying the impact of migration and academic performance, Suarez-Orozco et al. (2008) 

indicate that the factors predicting academic achievement in the sample include: parental 

education, parental employment, gender, school context, family separations, English language 

proficiency and family structure. The interplay of these factors lead to two thirds of all the 

immigrant participants showing a decline in their performance over five years. In their 
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qualitative portraits differentiating between high and low achievers, they noted that among the 

sample of students who showed dramatic declines in academic performance, in addition to 

several other factors, they had also experienced separations and complicated reunions. In 

contrast, the high achieving students in their sample were much less likely to report long 

separations from their parents, and their reunifications did not pose as many challenges. 

     Research on the impact of serial migration on academic performance during the period of 

separation, though very limited, demonstrates negative effects (Adams, 2000; Jones, Sharpe & 

Sorgen, 2004; Pottinger, 2005). Battistella and Comaco (1998) examined the impact of migration 

on elementary school Filipinos left behind. Findings indicate that children’s school performance 

is negatively affected by parental absence. Specifically, children who had a migrated parent had 

the lowest grades and class rankings in the study. McKenzie and Rapoport (2006) who studied 

Mexican adolescents found that family migration decreased educational attainment in the home 

country. Specific findings indicate that living in a migrant household resulted in children 

completing fewer years of schooling.  

     Conversely, research has also found a positive effect between migration and the education of 

children left behind. Specifically, the act of parents working and sending remittances increases 

the family’s economic stability, thus leaving the family with additional funds to invest in 

education. Cox, Edwards and Ureta (2003) examined the effect of remittances from abroad on 

household’s schooling decisions in El Salvadorians and found that receiving remittances had a 

significantly positive effect on school attendance and retention. Similarly, Hanson and Woodroof 

(2003) found that Mexican children completed more grades in school if they lived in households 

receiving remittances from parents living abroad. These findings, however, contrast with the 

findings of Jones, Sharpe and Sogren (2004) who found that the children in their sample 
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experienced academic difficulties even though their economic status had improved. Therefore, 

the findings on the impact of serial migration on academic performance during the period of 

separation although showing some positive effects, have predominantly negative implications. 

      Although almost non-existent, research shows that serial migration has negative implications 

on the educational achievement of immigrants following reunion. Gindling and Poggio (2008) 

conducted a study to investigate whether separation during migration results in problems at 

school after reunification for Latin American children. Interviews were conducted with parents 

of the children, school counselors, psychologists, and teachers. Results from the study indicate 

that family separations during migration have a negative impact on the educational success of 

immigrant children in U.S. schools. Specifically, children who were separated from their parents 

were more likely to be behind and drop out of school than other children their age. Furthermore, 

the study found that the negative impact on educational success was greatest for children 

separated from their mothers (in contrast to fathers), those whose parents lived in the U.S. 

illegally, and those who reunited with parents as teenagers. 

     Although there is limited research investigating the impact of serial migration on academic 

performance, the available research suggests that it places the child at risk for failure after 

reunion with parents. Similarly, serial migration also has a negative impact on the child’s 

performance in the home country, except in some cases where remittances are sent from abroad.  

Acculturation  

     As with any immigrant population, it is imperative to discuss how individuals who migrate 

adapt to life in the host country. This process of adaptation to a new cultural environment 

referred to as acculturation, can be defined as a change in one’s culture that results from 

continuous first-hand contact between two cultural groups (Berry, 1987). Upon migration and 
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during the process of acculturation, immigrants can experience feelings that range from a sense 

of loss, sadness, and disorientation to feelings of happiness (Goupal-McNicol, 1993). The 

process of acculturation can also be accompanied by a degree of shock depending on the 

disparity between the new and the old environment (Collier, Brice, Oades-Sese, 2007).  

     According to Berry (1987) several changes may occur as a result of acculturation. These 

include (a) physical changes such as a new place to live and new type of housing; (b) biological 

changes such as dietary differences resulting in new nutritional status; (c) cultural changes such 

as the alterations in linguistic, educational, religious, political and social institutions; (d) social 

changes that require the individual or family to develop new social networks; and (e) 

psychological changes that result in an alteration in mental health status stemming from an 

attempt to adapt to the new environment. For West Indian immigrants, many must change their 

mode of dressing to adapt to the drastic changes in the climatic conditions, change their diet, take 

jobs that do not utilize their training, cope with physical and psychological isolation, and deal 

with racial discrimination (Brice, 1982).  

     Goupal-McNicol (1993) and Thomas (1995) identify several stressors that impact on the 

immigrant family’s effort to acculturate. These include: (1) immigration status – legal 

immigrants tend to have greater stability and more opportunities for scholarships and higher 

paying jobs; (2) educational and professional backgrounds; (3) a lack of language skills which, 

for adults, may result in decreased opportunities and low efficacy to function within the new 

society, and for some children, poor academic functioning; (4) family life –following migration 

there are changes in the family structure, the amount of time the parent spends with the child due 

to extended work hours, disciplining techniques, and sometimes marital relationships. Other 

factors that affect the transition include: the reason for migrating and the realization of the 
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immigration goals, the availability of support systems both in the home and host country, the 

structure of the family and its ability to adapt to the demands of the new environments, and the 

degree of harmony between the cultures (Landau-Stanton, 1990). 

       Reunion and Acculturation. 

           While all immigrants must go through a period of huge adjustments when they arrive in 

the new country, children of families who engage in serial migration may experience more 

acculturative stress than their counterparts (Baptiste, Hardy, & Lewis, 1997). Van Ecke (2005) 

defines acculturative stress as “the loss of familiar ways, sounds and faces, coupled with a sense 

of not knowing quite how to belong, connect, and get support” (p.472). It includes the behaviors 

and experiences generated during acculturation that can have a detrimental effect on the 

immigrant and his/her family (Thomas, 1995). The loss of family, friends, the familiar culture, 

changes in family roles, and a state of uncertainty about the migration makes it difficult for 

newly arrived immigrants to adjust. 

      Upon migration, many West Indian immigrant parents are often faced with working multiple 

jobs to save enough money to meet their responsibilities back home and in the new country 

(Goupal-McNicol, 1993). As a result of this, many children upon reunion may find that their 

parent’s have little time for them. In addition, since many of these children are accustomed to 

receiving material gifts from their parents, they become disappointed and on some occasions 

have to find jobs when they recognize how financially difficult it is (Glassgow & Gouse-

Sheese,1995).  

     The study conducted by Glassgow and Gouse-Sheese (1995) indicates that many children 

report that they were often surprised by the difference in the behaviors of their parents as visitors 

in the Caribbean and residents in Canada. Thus, similar to their experience of being with their 
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parents during visits, they expected a relaxed, attentive, and generous parent when they were 

finally reunited. However, instead of this, many children experienced a highly stressed, 

withdrawn, physically and emotionally unavailable stranger who never seemed to have enough 

time for them (Bragin & Pierrepointe, 2005). 

      During serial migration, the parent who migrates before the child may have already become 

integrated in the dominant culture thus be less patient with the newly arrived immigrant child 

who is less integrated, and possibly grieving the loss of his or her country of origin (Sciarra, 

1999). Furthermore, some parents forget their own discomfort in adjusting to the new culture, 

and fail to reassure and support their children during the difficult adjustment period (Crawford-

Brown & Rattray, 2002). In addition to being expected to adjust quickly to the new life, the 

newly arrived immigrant child must also adhere to the rules and regulations of a new household, 

which sometimes includes new step-parents and siblings (Lashley, 2000). Therefore, in addition 

to the normative acculturative stressors of new climatic conditions, school, peers, language, 

education, and a new culture, the child must also figure out how to fit into the new family. 

Factors that Affect Adjustment Following Reunion 

     Overall, the literature indicates that there are several factors that affect the extent to which the 

child adjusts following the reunion. These factors include: the length of separation between the 

parent and the child, lengthy periods of parental absence without visitation and contact, the 

child’s experience and quality of childcare he/she receives during separation, and the age of the 

child at separation and reunion (Anthony, 2006; Hine-St. Hillare, 2007; Smith, Lalonde & 

Johnson, 2004. Other factors include: the parental figure that migrates (Basttistela & Comaco, 

1998; Crawford-Brown, 1999; Gindling & Poggio, 2008), and the reunification of the child in a 
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reconstituted family, some of which is comprised of family members the child has never met 

(Smith, Lalonde & Johnson, 2004). 

 Systems Theory 

      Several bodies of literature provide potential theoretical frameworks for understanding the 

process involved in family separations and reunions. These theories include: object relations, 

attachment theory as well as the literature on loss. According to Suarez-Orozco, Todorova & 

Louie, (2002) object relations theorists would predict that the disruption between the child and 

parent would lead to developmental challenges since early relationships are the foundation of a 

sense of self and relationship with others. Attachment theorists would predict that the separations 

or disruptions in the family would lead to developmental and psychological implications; while 

the literature on loss would indicate that the change that comes with the loss of a loved one may 

trigger a variety of physical, emotional and behavioral responses. While these theories are useful 

in explaining outcomes of disrupted relationships, concepts from a broad systemic framework 

are particularly applicable as it provides a model from which one can understand how 

separations might affect families and children directly. 

     The family systems framework explains the family transformations that occur during the 

process of migration. In applying systems theory to understanding family separations and 

reunions, we look at how changes in the family’s interactions, structure, boundaries and roles 

affect how the system and its members function.  

     Systems theory, developed in the 1940’s focuses on the way the family functions as a unit. It 

proposes that the properties making up an organism or system is a property of the whole, and the 

whole system is greater than the aggregate of the independent parts. Furthermore, the properties 

are destroyed when the parts become isolated members (Nichols, 2008). The theory emphasizes 
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the notion of shifting the attention away from the individual, and looking at patterns of 

relationship within the unit. Thus, from a systems perspective, we would need to look at, and 

understand the child’s behavior within the context of the family. 

     Each family system can be conceptualized as a mini-culture that has its own myths, explicit 

and implicit rules and style (Levenbach & Lewak, 1995). The West Indian family can be 

described as a multigenerational and extended one that includes not only those related by 

marriage and blood, but also god-parents, informally adopted children and friends (Goupal-

McNicol, 1993; Thomas, 1995). The function of extended family members is to provide care, 

security and to assist in the disciplining of the children (Goupal-McNicol, 1993). Thus, the 

common adage “It takes a village to raise a child” is very characteristic of the West Indian 

family’s way of life. 

      Minuchin’s (1974) work within the field of family therapy gives a conceptual framework of 

the family, and highlights three important aspects of the family model. These include the 

family’s structure, subsystems, and boundaries within those subsystems. The family structure 

refers to the interactions between families that become repeated patterns used to regulate the 

individual family member’s behavior. It includes the rules, hierarchies based on levels of 

authority, and expectations that result from the patterns within the family. The family system 

differentiates and carries out its functions through subsystems that can be formed by generation, 

sex, interest or function. Each individual belongs to different subsystems and within each, forms 

a new relationship. 

     According to Goupal-McNicol (1993), a traditional West Indian family’s interpersonal 

relationships and interactions are primarily determined by roles, functions and obligations of the 

individual family members. The role structure, often determined by age and gender tends to be 
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rigid and hierarchical, with emphasis being placed on intergenerational boundaries within the 

family. The roles within the family’s structure are clearly defined. Mothers primarily bear the 

responsibility of child-bearing and caring for the physical and emotional well-being of the 

family, while the fathers are the primary breadwinners and leaders of the family (Goupal-

McNicol, 1993).    

     The children have different roles and responsibilities based on their gender and age. For 

example, the eldest child often referred to as the “parental or parentified child” acts as the 

caretaker of the younger siblings and sometimes the father in the absence of the mother 

(Crawford-Brown & Rattray, 2002). Furthermore, girls are taught to be obedient, while boys are 

taught to be responsible (Brice, 1982). 

     Since respect is a core value within the West Indian society, in addition to the roles, the 

hierarchy between adults and children, older and younger siblings is clearly defined. Children are 

obligated to obey and respect their parents and elders, and it is considered impolite for the child 

to challenge an older person since it is thought that the older individual knows best (Brice, 1982).  

There is also an emphasis on the child’s obligation to the adults in their lives (Goupal-McNicol, 

1993).  

     Upon migration, there are many changes in the roles of the West Indian family members that 

place stressors on the family. Marte (2008), in a study of Dominican immigrants, reported that 

participants felt that following migration their families went through role changes that caused 

stress within the family system. In general, the literature indicates that following migration, the 

domestication of the role of the woman no longer defines the mothers as many of them work 

several hours outside the home, while others attend school to advance themselves educationally 

and professionally. Since during the process of migration women find it easier to settle into jobs, 



 

 

        

30 

 
 

the father’s role as the head of the family and primary breadwinner is threatened. The extent to 

which this causes distress in the family and the marital relationship depends on whether the 

woman takes a traditional perspective, or she starts to assert herself as the primary breadwinner 

and head of household (Goupal-McNicol, 1993).  

     The changing of roles within the family following migration can be due to the traditional 

extended family type becoming more of a nuclear structure. Louden (1977) studied the 

adjustment of 375 West Indian immigrant families to Britain and found that following migration, 

the once extended family becomes a nuclear one, thus redefining all the roles within the family. 

This act of the transition from an extended to a nuclear family structure can cause tremendous 

difficulty in the migrated family. This is due to the sudden withdrawal of the support of the 

extended family at a time when it is most needed. This change leaves the family for the first 

time, responsible for making and maintaining its own set of rules that were once maintained by 

the hierarchy of the extended family (Landau-Stanton, 1990).  

     The relationship between the parent and the child may also change following migration. The 

findings of Louden (1977), who studied the adjustment of West Indian families in Britain, 

indicate that adolescents reported feeling that their parents were operating in two worlds: that of 

the West Indian, and the other of the British. This resulted in an enlargement of the relationship 

gap between the adolescent and their parents.  

      Family functioning is an important factor to consider when looking at the adjustment of 

families to new situations. Three concepts from the Circumplex Model of Marital and Family 

Systems and the Family Adaptability and Cohesion Evaluation Scales are particularly important 

in understanding family functioning. These concepts include: cohesion that refers to the 

emotional bonding that family members have toward one another; flexibility which refers to the 
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quality and expression of leadership and organization, role relations, relationship rules and 

negotiations; and communication which refers to the positive communication skills utilized in 

the family system. 

     The model proposes that problematic family functioning is associated with very high or very 

low levels of cohesion and flexibility, while balanced levels are most conducive to healthy 

family functioning. Prange et al. (1992) postulated that families that are extremely low on 

cohesion are at risk because they promote limited intimacy. The authors conducted a study and 

found that parent and adolescent cohesion scores were significantly correlated with adolescent 

psychopathology measures. 

     According to Minuchin (1974), a family can also be described as enmeshed or disengaged 

based on their level of closeness. A family is considered enmeshed if boundaries between the 

family members are blurred, or disengaged if they have overly rigid boundaries that increase the 

distance between family members (Minuchin, 1974). In order for good family functioning to 

occur, the boundaries of the subsystems must be clear and well defined. As a result, as in the 

Circumplex model, operations at either extreme can become dysfunctional within the family.  

     West Indian families can be characterized as enmeshed. Following migration and 

experiencing stress related to the process, the family can become progressively more enmeshed, 

and one that sometimes closes its boundaries to the outside world due to a fear of the new 

environment (Goupal-McNicol 1993) and a longing for a safe and familiar one (Landau-Stanton, 

1990). Furthermore, the families become more enmeshed as parents become concerned about the 

child becoming “too Americanized” and lost to the new culture. In other instances, the family 

can become disengaged when family members become isolated because they no longer accept 

the family’s values and life-style (Landau-Stanton, 1990). 
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     Another important aspect of systems theory focuses on the need for the family to maintain 

stability and homeostasis. In order for families to achieve a sense of stability, it is important for 

them to be capable of revising their rules and modifying their structure (Nichols, 2008). This 

may be difficult for many West Indian families who hope to maintain certain traditions in an 

environment where this may be difficult. 

     Caribbean parents who hold on to the traditional ways of disciplining and childrearing 

without considering the evolving child may contribute to an environment that is predictive of 

conflict (Roopnarine & Shin, 2003). In the West Indies, corporal punishment, such as spanking is 

often used to discipline children (Thomas, 1995). While this is regarded as an acceptable form of 

disciplining in the West Indies, many parents migrate to find that this is not so in the United 

States. Parents with few parenting skills often feel that they have limited power over the 

disciplining of their children since they are often not aware of, or familiar with alternate 

techniques. 

     Upon migration, children observe the assertiveness and independence of their American 

counterparts, adapt to it and thus become more vocal and independent (Goupal-McNicol, 1993; 

Thomas,1995). The children also often begin to resent their parent’s rigid control, authoritarian 

behaviors and outdated modes of disciplining them. The children’s newly found confidence 

coupled with their knowledge of their rights creates a situation that prevents their parents from 

keeping traditional child-rearing practices (Crawford-Brown & Rattray, 2002). As a result, after 

migrating, parents might, in addition to other changes, change their disciplining techniques.  

     From a systems perspective, the West Indian family can be described as one that traditionally 

carries an extended structure that is rigid and hierarchical in nature. The roles within the families 

are clearly defined and are often based on the gender and age of the individual members. 
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Furthermore, the family is described as enmeshed with a tendency to maintain closeness between 

its members. Following migration, West Indian family members are faced with multiple stressors 

as the traditional structure, boundaries and subsystems must adjust in an attempt to cope 

successfully. 

     Impact of Migration on the Family 

     Families are seen to have a normative life cycle with numerous stages of development that are 

marked by transitions that may be perceived as crises. Dealing effectively and positively to 

resolve these crises requires flexibility (Levenback & Lewak, 1995). McGoldrick, Giordano and 

Garcia-Preto (2005) propose that the prolonged nature of the processes involved in migration is 

so disruptive that it can add an entire extra stage to the life cycle of individuals. The authors 

further state and highlight how family members are affected depending on their life cycle phase 

when they migrate. For example, families that migrate with young children are often 

strengthened by having each other, but are vulnerable to the reversal of hierarchies when the 

parents acculturate more slowly than their children. In such a case, the parental leadership may 

be threatened as children are left without the adult’s authority to guide them in their adaptation to 

the new culture. Families migrating with adolescents may experience difficulty because they 

have less time together as a unit before children move out on their own.  

      Sluzki (1979), in an attempt to identify the family process involved in intact migration, 

indicates that there are 5 stages. The first stage is the preparatory stage. In this stage, family 

members begin to take the initial steps in making a commitment to the process, and begin to 

experience a wide range of emotions that range from euphoria to tension and dismay. It is in this 

stage that the negotiation of new family rules and functions in relation to the migration also take 
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place. What occurs during this stage sets the precedence for themes that develop in the 

subsequent phases.  

     The second stage is the act of migration. During this phase, families vary, and deal with the 

process with their own rituals. While some families view this stage as something final and 

unchangeable, others view it as a trial period. The third stage begins from arrival to 

approximately six months later. During this period called overcompensation, the family is 

focused on survival and the satisfaction of its basic needs. In addition, the family’s rules and 

styles are exaggerated. As a result, if family members were physically and emotionally close, 

they seem even closer, and if they were distant, they would increase their autonomy further, 

despite the fact that due to limited social networks, they spend more time together. 

     The fourth stage is the period of decompensation or crisis. During this stage, the family 

experiences difficulty in balancing their cultural identity with that of the host country, and 

making it compatible with the new environmental demands. In addition, the families realize that 

many rules and practices from the country of origin need to be adjusted. As a result, the family 

becomes conflicted since on the one hand, they need to maintain and preserve their cultural 

identity, while on the other hand, certain habits and traits must be abandoned in order to cope in 

the new society.  

     The final stage is the transgenerational impact of the migration. The author proposes that the 

family’s adaptive process after migration will have an impact on a second generation raised in 

the host country. For example, conflict can occur if the family holds to traditional practices that 

conflicts with that of the child who is being raised in a different culture. 

       

 



 

 

        

35 

 
 

     The Impact of Serial Migration on the Family 

    The uprooting of parts of an entire system is a stressor that disrupts the homeostasis and 

stability of the family. Due to the fact that during the process of serial migration, children are 

separated, left with one or many caregivers, reunited into a family with sometimes new 

members, and have difficulty relating to parent, the stability of the family can be difficult to 

attain during the initial stages of reunion.  

     In the first stage of serial migration (separation), the family has to reorganize in an attempt to 

fill the functions left vacant by the absent family member (Falicov, 2003). After parents migrate, 

many West Indian children often take on new roles and adult responsibilities that include caring 

for younger siblings and managing large amounts of money (Pottinger, 2005). In addition, 

children must also become a part of new family structures and adjust to new care giving 

relationships when placed with extended family members, friends, group homes or sometimes 

strangers with whom they are unfamiliar.  

     Upon reunion, the family structure, roles of individuals, and relationships need to again 

change in order to allow for the re-entry of the once absent family member into the newly 

formed system. Conflict can occur when family members become confused as to whether the 

once absent family member is truly a part of the system, or can be incorporated into it. (Falicov, 

2003). This is especially true for children who migrate into a reconstituted family. Upon reunion, 

children are often faced with a new parent and sometimes new siblings. As a result, the child 

enters a ‘new’ family with established patterns of interactions that is likely to differ from that of 

the family prior to and during separation (Mitrani, Santisteban & Muir, 2004). Children often 

find it difficult to adjust to the “new family” and in many instances there is a strain in the 

relationship between the family members. Conflicts causing disruptions in the family are often 
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blamed on the newly arrived immigrant child, leaving them to often become the symptom bearer 

for the family’s problems. 

     Within a reconstituted family, the parental alliance is often compromised because of a 

weakened bond between the parent and the child, and because the parenting norms for both 

parents may differ (Mitrani, Santisteban & Muir, 2004). The weakened bond between the parent 

and the child can result from conflicts between the mother and the older sibling who acted as a 

primary caretaker during the period of separation. In addition, following prolonged separations, 

the children may resent and not be respectful of their once absent parent, which further weakens 

parental leadership (Mitrani, Santisteban & Muir, 2004). Differences in parenting styles may 

cause the biological parent to feel the need to covertly practice his or her style of parenting as a 

way to avoid conflict. This in turn may result in the poor development of a bond between the 

step-parent and the child, a strain on the marital relationship and the relationship between the 

biological parent and the child. 

     Mitrani et al. (2004) found that in the sample of Hispanic children who were separated from 

their mothers, the sibling bonds were strengthened during the period of separation. This was due 

to the older children playing the role of parents, and was most typical of children who did not 

receive adequate attention from adult caregivers. The authors further report that upon reunion, 

the sibling bond played a dual role that acted as both an asset and a source of trouble in a 

reconstituted family. The sibling bonds were helpful in that they maintained the presence of at 

least one important attachment figure in the child’s life that was not disrupted during migration. 

In contrast, the sibling bond became problematic because of competitiveness between the mother 

and the older sibling regarding control over the younger child. This often resulted in alliances 

being formed against the mother, which intensified the alienation between the parent and child. 
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     Using a systems perspective, several bodies of literature have outlined typical instances 

relating to the transactions that occur between the parent and the child upon reunion. At the 

outset, conflict within the family may occur because the parent and the child expect to continue 

the relationship where they left off (Pottinger, Stair, & Brown, 2008). However, this often is not 

possible, as the child must first learn how to adapt to the dynamics of the new family he or she is 

placed in. 

     Having spent a long period of time with surrogate parents during the earlier stages of their 

lives, upon reunion, children may not perceive their biological parents as their primary 

caregivers, and may be less respectful of them than is expected (Baptiste, Hardy, & Lewis, 

1997). In addition, children are filled with resentment because they feel abandoned by parents  

(Baptiste, Hardy, & Lewis, 1997; Sciarra, 1999). They also realize that they are living with and 

calling these adults parents, when in fact over the years, they have not experienced them as 

parents. Parents may respond to their children by intensifying their parental behaviors and trying 

to establish themselves as good parents. Children do not respond positively to this (Baptiste, 

Hardy, & Lewis, 1997), and may further reject them as parents.  

      The child’s negative behavior is in turn interpreted as a lack of appreciation (Sciarra, 1999).  

Thus, the common expectation that the child will be happy and grateful to the parents for the 

opportunity to live with them, and for the sacrifices made for it to be possible to live in the U.S. 

is not met (Sciarra, 1999). Instead, they find that their children are hesitant about joining them 

(Suarez-Orozco, Todorova, & Louie, 2002).  

     Parent/child conflict is exacerbated as the parents feel victimized and often criticize the 

children for not appreciating the sacrifices and struggles related to the migration process 

(Baptiste, Hardy, & Lewis, 1997). Sciarra (1999) proposes that the victim mentality that the 
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parents adopt causes them to become passive, and places additional burden on the children to 

play the leading role in making the relationship work. From a structural perspective, the family 

structure becomes dysfunctional as it becomes the role of the sibling subsystem to rectify the 

relationship with the parental subsystem (Sciarra, 1999).  

    Systems theory provides a framework that explains the impact of migration on family 

functioning. From the literature reviewed on systems theory, it is evident that the act of 

migration presents a challenge for families. This act becomes more complicated and presents an 

even greater challenge for the family that engages in serial migration. The family system that is 

broken apart and subsequently placed back together causes a strain on the relationships among 

family members, and can result in family dysfunction. 

Migration among West Indian Families 

     Over the years, the names West Indies and the Caribbean have been used synonymously due 

to the fact that the West Indies are a group of islands situated in the Caribbean Sea. The West 

Indies is comprised of several English, Spanish and French speaking countries that stretches 

from the north coast of Venezuela to the south coast of Florida (Goupal-McNicol, 1993) and the 

eastern end of the Yucatan Peninsula (Brice, 1982). Some of these countries include: Cuba, 

Haiti, Dominican Republic, Jamaica, Cayman Islands, Grenada, Antigua, Barbuda, Barbados, 

Guadeloupe, Montserrat, Saint Lucia, Saint Martin, Saint Vincent and the Grenadines, Trinidad 

and Tobago, U.S. Virgin Islands and Saint Thomas. 

     Migration among West Indian families can be considered transnational in nature in that the 

process involves many interconnected family members across different national borders. This 

interconnectedness involves family members who migrate, those who remain at home, and those 

who go back and forth (Falicov, 2007). West Indian migration is also transnational in that it 
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involves individuals moving from one country to the next for diverse reasons, instead of settling 

in an area permanently (Roopnarine & Shin, 2003). 

     West Indian migration was and continues to be primarily motivated by opportunities for 

education and employment that would later lead to better economic stability. However, there are 

other factors that include: political oppression, the labor market needs in the host country, and 

the training needs of students and professionals in the Caribbean (Roopnarine & Shin, 2003).  

     The influx of West Indians to the United States began during the early1900’s due to a severe 

depression in the Caribbean sugar industry and World War II labor shortages (Goupal-McNicol, 

1993). This pattern continued after the postwar period because of political unrest causing 

unemployment and poverty in the Caribbean. The pattern also continued because of the 

Caribbean’s geographic proximity to the United States which, at that time had more relaxed 

immigration policies (Goupal-McNicol, 1993; Roopnarine & Shin, 2003). By the end of the 

1900’s over 4 million Caribbean residents had migrated to the United States (Roopnarine & 

Shin, 2003) at a rate of over 1000 per year (Brice, 1982). According to the 2004 U.S. Census 

Bureau report, 10.1% of the foreign born population to the U.S. originates from the Caribbean.    

     With the increasing numbers of Caribbean immigrants to the United States, it is likely that 

there will also be an increase in the number of families who engage in serial migration. This 

increase in the number of serially migrated families has great implications for the host country. 

As a result, it is important that research investigate how this particular cultural group is affected 

by their common migratory pattern, since they have and continue to migrate in such large 

numbers.  
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Rationale for the Study 

     With the increasing numbers of immigrants, and immigration laws becoming more stringent, 

the pattern of serial migration is likely to continue. While there has been some research on the 

impact of serial migration on child outcomes, studies have been flawed and limited. The research 

on the impact of serial migration on academic performance at reunion is almost non-existent. In 

addition, the research on the impact on serial migration on the extent to which school aged 

children from a non-clinical population demonstrates emotional and behavioral problems are 

limited.  Furthermore, an analysis of the literature reveals that much of what is presented is based 

on stories from small samples, is retrospective in nature, leads to questionable findings, and 

derives from a clinical sample that may overpathologize the outcome. While these studies 

contribute tremendously to the growing knowledge on the effects of serial migration, these 

findings do not shed light on the difficulties typical school-aged children are currently facing.   

      Although one can conclude that the stresses of separation and later reunion present 

significant risks for the child, it is possible that many families and their children are able to cope 

successfully (Falicov, 2003). At this point we know that adults who give retrospective accounts 

of their experience indicate that serial migration has a long-term negative impact on adjustment. 

Furthermore, we also know that members of serially migrated families that present for treatment 

experience psychological difficulties. Based on the limited literature presented, we can also 

hypothesize that serial migration has a negative impact on grades. However, due to the 

limitations of the research, it may not be reflective of many serially migrated families. It thus 

becomes important for research to investigate variables that lead to poor or more favorable 

outcomes within a specific cultural group. Moreover, since West Indians are one of the largest 
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immigrant groups to the United States, it is of great importance that we assess how their common 

migratory pattern affects their adjustment.      

     For these reasons, the current study, using data from a sample of school-aged children, 

investigates the impact of serial migration on the academic, emotional and behavioral outcomes 

of West Indian children. First, this study attempts to extend previous findings by investigating 

whether West Indian children who were separated and later reunited with their parents 

experience more academic, emotional and behavioral difficulties as compared to other West 

Indian children who migrated with their parents. Second, the study attempts to identify variables 

that are predictive of serial migration by noting differences between the families prior to 

migration. Third, the study looks at variables that may impact student outcomes. Finally, the 

study utilized a measure currently and widely used by school psychologists to assess the extent 

to which children demonstrate emotional and behavioral problems.  

Significance of the Study 

     The results from this study provide valuable information that school psychologists, social 

workers, teachers and other school personnel can use to guide their assessment and intervention 

decisions when working with immigrant children who have experienced serial migration. In 

addition, it provides a body of knowledge that parents can use to understand how the migration 

process may be affecting their family. The findings of this study also have great implications for 

policies both in the family’s country of origin and in the United States. Specifically, creating an 

understanding of the impact of serial migration could lead to the family’s country of origin 

targeting children for intervention after they are separated from their parents. Similarly, when 

children move to the United States and subsequently reunite with the parents, educational and 
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other agencies with an awareness of the pattern of serial migration can implement appropriate 

interventions for these children and their families.  

     The current study also identified variables that predict serial migration. Understanding the 

circumstances surrounding the decision for parents leaving their children behind can assist both 

local and international agencies in providing resources for the families. Finally, findings from 

this study may be applicable to other cultural groups that engage in the process of serial 

migration. 

Research Questions 

     Based on the studies presented, it is evident that there are gaps in the research investigating 

the impact of serial migration. This study attempts to add to the available body of research by 

asking the following research questions: 

1. Are there differences in the psychological and academic outcomes of children who serially  

    migrate and those that migrate with their family? 

2. Are there differences in the psychological and academic outcomes of the sample of children      

     based on family functioning? 

     For the families that engaged in serial migration: 
  
3. Does the length of separation between the child and the parent affect the child’s psychological    

    and academic outcomes after reunification? 

4. Does the migration of the mother affect the child’s psychological and academic outcome     

     after reunification? 

5. Are there differences in the child’s psychological and academic outcomes based on the type of    

    contact between the parent and child during separation? 

6. Are there differences in the psychological and academic outcomes of children who are     
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     reunited into a reconstituted family and those who are reunited with their family of origin? 

The following hypothesis will be tested: 

Hypothesis 1 

     Since most of the literature indicates that serial migration has negative implications for the 

child, it is hypothesized that children of families who engage in serial migration will demonstrate 

more academic, emotional and behavioral problems than children in families who migrate 

together. 

Hypothesis 2 
 
      Families who achieve extreme scores (very low or very high) on cohesion and flexibility, and 

low scores on family communication and satisfaction will experience poorer family functioning 

that results in more psychological and academic difficulties in children. 

     For the families that engaged in serial migration: 
 
Hypothesis 3 

     The presented bodies of literature have proposed that the longer children are separated from 

their parents, the more difficulties they experience at reunion. As a result, it is hypothesized that 

children who are separated from their parents the longest will demonstrate more academic, 

emotional and behavioral problems. 

Hypothesis 4 

     The literature indicates that when it is the mother who migrates, the outcomes for the child 

left behind is worsened. Thus, it is hypothesized that children who were separated from their 

mother or both parents during migration will demonstrate more academic, emotional and 

behavioral problems. 
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Hypothesis 5 

     The maintenance of physical contact and closeness between the parent and the child during 

separation has shown to act as a buffer to difficulties the children face following reunion. 

Therefore, it is hypothesized that children who do not have visits with their parents during the 

period of separation will demonstrate more academic, emotional and behavioral problems than 

those who were contacted by phone or were not contacted. 

Hypothesis 6 

     Having a child reunite in a family consisting of new members increases the likelihood of the 

child experiencing adjustment difficulties. Based on this, it is hypothesized that children who are 

reunited into a reconstituted family will demonstrate more academic, emotional and behavioral 

difficulties than those who were reunited with their family of origin. 
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Chapter III 
 

Method 
 

     This chapter presents the methodology for a study that examined the impact of serial 

migration on the academic performance and psychological adjustment in West Indian immigrant 

children who migrated to the United States within the past 10 years. Specifically, a description of 

the participants, assessment measures, and the study procedures are discussed. The demographic 

characteristics of the sample are also described. 

Participants 

     Participants were 52 parents of children between the ages of 7-18 years currently living in 

Florida, New York, Massachusetts, California and Illinois. Twenty-one of the participants were 

parents from families who migrated together (family migration group), while 31 were parents 

from families that migrated before, and were later reunited with their children (serial migration 

group). More than half (n=32, 61.5%) of the sample migrated from Jamaica with the remaining 

families migrating from Trinidad, Dominican Republic, Guyana, Cuba, Haiti, St. Croix, 

Bahamas, Nicaragua, Honduras and Belize. 

      Almost half of the sample in both groups (47.6% in the family migration group, 48.4% in the 

serial migration group) reported that their income level was below average before they migrated 

to the United States. However, following migration, the parents in the serial migration group 

improved their educational status and also their income. Descriptive data suggests that on 

average, parents in the serial migration group earned more than parents in the family migration 

group after they migrated. Specifically, while 55% of the parents in the serial migration group 

reported current income of over 40,000 dollars, only 10% in the family migration group reported 

such income. 
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     In the family migration group 24% of the participants reported that they migrated for 

economic reasons compared to 42% in the serial migration group. Conversely, 43% of the 

parents in the family migration group reported they migrated because they received a green card 

compared to 23% in the serial migration group. During the process of migration, 91% of the 

parents in the family migration group received some support from family members living in the 

United States as compared to 61% in the serial migration group. 

Table 1 

Socio-Demographic Characteristics of the Sample 
 
      Family Migration  Serial Migration 
      n  %  n  % 
 
Country of Origin  

 Jamaica    15  71.4  17  54.8 

 Trinidad    1  2.1  4  12.9 

 Dominican Republic   0    4  12.9 

 Guyana    0    1  3.1 

 Cuba     2  9.5  1  3.1 

 Haiti     0    1  3.1 

 St. Croix    0    1  3.1 

 Bahamas    1  2.1  1  3.1 

 Nicaragua    0    1  3.1 

 Honduras    1  2.1  0 

 Belize     1  2.1  0 
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Table 1 (Continued) 
 
      Family Migration  Serial Migration 
      n  %  n  % 
 
Language 

 English    21  98  31  97 

 Spanish    1  2.1  1  3.1 

Household Income before Migration 

 Above Average   4  19  2  6.5 

 Average    7  33  7  22.6 

 Below Average   10  47.6  15  48.4 

 No response    0    7  22.6  

Current Household Income  

 0 – 20,000    11  52.4  6  19.4 

 20,000 - 40,000   7  33.3  7  22.6 

 40,000 – 60,000   1  4.8  13  41.9 

 60,000 – 90,000   1  4.8  3  9.7 

 Above 100,000   0    1  3.2 

Education Level before Migration 

 Some High School   1  4.8  9  29 

Completed High School  10  47.6  11  35.5 

 Some College    1  4.8  1  3.2 

 Completed College   5  23.8  4  12.9 

 Advanced Degree   4  19  1  3.2 
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Table 1 (Continued) 
 
      Family Migration  Serial Migration 
      n  %  n  % 

 

No response    0    5  16.1 

Current Education Level  

 Some High School   1  4.8  6  19.4 

Completed High School  7  33.3  6  19.4 

 Some College    2  9.5  6  19.4 

 Completed College   6  28.6  9  29 

 Advanced Degree   4  19  2  6.5 

No response    1  4.8  2  6.5 

Reason for Migration 

 Economic    5  23.8  13  42 

 Education    2  9.5  1  3.2 

 Received Residency   9  42.9  7  22.6 

 Refugee    2  9.5  1  3.2 

 All Except Refugee   1  4.8  2  6.5 

 No response    2  9.5  7  22.6 

Family Support during Migration 

 Some support    19  91  19  61 

No support    2  9.5  7  22.6 

No response        5  16.1 
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Table 1 (Continued) 
 
      Family Migration  Serial Migration 
      n  %  n  % 
 

Age of Parent at Migration 

 12 – 25     1  4.8  8  26 

 26 – 35    6  28.6  9  29 

 36 – 50    13  61.9  9  29 

 No response    1  4.8  5  16.1 

Current Family Structure 

 Single Parent    13  61.9  16  51.6 

 Nuclear    5  23.8  8  25.8 

 Extended    3  14.3  2  6.5 

 Blended    0    5  16.1 

Gender of Children 

 Male     7  33.3  12  38.7 

 Female     14  66.7  19  61.3 

Grade Level of Children 

 1     1  4.8  1  3.2 

 2     1  4.8  1  3.2 

 3     3  14.1  0 

 4     2  9.5  1  3.2 

 5     2  9.5  2  6.5 

 6     1  4.8  4  12.9 
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Table 1 (Continued) 
 
      Family Migration  Serial Migration 
      n  %  n  % 
 

8     1  4.8  2  6.5 

 9     6  28.6  2  6.5 

 10     2  9.5  3  9.7 

 11     2  9.5  5  16.1 

 12     0    4  12.9 

 No response    0    5  16.1 

Mean Age of Child   12.2 years (SD =3.23)   13.9 years (SD =3.47)  
     Range  7-17    Range 7-18 
 
Mean Age at Migration  8.9 years (SD =3.85)   10 years (SD =3.39) 
     Range  1-15    Range 3-18 
 
Mean Years Living in the U.S. 3.8 years (SD =2.82)   3.8 years (SD =2.63) 
     Range 6mths – 8yrs 3mths  Range 3mths – 10 yrs 
______________________________________________________________________________ 
 
Note. Family support is defined as the assistance participants received from family members  
 
living in the U.S. during the process of migration. 
 
     Descriptive data suggests that parents in the family migration group migrated to the U.S at an 

older age. Specifically, 62 percent of the parents in this group migrated between the ages of 36 

and 50 as compared to 29% in the serial migration group. Over 50% of the sample in both groups 

currently lives in a single parent household.  

     The sample of children reported by participants in the family migration group consisted of 7 

males and 14 females, with an age range between 7 and 18 years. The average age of the children 

was 12.2 years (SD = 3.20). The average age of the children when they migrated was 8.9 years 
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(SD= 3.85), and they have been living in the U.S for an average of 3.8 years (SD= 2.82). In 

terms of grade levels of the children, the mean level was grade 6.7 (SD=3.23). 

     The sample of children reported by participants in the serial migration group consisted of 12 

males and 19 females, with a range between 7 and 18 years. The mean age of the children was 

13.9 years (3.47).  The mean age when the children migrated was 10 years (SD=3.39), and they 

have been living in the U.S. for an average of 3.8 years (SD=2.63). In terms of grade levels of 

the children, the mean level was grade 8.2 (SD=3.31). 

Measures 

     Three measures were used to collect data for the study. These included: 1) Child Behavior 

Checklist for Ages 6-18, 2) Family Adaptability and Cohesion Scale and 3) Family demographic 

information. 

       Child Behavior Checklist for Ages 6-18. 

     The CBCL constructed by Achenbach and Rescorla (2001) is a part of a multi-format system 

that assesses children’s behavioral problems and social competencies as reported by parents.  It 

was designed to be completed by parents of children between the ages of 6 and 18.  Parents 

provide information for 20 competencies covering their child’s activities, social relations, and 

school performance. In addition, it has 118 items that describe specific behavioral and emotional 

problems, plus two open-ended items for reporting additional problems.  Parents rate their child 

for how true each item is now or within the past 6 months using the following scale: 0 = not true; 

1= somewhat or sometimes true; 2 = very true or often true. Following the rating, the measure is 

scored revealing two broad groupings of syndromes. These are the Internalizing and 

Externalizing problems. The Internalizing Syndrome Scale assesses problems that are mainly 

within the self and include anxious, depressed, withdrawal and somatic symptoms exhibited by 
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the child. The Externalizing Syndrome Scale assesses problems that mainly involve conflicts 

with other people and with their expectations of the child. This scale includes attention problems, 

rule-breaking and aggressive behaviors exhibited by the child. 

     Norms were established on a sample of 1,753 children and adolescents between the ages of 6 

and 18, geographically representative of the U.S. population for SES, ethnicity and sub-urban-

rural residence.  Inter-interviewer and test-retest reliabilities of the CBCL were supported by 

interclass correlations of .93 – 1.00.  Internal consistency for the competence and the problem 

scales ranged from .63 to .79; and .78 to .79 respectively. The content, criterion and construct 

validity of the CBCL has been strongly supported. In the present study, the alpha coefficient for 

the CBCL was .91. 

        Family Adaptability and Cohesion Scale (FACES IV). 

     The FACES IV constructed by Olson, Goral, and Tiesel (2006) consists of eight scales, six 

scales from FACES IV, and the Family Communication and Family Satisfaction scales. The 

FACES IV measures the dimensions of family cohesion and flexibility. The measure includes 

two balanced scales (Balanced Cohesion and Balanced Flexibility) and four unbalanced scales 

(Disengaged, Enmeshed, Rigid and Chaotic). There are seven items in each scale making a total 

of 42 items on the FACES IV. The Family Communication and Family Satisfaction scales have 

10 items on each scale. The complete 62-item questionnaire was designed to be completed by 

family members 12 years and older. In completing the FACES IV, family members rate on a 

five-point scale, the extent to which they agree or disagree with the statements provided.       

     Following the ratings the raw scores on each of the scales are converted to percentile scores. 

An equation is then completed in order to get the dimension scores for cohesion and flexibility. 

These scores are then plotted onto the circumplex model to determine the level of cohesion and 
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flexibility within the family. Very high or very low scores obtained indicate dysfunction. For the 

communication and satisfaction scales, all the item responses are added to reveal raw scores that 

are then converted to a percentage score. Higher scores attained indicate better family 

communication and satisfaction. 

     The FACES IV is shown to have good reliability and validity. Internal consistency estimates 

of the six scales are as follows: Enmeshed = .77, Disengaged = .87, Balanced Cohesion = .89, 

Chaotic = .86, Balanced Flexibility = .84, Rigid = .82. Test-retest reliability estimates for the 

Family Communication and the Family Satisfaction scales are .86 and .85 respectively.  

Concurrent and discriminant validity of the FACES IV is supported. In the present study, the 

alpha coefficient for the FACES IV was .82. 

       Family Demographic Information. 

     The Family Demographic questionnaire was developed by the researcher to gather 

information aimed at addressing the gaps found in the literature. Specifically, the questions were 

developed to answer the research questions posed. Parents were asked to provide background 

information on their family in a questionnaire developed by the examiner. Parents in both the 

family and serial migration groups were asked to provide information regarding the socio-

economic status of the family, the age of the child, country of origin, family composition before 

and after migration, immigration support received and the child’s grades within the past 6 

months. In addition, parents in the serial migration group had to provide additional information 

regarding the age of the child at separation and reunion, number of contacts between the parent 

and child during separation, and number of years separated. The information collected on grades 

was used as an outcome variable. See Appendix C and D for questions regarding the background 

information collected. 
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Procedure   

      The sample was obtained by newspaper print media, internet advertising, placing flyers in 

schools and several community agencies, as well as through referrals from participants and 

friends. Flyers (Appendix E) and introductory letters (Appendix G) were also sent to Caribbean 

agencies and college campus organizations. Letters were also sent to PTA presidents (Appendix 

H) and parent coordinators in over 100 New York City public schools. In addition, presentations 

about the study were done at several parent-teacher meetings, church gatherings, after school 

programs and community events. See Appendix F for a complete list of the recruitment strategies 

attempted.  

     In order to gain access to individuals from Spanish speaking countries, a bilingual research 

assistant was hired. In addition, the CBCL and FACES IV were purchased in Spanish and the 

flyers and the family demographic measure translated. In completing the translation, the 

questionnaire was translated from English to Spanish and afterwards back translated from 

Spanish to English. See appendix L for the Spanish flyer, letter of consent and questionnaires. 

The participants were selected if they met the following criteria: 

A. Family migrated from a Caribbean country  

B. The parent has a child between the ages of 7-18 years that migrated to the United States  

      within the past 10 years. 

     Upon indicating willingness to participate in the study (participants called the investigator), 

all parents were given a brief description of the study before going through a screening process 

(Appendix H). If participants met the study requirements, their address and telephone number 

were collected. The investigator then mailed them a packet containing two copies of the consent 

form (Appendix J), the CBCL (Appendix A), the FACES (Appendix B) and the family 
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demographic measure (Appendix C or D). The participants were instructed to complete the 

forms, retain a copy of the consent form for their records, and mail the other documents back to 

the investigator in the self-addressed envelope provided. After the investigator received the 

packet, a check or money order in the amount of 20 dollars was mailed to the participants. 

Participants in the serial migration group also received an information sheet about serial 

migration (Appendix K). 

     The recruitment phase of the study was done over an 18 month period. Despite employing 

many different recruitment strategies, the researcher found that many individuals were reluctant 

to take part in the study. Participants responded through personal or family contact, through 

internet and newspaper advertising, from 2 recruiting events (Beacon after school program and 

CUNY Citizen Immigration Project) and very few from seeing the information on a flyer.  

Internet advertising and personal and family contact were the most successful methods of 

recruitment. The variation of the participants from the different states was primarily due to 

responses from internet advertising. 

     In total, 69 questionnaires were mailed to potential participants who provided their contact 

information. Of this number 37 were returned. The remaining participants filled out the 

questionnaire at one of the recruiting events, or were individuals who personally returned the 

packet to me. 
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Chapter IV 

Results 

      This chapter details the statistical results obtained. Descriptive statistics, regression, 

multivariate analyses of variance and correlational analysis were calculated to answer the 

research questions and test the hypotheses proposed in this study.  An alpha level of .05 was used 

to determine significance for all statistical tests.  

     The chapter begins with a preliminary analysis examining the effect of the socio-demographic 

factors on the type of migration chosen, as well as on the main variables in the study. This is 

followed by the presentation of the analysis for the first two hypothesis tested. A second 

preliminary analysis examining the predictors of the serial migration variables is then presented, 

followed by the presentation of the analysis for the hypothesis tested regarding serial migration. 

Preliminary Analysis 

    Effects of Socio-Demographic Factors on the Pattern of Migration 

     A multivariate analysis of variance test (MANOVA) was conducted (see Table 2) to 

determine whether any of the socio-demographic variables predicted the migration pattern 

chosen by the families. Results from the analysis indicated that age of the parent at migration  

(p = .002) and the education level of the parent prior to migration (p = .009) significantly 

determines if the family engages in family migration or serial migration. Descriptive data (see 

Table 1) illustrates that on average, parents in the family migration group tend to migrate later in 

life, as compared to parents in the serial migration group. In addition, parents in the family 

migration group also tended to have acquired a higher educational status prior to migration. In 

general, the data suggests that parents who are older and more educated tend to engage in family 

migration. 
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Table 2 

MANOVA Table Showing the Variables that Predict Serial Migration 
 
______________________________________________________________________________ 
Variables   Type III Sum  DF  Mean Square        F  Sig. 
     of Squares 
 
Age of parent at migration  5.37  1 5.37    10.94  .002* 

Reason for migration   3.50  1 3.50     2.19  .146 
 
Support from family    .198  1 .198     1.26  .268 
 
Income before Migration  .875  1 .875     1.62  .211 

Education before Migration  11.76  1 11.76     7.50  .009* 

______________________________________________________________________________ 
*p<.05 
 
Effects of Socio-Demographic Factors on the Main Variables 

     Pearson correlations and one-way analysis of variance (ANOVA) tests were calculated to 

examine the effects of the socio-demographic variables on the main variables in the study. 

Correlational analysis revealed that the number of years that the child has been living in the U.S. 

is significantly negatively associated with internalizing disorder (r = -.342). The results suggest 

that the longer the child lives in the U.S., the less he/she experiences internalizing symptoms. 

One-way ANOVA tests revealed that there was no effect of gender on grades, internalizing or 

externalizing scores.



Table 3 

Correlations Between Demographic Variables and the Main Variables in the Study 

         Grades   Internalizing Score  Externalizing Score 

 

Age of Child      .151    .125    .146 

Grade       .142    .121    .160 

Household Income     .076    .053    .269 

Parental Level of Education    -.129    -.103    -.104 

Support from U.S. Family Members   .124    .032    -.109 

Years Living in the U.S. (child)   .045    -.342*    -.220 

P < .05 
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Table 4  

Effects of Current Income and Educational Level on Children’s Competency 

      A regression analysis was done to examine the effects of the socio-demographic variables 

income and educational status on children’s competency. The analysis revealed that the 

educational level of the parent predicts the child’s social, recreational and academic performance 

as measured by the CBCL. 

Regression Analysis Showing Predictors of Competency in Children 

Predictor Variables   Standard Regression Coefficient t  p 
         (Beta) 
 
Current education level    .338   2.33  .025* 
 
Current family income    .126   .870  .389 
 
*p <.05 
 
     In summary, the age of the parent at migration and the education level of the parent prior to 

migration affect the pattern of migration chosen. These variables were used as covariates when 

determining if there are significant differences between serially migrated and non-serially 

migrated families. In terms of the socio-demographic effect, the number of years the child has 

been living in the U.S. is related to internalizing problems, and the educational level of the parent 

predicts competency in the sample of children. 

Research Questions 

The Impact of Serial Migration on Grades and Psychological Functioning 

     Research Question 1 examined whether there are differences in the psychological and 

academic outcomes of children who serially migrate and those that migrate with their family. It 

was hypothesized that children of families that engage in serial migration would demonstrate 
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more emotional and behavioral problems as measured by the CBCL, and have poorer grades than 

children in families who migrated together as measured on the demographic questionnaire. 

     Table 5 presents the means and standard deviation of the main variables in the study based on 

pattern of migration. Based on the trends, the mean score of the serial migration group was 

higher for both internalizing disorders (M = 51.12) and externalizing disorders (M = 49.73). 

Descriptive data also suggests that 19% of the children in both groups demonstrated internalizing 

behaviors that fell within the clinical range of functioning. However, no children from the family 

migration group demonstrated clinically significant externalizing behaviors, this compared to 

9.4% of children in the serial migration group. 

     The report of the average grades children received in the last six months differed slightly with 

the family migration group having a higher average. In the serial migration group, parental report 

of their child’s grades indicate that 16.1% (n = 5) of children in the sample received mostly A’s  

(or a numerical average of 90-100), 35.5% (n = 11) received about half A’s and half B’s (or 85-

90), 32.3% (n = 10) received mostly B’s (or 80-84), 12.9%  (n = 4) received about half B’s and 

half C’s (or 75-79), and 3.2% (n = 1) received mostly D’s (or 60-64).  The mean grade received 

by the sample was mostly B’s (or 80-84).  

     In the family migration group, parental report of their child’s grades indicate that 28.6% (n = 

6) of children in the sample received mostly A’s  (or a numerical average of 90-100), 52.4% (n = 

11) received about half A’s and half B’s (or 85-90), 9.5% (n = 2) received mostly B’s (or 80-84), 

4.8%  (n = 1) received about half B’s and half C’s, and 4.8% (n = 1) half C’s and D’s (or 75-79). 

The mean grade received by the sample was half A’s and B’s (or 85-90). 
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Table 5 

Means and Standard Deviations of the Main Variables in the Study Based on Pattern of 

Migration 

______________________________________________________________________________ 

Variable    Family Migration   Serial Migration 
______________________________________________________________________________ 
 

Grades 

 M    Half A’s and B’s       Mostly B’s 

Internalizing Disorder 

M     48    51.12 

 SD                        11.78    6.56 

Externalizing Disorder 

M             44.71    49.73 

 SD              8.07     7.05 
 

      Overall, the data suggest that children in both groups appeared to function similarly in terms 

of academic achievement, but the serial migration group reported more internalizing and 

externalizing behavior problems.  

     Multivariate analysis of variance (MANOVA) examining the relationship between the pattern 

of migration, psychological problems and grades revealed that serial migration was a significant 

predictor of externalizing problems (p = .007), but not internalizing problems or grades attained 

in the last six months (see Table 6). These results indicate that the act of separation and later 

reunion of children with their parents did not result in children having lower grades or problems 

within themselves, but did result in them having problems that involve conflicts with other 
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people. Thus, Hypothesis 1 was partially supported in demonstrating that children who are 

separated and later reunited with their parents experience more externalizing problem behaviors 

than those who migrate with their family. 

 Table 6 

MANOVA Table of the Effects of Pattern of Migration on Grades, Internalizing and  
 
Externalizing Scores 

_____________________________________________________________________________ 
Variables  Type III Sum of Squares DF  Mean Square        F  Sig. 
_____________________________________________________________________________ 

Grades    2.95   1 2.95    2.01  .162 

Internalizing Score  297.04   1 297.04    3.18  .081 

Externalizing Score  489.57   1 489.57    7.89  .007* 
______________________________________________________________________________ 
*p<.05 

     Analysis of Covariance (ANCOVA) was also conducted using education level in the home 

country and age of the parent at migration as covariates (see Table 7). When both variables were 

entered into the model as covariates, serial migration barely remained a significant predictor of 

externalizing problems (p = .055) after reunion.  
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Table 7  

Analysis of Covariance using Education Level and Age of Parent at Migration as Covariates. 

_____________________________________________________________________________ 
Variables  Type III Sum of Squares DF  Mean Square        F  Sig. 
_____________________________________________________________________________ 

Grades    .213   1 .213    .142  .708 

Internalizing Score  71.10   1 71.10    .780  .382 

Externalizing Score  230.63   1 230.63    3.90  .055 
______________________________________________________________________________ 
*p<.05 

 Effects of Family Functioning on Grades and Psychological Functioning 

    The second research question (Question 2) asked whether there are differences in the 

psychological and academic outcomes of the sample of children based on family functioning? It 

was hypothesized that families who achieve extreme scores (very low or very high) on cohesion 

and flexibility, and low scores on family communication and satisfaction would experience 

poorer family functioning that results in more psychological and academic difficulties in 

children.  
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Table 8 

Descriptive Statistics for Family Functioning Variables 
 
______________________________________________________________________________ 
Variables    M   SD   Range 
______________________________________________________________________________ 
 
Family Cohesion   60.30   27.84   0 - 100 
 
Family Flexibility   55.43   22.17   4 - 94 
 
Family Communication  58.13   28.13   12-99 
 
Family Satisfaction   40.06   27.82   10-97 
______________________________________________________________________________ 
 
Note. Number of items = 62. Score range for balanced cohesion and flexibility: 36-65 – 

connected/flexible; 16-25 – somewhat connected/somewhat flexible; 66-85 – very 

connected/very flexible. Score range for unbalanced cohesion: 0-15 – disengaged and 86-100 

enmeshed. Score range for unbalanced flexibility: 0-15 – rigid and 86-100 chaotic. Family 

communication and satisfaction score range: 36-60% = moderate communication/satisfaction 

(Family members feel generally good about their family communication but have some 

concerns, and family members are somewhat satisfied and enjoy some aspects of their family). 
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Table 9 
 
Descriptive Statistics for Family Functioning Variables based on Pattern of Migration 
 
______________________________________________________________________________ 
Variables   Serial Migration    Family Migration 
 
   M  SD   Range      M  SD Range  
______________________________________________________________________________ 
 
Family   61.69  28.16   0 -100  58.57  28.04 7 - 91 
Cohesion 
 
Family   58.23  22.47   4 - 94   51.95  21.77 10 - 91 
Flexibility 
 
Family   57.50  26.17   13 - 96  58.90  31.03 12 -99 
Communication 
 
Family   42.58  27.30   10 - 97  36.95  28.81 10 - 97 
Satisfaction 
______________________________________________________________________________ 
 
Note.  Scores for cohesion and flexibility are balanced. A range of 36-65 means the family is 

connected and flexible. Scores for family communication and satisfaction are in the moderate 

range (36-60%) indicating family members feel generally good and are somewhat satisfied about 

their family. 
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     Descriptive Statistics calculated show that the mean scores for the family functioning 

variables for the overall sample are in the balanced range. Pearson’s correlations were calculated 

to examine the relationships between the family functioning variables (cohesion, flexibility, 

communication and satisfaction) and the main variables (grades, internalizing and externalizing 

score). These are presented in Table 10.  

     An examination of the relationship indicated that family communication was significantly 

negatively related to externalizing disorder (r = -.383). Thus Hypothesis 2 was partially 

supported in that the better the family communicates, the significantly less severe the 

externalizing difficulties. 



Table 10  

Correlations among Family Functioning Variables and Main Variables 
____________________________________________________________________________________________________________ 

   Family Cohesion Family Flexibility Family Communication Family Satisfaction  
____________________________________________________________________________________________________________ 
 
Grades     -.162    .024   -.223    -.021 

Internalizing Scores     .068   -.012   -.050     .099 

Externalizing Scores    -.309   -.224   -.383*    -.224 
____________________________________________________________________________________________________________ 
 
*p < .05

67 



 

 

        

68 

 
 

 Preliminary Analysis of Serial Migration Variables     

     Several variables were examined for the families that engaged in serial migration. In the 

sample of serially migrated families, descriptive statistics revealed that the mean age at 

separation was 5.24 years (SD = 3.85), and the mean length of separation was 6 years (SD = 

2.91). On average, children were reunited at 10.1 years of age (SD = 3.39). Reports further 

indicate that during the period of separation only 35.5% of children visited or were visited by 

their parents. All the children in the sample had some communication with their parents during 

separation with more than half of them communicating electronically.  

     More than half of the children in the sample were separated from their maternal caregiver 

during the process of migration. Specifically, 48.4% of the children were separated from their 

mother only, 29% from the father only and 19.4% from both parents. Sixteen percent of the 

children after migrating to the United States lived in a reconstituted or blended family. 

Table 11 

Descriptive Statistics for Serial Migration Variables 

     %       M  SD  Range 

 
Length of Separation     6 years  2.91  6mths – 11yrs  
 
Age at Separation     5.24 years 3.85  0 - 15 
 
Age at Reunion     10.1 years 3.39  3 - 17 
 
Type of Contact during Separation 

 Electronic contact  54.8 

 Physical contact  35.5 

 Missing    9.7 
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Table 11 (Continued) 

Descriptive Statistics for Serial Migration Variables 

     %       M  SD  Range 

 
Frequency of Contact 

 Daily/weekly    54.8 

 Monthly    9.7 

 Yearly    32.3 

 Missing   3.2 

Parental Figure that Migrated 

 Mother    48.4 

 Father    29 

 Both    19.4 

Reconstituted Family   16 
______________________________________________________________________________ 
 

Effects of Serial Migration Demographic Factors on Grades and Psychological Functioning  

     The serial migration demographic variables were examined to determine if any had an effect 

on the main variables. Thus, correlational analysis was done to determine the relationship 

between the demographic factors and the main variables. In addition, these variables were 

entered into a general linear model to determine if any were significant predictors of grades or 

psychological performance. Results from the analysis (see Table 12) showed that there is a 

significant positive relationship between the age of the child at reunion with parents and grades 

(r = .420), suggesting that the older the child when he/she reunites with the parent, the better the 

grades. Furthermore, the age of the child at reunion with parents was positively correlated to 
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internalizing behavior difficulties (r = .316), suggesting that the older the child at reunion, the 

more internalizing behavior problems he/she exhibits. The results also revealed that there is a 

significant negative relationship between the number of years the child has been living in the 

U.S. and internalizing (r =- .389) and externalizing scores (r = -.365) suggesting that the longer 

the child lives in the U.S, the fewer emotional and behavioral problems they exhibit. 

     Results from the regression analysis revealed that none of the demographic or other variables 

were significant predictors of psychological functioning. However, both the age of the child at 

reunion with parents (p = .029) and the frequency of contact between the parent and the child 

during separation (p = .04) were significant predictors of the child’s academic functioning (see 

Table 13), the latter suggesting that frequency of communication during separation helps to 

determine academic performance following reunion. 

     Taken together, these results suggest that the age of the child when they migrate to the United 

States to live with their parents significantly predicts their academic performance. More 

specifically, the older they are at migration the better their grades, but the more internalizing 

problems they exhibit. Furthermore, findings suggest that the number of times parents and 

children communicate with each other during separation predicts how well they do in school 

following reunion with parents. In addition, the results also suggest that the longer the child lives 

in the U.S., the fewer internalizing and externalizing problems they demonstrate. 

 



Table 12 

Correlations between the Serial Migration Demographic Variables and the Main Variables 

____________________________________________________________________________________________________________ 

         Grades   Internalizing Score  Externalizing Score 

 

Age of Child      .251    -.022    -.047 

Grade       .272    -.074    -.072 

Gender       .166     .047     .047 

Age of Child at Separation    .180     .186    -.078 

Age of the Child at Reunion     .420**     .316*     .108 

Household Income     -.044     .054     .284 

Parental Education Level    .093    -.180    -.153   

Years Living in the U.S.    -.089    -.389*    -.365*  

*p < .05; **p < .01 
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Table 13 

Regression Analysis to Screen for Potential Predictors of Grades 

Predictor Variables   Standard Regression Coefficient t  p 
         (Beta) 
 
Household Income     .085   .469  .644 
 
Sex       .244   1.34  .194 
 
Age of Child      -.092   -.388  .702 
 
Frequency of Contact     .393   2.18  .040* 
 
Age of the Child at Separation   -.127   -.539  .560 
 
Age of the Child at Reunion    .652   2.34  .029* 
 
*p <.05 
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Serial Migration Research Questions 

The Effect of Length of Separation on Psychological Functioning and Grades 

     Research Question 3 explores whether the length of separation between the child and the 

parent(s) affects the child’s performance after reunification. It was hypothesized that children 

who are separated from their parents the longest would demonstrate less favorable outcomes in 

their behavior and grades.  

     A MANOVA test was conducted to examine the relationship between length of separation 

and psychological outcomes and academic performance. The results were not significant 

indicating that length of separation did not significantly impact psychological or academic 

performance. Thus Hypothesis 3 was not supported. 

The Effect of the Parental Figure that Migrates on Psychological Functioning and Grades 

     Research Question 4 explored whether the migration of the mother affect the child’s 

psychological and academic outcome after reunification. It was hypothesized that children who 

were separated from their mother or both parents during migration will experience greater 

difficulty than those who were separated from their father alone. Descriptive data gathered and 

shown in Table 11 revealed that in total, approximately 70% of the sample was separated from 

the mother (48.8% mothers only, 19.4% both parents) during migration.  

     MANOVA tests were conducted (see Table 14) to determine whether the parental figure that 

migrates affects psychological and academic outcomes. The results showed that the parental 

figure that migrates significantly predicts externalizing behavior difficulties (p = .046), but not 

internalizing difficulties or grades. Thus Hypothesis 4 was partially supported. 
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Table 14 

MANOVA Table of the Effects of Parental Figure that Migrates on Grades, Internalizing and  
 
Externalizing Scores 
_____________________________________________________________________________ 
Variables  Type III Sum of Squares DF  Mean Square        F  Sig. 
_____________________________________________________________________________ 
 

Grades    1.593   3   .531    .326  .442 

Internalizing Score  176.99   3  58.99    .926  .442 

Externalizing Score  455.25   3 151.75    3.05  .046* 
______________________________________________________________________________ 
*p<.05 

The Effect of Type of Contact during Separation on Psychological Functioning and Grades 

     Research question 5 examined whether there were differences in the child’s psychological 

and academic outcomes based on the type of contact between the parent and child during 

separation. Therefore, it was hypothesized that children who do not have visits with their parents 

during the period of separation would demonstrate more academic, emotional and behavioral 

problems than those who were contacted by phone or were not contacted. A MANOVA test was 

conducted to examine the relationship between the type of contact and psychological outcomes 

as well as academic performance. The results were not significant indicating that whether or not 

parents visited or were visited by their children during separation did not significantly impact 

psychological or academic outcome. Thus, Hypothesis 5 was not supported. 

The Effect of Reuniting in a Reconstituted Family on Psychological Functioning and Grades 

     The final research question (Question 6) asked whether having a child reunite in a family 

consisting of new members increases the likelihood of the child experiencing adjustment 

difficulties. Based on this, it was hypothesized that children who were reunited into a 
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reconstituted family would demonstrate more academic, emotional and behavioral difficulties 

than those who were reunited with their family of origin. 

     A MANOVA test was conducted (see Table 15) to determine whether the migration of a child 

into a reconstituted family affects psychological and academic outcomes. The results showed 

that the migration of a child into a reconstituted family significantly predicts externalizing 

behavior difficulties (p = .029), but not internalizing difficulties or grades. Thus Hypothesis 6 

was partially supported. 

Table 15 

MANOVA Table of the Effects of Reuniting in a Reconstituted Family on Grades, Internalizing  
 
and Externalizing Scores 
_____________________________________________________________________________ 
Variables  Type III Sum of Squares DF  Mean Square        F  Sig. 
_____________________________________________________________________________ 
 

Grades    .195   1 .195    .124  .727 

Internalizing Score  122.28   1 122.28    1.99  .168 

Externalizing Score  278.28   1 278.28  5.31  .029* 
______________________________________________________________________________ 
*p<.05 
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Summary of Research Hypotheses and Findings of the Present Study 

Hypothesis Findings 

Hypothesis 1  
Children of families who engage in serial 
migration will demonstrate more academic, 
emotional and behavioral problems than 
children in families who migrate together. 

Hypothesis 1 was partially supported. Children 
who engaged in serial migration demonstrated 
more externalizing behavior difficulties than 
those who engaged in family migration. 
However, they did not experience more 
internalizing problems nor were their grades 
affected. 

Hypothesis 2 
Families who achieve extreme scores (very low 
or very high) on cohesion and flexibility, and 
low scores on family communication and 
satisfaction will experience poorer family 
functioning that results in more psychological 
and academic difficulties in children. 

Hypothesis 2 was partially supported. Family 
communication was negatively related to 
externalizing problems, suggesting that better 
family communication results in less 
externalizing behavior difficulties exhibited by 
children after migration. 

Hypothesis 3 
Children who are separated from their parents 
the longest will demonstrate more academic, 
emotional and behavioral problems. 

Hypothesis 3 was not supported. Length of 
separation did not significantly affect 
psychological or academic outcomes. 

Hypothesis 4 
Children who were separated from their mother 
or both parents during migration will 
demonstrate more academic, emotional and 
behavioral problems. 

Hypothesis 4 was partially supported. The 
migration of the mother predicts externalizing 
behavior difficulties but does not contribute to 
internalizing difficulties or poor grades. 

Hypothesis 5 
Children who do not have visits with their 
parents during the period of separation will 
demonstrate more academic, emotional and 
behavioral problems than those who were 
contacted by phone or were not contacted. 

Hypothesis 5 was not supported. There was no 
significant difference between the outcomes of 
children who visited or were visited by their 
parents and those who were not. 

Hypothesis 6 
Children who are reunited into a reconstituted 
family will demonstrate more academic, 
emotional and behavioral difficulties than 
those who were reunited with their family of 
origin. 

Hypothesis 6 was partially supported. The 
migration of a child into a reconstituted family 
significantly predicted externalizing behavior 
difficulties, but not internalizing difficulties or 
poor grades. 
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Chapter V 

Discussion 

     This chapter describes and discusses the findings obtained from the statistical results. Thus, 

each of the hypothesis and research questions will be looked at in greater detail. In addition, the 

educational implications, limitations of the study and directions for future research are also 

discussed. 

Predictors of Serial Migration 

      Prior to examining the effect of serial migration, the current study first attempted to 

determine the variables that influence the pattern of migration chosen. The available research 

suggests that economic factors are the primary reasons for families engaging in serial migration 

(Crawford-Brown & Rattray, 2002; Pottinger & Williams-Brown, 2006; Suarez-Orozco, 

Todorova, & Louie, 2008). Prior research further indicates that primarily upper and middle class 

families engage in family migration, while primarily low-income families engage in serial 

migration. Within this sample, both the group that engaged in serial migration and the group that 

engaged in family migration had similar income levels before leaving their home country, 

although on average, serially migrated families reported that they migrated for economic reasons 

more than the family migration group. 

     Although income level prior to migration was not predictive of serial migration, the results 

indicate that the education level of the parent prior to migration significantly determines the 

pattern of migration chosen. Thus, consistent with previous findings, the current study found that 

parents who engaged in serial migration were significantly less educated than parents that 

migrated with their families. Although both groups had similar income levels, it is possible that 

the parents in the serial migration group lacked job opportunities and thus had to work harder 
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and do menial jobs because they were less educated. Because families migrate for a better life, 

the family that has less opportunity and resources cannot afford to migrate as a whole, and 

therefore must separate and migrate in a segmented fashion. Thus, many of the less educated 

parents in these families, in an attempt to provide a better life for their children, find it necessary 

to leave them behind.  

     The current study also found that older parents were significantly more likely to engage in 

family migration. Within this group it is possible that parents tend to wait until they achieve 

certain goals that enable them to have the resources necessary to migrate with their entire family. 

These goals may include: attaining a higher educational status, ensuring that they have sufficient 

financial resources, and acquiring the required immigration status needed for migration. In 

addition, because parents in the family migration group are more educated which results in them 

having better jobs, they may find it harder to leave the security of their job to migrate to a new 

country filled with uncertainties. These parents may also travel several times during the year in 

an attempt to find a job before they make a permanent transition to the new country. Thus, their 

decision to migrate may take a longer time. 

The Impact of Serial Migration  

     Although most studies indicate that serial migration has negative implications for the child, 

there are a few studies that indicate otherwise. For example, Hohn (1996) conducted a study and 

found that there were no significant differences in verbal intelligence or emotional and 

behavioral problems between children who migrated with their parent and those that migrated 

after their parents. 

     In the current study, the results obtained indicate that children who were separated and later 

reunited with their family experienced externalizing behavior problems but not internalizing 
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problems or poor academic achievement. This finding that serial migration affects externalizing 

behavior problems is consistent with several other studies that show that children of serially 

migrated families demonstrate truanting and delinquency behavioral problems (Burke, 1976), 

oppositional and verbally abusive behaviors (Adams, 200), conduct disorder (Crawford-Brown, 

1999), and difficulty coping with feelings of anger (Anthony, 2006).  

     Although several studies indicate that during the process of serial migration children 

experience profound sadness, depressive symptoms, along with other internalizing difficulties, 

the current study did not indicate that serial migration is significantly predictive of these 

behaviors. However, it is important to note that on average, children of families who engaged in 

the process of serial migration had higher internalizing scores than children of families that 

engaged in family migration. The variation in the reporting of internalizing and externalizing 

behavior problems as measured by the CBCL may result from parent’s level of awareness of the 

presence of internalizing issues faced by their children. Parents who have been separated from 

their children for lengthy periods may find it easier to detect when their children are acting out, 

thus they may report more incidences of externalizing behavior problems. Furthermore, parents 

may be less attuned to the internalizing issues their children are dealing with because they were 

not living together for lengthy periods of time, and thus may not know how the child deals with 

difficult situations. 

     The limited research investigating the impact of serial migration on academic performance 

also shows mixed results. According to Gindling and Poggio (2008), serial migration has 

negative implications for the child, as he/she is more likely to be behind and drop out of school. 

However, Suarez-Orozco et al. (2008) in a longitudinal study found that regardless of the pattern 

of migration, most children in their study responded positively to schooling and recognized that 
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education was the key to success. The current study shows that the pattern of migration chosen 

did not significantly influence academic achievement.  

     According to Goupal-McNicol (1993), within the West Indian culture, success is defined and 

measured by an individual’s educational level and attainment. As a result, the importance of 

attaining a good education is highly emphasized in the West Indies. Furthermore, for many West 

Indians, it is viewed as the only means of upward socio-economic mobility, and many believe 

that there is no limit on upward mobility for an individual who is highly educated. With this 

emphasis placed on education communicated through a variety of mediums in the West Indies, 

Caribbean children tend to recognize that education is the key to success and thus respond 

positively to schooling. On average, in the current sample, the children regardless of their pattern 

of migration were reported to have a B average or greater.  

     The difference in the findings of Gindling and Poggio (2008), the findings of Suarez-Orozco 

et al. (2008) and the current study may be due to a difference in the population studied. 

Specifically, while Gindling and Poggio (2008) utilized a Latin American sample, the current 

study utilized a sample from the Caribbean. Thus, among other variables, language may have 

impacted the child’s academic achievement following reunion in the study done by Gindling and 

Poggio (2008). 

Family Functioning following Migration 

      During the process of migration, there are many changes within the family that stresses and 

causes challenges for the family system. According to Hohn (1996), family functioning is a vital 

component in determining how a child adjusts to stressful situations. Family functioning was 

assessed using the Circumplex Model. Olson and Gorall (2006) posit that the main hypothesis of 

the Circumplex Model is that balanced levels of cohesion and flexibility are most beneficial to 
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healthy family functioning. Conversely, unbalanced levels (very low or very high levels) are 

associated with problematic family functioning. As measured in the FACES IV, cohesion is 

defined as the emotional bonding that family members have toward one another, while flexibility 

is defined as the quality and expression of leadership and organization, role relationships, and 

relationship rules and negotiations. In the current study, the mean score for the sample were at 

balanced levels for both cohesion and flexibility. These results contrast with the findings of 

Marte (2008) who indicated that the separation and later reunion of family members had a 

negative impact on family cohesion. Similar results were obtained by Smith, Lalonde & Johnson  

(2004) who indicated that the families in their study reported lower levels of family cohesion 

than children from intact families. Both the study conducted by Smith, Lalonde & Johnson  

(2004) and Marte (2008) were retrospective in nature. The results for the current study may have 

revealed conflicting findings because it is based on parents’ report of current family functioning, 

as opposed to adults recalling an account of their experience during childhood. 

     According to Olson & Barnes (2004), balanced family systems experience significantly better 

family communication and utilize better communication skills than unbalanced family systems. 

In the current study, the results reveal that increased family communication is significantly 

related to fewer externalizing behavior problems faced by children after migration. Amerikaner, 

Monks, Wolfe & Thomas (1994) conducted a study to determine the impact of family interaction 

on psychological health. The results from their study revealed that in contrast to groups that 

experienced poor psychological health, groups that had good psychological health perceived 

better communication with their parents.  

     Research also shows that family communication acts as a protective factor for serially 

migrated families. For example, Hine-St. Hillaire (2007) found that good family communication 



 

 

        

82 

 
 

during separation resulted in less problematic reunions. Families who utilize positive 

communication skills have stronger relationships. These families are more likely to make time 

for conversations, talk about how things are affecting them, listen to each other, be 

understanding and empathetic, and reflect the feelings of each other. 

Effects of Length of Separation 

     According to Gopaul-McNicol (1993), lengthier separations can create difficulties between 

the parent and child at reunification. In addition, Smith, Lalonde & Johnson (2004) found that 

lengthier separations made it more difficult for the reunited child to identify with or conform to 

the expectations of their parents. Several other studies also indicate that the length of separation 

predicted the level of difficulty family members faced after reunion (Anthony, 2006; Hine-St. 

Hillaire, 2007). However, although most of the literature predicts poor outcomes after lengthy 

separations, Suarez-Orozco, Todorova & Louie (2002) report contrasting findings. More 

specifically, the researchers found that there was no relationship between length of separation 

and psychological symptoms that included depression, anxiety, cognitive functioning, 

interpersonal sensitivity and hostility. Similar to these findings, the current study found that the 

length of separation was not a significant predictor of poor psychological adjustment or 

academic achievement.   

     Suarez-Orozco, Todorova & Louie (2002) postulates that lengthy separations did not have a 

negative effect on psychological adjustment due to the ambiguous nature of the loss. More 

specifically, they indicate that children, instead of viewing the loss as permanent, view it as 

temporary, allowing them to keep their loved one psychologically present. Other contributing 

factors to the disparity within the findings may be attributed to the nature of the family before 

migration. Since many West Indians come from extended family households, it is possible that 
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many of the children did not experience great disruptions in their family when the parent(s) 

migrated if they were cared for by the same extended family member with whom they grew up.      

Furthermore, Suarez-Orozco, Todorova & Louie (2002) propose that since the relationships with 

extended family members are significant, the temporary loss of the primary attachment figure 

may not be as traumatic as expected. In addition, since most of the children in the sample 

contacted or were contacted by their parents, and results gained from the present study indicate 

that frequent contact results in more positive child outcomes, the fact that children 

communicated with their parents during separation may act as a protective factor during 

separation. 

     A few studies also suggest that the older the child at reunion, the less favorable outcomes they 

will face (Hine-St. Hillaire, 2007; Smith, Lalonde & Johnson, 2004). Smith, Lalonde & Johnson 

(2004) found that when children were reunited at an older age, they were less likely to conform 

to their parents’ wishes when compared to children who were reunited when they were younger. 

Similarly, the current study found that when children were reunited with their parents at an older 

age, they exhibited more internalizing behavior problems.  

     Children who migrate when they are older may be more susceptible to difficulties because 

they are more aware that they are again faced with loosing the security of a caretaker as well as 

important peer relationships that are crucial during adolescence. According to Pottinger (2005), a 

loss during adolescence occurs at a time when identity issues and a sense of belonging are 

critical in the child’s life. This complicates the reunion process and may leave children feeling 

anxious, sad, lonely, withdrawn and with low self-esteem as they deal with another loss, get 

accustomed to a new family system and establish new peer relationships.  
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     Children who are older may also feel a greater sense of rejection, anger and resentment as 

they try to deal with and process the question of why they were left by their parent(s). 

Furthermore, since some may have never developed a bond with their parent(s), after reunion 

they find it difficult to talk with the parent and may not be able to find another outlet since they 

are new in the country.  

The Migration of the Maternal Parental Figure 

      Studies and scholarly articles consistently demonstrate that during the process of serial 

migration, it is primarily the mother that migrates first leaving the children behind. Prevalence 

rates of 70-87% were found in studies involving Caribbean immigrants. Consistent with these 

rates, the current study found that 70% of the sample was separated from their mother during the 

process of migration. 

     Prior research findings also demonstrate that the result of serial migration is most problematic 

when the mother migrates first. The current study results indicate that the migration of the 

maternal caregiver was significantly associated with externalizing behavior problems but not 

internalizing problems or grades. Crawford-Brown (1999) in a study with Jamaican adolescent 

boys found that maternal absence due to migration was significantly more common in children 

diagnosed with conduct disorder. In the study, the researcher attempted to determine the family 

factors associated with the presence of conduct disorder. The results from the study indicated 

that the structural family variables significantly related to conduct disorder were: absence of 

mother, low contact with the mother and changes in the adolescent’s living environment.  

     One factor that may account for the finding that maternal migration is associated with 

externalizing problems and not internalizing problems is inadequate parenting practices such as 

parental monitoring. Children from serially migrated families are either left with extended family 
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members or friends, or live in a single parent household where a working father is the primary 

caregiver. As a result these children do not always receive adequate supervision that causes them 

to not act appropriately. Crawford-Brown (1999) in the study found that unlike the delinquent or 

conduct disordered group, the children in the non-delinquent group had high contact with their 

mothers. The finding suggests that the presence and parenting practices of these mothers were 

likely to contribute to keeping their sons out of trouble. 

     The results regarding academic performance contrasts with the findings of Gindling and 

Poggio (2008) who found that the educational success of the Latin American sample of children 

was negatively impacted when the children were separated from their mothers. Due to the 

importance placed on education within West Indian families, children may “act out” but 

nevertheless do well academically because of fear of failing. 

Effects of Type of Contact during Separation 

     According to Smith, Lalonde & Johnson (2004), parental absence without visitation and 

contact can affect the outcomes of children following reunion. The results of the present study 

provide some support for this finding. On the one hand, the results showed that the visitation of 

children by their parents did not significantly impact psychological adjustment or academic 

performance after reunion. Thus, in the sample, the children’s reunion was not affected by 

whether the child was physically seen by the parent or contacted electronically during separation. 

However, on the other hand, results from the preliminary analysis showed that the frequency of 

contact between the parent and child during separation significantly predicted the child’s 

academic performance following reunion.  

     According to Glasgow and Gouse-Sheese (1995), the maintenance of communication during 

the absence of the parent fosters better outcomes as children may interpret minimal or 
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inconsistent contact as abandonment and lack of care and love. Thus, even though there may not 

be any physical contact, the exchange of emails, letters, phone calls and gifts play a critical role 

in keeping an ongoing relationship between the parent and child. Furthermore, as indicated by 

the current study and other bodies of literature (Hine-St. Hillaire, 2007), family communication 

plays an integral role in the child’s life both during the period of separation and reunion. Thus, 

having frequent and positive communication between the parent and child during separation may 

act as a protective factor against negative outcomes following reunion. 

Effects of Migrating into a Family with New Members 

     The reunion of children with their parents after a period of separation can be a stressful time. 

Furthermore, the available literature suggests that the stress of reunion can further be exacerbated 

when the children reunite in a family consisting of new members. When children migrate into a 

family with new members, they are expected to get to know and accept the new family members 

and become accustomed to new and different parenting styles when there is a new parental figure 

(Mitrani, Santisteban & Muir, 200). According to Smith, Lalonde and Johnson, children who 

migrated into a reconstituted family were less likely to identify with their parents, reported lower 

levels of family cohesion and self-esteem than children from intact families.   

     Consistent with the available literature, the present study found that children who migrated 

into a family with new members experienced significantly more externalizing behavior problems 

than those who migrated to their family of origin. The migration of the child into a new family is 

difficult for both the family and the child as the merging of both dramatically changes the family 

system. On the one hand, the child is accustomed to his/her family lifestyle from the home 

country, while on the other hand, the host family has established family patterns. The 

combination of both the child’s and the host family’s ideologies are likely to be problematic as 
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the newly formed family is forced to accommodate each other.  The child being the newly 

arrived family member faced with a new family structure, roles, rules, boundaries and family 

patterns, is forced to adjust and conform. This results in conflict and may cause the child to feel 

like an outcast and thus “act out”.  

Educational Implications 

     The education system is greatly influenced by the influx of immigrant students who 

experience migratory separation and reunion. As a result, it is imperative that practitioners 

become aware of the practice of serial migration as well as the difficulties that may accompany 

it. In developing such awareness, school practitioners must understand that children of immigrant 

family members who engage in serial migration may acculturate differently than those whose 

family migrate together, and be sensitive to issues of separation and reconciliation in these 

families (Sciarra, 1999). 

     Practitioners, when dealing with serially migrated children must also be knowledgeable of the 

fact that in addition to the normal changes of the climate, language, relationships, and family 

routines, children of serially migrated families tend to have false expectations of the new 

country. These expectations that were gained from the media, their family in their home country 

and their parent(s) in the host country are often not a reality. This may leave the child very 

disappointed and confused about how to adapt. 

     The resources that are needed to help the family handle the stressors relating to serial 

migration may be different depending upon the family’s background. In taking a history from 

family members, it is important that educators find out whether family separations occurred, 

including specific information about length of separation (Suarez-Orozco, Todorova, & Louie, 
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2002), the quality of care the child received during separation, and how prepared the child was 

for the separation and the migration.   

     It is important for educators to guide immigrant parents in order to help their children 

acculturate and succeed in U.S. schools. Thus, school personnel should educate parents about 

American education and cultural practices, and be aware of how it differs from that of the 

Caribbean. This can be done through parent workshops. In preparing these workshops, educators 

can utilize Caribbean community resources, seek the assistance of professionals who are 

culturally sensitive to the population, seek the assistance of cultural brokers within the 

community, consult the literature and interview immigrant parents. 

     Since the migration process can be very disruptive for children, school psychologists and 

social workers can intervene by making individual and group counseling available for the 

children. In doing so it is important to keep in mind that the child may be grieving the loss of the 

primary caretaker in their native country and thus allow the child to talk about that absent parent.  

The child can be encouraged to talk about how living with the biological parents differs from the 

foster parent in their native country, with particular attention being paid to issues surrounding the 

pain, loss and insecure attachment to parents (Adams, 2000). To assist parents, schools should 

provide parent workshops and facilitate parent support groups in an attempt to have parents share 

and become educated about the issues relating to migratory separation.  

     In the event that an educator is presented with a serially migrated child experiencing 

difficulty, that educator should be cognizant that successful treatment for that child should not 

simply identify the child as the patient; rather, consider issues of acculturation and family 

problems (Sciarra, 1999). Thus, school staff can intervene by providing the family with referrals 

to counseling agencies that can intervene on a family rather than individual level.  
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     It is evident that serial migration is an historical practice for many immigrant cultures. In light 

of this, educators should be mindful of their own biases, and be careful not to judge the family 

and view them as deviant, rather, understand that separations in many immigrant families is a 

normative process in migration. It is important that school practitioners not place all immigrants 

in one category, rather do a thorough assessment to find out how the immigration process may 

have impacted on the child’s performance and behavior. 

Limitations of the Study 

     The goal of the current study was to examine the impact of serial migration on the 

psychological adjustment and academic achievement of West Indian immigrant children. To 

assess the impact, the study compared groups of children who were separated and later reunited 

with their parents with children who migrated with their parents. A major limitation of the 

current study was the small sample size.  

     Throughout the course of conducting the study, the researcher found that many West Indian 

immigrants were reluctant to complete the survey. Many indicated that they were uncomfortable 

giving out their personal information despite the reassurance of the maintenance of 

confidentiality. The response to the study may have been limited by a variety of cultural beliefs, 

attitudes and a general knowledge of research. Specifically, it is possible that many of the 

immigrants are not familiar with the notion of conducting research and the implications of being 

a participant. As a result, they tend to be suspicious about the study, feel they have little to gain 

from participating and thus may be less motivated to participate.  

     The main questionnaires used in the study are primarily based on American norms and are 

unfamiliar to many immigrants. Thus, the interpretation of questions asked may vary between 

individuals and elicit different responses. In addition, many immigrant populations including 
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West Indians are often unfamiliar with answering questions from a likert scale and thus may be 

confused by it. Furthermore, the questionnaires in the study required the participants to provide 

personal and sensitive information that one may find uncomfortable. This combined with the 

possibility that many are illegal immigrants may also limit response to the study. Due to lack of 

finding participants, the study employed a smaller sample than was expected. In addition to the 

overall small sample size, the size of the comparison group was also smaller than that of the 

serially migrated group.  

     The current study was also limited by a lack of resources that would have enabled the 

researcher to use a more personal approach to collect the information. A more personal approach 

such as interviewing would have allowed the researcher to build rapport, and thus enhance the 

level of comfort and confidence of the participants. A lack of resources also inhibited access to 

the Haitian population that speaks Creole. In the current study, the advertisements and measures 

were only provided in English and Spanish, thus limiting the number of potential Creole 

speaking participants.  

     Another limitation of the study was the variability of the sample. In the current study, more 

than half of the participants were immigrants from Jamaica, which is not truly representative of 

the Caribbean population. This may have occurred because Jamaica represents one of the largest 

population of English speakers from the Caribbean to migrate to the U.S. In addition, this 

population tends to migrate mainly to the states where the flyers were primarily distributed. It is 

also possible that since the researcher was Jamaican, she was able to network with more 

Jamaicans and many felt comfortable participating because of a similar background. 

     Another limitation of the study was the variability of the age of the children (7-18 years) as 

well as the length of time they have been living in the United States (6 months – 10 years). With 
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this wide gap, there are differences within the sample that were not accounted for. According to 

Suarez-Orozco, Todorova & Louie, symptoms associated with the process of serial migration are 

not necessarily long-term and are affected by the social contexts both in the country of origin and 

the host country. Due to this wide variation in the sample, there may have been several factors 

that were not accounted for that could have an impact on the results. These limitations reduce the 

extent to which the study is generalizable. 

     While the aim of the study was to determine children’s performance after reunion, it would 

have been important to determine the child’s experience during separation since it would likely 

affect them after reunion. Thus, another limitation of the current study was that it did not take 

into account many of the children’s experiences during separation and how it may have impacted 

their behavior at reunion. In addition, the current study did not examine buffers or protective 

factors that could potentially reduce the extent of behavioral and academic problems in the 

children of serially migrated families. 

Directions for Future Research 

      Based on the limitations of the current study, future research should employ larger samples 

with less variability within the group. A larger sample size with less variability would allow the 

researcher to gain more conclusive results that are generalizable. Based on the difficulties in 

acquiring the sample, future research should attempt to look at serial migration within other 

cultures in which the pattern of migration is dominant. Furthermore, since the researcher found 

that the population did not respond well to the study, future research should employ a different 

procedure that would allow for the recruitment and execution of the study on a more personal 

level. Specifically, with additional resources, instead of mailing the surveys, research assistants 

can be employed to go into various communities and agencies to interview the participants using 
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the measures. This technique may eliminate the uncertainty of the project and allow participants 

to feel more comfortable in responding after rapport has been built with the researcher or 

assistant. 

     In addition to building rapport, interviewing the participants would allow the researcher to 

gain additional information about the families that could be pertinent in creating a better 

understanding of the study’s goals. Such information could include: the child’s academic 

achievement, the relationship between family members, family structure and the role of extended 

family members, financial resources and family support prior to migration. Interacting with 

participants on a personal level would also provide information about the family’s culture and 

level of acculturation, and how it affects their responses on the measures given. 

     Future studies should also ensure that advertisements and measures are created in multiple 

languages.  This would increase the sample size and eliminate the unevenness in the sample by 

allowing for the participation of individuals from varying levels of acculturation. 

     Future research that investigates the impact of serial migration should also look at how 

experiences during the period of separation affect the child after reunion with parents. Smith, 

Lalonde & Johnson (2004) noted that there exists continuity between the child’s experiences 

while separated from parents and his or her experience when reunited. Thus, such an 

investigation would enable the researcher to determine whether patterns of behavior exhibited 

during separation are exhibited upon reunion.  

     While there exist some variables that one cannot change (parental figure that migrates, length 

of separation, the family the child migrates to), there are other variables that allow for 

intervention in an attempt to assist the serially migrated child and the family. Some of these 

variables include: family communication, contact during separation, and caregiver monitoring 
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during separation. Although some of the variables (as mentioned above) cannot be changed, 

information as to their impact should be imparted to parents so they can make informed 

decisions while in the process of migration. 

     Future research should pilot interventions geared towards assisting children during the period 

of separation and reunion. During the separation phase, interventions should focus on how to 

prepare the child for the separation, how to improve frequent family communication during 

separation, strategies to prepare children for the reunion with their parent(s), strategies to provide 

a support system for the single parent or family member the child is left with, as well as a 

support system for the child left behind. In the host country, interventions should focus on 

helping the newly arrived immigrant child and the family cope with the reunion process. Specific 

areas of focus should include helping the child acculturate into the new culture and providing a 

support system for both the parent and child. 

     To determine how to assist children of serially migrated families cope with the separation and 

reunion process, it would be beneficial for future research to ascertain the protective factors that 

could potentially safeguard the child from difficulties following reunion. In addition, since 

parents’ own adjustment to the separation and reunion affects the child’s well being, this also 

should be looked at in future research.  

Conclusion 

     This study has contributed to the body of research that examines the impact of serial 

migration. The goal of the study was to add to the literature and compensate for the limitations of 

the available research by using a different research design, population and criteria. The current 

study improved on prior studies by using a larger sample size, using a non-clinical sample, 

adding to the almost non-existent literature regarding the impact of serial migration on academic 
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achievement, and using the current experiences of a sample of school aged children rather than a 

retrospective account. The study also added to the available literature by providing information 

on the variables that are predictive of serial migration. 

     In general, the results of the current study show that serial migration affects some child 

outcomes but not others. Specifically, while the migratory pattern is related to externalizing 

problems, it is not related to internalizing or academic problems. Furthermore, consistent with 

the available research, the current study found that the effects of serial migration are exacerbated 

when the mother migrates first and when the child is reunited into a reconstituted family.  

     An important finding that may act as protective factor against negative child outcomes was 

that good family communication reduces the risk of externalizing behavior problems, and the 

frequency of contact between the parent and the child during separation is predictive of academic 

functioning. These results add to the body of literature and are useful for future research. It also 

fosters a better understanding of the process of serial migration.  
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Appendix C 

Family Demographic Information 1 
 

ID No. ________________   Relationship to the child: ___________ 

Age of child: ___________   Grade: __________________________ 

Sex of the child: (Male/Female)  Country of origin: _________________ 

 
Please answer the following questions about yourself as best as possible. 
Check all boxes that apply. 
 
1.  Highest level of education you have completed:  

(a) __Some High School   (b) __ Completed High School 

(c) __ Some college    (d) __ Completed College   

(e) __ Advanced Degree  

 

2.  Current Family Income:  

(a) __ 0 - $20,000    (b) __ $20,000 – 40,000  

(c) __ $40,000 – 60,000   (d) __60,000 – 90,000  

(e) __ $90,000 -120,000   (f) __ $ 100,000 or more 

 

3.  Highest level of education completed in your country before you migrated: 

(a) __Some High School  (b) __ Completed High School 

(c) __ Some college   (d) __ Completed College   

(e) __ Advanced Degree 

 

4. Which level of income best describes your family before you migrated? 

    ___   Doctor, Lawyer, Business Owner (above average income level) 

___ Teacher, Policeman, Nurse (average income level) 

___ Helper, Cashier, Unskilled Laborer (below average income level) 
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___  Other, please explain __________________________________________ 

 

5. Before you migrated, did you have a family member who migrated and lived in the  

    U.S.? Please circle (YES/NO)  

 

6. Why did you migrate to the U.S? (Check all that apply) 

( ) work  ( ) go to school ( ) received green card   ( ) refugee 

Other (please explain) _____________________________________________________ 

 

7 (a). When you decided to migrate, did you receive help from a family member living in  

           the U.S.? Please circle (YES/NO).  

 
7 (b). If YES, what kind of help did you receive from the family member(s) living in the  

          U.S?  (Check all that apply) 

( ) Housing  ( ) Financial    ( ) Immigration ( ) Finding work 

Other:____________________________ 

 

8. How long have you been living in the U.S.? ____ years  ____months 

 

9. How old were you when you migrated to the U.S.? 

(a) ___ 12 – 25 years      (b) ___ 26 – 35 years     

 (c) ___ 36 – 50 years    (d) ___ 51 or more 

 

10.  How long were you separated from your child after you migrated? 

      ____ years ____ months 
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11 (a). Did you have any contact with your child while you were living in the U.S.?  

            Please circle (YES/NO) 

 
11(b).  If yes, what kind of contact did you have with your child and how often?  

(check all that apply) 

( ) letter ( ) phone calls ( ) visits ( ) email  ( ) Other _____________ 

( ) daily ( ) weekly  ( ) monthly ( ) yearly     ( ) Other: _____________ 

 

Please answer the following questions about one of your children who migrated to 
the United States after you. 
 
12.  Who did your child live with before the parent(s) migrated to the U.S.? 

 (Check all that apply) 

( ) mother     ( ) father 

( ) sister(s) how many?  _________ ( ) brother(s) How many?  _______ 

( ) step father     ( ) step mother 

( ) aunt/uncle     ( ) grandparent 

Other:__________________________ 

 

13 (a).  Which of the child’s parent migrated to the U.S. before the child?  
( ) mother    ( ) father   ( ) both 

 
13 (b). If applicable, which parent migrated first?  

( ) mother    ( ) father  
 
13(c). How old was your child when the first parent migrated to the U.S.? ________ 

 

14.  Who did the child live in the home country with after the parent(s) migrated to the 

U.S.? (Check all that apply) 

( ) mother     ( ) father 

( ) sister(s) how many?  ________  ( ) brother(s) How many?  ________ 
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( ) step father     ( ) step mother 

( ) aunt/uncle     ( ) grandparent 

Other: ____________________________ 

 

15. How old was your child when he/she came to the U.S. to live with you? ___________ 

 

16.  Did the child migrate with brothers or sisters? 

       ( ) brother(s)  How many? ____  ( ) sister(s) How many? ____   

17.  Who did the child live with when he/she moved to the U.S? (Check all that apply) 

( ) mother     ( ) father 

( ) sister(s) how many?  _______  ( ) brother(s)How many?  ________ 

( ) step father     ( ) step mother 

( ) aunt/uncle     ( ) grandparent 

Other: _______________________________ 

 

18. How long has your child been living in the U.S.? _____years ______months 

 

19. Who is the child currently living with?  (Check all that apply) 

( ) mother     ( ) father 

( ) sister(s) how many?  _____  ( ) brother(s)How many?  _____ 

( ) step father     ( ) step mother 

( ) aunt/uncle     ( ) grandparent 

Other: __________________________ 

 

20. How long has your child been attending school in the U.S.  ____years   ___months 
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21. Which of the following best describes your child’s grades within the past six months? 

___ Mostly A’s (or 90-100) 

___ About half A’s and half B’s (or 85-89) 

___ Mostly B’s (or 80-84) 

___ About half B’s and half C’s (or 75-79) 

___ Mostly C’s (or 70-74) 

___ Mostly C’s and D’s (or 65 -69) 

___ Mostly D’s (or 60-64) 

___ Mostly below D (or below 60) 

___ Other: ____________________________________________ 
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Appendix D 

Family Demographic Information 2  

ID No. ________________   Relationship to the child: ___________ 

Age of child: ___________   Grade: ________________  

Sex of the child: (Male/Female)  Country of origin: _________________ 

 
Please answer the following questions about yourself and your family as best as 
possible. Check all boxes that apply. 
 
1.  Highest level of education you have completed:  

(a) __Some High School   (b) __ Completed High School 

(c) __ Some college    (d) __ Completed College   

(e) __ Advanced Degree  

 

2.  Current Family Income:  

(a) __ 0 - $20,000    (b) __ $20,000 – 40,000  

(c) __ $40,000 – 60,000   (d) __60,000 – 90,000  

(e) __ $90,000 -120,000   (f) __ $ 100,000 or more 

 

3.  Highest level of education completed in your country before you migrated: 

(a) __ Some High School  (b) __ Completed High School 

(c) __ Some College   (d) __ Completed College   

(e) __ Advanced Degree 

 

4. Which level of income best describes your family before you migrated? 

    ___   Doctor, Lawyer, Business Owner (above average income level) 

___ Teacher, Policeman, Nurse (average income level) 

___ Helper, Cashier, Unskilled Laborer (below average income level) 

___  Other, please explain __________________________________________ 
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5. Before your family migrated, did you have a family member who migrated and lived  

    in the U.S.? Please circle (YES/NO)  

 

6. Why did you migrate to the U.S? (Check all that apply) 

( ) work  ( ) go to school ( ) received green card   ( ) refugee 

Other (please explain) _____________________________________________________ 

 

7 (a). When your family decided to migrate, did you receive help from a family member   

          living in the U.S.? Please circle (YES/NO).  

 
7 (b). If YES, what kind of help did your family receive from the family member(s)   

living in the U.S?  (Check all that apply) 

( ) Housing  ( ) Financial    ( ) Immigration ( ) Finding work 

Other:____________________________ 

 

8. How long has your family been living in the U.S.? ____ years  ____months 

 

9. How old were you when you migrated to the U.S.? 

(a) ___ 12 – 25 years      (b) ___ 26 – 35 years     

 (c) ___ 36 – 50 years    (d) ___ 51 or more 
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Please answer the following questions about one of your children who migrated to 
the United States with you. 
 
10.  Who did your child live with before you migrated to the U.S.? (Check all that apply) 

( ) mother     ( ) father 

( ) sister(s) how many?  ________  ( ) brother(s) How many?  ________ 

( ) step father     ( ) step mother 

( ) aunt/uncle     ( ) grandparent 

Other:__________________________ 

 

11.  How old was your child when your family migrated to the U.S.? ________________ 

 

12.  Who did your child migrate to the U.S. with? (Check all that apply) 

( ) mother     ( ) father 

( ) sister(s) how many?  ________  ( ) brother(s) How many?  ________ 

( ) step father     ( ) step mother 

( ) aunt/uncle     ( ) grandparent 

Other: ____________________________ 

 

13. Who is the child currently living with?  (Check all that apply) 

( ) mother     ( ) father 

( ) sister(s) how many?  ________  ( ) brother(s)How many?  ________ 

( ) step father     ( ) step mother 

( ) aunt/uncle     ( ) grandparent 

Other: _______________________________ 

14. How long has your child been attending school in the U.S.  ____years   ___months 
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15. Which of the following best describes your child’s grades within the past six months? 

___ Mostly A’s (or 90-100) 

___ About half A’s and half B’s (or 85-89) 

___ Mostly B’s (or 80-84) 

___ About half B’s and half C’s (or 75-79) 

___ Mostly C’s (or 70-74) 

___ Mostly C’s and D’s (or 65 -69) 

___ Mostly D’s (or 60-64) 

___ Mostly below D (or below 60) 
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Appendix E  

Are you an Immigrant 
from the Caribbean? 

**Jamaica  **Dominica Republic  **Haiti  **Trinidad  & Tobago  **Grenada 
 **Antigua  
**Bermuda **Virgin Islands  **Barbados **Cayman Islands  **St. Lucia 
 **Guyana  
**St.. Vincent **Honduras  **Nicaragua **Bahamas  **Guadeloupe  
**Suriname **Martinique  **Montserrat *Dominica     

Parents, do you have a child 
8-18 years old? 

Did your child migrate to the U.S. within 
the past 10 years? 

If so, you can take part in a study about: 
 
 How children who migrate after their parent(s) adjust 

to life in the United States. 
 
 How children who migrate with their parent(s) adjust 

to life in the United States.  
 

If interested please call Oshika Whittaker at 
646-249-2235, or email oshikawhittaker@gmail.com   

 
Participation will require you to fill out 3 questionnaires 

 
Participants will receive $20 for their participation 
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Appendix F 
 

Recruitment Strategies for Study 

1. Newspaper ads (am New York, Caribbean Life newspaper) 
2. Post/gave flyers to Caribbean organizations across the country (Caribbean Women’s 

Health Association, Caribbean American Family Center, Caribbean Cultural Center 
African Diaspora Institute, Dominican Women’s Development, Medgar Evers Day Care, 
Caribbean Immigrant Services Agency, Caribbean Foundation of Boston, Haitian 
Women of Miami, Haitian Americans United for Progress, New York Association for 
New Americans, Caribbean Education Foundation, Caribbean clubs on college 
campuses) 

3. Posted flyers on college campuses in NYC & Westchester. 
4. Posted flyers in YMCAs, supermarkets and library in Yonkers. 
5. Posted flyers in hospital. 
6. Got the Florida Association for Volunteer Action in the Caribbean and the Americas 

(FAVACA) to place study information on their website. 
7. Weekly posts on craigslist and other newspaper advertisement websites.  
8. Sent flyers and introductory letter to PTA presidents and parent coordinators in over 100 

schools in Brooklyn, Queens and the Bronx. 
9. Placed flyers on the parent information tables in the Yonkers elementary, middle and 

high schools. 
10. Presented the study information in a parent workshop at a pre-school in Brooklyn. 
11. Gave flyers to people I met who indicated they originated from the Caribbean. 
12. Attended multiple Citizen Immigration Project events across New York City and 

Westchester – gave out flyers and provided information about the study. 
13. Presented the study to the Beacon after school programs in Brooklyn. 
14. Presented the study at PTA meetings held in public schools in Brooklyn and Queens. 
15. Presented the study at a PTA district meeting with PTA presidents who passed the 

information to their different schools in Brooklyn. 
16. Posted study information on Caribbean facebook groups and general facebook page. 
17. Contacted churches in an attempt to have members access the study information. 
18. Gave family, friends and acquaintances who are members of varying churches flyers to 

give to their members. 
19. Presented the study at a health fair at a Church in Mt. Vernon, NY. 
20. Handed out flyers at district wide events where churches across the city and tri-state area 

attend. 
21. Sent study information to varying listserv (Africana, my church, CUNY Graduate Center, 

Queens College) 
22. Asked family members and friends to assist in referring people they know.  
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23. Encouraged participants who decided to take part in the study to think of and refer others 
who might be eligible for the study. 

24. Offer people who participated in the study $10 for referring someone else to the study. 
25. Presented study at meeting with teachers, psychologists, and representatives from 

different organizations such as WIC (Brooklyn). 
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Appendix G 
 

Letter to Agency Director 
 

Dear Sir or Madam: 

My name is Oshika Whittaker, and I am a graduate student at the City University of New York, 
Graduate Center. I am conducting a study to investigate how West Indian children adjust to life 
in the United States following migration.  I would like your participation by allowing me to place 
flyers in your facility (see attached). 

If parents agree to take part in the study, they will sign a consent form and be asked to fill out 
questionnaires about their family and their child’s behavior. 
 
The results of this research may provide valuable information that the researcher and others can 
use to understand how West Indian children adjust to life in the U.S.  If you have any questions 
regarding the study, you may contact me at (646) 249-2235; or oshikawhittaker@gmail.com; or 
my study advisor Marian Fish at mfish@gc.cuny.edu or (212) 817-8290. 
 
 

Thank you for your time and consideration. 

Sincerely yours, 

 

____________________________ 
Oshika Whittaker 
Primary Investigator 
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Appendix H 
 
Dear Sir or Madam: 
 
My name is Oshika Whittaker, and I am a student at the City University of New York, 
Graduate Center doing a Ph.D. in Educational Psychology. In an attempt to fulfill the 
requirements of my doctorate degree, I am conducting a study to investigate how children 
who migrate from the Caribbean adjust to life in the United States.  
 
I have done extensive research in the area and am currently doing presentations in an 
attempt to educate parents about the impact of migration on children. I am requesting 
your participation in this great endeavor by allowing me to attend any of your PTA 
meetings to impart well-needed information to your community of parents. 
 
As I attempt to add to the research literature in this area, you could also assist me by 
making the attached flyers available to the parents at PTA meetings or otherwise. 
 
If you have any other suggestions as to how you can assist me, I would greatly welcome 
them. 
 
For additional information feel free to contact me at 646-249-2235 or by email at 
oshikawhittaker@gmail.com. I look forward to your prompt response. 

 

Yours truly, 

_____________________ 
Oshika Whittaker 
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Appendix I 
 

Screening Tool 
 

The screening tool will be used to identify participants who meet the study requirements.  

The following preliminary screening will be done over the phone when potential 

participants call the number on the flyer. 

 

My name is Oshika Whittaker. I am a doctoral student at the CUNY, Graduate Center.  As you 
saw on the flyer, I am conducting a study to investigate how immigrant children who migrate 
after parents adjust to life in the United States. I would like to ask you some questions to ensure 
that you meet the study requirements. 
 

How old is your child? 

Does the child currently live with you?  

Did your child migrate to the U.S. within the past 10 years?  

Did you migrate before the child or with the child? 

Are you willing to participate in a study that will require you to answer questions about your 

family and your child’s behavior? 

At the end of the interview: 
 
If potential participant is eligible: You are eligible to take part in the study. (The researcher 
will then briefly outline the process.) 
 
If not eligible: Thank you for responding, but unfortunately the requirements of the study do not 
match with your situation. Do you know of anyone who would fit the study criteria? 
 
If no: Thank you for your time. 
If yes: Would it be possible for you to pass on the information presented on the flyer? I would 
like the opportunity to talk with individuals who could potentially fit the criteria.  Thank you.  
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Appendix J 
 

Parental Consent Form 
Dear Parent: 
 
You are invited to take part in a study about how children from the West Indies adjust to life in 
the United States. This study will be conducted by Oshika Whittaker, a graduate student in the 
Educational Psychology Program at the City University of New York, Graduate Center. 
 
If you agree to take part in the study, you will be asked to fill out three questionnaires about your 
family, and about your child’s behavior. Each questionnaire that you fill out takes approximately 
5-15 minutes to complete.  
 
Confidentiality of identifying information obtained on the questionnaires will be strictly 
maintained by the assignment of a code number to each participant’s questionnaire. The consent 
forms and questionnaires will be kept in a locked drawer to which only the investigator will have 
access. Any publication of the results obtained from the study will maintain the anonymity of the 
participants. 
 
The risk involved in this study, is that you may become emotional from being asked questions 
about your family’s migration, and also from describing your children, if the process has been 
difficult for your family. The results of this research may give some insight as to how the process 
of migration affects children.  Specifically, the research may help to provide valuable 
information that the researcher and others can use to understand how children who migrate with 
or without their parents adjust to life in the U.S. There will be approximately 100 participants 
taking part in this study. 
 
If you would like to receive information about the study results, please feel free to contact me by 
email at oshikawhittaker@gmail.com. 
 
Participation in this study is voluntary.  You may refuse to participate or withdraw anytime 
without a penalty. You will receive $20 to thank you for your time.  
 
If there is anything about the study you do not understand, or if you have any questions, you may 
contact me at (646) 249-2235 or oshikawhittaker@gmail.com, my research assistant Natalia 
Sanchez at (646) 309-9717 or nasani28@yahoo.com. You can also contact my study advisor 
Marian Fish at mfish@gc.cuny.edu or (212) 817-8290.  For questions about your rights as a 
research participant, you may contact Kay Powell, IRB Administrator at the CUNY, Graduate 
Center at (212) 817-7525. 
 
Thank you for your participation in the study. Please keep a copy of this form for your records. 
 
I have read and understood this form and will maintain a copy for my own records. 

________________     _________  ___________________  _________ 
Parent’s signature     Date   Investigator’s signature  Date 
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Summary 
Please Review 

 

 This study is about how children from the Caribbean adjust to life in the United States. 
 

 You will fill out 3 questionnaires 
 

 Confidentiality  
o Your information will be kept confidential. Only the researchers will have access 

to them. 
 

 Risk  
o You may be sad while filling out the questionnaires if the migration process was 

difficult for your family. 
 

 Benefit 
o You may learn more about how the process of migration may be affecting your 

family. 
 

 You may refuse to take part in the study at any time. 
 

 You will receive $20 for your participation. 
 
 If you have any questions contact me at: (646) 249-2235/oshikawhittaker@gmail.com  

 
 

BEFORE MAILING THE PACKAGE BACK PLEASE MAKE SURE THAT YOU: 
 

o Sign the letter  
o Fill out all 3 questionnaires 
o Place a copy of the signed letter and the questionnaires in the envelope provided 
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Appendix K 

REUNION OF FAMILIES AFTER MIGRTORY SEPARATION  
PARENTS’ GUIDE 

 
Successful reunification between parents and children after separation requires a great deal of 
work. 

Children may experience difficulty after reunion following lengthy separations. 

CONSIDER: 

 Children may have feelings of anger and resentment from being left behind. 
 Children may experience great sadness from leaving family and friends behind. 
 It takes time for children to adjust to the new culture in the U.S. 
 It may take some time for children to warm up to you if there was a lengthy separation. 
 In some cases children may not be able to express how they feel, so they act out. 

 
PARENTING TIPS: 
 BE PATIENT 
 LISTEN TO YOUR CHILD 
 SEEK HELP 
 PUT YOURSELF IN THE CHILD’S SHOES 
 DO NOT BLAME 

 
PEOPLE TO TALK TO: 
 Counselors 
 Psychologists 
 School Psychologists 
 Social Workers 
 Psychotherapists 
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Appendix L 

Es Usted un Inmigrante del 
Caribe? 

**Jamaica  **Republica Dominicana **Haiti  **Trinidad  & Tobago  **Grenada 
 **Antigua  
**Bermuda **Virgin Islands  **Barbados **Cayman Islands  **St. Lucia  
**Honduras **Nicaragua  **Bahamas **Guadeloupe  **Martinique 
**St.. Vincent **Montserrat 

Padres, tienen ustedes un hijo entre los 8-
18 años de edad ? 

Su hijo ha emigrado a los Estados Unidos en 
los últimos 10 años? 

Si es asi, usted podria participar en el siguiente estudio: 

 Como los niños logran adaptarse a la vida en los Estados 
Unidos después de que sus padres han emigrado. 
 

 Como los niños se adaptan a la vida en los Estados Unidos 
cuando emigran junto con sus padres. 

 
Si esta interesado por favor llame a Natalia Sanchez al teléfono  
646-309-9717o envie un correo eletrónico: nasamo33@gmail.com 
  

Usted recibira $20 por su participaciÓn 

mailto:nasamo33@gmail.com
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Cuestionario de Antecedentes (versiόn 1) 

ID No. ________________                                 Relación con el niño: ________________ 

Edad del niño: ___________   Grado: __________________________ 

Sexo del niño: (Masculino/Femenino)  País de origen: ____________________ 

Por favor responda a las siguientes preguntas de la mejor manera  posible.  Marque 
todas las casillas que se apliquen a usted.  
 
1.  Nivel de educación más alto que usted ha completado:  

        (a) __Parte de la educación secundaria    (b) __ Educación secundaria   

        (c) __ Parte de la Educación universitaria   (d) __ Educación universitaria  

        (e) __ Estudio universitario superior               

        (f ) __ Otro nivel de educación? (porfavor 

explique):___________________________ 

 

2.  Salario actual de su familia:  

(a) __ 0 - $20,000    (b) __ $20,000 – 40,000  

(c) __ $40,000 – 60,000   (d) __$60,000 – 90,000  

(e) __ $90,000 -120,000   (f) __ $100,000 o mas 

 

3.  Nivel de educación más alto que usted termino en su país antes de haber emigrado: 

        (a) __Parte de la educación secundaria    (b) __ Educación secundaria   

        (c) __ Parte de la Educación universitaria   (d) __ Educación universitaria completa 

        (e) __ Estudio universitario superior               
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4. ¿Cuál es el nivel de ingresos que mejor describe a su familia antes de que emigrara? 

    ___ Doctor, Abogado, Dueño de negocio (por encima del nivel de ingreso promedio) 

    ___ Maestro, Policía, Enfermera (nivel promedio de ingresos) 

    ___ Ayudante, Cajero, Trabajador no calificado (debajo del nivel del ingreso 

promedio) 

    ___ Otro (por favor explique): __________________________________________ 

 

5. Antes de  Usted emigrar, ¿algún otro miembro de su familia ya había emigrado a los 

Estados Unidos? Por favor circule su respuesta:  

SI 

NO 

 

6. ¿Por qué emigro usted a los Estados Unidos? (Seleccione las respuestas que apliquen a 

su caso) 

( ) Trabajo ( ) Para ir a la escuela ( ) Recibir tarjeta de residente    

 ( ) Refugiado político 

Otra razón por la cual emigro? (por favor explique): 

___________________________________________________ 

 

7 (a). Cuando usted decidió emigrar, ¿recibió usted ayuda de algún miembro de su 

familia que ya vivía en los Estados Unidos? Por favor circule su respuesta: 

SI 

NO 

7 (b). Si su respuesta a la pregunta 7(a) es SI, ¿qué clase de ayuda recibió de ese 

miembro de su familia que vivía en los Estados Unidos?  (Seleccione los que apliquen a 

usted) 

( ) Vivienda  ( ) Financiero  ( ) Inmigración  ( ) Búsqueda de trabajo 

Otro tipo de ayuda (por favor explique):  ____________________________________ 
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8. ¿Hace cuanto que vive en los Estados Unidos ____ Años ____Meses 

 

9. ¿Cuantos años tenia usted cuando emigro a los Estados Unidos? 

(a) ___ 12 – 25 años      (b) ___ 26 – 35 años     

 (c) ___ 36 – 50 años               (d) ___ 51 o mas 

 
Por favor responda a las siguientes preguntas sobre uno de sus hijos o hijas que 
haya emigrado a los Estados Unidos después que usted emigrara?  
10.  ¿Con quien vivía su hijo o hija antes de que usted emigrara a los Estados Unidos? 

 (seleccione todos aquellos que apliquen a usted) 

( ) Madre     ( ) Padre 

( ) Hermana(s) cuantas?  _________ ( ) Hermano(s) cuantos?  _______ 

( ) Padrastro                ( ) Madrastra 

( ) Tía/Tío     ( ) Abuelo(s) 

Otras personas que vivían con su hijo o hija (por favor explique):     

__________________________________________________________________ 

 

11 (a).  ¿Cuál de los padres emigro a los Estados Unidos antes que su hijo o hija?  
( ) Madre    ( ) Padre   ( ) Ambos 

 

11 (b). ¿Si uno de los padres emigro a los Estados Unidos antes que su hijo o hija, cuál de 
los padres emigro primero?  

( ) Madre    ( ) Padre  
 
11 (c). ¿Cuantos años tenia su hijo o hija cuando el primer padre emigro a los Estados 

Unidos?   __________ años.  
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12.  ¿Con quien vivía su hijo o hija antes de que usted emigrara a los Estados Unidos? 

 (seleccione todos aquellos que apliquen a usted) 

( ) Madre     ( ) Padre 

( ) Hermana(s) cuantas?  _________ ( ) Hermano(s) cuantos?  _______ 

( ) Padrastro                ( ) Madrastra 

( ) Tía/Tío     ( ) Abuelo(s) 

Otras personas que vivían con su hijo o hija (por favor explique):     

 

13.  ¿Cuantos años estuvo separado de su hijo o hija después de que emigrara? 

      ____ Años  ____ Meses 

 

14. ¿Tuvo usted algún tipo de contacto con su hijo(s) o hija(s) mientras vivía en los 

Estados Unidos? Por favor circule su respuesta:  

SI  

NO 

 

15.  Si su respuesta es SI en la pregunta 14, ¿que tipo de contacto tuvo con su hijo o 

hija y con que frecuencia?  

(seleccione todas las que apliquen) 

( ) Carta   ( ) Llamadas telefónicas  ( ) Visitas   ( ) Correo electrónico   (  ) Otro: 

_________ 

( ) Diarias ( ) Semanal  ( ) Mensual ( ) Anual  ( ) Otro: _____________ 

 

16. ¿Cuantos años tenia su hijo o hija cuando vino a vivir con usted a los Estados 

Unidos?  

       ____________ años. 
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17. ¿Cuántos años lleva viviendo su hijo o hija  en los Estados Unidos .? _____Años 

______Meses 

 

18.  ¿Emigro su hijo o hija con sus hermanos o hermana? (por favor circule su respuesta) 

SI 

NO 

Si su respuesta es si, con cuántos 

 ( ) Hermano(s) ¿cuántos? ____  ( ) Hermana(s) ¿cuántos? ____  

 

19. ¿Con quien vivió su hijo o hija cuándo se mudo a vivir a los Estados Unidos? 

(Seleccione aquellos que apliquen a usted) 

( ) Madre     ( ) Padre 

( ) Hermana(s) cuantas?  _________ ( ) Hermano(s) cuantos?  _______ 

( ) Padrastro                ( ) Madrastra 

 
20. Con quién vive su hijo o hija actualmente?  (Seleccione aquellos que apliquen a 

usted) 

(  ) Madre     ( ) Padre 

( ) Hermana(s) ¿cuántas?  _________ ( ) Hermano(s) ¿cuántos?  _______ 

( ) Padrastro                ( ) Madrastra 

( ) Tía/Tío     ( ) Abuelo(s) 

Otros que viven con su hijo/hija (por favor explique):   __________________________ 

 

21 ¿Cuánto hace que lleva estudiando su hijo o hija en los Estados Unidos?  _____Años  

______Meses 

 

22. ¿Cuál de las siguientes opciones describe mejor las calificaciones de su hijo o hija 

enla escuela en los últimos 6 meses? 
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___ En su mayoría  son A’s (o 90 a100 puntos) 

___ La mitad son A’s y la mitad son B’s (o 85 a 89 puntos ) 

___ En su mayoría son  B’s (o 80 a 84 puntos ) 

___ La mitad son B’s y la mitad son C’s (o 75 a 79 puntos ) 

___ En su mayoría son C’s (o 70 a 74 puntos ) 

___ Casi todas son C’s y D’s (o  65  a 69 puntos ) 

___ En su mayoría D’s (o 60 a 64 puntos ) 

___ En su mayoría por debajo de  D (o menos de 60 puntos ) 

___ Otras calificaciones: ____________________________________________ 
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Cuestionario de Antecedentes (versiόn 2) 

ID No. ________________             Relación con el niño: ________________ 

Edad del niño: ___________   Grado: __________________________ 

Sexo del niño: (Masculino/Femenino)  País de origen: _________________ 

 
Por favor responda a las siguientes preguntas de la mejor manera  posible.  Marque 
todas las casillas que se apliquen a usted.  
 
1.  Nivel de educación más alto que usted ha completado:  

        (a) __Parte de la educación secundaria    (b) __ Educación secundaria   

        (c) __ Parte de la Educación universitaria   (d) __ Educación universitaria  

        (e) __ Estudio universitario superior               

        (f ) __ Otro nivel de educación? (porfavor 

explique):___________________________ 

 

2.  Salario actual de su familia:  

(a) __ 0 - $20,000    (b) __ $20,000 – 40,000  

(c) __ $40,000 – 60,000   (d) __$60,000 – 90,000  

(e) __ $90,000 -120,000   (f) __ $100,000 o mas 

 

3.  Nivel de educación más alto que usted termino en su país antes de haber emigrado: 

        (a) __Parte de la educación secundaria    (b) __ Educación secundaria   

        (c) __ Parte de la Educación universitaria   (d) __ Educación universitaria completa 

        (e) __ Estudio universitario superior               

 

4. ¿Cuál es el nivel de ingresos que mejor describe a su familia antes de que emigrara? 

    ___ Doctor, Abogado, Dueño de negocio (por encima del nivel de ingreso promedio) 

    ___ Maestro, Policía, Enfermera (nivel promedio de ingresos) 
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    ___ Ayudante, Cajero, Trabajador no calificado (debajo del nivel del ingreso 

promedio) 

    ___ Otro (por favor explique): __________________________________________ 

 

5. Antes de  Usted emigrar, ¿algún otro miembro de su familia ya había emigrado a los 

Estados Unidos? Por favor circule su respuesta:  

SI 

NO 

 

6. ¿Por qué emigro usted a los Estados Unidos? (Seleccione las respuestas que apliquen a 

su caso) 

( ) Trabajo ( ) Para ir a la escuela ( ) Recibir tarjeta de residente    

 ( ) Refugiado político 

Otra razón por la cual emigro? (por favor explique): 

___________________________________________________ 

 

7 (a). Cuando usted decidió emigrar, ¿recibió usted ayuda de algún miembro de su 

familia que ya vivía en los Estados Unidos? Por favor circule su respuesta: 

SI 

NO 

 
7 (b). Si su respuesta a la pregunta 7(a) es SI, ¿qué clase de ayuda recibió de ese 

miembro de su familia que vivía en los Estados Unidos?  (Seleccione los que apliquen a 

usted) 

( ) Vivienda  ( ) Financiero  ( ) Inmigración  ( ) Búsqueda de trabajo 

Otro tipo de ayuda (por favor explique):  ____________________________________ 

 

8. ¿Hace cuanto que vive en los Estados Unidos ____ Años ____Meses 
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9. ¿Cuantos años tenia usted cuando emigro a los Estados Unidos? 

(a) ___ 12 – 25 años      (b) ___ 26 – 35 años     

 (c) ___ 36 – 50 años               (d) ___ 51 o mas 

 

Por favor responda a las siguientes preguntas sobre uno de sus hijos o hijas que 
haya emigrado a los Estados Unidos después que usted emigrara?  
 
10.  ¿Con quien vivía su hijo o hija antes de que usted emigrara a los Estados Unidos? 

 (seleccione todos aquellos que apliquen a usted) 

( ) Madre     ( ) Padre 

( ) Hermana(s) cuantas?  _________ ( ) Hermano(s) cuantos?  _______ 

( ) Padrastro                ( ) Madrastra 

( ) Tía/Tío     ( ) Abuelo(s) 

Otras personas que vivían con su hijo o hija (por favor explique):     

__________________________________________________________________ 

 

11. ¿Cuántos años tenia su hijoo hija cuando su familia emigro a los Estados Unidos?    

____________ años  

 

12.  ¿Con quién emigro su hijo a los Estados Unidos? (seleccione todos aquellos que 

apliquen a usted) 

( ) Madre     ( ) Padre 

( ) Hermana(s) ¿cuántas?  _________ ( ) Hermano(s) ¿cuántos?  _______ 

( ) Padrastro               ( ) Madrastra 

( ) Tía/Tío     ( ) Abuelo(s) 

Otras personas (por favor explique:   __________________________ 
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13. Con quién vive su hijo o hija actualmente?  (Seleccione aquellos que apliquen a 

usted) 

( ) Madre     ( ) Padre 

( ) Hermana(s) ¿cuántas?  _________ ( ) Hermano(s) ¿cuántos?  _______ 

( ) Padrastro                ( ) Madrastra 

( ) Tía/Tío     ( ) Abuelo(s) 

Otros que viven con su hijo/hija (por favor explique):   __________________________ 

 

14. ¿Cuánto hace que lleva estudiando su hijo en los Estados Unidos? ___Años  

___Meses 

 

15. ¿Cuál de las siguientes opciones describe mejor las calificaciones de su hijo o hija 

enla escuela en los últimos 6 meses? 

___ En su mayoría  son A’s (o 90 a100 puntos) 

___ La mitad son A’s y la mitad son B’s (o 85 a 89 puntos ) 

___ En su mayoría son  B’s (o 80 a 84 puntos ) 

___ La mitad son B’s y la mitad son C’s (o 75 a 79 puntos ) 

___ En su mayoría son C’s (o 70 a 74 puntos ) 

___ Casi todas son C’s y D’s (o  65  a 69 puntos ) 

___ En su mayoría D’s (o 60 a 64 puntos ) 

___ En su mayoría por debajo de  D (o menos de 60 puntos ) 

___ Otras calificaciones: ____________________________________________ 
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