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Abstract

i l l

BRIDGING TIE GAP BETWEEN RESEARCH AND PRACTICE:

AN IN-SERVICE PROGRAM 

by

Ellen Perlman Simon 

Adviser: Professor Irwin Epstein

This was an exploratory study based on an in-service training 

program designed by the author. The program was implemented 

twice, with the purpose of determining whether i t  could increase 

the in terest and involvement of social work prac titioners in 

research-related a c tiv it ie s .

A review of the lite ra tu re  substantiated the generally held 

notion that most social workers who are in c lin ica l practice show 

l i t t l e  in te rest in research. Furthermore, those social workers in 

the fie ld  who are motivated to undertake research are often 

hampered by doubts about th e ir  a b ility  in that area.

The in-service program that is  the subject o f th is  

d isserta tion  was implemented in 1983 and again in 1984 a t  a large 

voluntary long-term care hospital that is  a ff i l ia te d  with a 

renowned medical center. A to ta l of 22 clin icians enrolled in the 

two cycles of the program. Each cycle consisted of five 1 1/2 

hour seminar sessions led by the author, followed by five  private 

consultation sessions in which the author helped each participant



iv

plan aid execute a research pro ject. The seminar sessions 

combined didactic lectures with group discussion of research 

techniques and of specific  research studies.

I t  is  c lear that the program strengthened the partic ipan ts ' 

confidence in th e ir a b ility  to understand and to perform research. 

Many of the participants actually  undertook and completed projects 

they had previously avoided. Among die tangible resu lts  of the 

program was a proposal that brought the hospital the f i r s t  federal 

grant in i t s  65-year h isto ry .

The project is  intended as a model of how research can be 

incorporated into a social work se ttin g . In general, th is  type of 

program seems useful for p rac titioners who are unsure or res is tan t 

about integrating research and practice. I t  teaches s k i l ls  by 

means of an incremental approach, uses m aterial related  to actual 

practice, and, with the support of a  mentor, helps participants 

overcome o ix iety . As an in-service program — occurring a t the 

work place during work hours with the support of the 

administration — i t  encourages social workers to  perceive 

research as an integral part o f th e ir  work a c tiv it ie s .
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1. INTRODUCTION: THE PROBLEM AND OtE PROPOSED SOLUTION 

There is  l i t t l e  disagreement about the need to increase the 

involvement o f social work prac titioners in research 

a c t iv i t ie s .1 However, th eo ris ts  disagree widely about how best 

to accomplish th is  task . Marsh suggests tha t the problem stems from 

the unidirectional nature of the relationship  between research and 

practice; i . e . ,  i t  is  concerned only with how practitioners can 

learn b e tte r from researchers. She suggests developing approaches 

that use practitioner knowledge end experience more effectively . 2 

Siegel; Welch; Reinherz, Grob, and Berkman; Gils son; Wood; and many 

others approach the issue from an educational point o f view. 3 

They o ffer schema for partnerships between agencies and schools o f 

social work, or they suggest other ways of modifying the teaching 

of research in graduate schools so as to overcame the long-standing 

gap between c lin ica l social work practice and research teaching.^ 

S t i l l  others propose developing empirically based models of 

p ractice. Blythe aid Briar; Siegel; Gordon; Bloom aid Fischer; 

Nelson; and others focus more narrowly on the use o f single-subject 

designs as a research strategy fo r c lin ic ia n s .5 Doelker and 

Lynett as well as Dane aid fystein  put forth  continuing education 

as a meais of bridging the gap between research and p rac tice .6 

Perhaps the answer l ie s  in  a varie ty  of concurrent solutions: 

changing curricula in graduate schools o f social work, encouraging 

practitioners to evaluate th e ir  own practice, and offering them



additional training on the job in the form of in-service train ing 

programs.

The subject of th is  d isse rta tion  is  an in-service research 

train ing program that the author designed ok) implemented for 

members of the social services department in a long-term health 

care fa c il i ty  located in a large metropolitan area. The purpose of 

the program was to involve these social service p rac titioners in a 

practice-oriented research process.

Definition of Research

For purposes o f th is  pro ject, research is  defined as any 

systematic inquiry into p ractice. This is  a far more general 

defin ition  than is trad itio n a lly  accepted. I t  fo llow  from the 

ideas o f Berknai and Weissman as well as Kirk, Qsmalov, and 

Fischer, who say th a t social workers should be both knowledgeable 

about research and able to partic ipate  in research.? The idea is 

to make research more accessible by expanding the defin ition  of 

research to include a wider range of a c t iv i t ie s .  The as script ion 

was made that research does not have to be res tric ted  to formal 

studies using control groups, or double-blind stud ies. A 

p rac titioner can became involved in research one step a t  a time. A 

social worker might system atically describe the people in h is  o r 

her caseload. Or else he or she might survey the l i te ra tu re , use 

that information deliberately  in everyday practice, then produce a 

w ritten evaluation of practice e ffo rts . The goal of th is  project



was to help pracclcloners cake a f i r s t  seep Coward systematic 

inquiry—whether Chat meait reading research m ateria l, counting end 

describing c lien t populations, identifying trends in the data, 

writing abstracts for submission to professional conferences, or 

writing a proposal to obtain funds for a research endeavor.

The concept of research involvement used here follows tha t of 

Kirk, Cternalov, and Fischer, who measured social workers' research 

involvement in three areas: production of research, use of 

research, and consumption of research. Production of research is  

measured by the number of formal research studies conducted, papers 

w ritten , and/or workshops led . Use of research is  defined as how 

often social workers consult research studies or practice 

lite ra tu re  to help them solve d if f ic u lt  social work problems and 

how often they apply the resu lts  o f th e ir  reading in th e ir 

practice. Finally, they assess consumption of research by the 

number o f a r tic le s  read, number of periodicals to which the social 

workers subscribe, and number of professional seminars and 

workshops they a ttend .8

Gordon expands on the above paradigm, adding that the s k il l  of 

interpreting research can be learned. He l i s t s  four areas of 

research in social work: production of knowledge, substantive 

u tiliz a tio n  of research-based knowledge in practice and policy, 

methodological u tiliz a tio n  of research techniques as part of 

intervention, and developmental research for the creation of new
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intervention s tra teg ies and ta c tic s .9 

Underlying Issues

The in-service program described here is  an attempt to 

integrate research and practice in a social service work 

envirom ent. As such, i t  concerns two important issues: empirical 

practice and continuing education.

There appears to  be a growing acceptance of the need for 

professional accountability and empirically based practice anong 

social work educators. However, lin e  p rac titioners and agaicy 

adn in is tra to rs , while acknowledging accountability issues and 

giving verbal support to empirical practice, are  often confused 

about how to  implement research in th e ir work roles J  ®

Concomitantly, continuing education has expanded in the social 

work f ie ld , due to such factors as licensure end ce rtif ica tio n  

requirements. Yet for many p ractitioners th is  means seminars 

or courses on c lin ica l issues. These courses do not usually provide 

practitioners with train ing  that would help them upgrade th e ir 

research s k i l ls  and use those s k i l ls  in th e ir work.

As an attempt to increase p rac titioners ' involvement in 

research, the author had to consider the problem that Corcoran 

ca lls  "empirical anxiety" by taking an incremental ap p roach . 12 

I t  begins with instruction  on how to read aid critique  research 

lite ra tu re  aid to recognize the p a ra lle ls  between practice aid 

research. Participants are encouraged and supported in th e ir



effo rts  to  formulate research questions.

Oily a f te r  preparation are the participants led to implement a 

project o f th e ir  own. This is  done by means of individual 

consultation sessions. The program encourages people to " s ta r t  

sm all," tilth  time and a c tiv ity  studies o r descriptive studies. I t  

does not focus on the issue of practice effectiveness. This is  

deliberate , since i t  is  believed that "empirical anxiety" may be 

related to c lin ic ian s ' lack o f confidence in th e ir a b ili ty  to 

produce measurable change in th e ir c lie n ts . 13

The project takes the form of a professional growth seminar to 

be given a t the workplace in order to show how important research 

endeavors are to the department's adm inistration. This approach is  

well substantiated by research. Dane and Epstein as well as Knowles 

say th a t adult learners are more receptive to learning those things 

that a re  necessary fo r gaining mastery of th e ir  job s i tu a t io n .^  

Welch reports that none of the recent graduates he studied used the 

research techniques they had been taught because they were not 

given any encouragement a t  th e ir a g e n c i e s . ^

Marsh suggests that p rac titioner partic ipation  in discovering, 

te s tin g , and reporting information produces involvement and a sense 

of ownership of the findings.1  ̂ This feeling of "ownership" may 

be useful in reducing what Meyer as well as Grirmell and Kyte have 

called the "town and gown" divisions and tensions th a t have been 

reported between academic researchers and p rac titio n e rs .1?



Finally , the program involves management partic ipation  in i ts  

planning and adm inistrative support for die use of the new s k i l ls  

following i ts  completion. As Reid and Staith said:

If  research is  to  be used to fu ll  advantage to advance 
die goals of social work, the profession needs to  develop a 
climate in which both doing and consuming research are normal 
professional a c tiv i t ie s . By th is  we do not mean that a l l  
practice shou ld  be based on the resu lts  of research, but 
rather tha t the a b ility  to carry out studies a t  some level 
aid a fa c ili ty  in using sc ien tif ic a lly  based knowledge should 
be an integral part of the s k i l ls  social workers have and 
use .18

In summary, the project consists o f a continuing education

course designed to improve students' research in te res t and

s k i l ls .  The course:

o Uses material related to the partic ipan ts ' own practice.

o Is given under the auspices of an in-service course a t the 
workspace.

o Teaches the sk il ls  by means of an incremental approach to 
research.

o Combines didactic and experiential learning.

o Uses a mentor, o r one-to-one learning relationship, to  help 
participants overcame anxiety.

o Ehlists adm inistrative support for research endeavor. This 
includes work time for program participation  and access to  a 
research lib ra ry .

The Program aid i ts  Goals

This study describes the implementation of two cycles of 

in-service research train ing . The f i r s t  cycle was given in the 

f a l l  of 1983 and the second in the f a l l  of 1984.

Hie f i r s t  cycle served as a  p ilo t p ro ject. The second cycle 

was modified to re f le c t the experience gained from the p ilo t . (See



Appendix for the orig inal curriculum and the revised curriculum.) 

The two experiences were useful for purposes of comparison aid 

provided more information as a basis for generalizations and 

conclusions.

This program was designed to be a model of how research can be 

incorporated into a social-work se ttin g . As a model of a process, 

i t  is  not experimental but exploratory and descrip tive. I t  is  in 

two parts , five one-and-a-half-hour seminars on research topics and 

five individual tu to ria l sessions given a t the work s i te  during 

work hours. During the tu to ria l sessions the participant and the 

instructor work together on a research project chosen by the 

partic ipan t.

The tu to ria l or mentor sessions were selected as a vehicle 

because the author believed that one-to-one discussion o f the 

partic ipan ts ' own areas of in te rest or concern would help involve 

the participants in the process. Taibbi describes a mentor as one 

who not only imparts knowledge and s k i l ls  but also in it ia te s  the 

student into die (career) area by assuming the ro les o f host, 

sponsor, and model of fu ll  functioning in the f i e l d J 9 By using 

the mentor format the author hoped to emphasize the importance and 

relevance of research as a part of p ractice.

The partic ipan ts ' research projects are broadly defined as 

anything from preparing a research-based abstract for submission to 

a symposium, to se tting  up a research project with a formal



research design, to  ed iting , analyzing, and discussing a paper or a

report. The participants are  encouraged to se lec t something that is

re lev a it to th e ir own practice so that they w ill maximize th e ir 

involvement in the tu to ria l process.

The program was conceived with three major goals and a number 

of secondary goals:

o To develop positive a ttitudes toward research

- To reduce apprehensions about research

- To increase understanding of the nature of 
research

-To stimulate in te rest in systematic inquiry

o To involve the participants in research

- To increase the number of research a r tic le s  they 
read

- To increase the use o f the content o f the a rtic le s  
in th e ir  practice

- To increase awareness o f the range o f research 
methods

o To in terest participants in using systematic evaluation 
aid research techniques in th e ir  own practice

- To fam iliarize them with empirical practice

- To encourage them to evaluate th e ir  own practice

- To help them engsge in a process o f systematic 
learning from experience.
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I I .  A REVIEW OF THE LITERATURE 

The Gap Between Practice and Research

In these tines when very U nited resources are available for 

services, social workers oust not re ly  upon "conventional wisdom" 

to ju s t ify  th e ir  choice of a method of intervention. 

Adnlnistrators and funding sources need more solid evidence to 

support program in itia tiv e s  than can be provided by conventional 

wisdom. More than ever, social workers are required to ju s tify  

the services they deliver J  Accordingly, recent writings in the 

humm services have stressed the need for both professionals and 

programs to  look a t  th e ir a c tiv itie s  in a systematic way and to 

place a high p rio rity  on research and evaluation procedures.2 

Yet despite die numerous exhortations by teachers and 

th eo ris ts , social workers repeatedly have been diown to hold 

research in low repute.3 Many p rac titioners , following the view 

of Gilbert and Specht, maintain that they are responsible 

primarily for fu lf il l in g  the service-giving obligations o f the 

profession and not for building knowledge.4

Research and practice in social work have been perceived as 

separate functions, often performed by d ifferen t people. Sicker 

md Rothmm speak of the polarization between the ivory tower 

researcher and the lin e  s ta f f  p rac titioner with neither fu lly  

widerstanding th a t the other is  doing.5 Karger refe rs to  a 

division of labor in the profession between the MSW who is  a
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consuner of research and die D6W who produces it.®

Timberlake and Carr write that the gap between research and 

practice may stem from the poor f i t  between social work practice 

and evaluative frameworks borrowed from other d isc ip lines.?  

Biggerstaff, Lewis, the Family Service Association, and numerous

others have w ritten about the use of consultants to  evaluate

programs and practice, assuming that administrators and s ta f f  do

not have the s k i l ls  to  perform these evaluations.®

Taking a d ifferen t tack, Corcoran, Nelsen, and Zimbalist 

suggest tha t social workers may be averse to research because they 

associate i t  with b e h a v i o r i s m . 9 This is  because two commonly 

used methods, single subject research designs and goal attainment 

scaling, re ly  heavily on measuring behavioral outcomes. So 

c lin ic ians who do not consider themselves behaviorists may 

sometimes tend to equate practice researchers with those 

prac titioners who use behavioral methods.

According to P iliav in  and McDonald, some practitioners 

actually  believe tha t research o ffers no benefits and may cause 

harm i f  the resu lts  of the research demonstrate that there has 

been no positive changeJO Caputo also warns tha t research 

carries with i t  the prospect of negative fin d in g s .^  More 

ex p lic itly , Fanshel says th a t in the Great Society and Social 

Security programs, social work promised to eradicate social i l l s .  

The goals o f these programs were global aid anbitious. Wien
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i t  could not be demonstrated that poverty, i l l i te ra c y , and 

delinquency — to name a few — had been substantially  reduced, 

there was a backlash of negative feeling. The fact that the 

success o f these e ffo rts  could not be substantiated by subsequent 

research, claims Fanshel, le f t  social work and social work 

research in poor r e p u t e . ^

Tb sun up: Social workers have not been active consuoers or 

producers o f research for a variety  of reasons: a perception that 

i t  is  not th e ir job , a lack of research s k i l ls ,  and a sense that 

research offers no benefit and may actually  cause the profession 

harm.

Proposals for Bridging the Gap

Vhatever the varying reasons people have given for social work 

p rac titioners ' lack of involvement in research, most agree that 

the profession must make a concerted e ffo rt to bridge the gap 

between practice and research. There is ,  however, some 

considerable difference of opinion anong w riters in the fie ld  

about how best to  accomplish th is .

Each w riter appears to  have a d ifferen t view of the specific 

problem that has contributed to the separation between research 

and practice. Each, then, frames an approach to  the solution on 

the basis o f h is  or her theory about the nature o f the problem.

Garoff and Mailick; Reinherz, Grob, and Berkoan; Mullen,

Boat wick, and Ryg; and Grinnell and Kyte have approached the issue
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from the point of view that social work education must address the 

longstanding estranges a i t  between research and practice by 

integrating research into i t s  curriculum.13 Their views, and 

those of o thers, suggest that social work education may be partly  

a t  fau lt.

Bloom and Fischer believe that systematic evaluation has not 

been b u ilt  into social work practice because of a lack of widely 

available too ls . Yet the research method they recannend, single 

subject design, has been available for some twenty years

Corcoran; Wood; and Reid and Sknith think th a t practitioners 

are not particu larly  interested in research because they do not 

see the sim ilarity  between the process of th e ir  practice and the 

process that researchers follow .15 They suggest th a t th is  can 

be changed by expanding the perspective of the p rac titioners .

Fischer claims tha t there has been a revolution in the way the 

profession uses knowledge.16 Once defining i t s e l f  only as a 

helping profession, social work has grown to co llec t information 

systematically and produce a i empirically-based body of 

l ite ra tu re . In the past, social workers produced primarily case 

studies and writings focused on establishing a conceptual basis 

for social work. More recently the profession has produced more 

systematic descriptions, such as single subject designs and other 

enpirical m aterial. 1?

Lewis stresses the need for p rac titioners to  operationalize 

die principles o f practice that d irec t them.18 Siporin writes
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that the value system of social work is  being translated into 

concrete specifications o f procedures J  9 He believes that 

c lin ica l social work is  becoming a "sc ien tific  a rt"  that is  based 

on valid  data and that has theories, p rincip les, and techniques 

tha t are  tested mod verified  in systematic ways. Briar; Reid and 

Stallth; Epstein mod Tripodi; Eldridge; and others have proposed 

franeworks and plans for empirical p rac tice .20

Schools of social work have been trying to change the 

perspective of p ractitioners for die la s t  decade with l i t t l e  

success.21 Despite these e ffo r ts , a survey of social work 

research centers performed by Estes in 1979 shove that most social 

work research was by people who had advanced degrees outside of 

social work, and that D.S.U.s generally devoted only part time to

research.22

Many of the solutions tha t have been proposed involve 

educational changes in the d irection of the integration o f fie ld  

work and research. For example, Briar; Kane; Reinherz, Regan, and 

Anastas; Grossman; Kirk and Kolevson; Conte and Levy; Kurland; and 

Fortune recommend a variety  of educational m odifications.23 

Others go further, advocating the development of a 

sc ien tis t/p rac titio n e r vho conceives of research as an integral 

part of p rac tice .2^

Covey says tha t the long-range solution to the problem of the 

d iffering  orientations o f researchers and practitioners is  a 

change in the way we tra in  academic evaluators and program
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personnel. He maintains tha t academics should learn more about 

applications and program personnel should learn more about the 

sc ien tif ic  method. 25 Rubin says tha t social work needs more 

methodologically creditable experimental research tha t evaluates 

the effectiveness of p rac tice .26

Corcoran emphasizes the para lle ls  between research and 

practice, implying that practitioners would do research I f  I t  

seemed congruent with th e ir  everyday ta sk s .27 Mutschler, In a 

study of social workers In a family agency, finds four factors 

tha t Influence practice evaluation: perceived relevance to a 

social worker's job responsib ilities; u t i l i ty  for immediate action 

on the part of decision makers; Involvement o f p rac titioners; and 

organizational c o n t e x t . 28

However, a recent study by Gllsson finds th a t even social work 

doctoral programs were not preparing students for Independent 

research. After investigating the curricula of doctoral programs, 

he concluded that the claim that social work Is pursuing a 

sc ien tif ic  imperative cannot be substantiated. In a survey of 33 

doctoral programs In social work, he reports th a t only In four do 

required courses address a l l  the areas th a t he feels are  essential 

to r e s e a r c h . 29 i f  th is  is  so, i t  Is certa in ly  unreasonable to 

expect c lin ic ians who are not enrolled in doctoral programs to  

pursue independent research, especially  i f  they have l i t t l e  

support a t  th e ir work se ttings, and, perhaps, only a vague memory 

of a research course they took during th e ir MSW programs. This
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suggests tha t educational changes nay not be enough and that the 

work environment may be a more crucial factor for some social 

workers.

How Current P ractitioners Perceive Research

The d 1 8 C U S 8Ions above onphaslze changes in the way future 

researchers/practitioners should be trained regarding research. 

L it t le  has been said to address the issue of research among the 

large timber of social workers who are already practicing.

The problem addressed here is  how to bring th is  new focus to 

workers who have long been out of school and who are like ly  to  be 

working in se ttings where the potential for positive change in 

regard to research may be lim ited. Most o f these professionals are 

laillkely to abandon th e ir current practices and return to school 

to be retrained to f i t  the new model of the

researcher/practitioner. Even those workers who espouse the goal 

of th is  model of practice may have rea l d if f ic u ltie s  in 

transla ting  words into deeds. Many professionals s t i l l  find 

implementation of empirical practice or program evaluation 

d if f ic u lt .

In 1976. Kirk, Qsmolov, and Fischer polled more than 1,000 

NASW manbers to  discover not only whether they engaged in 

research, but also Whether they used research in th e ir 

p r a c t i c e . T h e  resu lts  were very discouraging. This situation  

has changed very l i t t l e  in the ensuing decade. Most o f the social 

workers who said they did not read research a t  that time are s t i l l



practicing*.

Other researchers have discovered tha t even new graduates, who 

are ocposed to curricu la  in which research and practice are 

integrated, have d iff ic u lty  carrying out research projects because 

of lack o f support a t  the agency a t  vfiich they are e m p l o y e d . 32

In health care se ttings — for which th is  project was designed 

— the burden of chart recording, as well as the lack o f perceived 

rewards for research, have slowed the use of empirical methods. 

Peterson and Anderson, in a recent review of the l ite ra tu re  

produced since 1979, found only 15 a r tic le s  th a t addressed 

intervention effectiveness in the health care f ie ld .33

Yet Tripodi and Epstein; Hudson; Bloom and Fischer; and 

numerous others have w ritten volumes designed to help c lin ic ians 

Integrate research methods into th e ir c lin ica l practice, and no 

doubt they have had some s u c c e s s . 34 Berkmai and Welssmai urge 

social workers to  view the health care se tting  as a "living 

laboratory"; however, there is  l i t t l e  question that the gap 

between research and practice—in the health care area and 

elsewhere—s t i l l  ex ists for maiy social workers.35

In a recent e d ito ria l, Berkmai urges social workers to  make 

publishing a professional p rio rity . She claims th a t a t  no time in 

h isto ry  has the need been as c lear for developing a replicable, 

empirical basis for social work p rac tice .36 Even writing en 

a r t ic le  that is  not based on s t r ic t ly  objective research would be 

helpful in stimulating a p rac titioner to  document h is  o r her
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work. In these days of shrinking social service domains, 

increasingly limited finds, and governmental a ttacks, the old 

accuses oust be abandoned. I t  is  no longer acceptable to have "no 

tin e  tx> write" or to leave die task of looking a t practice to 

academicians or professionals on sabbaticals.

Bertaan in s is ts  that social workers must ask how research can 

best serve the in te rests  of both c lien ts  and the profession. I f  

social workers do not write about what they do, asse rts  Berkman, 

others w ill write about those sub jects.37 Social workers must 

write not only to  ensure th e ir domain but to  a llev ia te  the crush 

of day-to-day problems and to find re liab le  methods for producing 

change. In addition, research and writing are the primary mens by 

which social workers can add to die profession 's knowledge base.

I f  recent changes in social work education aimed a t producing 

researcher/ practitLoners are to succeed, then lin e  professionals 

in the workplace must be receptive aid understanding. 

Research-oriented social workers require organizational support 

for th e ir e ffo rts , fo r i t  is  crucial that the knowledge that 

social workers have be shared. The social work model of learning 

by doing must be ocpanded to include sharing what one learns with 

other professionals in a systematic w a y .38 

Marsh s u b s  up th is  issue as followB:

Although the demands of service delivery place lim its on 
die nature and asouit o f research th a t p rac titioners con do, 
they do not diminish the importance of th e ir  contribution. 
Previous discussion of research and practice in social work 
has been undlrectional—concerned with how practitioners cai 
b e tte r  learn from researchers. The potential contribution of
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knowledge-building approaches tha t more effectively  use 
p rac titioner knowledge end e x p e r i e n c e .  39

Efforts to  Integrate Research and Practice

Not a l l  the e ffo rts  to  integrate research and practice have

been unsuccessful. Kane was successful in encouraging social work

students to write for publication.40 Weinbach and Fbrtine

demonstrated that student research by MSWs can be made useful and

relevant.^1 Other recent e ffo rts  have focused on non-behavioral

use of single subject r e s e a r c h , 42 while some w riters have

focused on the use of case r e c o r d 8^3 o r have considered the

c lin ica l interview as a research t o o l . 44

The p ro lif ic  w riters in the empirical practice g r o u p 4 5  have

many followers, as do w riters who view research as another way of

thinking, such as Caputo, Corcoran, and W o o d .46 Yet these

w ritings, leave the bulk of p rac titioners unsure of where or how

to begin.

What is  needed is  a f i r s t  step . Gordon asserts tha t there is  a 

need for p ractitioners to read reports of research and to use the 

knowledge and techniques gleaned from reading than. He sqggests 

tha t the problem of p rac titioners not reading research reports 

must be dealt with before any of the models proposed by the 

theo rists can be successful. His claim is  th a t the a b ili ty  to  

in te rp ret research is  a leam able s k il l  .47 Munson says th a t the 

key to  a research orien tation  in practice is  th a t die research



focus must remain simple, understandable, and connected to 

c lin ica l practice.^®

Welch proposes using less rigorous methods for evaluation i 

an early  step in moving practitioners who never partic ipate  in 

research toward more of a c lin ic ian /sc ien tis t perspec tive .^  

Berknun and Weissman urge the use of descriptive end process 

studies as beginning steps for bringing practitioners into the 

research form . 50
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I l l :  THE METHOD

The project is  a professional growth seminar designed to be 

given a t the workplace. I t  Is a model of how research can be 

Incorporated into a social work se ttin g . The program Is in two 

p a rts , a didactic segment o f five one-aid-a-half hour sessions on 

research topics, and an experiential segment o f five individual 

tu to ria l sessions given a t the work s i te  during work hours. During 

the tu to ria l sessions the participant and the instructor work 

together on a research project chosen by the partic ipan t.

The Seminar Sessions

To reduce the anxiety of the participan ts, the program takes an 

incremental approach and emphasizes the para lle ls  between research 

and practice. With small gronps of ten participants o r fewer, the 

sessions are designed to encourage participation  end to promote 

peer support. The reading m aterials are selected so that they 

re fle c t the areas o f the participan ts ' in te res ts , whenever 

possible. With the f i r s t  session as an orientation , the five 

sessions are outlined below:

Session One: Introduction to the course, to research, and to
one another. Discussion: Why do research? Why did 
the participants enroll in the seminar? What are 
th e ir major areas o f in terest?  Get a sense of 
th e ir  levels of competence. Discuss reading and 
critiquing  social work research. Hand out 
questionnaires to  be returned a t Session Tbo.

Session TWo: Description of the types o f research and research
methods. Review questions they would like  to
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ecplore that have arisen in th e ir  own practice. 
Discuss descriptive studies and review two 
a rtic le s  with the group. Give them additional 
a rtic le s  to  read before the next session. Discuss 
how to use available data.

Session Three: Further exploration of research methods. Discuss 
survey research, followup research, outcome 
studies, needs assessment, and questionnaire 
construction. Have participants critique  
a r t ic le s . Discuss l ite ra tu re  searches. Have 
each participant discuss an area of in te rest 
and a possible topic for individual 
consultations.

Session Four: P ractical applications: formulating problems and
se tting  goals and objectives. Introduce goal 
a tta in ten t scaling end time series analysis. 
Biphaslze die para lle ls  between die c lin ica l 
process and the research process. Discuss the 
UBe of research techniques in non-behavioral 
c lin ica l practice.

Session Five: Discussion of data analysis and program
evaluation, and, b rie fly , s ta t i s t ic a l  methods 
they are lik e ly  to  use. Discuss the topics they 
plan to pursue in the consultations and have each 
person f i l l  out a form and make oi appointment 
for the f i r s t  session.

The Questionnaire

At the in i t ia l  session participants are asked to f i l l  out a

questionnaire that asks for demographic information and presents

them with six  v ignettes, o r b rie f  descriptions of hypothetical

research situa tions. Participants are asked to describe a

research strategy th a t addresses each situa tion  aid are told that

there are no "right answers."

The concept of vignettes has been used by Solomon in her

d isserta tion  research on social work practice  with the aged J

The vignettes are used to assess how the participants react to
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research problems, as well as th e ir  a b ili ty  to  attack  these 

problems and to a rticu la te  a plan for dealing with them. The 

vignette approach is  one that simulates actual practice and e l ic i t s  

partic ipan ts ' thinking about hypothetical situations.

The six  vignettes used here are adapted from Trlpodi and 

Epstein.2 The questionnaire, with the vignettes, is  Included In 

the Appendix, as Is the curriculum.

The Consultation Sessions

Five one-to-one consultation sessions are  scheduled for each 

participant a t  a time that Is convenient to both consultant and 

partic ipan t. An e ffo rt Is made to schedule the f i r s t  consultation 

no more than one week a fte r  the la s t seminar. The participant 

determines the content of these sessions.

The consultation sessions p a ra lle l the fie ld  work experience in 

social work education. Their emphasis Is on learning by doing.3 

Like the seminars, these sessions are offered during work hours 

whenever possible, so that participants c learly  perceive the 

sessions as part o f th e ir  work responsib llties . An 

in-service se tting  helps busy professionals make the time available 

to complete the sessions and foe course.

The main objective of the consultation sessions is  to  help the 

participant accomplish a research-related task. These sessions are  

especially  valuable for participants whose level of empirical 

anxiety is  very high and whose level of research knowledge is  

correspondingly low. Such participants are  encouraged to begin with



a very modest project that Is well within th e ir c ap ab ilitie s . They 

might develop an abstract for a workshop or a symposium, o r ed it a 

c lin ica l paper for submission to a journal.

More confident and sk illed  participants may choose to develop a 

time and ac tiv ity  study or to prepare and submit a grant proposal. 

I t  is  Important that the choice of the project be the 

p a rtic ip a n t's . The only time the consultant might recommend 

changing the proposed project is  when i t  Is too large to be 

completed within die five-session model or when i t  seems too 

ambitious for the p a rtic ip an t's  level of s k i l l  and knowledge. In 

e ither of those cases, i f  the participant seems rea lly  conn itted  

to the project and determined to continue, the consultant should 

accede to tha t choice. In terest in a project is  the prime 

motivating force for persisting  aid completing i t .

The process of consultation is in terac tive . The consultations 

often Involve numerous telephone c a lls  and le t te rs  in addition to 

the one-to-one meetings. Sometimes the participant might produce a 

se ries of d ra ft questions th a t the consultant would ed it and mail 

back fo r the student to rework p rio r to the next session. On 

occasion, the consultant might have to do some reading to become 

fam iliar with a particu lar topic or to make recommendations to  the 

partic ipan t. Thus, although five consultation sessions may seem a 

small nunber, they can be spaced so as to  carry the participants 

through substantial p ro jec ts , especially when augmented by w ritten 

and telephone contacts.
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After die five sessions a l l  partic ipan ts are contacted to 

follow th e ir  progress. Sane may need additional sessions or 

telephone contacts to  complete th e ir p ro jects. Others, Who might 

have dropped out o f the consultation sessions because of work 

pressures o r empirical anxiety, can be stimulated to resume the 

process by a le t te r  or a telephone c a ll .

The Setting

As mentioned above, the program was offered twice. Both times 

("Cycle I" in 1983 and "Cycle II" in 1984) the se tting  was a 

licensed 504-bed Skilled Nursing F ac ility  (SNF) — hereafter 

referred to as "the hospital" — located in a large metropolitan 

area. The hospital is  a private, non-profit in s titu tio n  that 

ado i t s  chronically i l l  persons over sixteen who require long term 

medical, reh ab ilita tio n , and nursing care. I t  is  an a f f i l ia te  of 

a large, prestigious medical center — hereafter referred to as 

"the medical center." The medical center has various components 

and a f f i l ia te s  o f which the hospital is  one. Aside from the SNF 

program, the f a c il i ty  has developed a hospice program with sixteen 

in-patien t beds and a large home care component, a day care center 

for handicapped adults who need rehab ilita tion  or socialization , 

a housing development for well e lderly , a ce rtif ied  home health 

agency, and a case management project for severely disabled adults 

in  the community.

Additional resources Include a small social work lib ra ry  tilth 

books and circu lating  journals, a s ta f f  development committee that 

plans agendas for in-service s ta f f  meetings, and a small budget
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for trave l, workshops, seminars, and tu itio n  reimbursement for 

professional education.

The program was conceived as an e lective in-service course for 

members o f the Social Services Department a t  the SNF, fo r social 

workers and therapeutic recreation sp ec ia lis ts  in the community 

programs, and for some social workers from other s ite s  within the 

medical center. The course was given by the author, who is 

d irec to r of the Department o f Social Services a t  the hosp ital.

This department is  responsible for social work, therapeutic 

recreation, and acta is8ions and discharges. I t  has nineteen 

professional employees excluding the d irec to r, as well as another 

eight professionals in the community programs.
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IV. THE IMPLEMENTATION

Cycle I

How the program was introduced In the hosp ita l. In order to 

o ffer the course a t the hospital, a series o f adm inistrative 

approvals had to be obtained. F irs t i t  was approved by the 

hospital adm inistrator, who reviewed a i abstract o f the proposal 

and course m aterials. Since he had d irec t supervisory 

responsib ility  for the Department of Social Services, he also 

granted approval for the course to be given during working hours. 

The commitment of worker time is  a substantial cost to the 

in s titu tio n , and the author was fortunate to gain approval which, 

in other circumstances, might have been more d if f ic u lt  to obtain.

The administrator requested an oral report that included a 

statement of expected gain, a  summary o f each session o f the 

program, and a narra tive  description of the expected outcomes.

He also approved the opening of five spaces in each group for 

professionals from other s ite s  in the medical center. This was 

done for two reasons: to increase the number of social worker

participants in the course aid to improve re la tions with 

colleagues a t  other s i te s .  The author res tric ted  the number of 

these s lo ts  to  five because of time constra in ts . In other 

hosp itals, th is  would have been a more complex process.

A presentation would have had to be made to both
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the d irec to r of in-service train ing and the department heads. At 

th is  fa c i l i ty , protocol required a presentation to the h o sp ita l's  

research cam i t te e .  This presentation included a one-page 

abstrac t, a  course ou tline , and a verbal discussion of the 

m aterial. After having been approved by the research committee, 

the proposal was presented to the department's s ta f f  development 

committee for the fin a l approval in the process.

The next step was to  se lec t the time and place for the 

seminars. In scheduling the classes, work stresses were a very 

important consideration. The s ta rting  date had to be chosen in 

the lig h t of worker vacations, work pressures, weather, and such 

special events as an open house and a f a c il i ty  fundraiser. During 

1983 the s ta te  survey was a crucial factor, since i t  was very long 

and time-consuning. This is  an annual v i s i t  by inspectors from 

the New York State Department of Health, which can consume \q> to 

six  weeks. Weather was also important; because of sunnier 

vacations and inclement winter conditions, spring and f a l l  were 

considered the most su itab le  seasons.

The end of the work day was chosen because most o f the 

h o sp ita l's  in terd iscip linary  team meetings are held during the day 

sh if t  th a t ends a t  3 p.m. Thus, i f  offered a t  3:30 p.m. the 

seminars would be less lik e ly  to  con flic t with other conferences. 

The end of the work day was optimal for those participants coming 

from other s ite s  within the medical center, as i t  reduced the 

impact on th e ir work day. Some participants did express a
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preference for the early  morning, but since the author had 

commitments on most mornings, she preferred the end of the day.

Ideally , the seminars should be held in a conference room that 

is  small enough to encourage group in teraction  aid that has a 

table tha t a llo w  participants to  take notes. At the hospital, 

the seminars were held in the social services conference room.

The conference room was reserved for a l l  five meetings two months 

in advance.

The next step entailed advertising the course to prospective 

students. TWo months before the course was scheduled to begin, 

members of the Social Services Department received a mono from the 

department head, describing the two part model thus:

. . . a  combination of seminars designed to promote 
fam iliarity  with the content of practice based 
research, to  gain knowledge of simple evaluative 
tools and including an on-site  maitor/consultant 
tho w ill act as an in terp reter and fa c i l i ta to r  to 
those s ta f f  members who are interested in 
implementing the techniques th a t w ill be presented 
in the seminars. Hie seminars w ill not only 
explore issues o f awareness of techniques and 
relevance to social work ro les , but w ill also 
o ffer the opportunity to  combine the trad itiona l 
social work model of learning by doing with the 
new knowledge guided practice. Research w ill be 
taught, not as a separate ac tiv ity , but as a se t 
of operations designed to fa c i l i ta te  answering 
questions accurately.

The d irectors o f the various community programs a t  the hospital 

were contacted and the course was described to them. With th e ir  

approval, copies o f the memo were sent to the social workers and 

therapeutic recreation sp ec ia lis ts  in the ccnnrunity prograns. The
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location. I t  did not ask fo r responses, merely requesting those 

who were interested to attend the f i r s t  session. Ihe author had 

no idea of the number of participants th a t would appear for the 

f i r s t  c la s s , and the lack of formality may have contributed to a 

feeling on the part of participants tha t attendance a t the 

seminars was more casual than the author intended. This erro r was 

not repeated in Cycle I I .

Recruitment from other settings in the medical center. The 

process o f recru iting  social workers from other s ite s  within the 

medical center was more complex. Ihe author made a b rie f  verbal 

presentation to the executive cam i t  tee of the medical cen ter's  

Social Services Department and distributed abstracts and a b rie f  

bibliography. Ihe committee approved the program as part o f th e ir  

in-service train ing schedule aid d istributed a mono to th e ir s ta f f  

th a t contained a course description, the location, and the time.

As a condition for offering the course, the author required that 

the participants be given work time to complete both the seminars 

and the mentor sessions. Ihe author believed that in s titu tio n a l 

support was a v ita l  link  in establishing the course and in giving 

i t  importance to a harried aid reluctant s ta f f .  Knowles; Lauffer; 

Doelker and Lynett; S ta rr; and Mitschler share th is  view.^

After the mono was d istribu ted , the program was described a t  a 

general s ta f f  meeting a t the hosp ital. There was an opportunity 

a t  th a t meeting for the s ta f f  to acpress th e ir  feelings and to ask



39

questions. Ihe author introduced the model by s ta ting  her b e lie f 

tha t although the idea of research alienates most d irec t service 

p rac titioners , i t  is  necessary. She also stated her b e lie f—one 

tha t is  shared by most practioners of social work—that social 

work is  an effective  «nd powerful medium for helping individuals 

and small groups to solve problems.

But she also insisted that beliefs and personal statements 

must be supported by objective information. Ihe seminar series 

and the mentor sessions th a t were to follow were introduced in 

order to give practitioners the tools needed to substantiate the ir 

be liefs in the ir own effectiveness in ways tha t people outside 

th e ir own departments could understand.

Participation in the seminars was not mandatory, but the fact 

that the head of the department was offering the course probably 

Influenced some s ta f f  members to take i t .  Conversely, i t  is  

possible that others stayed away from the course for fear of 

revealing gaps in th e ir knowledge. Hence people enrolled for a 

variety  of reasons: simple curiosity , a perceived need to impress 

the department head, or a genuine desire to learn something. In 

every possible way, an attempt was made to maximize in terest and 

to entice s ta f f  to partic ipate  in the exercise. Ihe seminar 

se ries focused on practice-related  a c tiv it ie s , and concrete tasks 

related  to the workers' day-to-day a c t iv i t ie s . I t  also differed 

from continuing education programs th a t a re  usually given a fte r  

work and that require a large commitment in after-hours reading.

Ihe course was held during working hours to  encourage the
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m a x i m a  nuaber o f partic ipan ts. The "in-service" designation m s s  

used to osphasize the importance of the course as well as 

M naganait's assessment that the course content was central to 

the professional growth of the s ta f f  and also of d irec t use to the 

in s titu tio n . The number of sessions was se t a t  five by balancing 

the timber of hours needed to cover the material against the 

oiouit of time that could be spared from trad itiona l a c tiv itie s .

Ihe course could have been made mandatory for the h o sp ita l's  

professional social services s ta f f .  Yet the author decided to use 

inducements Instead of making the course mandatory because she 

believed that s ta f f  might resent being forced to partic ipa te , and 

feeling h o stile , could passively undermine e ffo rts  to  involve them 

in research-related a c tiv itie s . Ihe fact that the department head 

was the seminar leader was considered su ffic ien t pressure to 

encourage the enrollment of a l l  those who were contemplating 

participation .

A description of the five seminar sessions. Ihe f i r s t  session 

began on October 5, 1983. Eleven persons attended. Seven 

participants were from the Department of Social Services a t  the 

hospital, s ix  were MSW-level social workers, and one participant 

was a BSW-level social worker. Four participants were MSW-level 

social workers from d ifferen t s ite s  in die medical center.

Another social worker from the medical center had signed up but 

never attended the course.

None of the social workers or therapeutic recreation s ta ff  

from the h o sp ita l 's  community programs enrolled in the course.
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This was for a variety  of reasons: some were d issa tisfied  with

the tin e  when the course was offered, while others thought 

research was not su itab le  for then because th e ir programs were 

new. Others simply could not ccnrait th e ir tin e . However, one 

ccnmunlty program worker did enroll in Cycle II , while a few came 

to the author for consultations on th e ir own in itia tiv e .

Ihe f i r s t  seminar began with introductions a l l  around. 

Participants were asked about th e ir  reasons for taking the course, 

th e ir  research backgrounds, and th e ir areas of c lin ica l in te re s t. 

The reasons people gave were varied. Some vaguely f e l t  that they 

needed to know more about research because they had never 

understood s ta t is t ic s  in school and vented to learn. Others had 

students who wanted to do research projects as a part of th e ir 

fie ld  placements, and, as supervisors, they f e l t  unable to help 

th e ir  students with research a c tiv it ie s . Same etpressed in terest 

in addressing a research question or in writing up an innovative 

project that had been successful. One participant was involved in 

a federally-sponsored research project a t  her work s i te  aid f e l t  

that she needed tools to  help her understand and contribute to the 

research e ffo r t.

After the introductions, the author d istributed  an a ttitu d e  

index mid asked the participants to  take a few minvites to  complete 

i t .  Ihe author explained that the course was to focus on 

increasing workers' in te rest in research-related a c tiv itie s  and 

that the index would be used to measure in terest in research. The 

re s t of the f i r s t  session focused on a description of the course.
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why social workers muse do research, and a discussion of empirical- 

social work and die clin ical-research  model of p rac tice .2 (See 

the Appendix for an annotated lesson plan and the a ttitu d e  index.)

At the end of the f i r s t  session the author d istributed  the 

questionnaire. She explained i ts  purpose in d e ta il , including the 

fac t that i t  was to  be a tool for her doctoral d isserta tion  mid 

that i f  not for the d isse rta tion , she would have used the 

questions in a group process.

Ihe vignettes were described as research case studies with 

acme open-ended questions tha t would offer participants an 

opportunity to a rticu la te  o r formulate ideas related  to th e ir 

p ractice. They were encouraged to react to the m aterial with a 

minimum of re s tr ic tio n s . Ihe instructor was interested in gaining 

information about the res pond a i t s ' reactions to  the questions, the 

frane of reference in viiich the questions were perceived, and the 

a b ili ty  of the participants to  a rticu la te  what they were doing, 

rather than to se lec t appropriate responses.3 The participants 

were asked to complete the forms a t home and to bring them back a t  

the s ta r t  of the next session.

Ihe second session was held on a day of pouring ra in . Only 

eight persons attended the session. TU) of the o ff -s i te  social 

workers called to cancel. There was a leak in the conference room 

ceiling , the s ta te  surveyors made an unplanned v i s i t  to the 

hosp ita l, and die seminar's s ta r t  had to be delayed while the 

surveyors were dealt with. One hospital social worker withdrew 

a fte r  the f i r s t  session. She was a temporary employee who f e l t
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she could not handle the course in addition to  her regular tasks.

Because of these d isruptions, the second session got o ff to a 

very disjo inted  beginning. Only six  of the partic ipan ts had 

returned th e ir questionnaires, so discission of the content o f the 

vignettes was postponed. The session began with a discussion of 

the trad itio n a lly  accepted dichotomy between research and 

practice. Participants were then asked to ra ise  questions from 

their own practice that they would like answered. The response 

was very limited end the group in teraction  was minimal. I t  was 

d if f ic u lt  to determine whether the lack of discussion was 

a ttrib u tab le  to the students' in ab ility  to formulate research 

questions, the te r r ib le  eivirotmental conditions, or acme other 

factor. The author made an e ffo rt to lighten the mood aid to 

e l i c i t  some discussion, jokingly commenting, "Don't a l l  jimp in 

a t once." She then ecplained that the questions did not have to 

be big ones, tha t small ones would do, then in itia ted  a discussion 

by asking how many c lien ts  each worker had to handle. Slowly the 

group began to relax and the c lass followed the curriculum for the 

res t of the session.

Ihe th ird  seminar was much more liv e ly . Eleven individuals 

attended. TWo BSWs from the hospital, who had not attended the 

f i r s t  two seminars, asked i f  they could jo in . Both were asked to 

f i l l  out the a ttitu d e  index. They were given the syllabus to  read 

before the session. Che person from the medical center group did 

not a ttend , and one hospital worker was out sick.

Ihe c lass began with discussion of a  short a r t ic le  tha t the
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instructor handed out. There were no emergencies, and the 

participants were involved and in terested. The class discussed 

c lien t sa tisfac tion  aid needs assessment studies. Same of the 

participants were able to re la te  these methods to  th e ir own 

practice. One MSW, a new employee a t the hosp ita l, asked to 

withdraw a fte r  the th ird  session. She stated that she had ju s t 

begin a t the hospital and f e l t  imable to think about research when 

she had so much to learn about her job and the fa c ili ty .

The fourth seminar was attended by eleven persons, eight from 

the hospital aid three from the medical center. One of the 

hospital students was new to the course, as she had been away.

She asked for, and was given, a copy of the lesson plans for the 

f i r s t  three sessions and the reading m aterials. In the end, she 

wrote a g ra it  proposal that succeeded in 1 aiding the f i r s t  federal 

grant the hospital had ever received. Ihe class began with a 

b rie f  review of descriptive arcl follow-up studies. There followed 

a discussion of the fact tha t changes in c lie n t behavior may not 

be due to treatment but to  other causes. Only by research 

methods, such as interrupted time series designs, coi the cause of 

the change be determined with reasonable certa in ty . This 

discussion produced considerable group in teraction .

Next was a didactic presentation of effectiveness 

outcome/evaluative studies and two research methods th a t have been 

used extensively in social services research: goal attainment 

scaling and single subject research. This session involved the
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f i r s t  fa ir ly  sophisticated research subject of the course. Seme 

of the participants were not fam iliar with the topics, and 

although opportunities were given for then to ask questions, few 

could formulate any questions. After the c lass , two BSW's from 

the hospital withdrew from the course, explaining that they f e l t  

unable to partic ipa te . They were especially concerned about the 

mentor sessions, and they expressed th e ir lack of in te rest in 

formulating a research question and concern about what was 

expected of then.

Ten persons attended the la s t session. There was live ly  

discussion and good group support for each student's proposed 

research pro ject. The participants were thinking aid were 

involved with one another. The group offered suggestions on ways 

to  approach each question. Only h a lf  of the participants had 

projects in mind for the consultation portion of the course, 

despite nunerous reminders and several group discussions o f ideas.

The fina l discussion was devoted to a b rie f  evaluation of the 

progran and a sumnation of the course m aterial. A b rie f  

bibliography was d istributed  and the resources o f the department's 

research lib ra ry  m aterials were outlined. The group seemed 

reluctant to disperse. Individual consultation forms were 

d is trib u ted , completed, and collected by the author during the 

la s t  part of the session. (See the Appendix for a copy of the 

form.)

Observations about the seminars. A to ta l  of fifteen  

individuals attended a t least one seminar. Eleven participants
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were hospital employees and four were from the medical center. 

Three were BSWs and a l l  the others were m aster's prepared.

Thirteen were female, two were male. Fourteen participants 

completed questionnaires. Only three individuals attended a ll  

five sessions and four more attended four sessions. Less than 

h a lf o f the to ta l population attended most o f the sessions.

Four individuals withdrew from the exercise during the seminar 

cycle. Three of the four participants who withdrew had a low 

commitment to the agency; one was a temporary worker, one was a 

brand new employee, and one was looking for another job. The four 

individuals who attended three seminar sessions o r fewer did not 

withdraw formally. One was on vacation for two sessions, one was 

i l l ,  and two social workers from the medical center had 

emergencies. Neither of the medical center employees withdrew 

formally, but th e ir  level of involvement was very low. In 

general, the level of involvement and in te rest of the medical 

center participants was considerably lower than tha t o f the 

hospital workers. The former complained of serious scheduling and 

transportation problems, and none attended a l l  five sessions. The 

commitment among the hospital participants varied as well. Some 

were a tten tive  but passive an& reluctant to ask questions o r to 

partic ipate  in the d isc issions. Some were obviously there because 

they f e l t  adn in istra tive  pressure to attend but were reluctan t o r 

in  in terested . Some were eager to learn.

The high dropout ra te  and poor attendance caused additional, 

unanticipated problems. Since people joined and le f t  a t  every
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session, the group was never constant. Because the nuuber of 

sessions was limited and the amount of m aterial to be discussed 

mbs extensive, the poor attendance made comprehension o f the 

m aterial more d if f ic u lt  for some of the partic ipan ts. I t  also 

interfered seriously with the anticipated peer support among 

menber8 of the group.

The quality  o f the sessions differed g rea tly . As the 

complexity of the material increased, the anoint o f discussion 

decreased. Only when individual projects were discussed were the 

discussions liv e ly . For some older workers even the beginning 

sessions produced anxiety and confusion that were d if f ic u lt  to 

overcame.

Of the fifteen  participants in the seminars, fourteen 

completed a ttitu d e  indices and eleven completed participant 

questionnaires. One participant completed two questionnaires, 

having thought the f i r s t  one lo s t. In terestingly , the answers on 

the two questionnaires were very d iffe ren t. There were 

differences even in the reported year o f graduation from social 

work school and in the reported number of workshops attended in 

the la s t  year. The responses to  the vignettes were actually  more 

consistent than the responses to  the demographic questions.

Responses to  the questionnaire aid the v ignettes. Only eleven 

individuals completed participant questionnaires; the others 

e ither refused or "forgot" to turn in the completed forms despite 

the author'8 repeated requests to return them and assurances that 

there were no grades. (See the Appendix for a copy o f the
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participan t questionnaire.)

There was a large renge aaong die participants in the length 

of tin e  out o f school. One had graduated from college with a B.A.

43 years before, th i le  another was currently  enrolled in a 

doctoral program.

As far as partic ipation  in some form of research a c tiv ity  is  

concerned, only three respondents had participated in research 

studies and only one had w ritten a paper for a professional 

journal. However, eight people had conducted seminars or 

workshops. One participant had conducted a series of three 

workshops in the past year, and three other participants had 

conducted either one seminar or one workshop in 1983.

Ihe next five questions were an attempt to  assess the 

partic ipan ts ' level of research awareness and the degree to which 

they consumed ox) applied research findings in th e ir p ractice. TWo 

respondents said that they consulted practice l ite ra tu re  most of 

the time and eight said they referred to research studies some of 

the time. One reported seldom consulting research l ite ra tu re . Ttoo ■ 

respondents reported that they used the knowledge gained from 

reading research l ite ra tu re  most of the time, vtfiile the remaining 

nine said that they used the m aterial they read some of the time.

Most of the respondents reported that they subscribed to one 

or two professional journals. One reported subscribing to four 

journals and one reported subscribing to three journals. Only one 

did not subscribe to aiy  journal. The respondents reported having 

read widely d iffering  nunbers o f a r t ic le s  during the la s t  month,
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from a high of 25, to "a lo t,"  and down to two. Only one person 

reported having taken any s ta t i s t ic s  o r research course a fte r  

leaving school. (This was not the doctoral student.)

Most o f the respondents had attended professional seminars 

during the year. One said die had attended eight seminars and two 

reported having attended four each. Three others attended two each 

and two reported not having attended any other workshops in 1983.

A perusal of the responses to  the vignettes shows a wide range 

of sophistication. Seme of the respondents were able to approach 

the research stra teg ies suggested by Tripodi and Epstein. ^ One 

con speculate that those participants who were most insure o f 

th e ir  a b il i t ie s  refused to complete th e ir questionnaires. One of 

the four medical center participants did not turn in a completed 

questionnaire, nor did three of the four hospital social workers 

vho withdrew. One of the medical center respondents turned in a 

questionnaire with only the objective questions answered, leaving 

the vignettes blank.

The following is a sinmary of each of the six  v ignettes, and 

the responses of the partic ipan ts. The narrative responses to  the 

vignettes are  analyzed question by question.

Vignette One suggested that i t  would be helpful in the future 

to develop a standardized interview to  assess applicants' problons 

in a systematic way. Eight respondents suggested some varia tion  of 

a standardized intake interview tha t would permit compilation of 

in i t ia l  data. TWo individuals, both BSUs, addressed management
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Issues such as the use of s ta f f  so that only one person would do 

intake, o r ro tation  of responsib ility  fo r intake. The participant 

with post m aster's education developed the most elaborate p la i for 

a standardized interview, but the other seven respondents who 

opted correctly  for systematizing the applications interview also 

had well-thought-out plans for developing the interview and 

collecting the data.

Vignette TWo discussed the use of available research 

instruments to help the c lin ic ian  make assessments on the basis of 

existing te s ts  or c la ss ifica tio n  systems. Only one of the 

respondents suggested reviewing the lite ra tu re  for appropriate 

instnm ents. TWo people simply did not respond to th is  v ignette. 

Most talked about c lin ica l issues in ro le  theory and how to  make 

d iffe ren tia l diagnoses.

Vignette Three gave a case example of an educational situation  

in which systematic observation of the students' behavior would 

help make assessment of children aid teachers more accurate and 

less subjective. Five respondents described a raige of pupil 

assessmait forms th a t measured frequency of occurrence and 

described the occurrence. Several p la is  were more elaborate in 

c lassifying disruptive aid positive behavior, and one included a i 

analysis o f teacher perceptions. One person suggested a systematic 

form of logging behaviors. The remaining five respondents focused 

e ither on the social worker making an assessment o f each ch ild , or 

on helping teachers define good and bad behaviors, o r on 

administering a questionnaire to students to  assess underlying
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psychological issues.

Vignette Four addressed the need for a content analysis o f a 

student's process recording to locate a problem she was having. 

Fbur o f the respondents recommended reading aid analyzing the 

studen t'8 process recordings. The other six  developed various 

schema for analyzing the student and determining i f  in some way 

her caseload was d ifferen t from those of the other students. Only 

one of the ten actually  used the term "content analysis" aid 

seemed fam iliar with the concept. One respondent suggested doing a 

consumer sa tisfac tion  survey of a l l  the student's c lien ts .

Vignette Five called for the use of sample surveys when i t  is  

too time consuning to follow the en tire  population. However, the 

case illu s tra tio n  gave only the size of the population to be 

followed. Ihe eight respondents who suggested doing a followup 

survey a l l  proposed contacting the en tire  caseload of c lie n ts . The 

other two respondents did not even mention a survey in th e ir 

responses. One vaguely suggested collecting data for other 

in stitu tions to  use aid the other suggested evaluating patien t 

outcomes by assessing symptoms or coping mechanisms.

Vignette Six exemplified a situation  in which interrupted time 

series designs would be useful in assessing viiether a proposed 

c lin ica l group treatment for parents would be an effective 

intervention. This one demanded the most sophisticated aid complex 

research strategy of the six  v ignettes. TWo respondents suggested 

randomly assigning the students to  treatment and control groups 

and comparing the re su lts , while oiother proposed using the case



52

study method. None of the other eight respondents had the 

s ligh test idea about how or there to begin aid none suggested 

interrupted time series designs.

As was apparent from a review of these vignettes, several of 

the participants had sane research expertise, although none of 

them was able to re flec t th is  consistently  in h is o r her responses 

to  a l l  the v ignettes. Those participants had obviously learned 

trad itiona l research approaches tha t focused on questionnaire 

construction and a systematic collection of data. The responses to 

Vignettes Che aid Three demonstrate th is  knowledge.

Vignette TWo was most revealing, in that only one respondent 

suggested looking in the l ite ra tu re  for an applicable measure, 

despite the fact tha t eight of the respondents reported in 

Question Four that they referred to the l ite ra tu re  in solving 

d if f ic u lt  questions.

Finally, Vignette Six demonstrates tha t a l l  of the current 

writing about c lin ica l research and interrupted time series 

designs tha t has f i lle d  volumes of recent journals has not reached 

th is  group of social workers. Not one respondent suggested 

anything even remotely sim ilar.

Responses to  the a ttitu d e  index. Results of the a ttitu d e  index 

indicated that the respondents were interested in social work 

research. Fourteen respondents completed the five-question Index 

designed to explore th e ir a ttitudes toward research. ( See the 

Appendix for the a ttitu d e  index.)

IVaelve of the fourteen respondents believed that research was
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useful to p rac titioners . Ten of the fourteen f e l t  that research 

was useful in generating practice knowledge, while nine f e l t  that 

research is  an essential component of policy and program 

development. All of the respondents f e l t  that workers should 

u til iz e  more research findings.

Only on Question Four was there evidence of negative a ttitudes 

toward research. Only five respondents agreed even slig h tly  with 

the statemoit that practice should be more science than a r t .  Nine 

respondents said they f e l t  that practice should be more a r t  than 

science.

I t  is  surprising that th is  sentiment was expressed so strongly 

by a group of practitioners who had positive a ttitudes toward 

research and were enrolled in a course on research. The responses 

from a more general group would be likely  to be even more 

negative. Clearly these practitioners were conflicted aid 

ambivalent about the subject. They believed that social work is  an 

a r t ,  yet they were under pressure to be sc ien tif ic  and to document 

th e ir practice.

Ihe gap between research and practice w ill continue to be a 

concern i f  practitioners emphasize that social work should be a i 

a r t  rather than a science. The e ffec t of a l l  the recent writings 

on th is  issue is shown in the unanimous response that social 

workers should use more research findings than they now do. The 

message that workers must learn from one another is  getting 

through, but one suspects th a t the message tha t social work s k i l ls  

cai be improved and ecpanded by systematic exploration (research)
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has not yet been accepted by the bulk of p rac titioners .

The consultation sessions and th e ir re s u lts . At the end of the 

senlnar series an individual consultation form was d istributed  to 

a l l  participants and an attempt was made to schedule the f i r s t  

mentor session with each participant a t  that time. Several 

individuals did make specific appointments during the la s t 

seminar; others had to be called by the author to schedule the 

f i r s t  appointment. Ten individuals attended a t least one 

consultation session.

The re su lts  of the consultations were mixed. Most of the 

participants did not attend a l l  five consultation sessions. 

However, six  people did become involved in research projects. 

Although i t  is  not accurate to say th a t the research projects were 

a d irec t re su lt of the program, i t  may be safe to assume that the 

program helped to stimulate and support these pro jects.

Ihe most outstanding success was achieved by a senior 

employee, who used the sessions to  revise an e a r lie r  proposal to 

meet the requirements of an RFP she had read while in the seminar 

se ries . I t  had reminded her of a proposal she had helped to 

prepare in 1979. She brought in the old proposal with the RFP, and 

asked for consultations to  help her modify the proposal to su it  

the new RFP. Ihe proposal's t i t l e  was "Life Bnrichment o f the Well 

Elderly as Volunteers with Mentally Impaired Persons—A Training 

Module.'1

Because of the deadline for submission o f the proposal, the 

consultations were a l l  held within a two-week period following the
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seminar aeries . The proposal was completed and submitted on time, 

complete with supporting docuieitatlon. Her idea had lain  dormant 

since the rejection  of her e a rlie r  proposal, and the seminar 

sessions helped to stim ulate her in terest in the research 

question. The consultation sessions helped her in editing and 

organizing the w riting, as well as in making the extra e ffo rt 

needed to  complete the work and submit the proposal on time. The 

proposal was favorably reviewed by the Adnlnlstration on Aging, 

and the hospital was awarded the f i r s t  federal grant in i ts  

65-year h isto ry .

One o f the participants frcm the medical center completed a l l  

five sessions and used the time to develop an abstract about 

social work practice in the emergency room and submit i t  to tn 

upcoming NASW symposium. The series of consultations focused on 

refining the abstrac t. The participant brought a rough d raft with 

him to the f i r s t  session, and the next two sessions were spent on 

refin ing , editing, and submitting i t .  There followed a h iatus. A 

reminder le t te r  was sent, and the participant came in again to 

work on developing the abstract into a fu ll  paper. During th is 

period he received word tha t the abstract had been accepted for 

presentation. The fin a l session focused on selecting m aterial to 

use in the presentation.

One MSW from the hospital group who attended only one 

consultation session had an idea for a paper en titled  "The 

Practice-Educational Partnership: An Interagency Response."

After a long h ia tus, she picked up the project and began to work



56

on i t  again. She was given support and administrative tin e  to 

work on i t ,  and submitted i t  to the Journal of Education for 

Social Work and for presentation a t an annual meeting of the 

Cornell on Social Work Education. I t  was accepted for 

presentation a t the 1985 meeting. She has not yet received 

no tifica tion  from the journal.

Another MSW was promoted shortly  a f te r  completing the seminar 

se ries . In her new adm inistrative capacity she was responsible for 

developing a plan for evaluating a program. Over the course of 

three mentor sessions the author gave her m aterial to read and 

explored the requirements and other constraints she had to face. A 

rough three-part evaluation plan was sketched out and the 

participant developed i t  into a plan that was included in her 

policy and procedures manual.

One hospital MSW who completed the five-session series used 

the time to design an evaluation system for a family support groif> 

she was plaining. She aid the author f i r s t  discussed the focus and 

the format of the group and the need to establish  goals and 

objectives. We then searched the l ite ra tu re  for available 

instruments and looked a t several indices she had located.

Finally, she combined halves o f two d ifferen t indices into one 

instrunent that seemed to meet her needs. We discussed anonymity 

and amended the wording of some questions. She administered some 

p retest questions, added some consumer sa tis fac tion  questions, and 

actalnistered the questionnaire a t the end of the group. During the 

la s t  sessions we discussed the completed forms and how to  analyze
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Che re s u l ts , and we planned a paper Co follow. We discussed 

possible journals Co which Che paper could be subniCCed. She Cook 

scne issues of the journals Co review. In Che end, although Che 

family support group was successful, th is  participant abandoned 

Che evaluation process, claiming die "did not feel comfortable."

Another MSW wanted to discuss a paper die had w ritten while in 

social work school. A professor had suggested submitting i t  to a 

journal a fte r  editing, but she had not followed through. We met 

four times. After reading the paper, I made several general 

suggestions for amending the format. She came back with a request 

th a t I ed it the piece, as die did not know where to begin. I 

suggested we review the piece together a t f i r s t .  We met and 

discussed specific Ideas and theoretical issues. We also discussed 

appropriate journals. She le f t  with copies o f the Journal of 

Gerontological Social Work and renewed enthusiasm. She 

restructured the paper, and we met again to discuss polishing the 

paper aid submitting i t  a f te r  her f i r s t  d raft was complete. 

Unfortunately, th is  social worker le f t  the agency, and the author 

was not able to track her re su lts .

Four of the participants attended one consultation aid either 

8aid they were not interested in doing research a t  that time or 

else did discuss questions they wished to explore but never 

returned for a second consultation. Those who dropped out were 

sent reminders, but they called to say they were m able to 

proceed.

Because few participan ts completed the f i r s t  prog ran, the
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author decided to conduct another cycle to c la r ify  sane of the 

Issues raised by the f i r s t  cycle. The experiences o f the f i r s t  

im plaentation were reviewed aid changes made in the curriculum.

Integrating the experiences of the f i r s t  cycle. Before 

Implementing Cycle I I , the author modified the program, taking 

into consideration the experiences of the f i r s t  cycle. I t  was 

clear that open enrollment, which had permitted participants to 

jo in  a fte r two o r three sessions, had been detrimental to the flow 

of the seminars and had prevented the formation of supportive 

relationships anong group members. I t  had also impeded the 

students' learning, as very few were present for a l l  sessions, and 

often questions were asked about m aterial that had been covered 

e a r lie r .

The curriculum for the seminar sessions remained essen tia lly  

the same; however, there was one difference. During the f i r s t  

seminar se ries , some work-related m aterials th a t were not lis te d  

in the orig inal curriculum had been d istributed  for students to  

read aid c ritique . The exercise seemed useful to students and was 

expanded aid incorporated into the curriculum for Cycle I I .

The segments of the curriculum that were less didactic seemed 

to work best, and emphasis in the second cycle was placed on 

encouraging group in teraction , especially  in developing ideas for 

the individual p ro jec ts . During Cycle I, the participants seemed 

to enjoy lis ten ing  to one another's ideas and working together on 

ways of addressing problems. They appeared to find tha t the 

group process was stim ulating, reduced anxiety, and permitted even
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Che m o re  e n s u r e  i n d i v i d u a l s  Co v e n c u r e  s u g g e s t i o n s  a n d  a s k  

q u e s t i o n s .

I h e  a u c h o r  a l s o  c h a n g e d  h e r  a p p r o a c h  Co Che a c c i c u d e  in d e x  a n d  

Che p a r c i c i p a n c  q u e s c i o m a i r e .  To r e d u c e  p a r c i c i p a n c s '  a n x i e t y ,  

C he a t t i t u d e  in d e x  w as i n t r o d u c e d  a s  a  fo rm  n e c e s s a r y  o n l y  f o r  Che 

a u t h o r ' 8  d i s s e r t a t i o n .  T he  a d m i n i s t r a t i o n  o f  Che q u e s t i o n n a i r e  

w as p r e f a c e d  b y  a  m o re  th o r o u g h  e x p l a n a t i o n  o f  t h e  v i g n e t t e s  a n d  

t h e i r  u s e  a s  a  l e a r n i n g  e x e r c i s e  r a t h e r  t h a n  a s  a  t e s t .

Ihe second implementation also featured a reduced emphasis on 

the lecture format, and an increase in the amount o f a r t ic le  

reading. Ihe idea was to simulate a journal club aid develop 

in te rest in reading research-related m aterial. Because the 

participants seemed both to enjoy and to learn from the process of 

reading and critiquing  a r tic le s , additional a r tic le s  were assigned 

to be read outside of c lass . Ihe author also asked participants 

to  suggest a r tic le s  they found e ither stimulating or d if f ic u lt  to 

understand, and these were included in the course m aterial.

Cycle II

The seminars. The program was again offered to social workers 

and therapeutic recreation workers in the hospital and the 

community programs, as well as to  social workers in other parts of 

the medical center.

A description of the course was d istributed  in the medical 

center departmental l is tin g  of in-service offerings. The author 

had again agreed to accept a maximum of five students from the 

medical center.
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Potential participants were asked to  reg iste r for the course 

by contacting the author a t  least five days before the f i r s t  

seminar was scheduled. After die experience of the f i r s t  cycle, 

the author decided to r e s tr ic t  enrollment to those who were 

prepared to attend the fu ll  five seminars and to accept no 

additional participants a fte r  the course had begin.

Seven participants enrolled in the second cycle: two social 

workers from other s ite s  in the medical center and five people 

from within the hospital. Hx> of these were m aster's-level 

therapeutic recreation sp ec ia lis ts  and three were MSW-level social 

workers. One of the MSWs was from a ccnm nity program.

The f i r s t  session. The f i r s t  session of the second cycle was 

held on November 30, 1984. Six individuals attended. One MSW was 

out i l l .  We began with introductions. Participants were asked 

about th e ir  areas of professional in te rest and why they had come 

to the course. The group leader then gave a b rie f  overview of the 

course aid of the nature of the tu to ria l sessions.

Participants were asked whether they had any ideas for the 

consultation phase of the course. The social worker from the 

community program expressed an in terest in burnout and s ta f f  

co n flic t. A therapeutic recreation spec ia list wanted to  explore 

the rela ted  area o f s ta f f  a ttitu d e s . An MSW from the medical 

center was in terested  in supervision and structu ra l changes. 

Another medical center MSW planned to  look a t  her practice in a 

systematic way. The two remaining participants were not sure what 

th e ir focus would be.
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The author undertook to  find some a rtic le s  in the areas of the 

partic ipan ts ' expressed in te res ts . She also asked the 

participants to  provide a rtic le s  for discussion a t the next 

senlnar. This led to the subject o f the number of a r tic le s  they 

read on a monthly basis and the concept of the journal club. One 

medical center social worker spoke about a journal club in which 

die had participated . Other issues included the need to read 

tables; the d if f ic u lty  in finding the time to read professional 

l ite ra tu re ; and the fact that they found some of the a rtic le s  

lncomprehen8 ib le .

Someone remarked that some of the a r tic le s  did not seem 

relevant to the partic ipan ts ' daily  practice, and others were 

concerned that so many a rtic le s  seemed product- or 

outcome-oriented. The author raised the issue of effectiveness, 

suggesting tha t not a l l  research must address effectiveness.

There was discussion of the fact that effectiveness is  not 

synonymous with accountability.

The author then led into a discussion o f the importance of 

defining problems, urging participants to  be careful of 

person-centered measures, le s t lack of perceived success be 

translated into blaming the c lie n t.

The subject then shifted to the question, "Vtiy do research?" 

Participants were asked whether they had been involved in research 

a c tiv it ie s . One medical center social worker was involved in 

collecting data for a study of the a c tiv itie s  o f a federally 

funded pro ject. Because she had not been included in the planning
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or the evaluation phases, she experienced the ac tiv ity  as a 

burden, rather than as an ac tiv ity  in which she had an important 

ro le .

Ihe author used th is  exanple as an illu s tra tio n  of an often 

typical situation : one gim p of individuals conceives o f the 

research and evaluates the data, while another group provides the 

data. This raised the concept of the c lin ic ian /sc ien tis t or 

p ractitioner/researcher, in which the same individual conceives of 

the research, implements i t ,  and evaluates i t  — combining the 

functions of the practitioner aid the researcher. We discussed 

some of the formulations and major proponents o f th is  concept.

Some of the participants doubted th e ir a b ility  to  combine 

research and practice. Yet they a l l  paid a t least l ip  service to 

the idea of looking a t what they were doing and reporting i t  in a 

systematic way. They were asked to think of questions they would 

like to explore, and potential questions were raised and 

discussed.

In the final segment of the f i r s t  session, the author 

introduced the participant questionnaire, explaining that she 

intended to use the m aterial in the d isserta tion  process. The 

participants were asked to view the vignettes as case examples 

with a research focus, and to tackle them much as they would 

c lin ica l case m aterial. There was a discussion of the author's 

expectations, the partic ipan ts ' concerns — which focused on the ir 

lack of knowledge or perceived lack of a b il i ty  to  answer questions 

"correctly" — and die nature of the vignettes. The participants
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were encouraged Co make an attempt to  analyze each situation  and 

respond to i t  as best they could.

The second session. Eight individuals attended the second 

session, which was held one week la te r : the six participants from

the f i r s t  session, the MSW who had missed the f i r s t  session, and a 

social work student who asked ju s t  to  observe.

Ihe leader asked i f  the questionnaires had been completed.

All seven participants had completed the survey. The MSW who had 

been absent had received the questionnaire and reviewed the f i r s t  

session curriculum. When the leader asked i f  there were aiy 

comments on the exercise, most o f the group were very quiet and 

had blank expressions.

The leader then asked i f  there were any questions or comments 

about the f i r s t  seminar. Again, the group was very q u ie t. She 

then moved to the didactic m aterial, vrfiich Included an overview of 

research methods and the difference between formative and 

sunmative evaluation. (See the Appendix for specifics of the 

curriculun.) The main focus of the session was descriptive 

studies. An outline for descriptive papers and a table to 

demonstrate ways of presenting descriptive m aterial were 

d istributed  and discussed.

Since the groip was s t i l l  very qu iet, the author d istributed  

an a r t ic le  about burnout among hospice s ta f f ,  asking the 

participants to  read the a r tic le  during the class and then discuss 

i t  as a group.5 The author related th is  a c tiv ity  to  the f i r s t  

seminar, when the group discussed th e ir reading of professional
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l i te ra tu re . Observing the participants as they read, the author 

noticed that each of them started  o ff energetically , but as they 

progressed, each demonstrated negative behaviors. One skipped to 

the la s t  page; another looked up a t  the leader aid made a face. 

Another MSW sighed audibly, and the community program (hospice) 

social worker — who had ecpressed in te rest in burnout — began to 

squirm. Che MSW from the medical center began skipping pages and 

another kept looking ip . After about fifteen  minutes, the author 

asked those who were not finished to stop reading.

Then she asked for opinions or ccnments. There was a period 

of 8Hence before one participant remarked that there were some 

good ideas in the a r t ic le , but die did not see how the authors had 

arrived a t those ideas. No one else spoke. The leader asked i f  

there were m y other comments, b u t, again, no one spoke up. Then 

she asked who had read the tab les, and only the participant who 

had spoken raised her hand. The seminar leader said that was 

in fo rtm ate , because the tables had some in teresting  information. 

The group then was asked to turn to the tab les. The author led a 

discussion of the content of the tab les. Participation was 

liv e ly .

The author then asked the social worker viio worked in the 

hospice what she thought of the a r t ic le . She very slowly admitted 

riie had had some trouble reading i t  because she thought i t  had not 

made very maiy good points. No other participants spoke up. I t  

seemed that they a l l  had some negative feelings about the a r t ic le  

but were afraid to speak, evidently assuming that th e ir own
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lim itations in the area of research had prevented them from 

understanding the a r t ic le .

Finally, the leader said tha t in her opinion the narrative  was 

confusing end pedantic. The groip responded by looking up and 

paying a tten tion . The point o f giving the group the a r t ic le  to 

read had been to demonstrate that not a l l  published a rtic le s  are 

good. Several participants commented that they did not agree with 

the conclusions of the a r t ic le .  The hospice social worker said 

that she had been disappointed because she had hoped for more 

information.

At the lead er '8 suggestion, the group again looked a t the 

tables and discussed the information mid why i t  was not fu lly  

reported in the tex t. This a r t ic le  had been based on data that 

were prepared for a larger hospice study, so i t  was a secondary 

analysis. The tables had been prepared for the larger study. The 

discussion was live ly , and several participants said tha t they 

were surprised that they too had found the information in the 

tables more in teresting  than the tex t.

The leader then discussed the purpose of the group exercise, 

which was to  help the participants develop th e ir c r i t ic a l  

facu ltie s . The author raised the p o ss ib ility  of assessing an 

a r t ic le  rather than merely abandoning i t  i f  i t  seems boring. The 

author then steered the group toward the idea tha t assessing and 

analyzing a r tic le s  in a more systematic way is  an important s k il l  

tha t can be learned and practiced. She assigned an a r t ic le , 

d istributed  i t  for review before the next session, and asked the
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participants to  suggest a r tic le s  th a t the group could review 

together.^ The leader told die group th a t the assigned a r tic le  

was a d ifferen t kind of a r t ic le ,  a l ite ra tu re  review. Discussion 

turned to the journal club as a way of reading and analyzing 

professional lite ra tu re  in a group.

The author said that the next session would also address 

followup studies and questionnaire formulation, and asked the 

group to  think of areas in which these methods could be of use in 

th e ir own practice.

The th ird  session. The th ird  seminar was held on Decenber 14, 

1984, one week a fte r  the second seminar. Six individuals attended 

the th ird  seminar. The social worker from the coramnlty program 

had another meeting that conflicted with the seminar, but came up 

to  review the m aterial before the c lass .

The session began with a discussion of the assigned a r t ic le . 

Several participants said that they thought i t  was a good a r t ic le , 

b e tte r than the a r t ic le  on burnout, but there were no specific 

comments. The discussion moved to the tables and the case example 

in the a r t ic le . There was good group partic ipa tion , and several 

of the participants said the a r t ic le  had given them some ideas 

they would like  to pursue further. There was in te rest in 

reviewing other a r tic le s  as a group.

The leader asked i f  any o f the participants had ever been in 

a journal club. Three participants had had some experience. Ttao 

had attended dubs in vhich a departmental adn in istrator or team 

leader had selected the a r tic le s  and led the discussion. Both of
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these participants reported that the groups had started  well, but 

in te res t had died out a f te r  a while, and they were only somewhat 

sa tis fied  with th e ir experiences.

The th ird  participant was Involved in a journal club a t the 

medical center that was s t i l l  functioning a fte r  two years. This 

was a peer groi^p tha t circulated a rtic le s  among themselves. Each 

member could suggest a r tic le s  and take responsib ility  for 

circu lating  copies to  the menbers before the next meeting. This 

stimulated a live ly  discussion. The group suggested that th is  

journal club had survived because of i t s  "shared" nature; i .e .  

everyone could suggest a r t ic le s , and no one individual took 

control. The group discussed authority problems and how such 

problems could have contributed to the fa ilu re  of the other two 

groups.

The author moved the discussion from the topic of journal 

clubs to  the general topic of how to share information. The group 

discussed ways of sharing a r tic le s  they read with colleagues.

There was an active discussion of ways to  increase the consumption 

of w ritten m aterial in th e ir own work se ttin g s . Several members 

expressed the b e lie f that reading and discussing professional 

lite ra tu re  keeps workers current. Other group members wanted to 

8t a r t  journal clubs o r a t least to  se t personal goals for reading 

professional l ite ra tu re  every month.

The remainder of the session was devoted to followup studies 

and needs assessment surveys. The group was particu larly  

interested in consumer sa tisfac tion  questionnaires tha t could help
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then obtain feedback from c lien ts . The discission was sp irited  

and i t  was d if f ic u lt  to cover the didactic m aterial in the time 

a llo tted . One participant brought in an a r t ic le  about systematic 

observaton for participants to discuss a t  the next session.?

The fourth session. The fourth session was held on December 

21, 1984, one week la te r . The session was held right before the 

holiday weekend mid three people could not attend. The session 

began with a discussion of the scheduling problems caused by the 

holiday season. I t  was decided that the f i f th  session would be 

postponed u n til a week a fte r  the new year.

The focus of the session was on the para lle l between solving 

c lin ica l problems and planning research. To i llu s tra te  the 

process of diagnosing problems and formulating a research plan, 

the group reviewed the six v ignettes. (See the Appendix for 

copies o f the vignettes.)

The discussion of the vignettes was somewhat lim ited. All of 

the hospital employees had le f t  a holiday party to  attend the 

seminar aid they seemed to have d iff ic u lty  focusing on the task. 

The vignette that produced the most comment was the fourth one, 

which involved analyzing the content o f a student worker's 

recording. All the participants said that they had thought of 

looking a t the student's process recording, but they had not 

thought of doing i t  in an organized way. After discussion, they 

agreed that systematic analysis and comparison of the records of 

the students was a useful idea.

The other vignette that produced comment was the th ird  one,
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which featured systematic observation as one way of obtaining 

infom ation. They had been assigned an a r t ic le  on systematic 

observation, and the a r t ic le  helped make the technique c learer. 

Several participants said that they would be able to apply the 

technique in some of th e ir  a c tiv itie s  to  produce some useful 

information. The group then discussed the a r tic le  b rie fly .

One participant from the hospital suggested that the 

discussion would have been more helpful i f  the participants could 

have reviewed th e ir own answers while discussing the vignettes.

The group concurred that they would have liked to have seen what 

they had w ritten.

The remainder of the session focused on a discussion of goal 

attainment scaling and single subject designs. The m aterial was 

quite technical and several of the participants looked someidiat 

confused. There was l i t t l e  discussion and there were few 

questions, although the leader stopped frequently to  ask for 

comments.

The fin a l segment of the session addressed ways to  look a t  the 

data. Most participants were fam iliar with measures o f central 

tendency but few had even heard of exploratory techniques such as 

looking for patterns in the data or o u tlie rs , e .g . measurements 

th a t a re  very d ifferen t from other data. One member of the group 

was interested in obtaining more information about o u tlie rs . The 

author urged her to read a book by Hartwig and Dearing and offered 

to  lend her a copy a fte r  the session.® The individual 

consultation form was d istributed  for participants to  complete by
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Che f i f th  session. (See Che Appendix for a copy of Che form.)

The fin a l session. The f i f th  session was held two weeks la te r  

on January 4, 1985. Six people attended. The social worker from 

the community program did not attend. The session began with a 

discussion of program evaluation. Although only two of the 

participants had had any personal experience in program 

evaluation, there was considerable In terest in the topic.

The bulk of the session was spent discussing the research 

questions the participants had been considering. The framework 

fo r the discussion was as follows:

o What is  the area of concern? 

o What is  the expected change? 

o How can you measure th is  change? 

o How can you measure the intervention? 

o What are the goals o f the intervention? 

o What would you consider success?

The f i r s t  participant to discuss her topic was a worker from 

the medical center who was interested in looking a t elderly  

patien ts a f te r  discharge. She believed tha t social work followup 

reduced the number of readmissions. The group was very active  in 

helping her define th a t social work followup was and how she could 

measure i t .  They urged her to try  to  get cooperation from her 

fellow social workers on the same service and to track a l l  of the 

patien ts who were 65 aid older on tha t service. The interaction 

was very sp irited  and the social worker was busily  taking notes on 

the group*8 suggestions.
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A social worker from the hospital said she was interested in 

the question of how she spent her time. The group helped her to 

systematize her question by placing i t  in the conceptual franework 

of assessing the nature of social work practice in a long-term 

care fa c ili ty . She decided to try  a time aid ac tiv ity  study th a t 

would help her assess what portion of her time was spent d irec tly  

with patien ts, with fam ilies, and on documentation. All the groip 

members were actively  involved in th is  problem solving session.

Another social worker from the medical center wanted to "do 

something" with a two-year e ffo rt to develop a peer supervision 

system. She believed that maiy people grow professionally in th is  

process. The group encouraged her to document her observations. 

In it ia l ly  she had thought of doing a consumer sa tisfac tion  survey 

of the partic ipan ts, but the group urged her to develop a 

descriptive paper on the process and the protocol for 

4 ?ervi8ion. Accordingly, she decided to focus on preparing a 

report for an upcoming NfcSW symposium.

A s o c i a l  w o r k e r  fro m  t h e  h o s p i t a l ,  who w as  a b o u t  t o  e m b a rk  o n  

a  n ew  p r o j  e c t  t o  t r a i n  v o l u n t e e r s , w a n te d  t o  e v a l u a t e  t h e  

p r o j e c t .  A f t e r  d i s c u s s i o n  w i t h  t h e  g r o u p ,  s h e  w as a b l e  t o  

a r t i c u l a t e  h e r  i n t e n t  m o re  c l e a r l y .  S h e  w as i n t e r e s t e d  i n  s e e i n g  

w h e th e r  t h e  t r a i n i n g  p ro g ra m  p ro d u c e d  a  c h a n g e  i n  t h e  v o l u n t e e r s '  

a b i l i t y  t o  d e a l  w i t h  d i f f i c u l t  p a t i e n t s ;  t h u s ,  s h e  d e c id e d  t o  t r y  

t o  d e v e l o p  a  p r e -  a n d  p o s t - t e s t  t h a t  w o u ld  m e a s u r e  t h e  v o l u n t e e r s '  

f e e l i n g 8 o f  c o n f i d e n c e  a b o u t  t h e i r  own a b i l i t i e s .

T h e  tw o  t h e r a p e u t i c  r e c r e a t i o n  s p e c i a l i s t s  h a d  n o t  a c t u a l l y
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decided on a pro ject. They asked i f  they could work on a project 

together, since they were both interested in exploring work with 

term inally i l l  p a tien ts . The group tried  to help them focus on a 

less global theme, but they were not ready to  narrow th e ir  area of 

in te re s t. At the end of the session, a l l  the participants turned 

in th e ir consultation forms and three participants made 

appointments for th e ir f i r s t  consultation session.

The group in teraction was very important in th is  session. The 

participants were interested in helping one another. The group 

was able to focus on problem formulation because they were 

interested in one m o ther's  questions and were able to use th e ir 

energies to  think of ways to  explore each question. They also 

experienced a feeling of competence and of being able to cope with 

research problems. The group members were supportive and creative 

in developing solutions to  other participan ts ' research questions, 

and they received positive feedback from one another tha t kept 

them interested and involved.

The consultation sessions. At the end of the la s t  seminar, 

the author had d istributed  the individual consultation 

reg istra tion  forms and, where possible, had made appointments for 

the next week. (See the Appendix for a copy of the form.)

By th a t time, five o f the seven participants had brought ideas 

for th e ir individual projects to  foe seminar sessions, and the 

group had discussed them. TWo people had not developed research 

ideas th a t they were interested in pursuing. One of these, a new 

MSW in the hosp ital, chose to drop out righ t a f te r  the seminar
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se rie s , explaining that she waa not ready to engage in research a t 

that tin e . The o ther, an MSW from the commjiity programs, had 

missed two of the five sessions. While she was able to express an 

in te rest in learning to do research, she was unable to narrow her 

focus to  a specific research question.

Nevertheless, she came to a consultation session and expressed 

the in tent of doing a consumer sa tisfac tion  survey about hospice 

services. She had not c learly  identified  the target population, 

since a l l  hospice patients enter the program then they are already 

very i l l .  The f i r s t  session was spent helping her focus on a 

followup questionnaire for survivors (re la tiv e s ) . The author gave 

her two a rtic le s  to  read on consuner sa tisfac tion  in social work. 

By the end of the session, she had drafted a b rie f  l i s t  of 

possible questions. She was then going to d raft a sample 

questionnaire and bring i t  back to the next session, which was 

scheduled for the following week.

However, before the next scheduled session, she called to 

cancel, pleading pressure a t work. Although she was not prepared 

to reschedule a t that time, she said she would c a ll.  After a 

se ries o f postponements and accuses, and a fte r  the author made 

repeated e ffo rts  to  encourage her, the author asked her why she 

had not continued. The participant said that she f e l t  that she 

had so much to  do already th a t she was ju s t  adding another burden 

to her work resp o n sib ilitie s . She also mentioned the fact that 

she had received no support for the idea among the other team 

manbers, and th is  made her unwilling to pursue i t .
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The other participant who had not developed a research idea 

during Che seminar aeries was a therapeutic recreator. She came to 

the f i r s t  consultation session interested in pursuing some kind of 

diagnostic tool or assessment of factors that a ffec t therapeutic 

recreation with terminal pa tien ts. Shortly a f te r  that meeting, 

both therapeutic recreators came to ask i f  they could collaborate 

on a grant proposal. They had seen a request for proposal (RFP) in 

a flyer and were anxious to  respond. The author encouraged than 

aid offered assistance.

The consultation sessions were held in the space of a few 

weeks as the two participants struggled to get the proposal out in 

time. The author met with them to plan th e ir submission, to  help 

prepare the tex t, and then to ed it the d ra fts . The proposal was 

completed aid submitted. Although the number of consultations --  

eight in a l l  — was greater than the orig inal five that were 

planned, most o f the meetings were b rie f . The scope o f any grant 

proposal makes i t  a d if f ic u lt  project to complete in five 

sessions.

An MSW from the medical center completed a more limited 

project in five sessions. She had participated in a two-year-long 

s ta f f  development project that had reviewed the process of 

supervision and led to the development of a new system. Her 

in terest was in writing up the experience as a case study and 

submitting i t  to an upcoming professional conference. The five 

sessions were held during a six-week period. At the f i r s t  

meeting, the author and the participant talked about how to focus
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and structure the paper aid how to organize a review of the 

l ite ra tu re . Before the next meeting, which was scheduled for one 

week la te r ,  she agreed to send the author copies o f the notes and 

protocols she had collected during the project. She also 

volunteered to have a d raft of the abstract ready for discussion.

The second session was devoted to revising the d raft line  by 

line  aid reviewing the background m aterial she had collected. The 

d raft was very good, but die f e l t  unsure of he rse lf and was 

worried that the writing was inadequate. We discussed how to 

organize and focus the paper so that i t  could re f le c t two years of 

work in twelve pages.

The th ird  session was se t for one week la te r .  The participant 

expressed the b e lie f  tha t having the meetings gave her the 

structure aid deadlines die needed to complete the task. She 

agreed to bring in the revised abstract and an outline of the fu ll  

paper for review.

At the th ird  session the author asked her i f  she had obtained 

informal a fa in is tra tiv e  approval of the abstract. She had avoided 

doing th i s , thinking that the material was not in teresting  or that 

the administrator might not think the quality  was good enough for 

submission. The author assured her that the m aterial was both 

in teresting  and ready fo r adoin istrative approval. The next 

meeting was scheduled for one week la te r .

She brought the revised d raft to  the fourth meeting, a f te r  

having diown i t  to her d irec to r. The d raft was excellent. We 

spent most of the session discussing a t i t l e  and working on
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supporting sane general statements with c ita tions or quotes from 

the l ite ra tu re . She also required assistance with the mechanics of 

se tting  up references and formatting the m aterial for submission.

At the f i f th  session she shared the fin a l material for 

submission, and spent the remainder of the time planning the res t 

of the paper.

Another MSW from the medical center had not made an 

appointment a t  the la s t seminar, saying she would c a ll. The 

author called her a fte r  a week had passed, and a f i r s t  meeting was 

se t for the following week. During the telephone conversation, 

the participant mentioned that she wonted to continue with the 

idea that she had raised during the seminar sessions — a review 

of followup on elderly  patien ts discharged from the hosp ital.

After a b rie f  discussion, she was urged to put some of her ideas 

on paper before she came for the f i r s t  consultation.

She arrived a t the f i r s t  session with an outline of what she 

wonted to do, and the time was spent helping her conceptualize 

what she hoped to learn and formulate her objectives. By the end 

of th is  session she had decided to do a followup study of a l l  

patien ts on her service over 65 who were discharged from the 

hospital to th e ir  own homes. The study would be a combination of 

a chart review and a telephone survey o f patien ts one month a fte r  

discharge. She was in terested  in evaluating ongoing social work 

service, and determining whether ongoing social work would reduce 

hospital readknissions.

The worker decided to try  to  e l i c i t  the cooperation of the
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other social workers on her service in reviewing a l l  individuals 

discharged to th e ir  hones during a two-month period. This tin e  

frame was chosen to ensure that she would have a minimis of SO 

subjects. For the next meeting, which was scheduled several weeks 

la te r , she was to  develop an outline , get adm inistrative approval 

to proceed, hold a group meeting to present the idea to her 

colleagues, and mail the author a copy o f the outline .

The participant called prio r to the second session to report 

the resu lts  of the meetings with her supervisor and with her 

colleagues. She was very excited because the un it received her 

idea warmly and agreed to partic ipate  in the p ro ject. The 

supervisor also thought i t  was a good idea and approved sane 

c le r ic a l support.

The second session was spent expanding the outline into a more 

trad itio n a l proposal with a rationale and a method that included a 

d ra ft o f a  questionnaire. For the th ird  session, several weeks 

la te r ,  the participant agreed to submit the protocol for the chart 

review and the d raft questionnaire.

This was done, and the fourth session was spent polishing the 

format and discussing the mechanics o f beginning the pro ject. She 

agreed to develop a time lin e  and to revise a few items on die 

questionnaire before beginning the p ro jec t. She called the author 

a week la te r  to report that the project would begin the f i r s t  o f 

the following month. Sampling would continue for two months, or 

longer i f  they did not have 30 cases by the end of the second 

month. The f i f th  session was to  be scheduled when die was ready
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Co oialyze die data, and Che worker agreed Co c a ll i f  there were 

any problems.

After two months had passed, the author called to check on Che 

progress of Che p ro ject. The worker had had some d iff ic u lty  in 

obtaining the promised cooperation from a l l  of her colleagues, and 

there was considerable discussion of ways of handling th is  

problem. The author urged her not to give up but to  think of how 

she could complete the project with the cooperation of those 

colleagues who were w illing to partic ipa te . She agreed to pursue 

th is  option. The author called again in two weeks and the 

participan t said die was s t i l l  working a t i t .

When there was no word for several weeks, the author called to 

ask how things had progressed. The worker had collected much of 

the data, but was in the midst of interviewing for a job a t 

another hospital and had postponed work on the pro ject. The 

participant has not finished the project as of the date of th is  

report.

An MSW from the hospital had been interested in developing 

some kind of systemized closing form based on m aterial she had 

seen in a handout a t  a seminar die had attended. When she came 

for her f i r s t  consultation session, she was d issa tis fied  with that 

idea, so the discussion focused on finding out what she rea lly  

wanted to know. She had o rig inally  been thinking about performing 

a time aid ac tiv ity  study to oialyze how she spent her time, but 

had thought tha t would not be worthwhile. The author assured her 

that i t  could be developed into a very in teresting  study o f the
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way social workers a t  the hospital spend th e ir time.

The re s t of the session was spent developing a conceptual 

framework for the a c tiv itie s  she generally performed. She decided 

to use the growings employed by the s ta t is t ic a l  reporting form as 

a guideline, and to contrast the two floors she carried . She 

agreed to do a p re te s t. The author suggested conducting the 

pretest for a week, but the participant thought that a month would 

be be tter because meetings and other tasks could skew the 

re su lts . She took some reference m aterial and agreed to turn in 

her forms for review before s ta rting  the p re test.

She turned them in three days la te r , because she was anxious 

to begin on the following Monday, the f i r s t  of the next month.

The author reviewed the forms and made several changes. The MSW 

returned the revised forms in two days, and was able to begin the 

pretest on schedule.

During the month of the p re te st, the worker mentioned the 

study a t  a section meeting, and two colleagues volunteered to 

partic ipa te  in the study. When she submitted the m aterial to the 

author a t the end of the p re test, she included an expanded outline 

of the design to re f le c t the partic ipation  of two additional 

social workers.

After the author had reviewed the m aterial, she met with the 

social worker to discuss i t .  The next step was to  code and 

tabulate the ac tiv ity  and to transla te  the raw numbers into 

percentages by week or by month. In reviewing the data during the 

second session, i t  became apparent that some definitions had to be



80

made more specific to prevent overlap. The social worker aid the 

author sharpened the defin itions, establishing clear aid exclusive 

categories. When the worker tabulated the time spent on the more 

important functions, she was surprised a t some of the findings.

In the f i r s t  session she had lis ted  seme of her expected resu lts , 

and there was considerable variance between the expected and 

achieved re su lts . She decided not to share the resu lts  of the 

p retest with the other social workers, so that they could 

approach the subject with no preconceived idea of expected 

resu lts .

The participant agreed to rewrite the defin itions, refine the 

protocols, and review the study with the two other participants 

prio r to the next meeting. At the th ird  meeting, we discussed the 

revised m aterial and established the time frame for the fu ll 

implementation. At tha t session there was a lengthy discussion of 

what the worker planned to do with the re su lts . In addition to 

presenting them a t a departmental s ta f f  meeting, the author urged 

the worker to write an a r t ic le  for the Journal of Gerontological 

Social Work. The social worker took several volumes with her for 

review.

The fourth session took place a fte r  the data collection had 

been completed and was devoted to analyzing the m aterial. This 

session focused less on the mechanics than on ways of comparing 

the resu lts  by d ifferen t workers, by d ifferen t un its , and by weeks 

within die month. There was also d iscission of how to  write up 

and present the m aterial.
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The f i f th  session consisted of a se ries of mail and telephone 

consultations while the worker was out on maternity leave. The 

author reviewed and edited several d ra fts , and the participant 

added a b rie f  lite ra tu re  review and expanded the conclusions. 

Several months la te r , the paper was submitted to the Journal of 

Gerontological Social Work.

The participants in Cycle II  seemed to expand th e ir  concept of 

social work practice to include sharing what one learns with other 

professionals in a systematic way. They gained sk il ls  in 

assessing research reports w ritten by others, and same showed 

in terest in beginning research studies to  evaluate questions 

related to th e ir own practice. The consultation sessions seemed 

to help some of the participants to  learn about research by doing 

research-related a c tiv it ie s . This process, which para lle ls  the 

trad itiona l model of social work education, appeared to reduce the 

partic ipan ts ' anxiety and to permit them to take incremental steps 

toward achieving the perspective of c lin ic ia n /sc ie n tis t .
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V. SUtlARY AND CONCLUSIONS

The Rationale

A great deal has been w ritten about the need to increase 

workers' involvement in research a c tiv itie s  J  However, theo rists  

disagree widely about how best to  accomplish th is  ta sk .2

The project described in th is  d isserta tion  was one attempt to 

bridge the gap between research and practice in social work. I t  

consisted of an in-service program that the author designed and 

implemented for members of the social services department in a 

long-term health care fa c il i ty . I ts  purpose was to  involve these 

social service p rac titioners in practice-oriented research.

Offered as additional in-service training during work hours, the 

program combined classroom learning with a practicun consisting of 

a se ries of consultative sessions.

For the purposes of th is  project, research was defined as any 

systematic inquiry into practice. The idea was to  make research 

more accessible to social workers by expanding i t s  defin ition  to 

include a wider range of a c tiv it ie s  than trad itiona l sunnative 

research designs. TWo assumptions were made: f i r s t ,  th a t research 

does not have to be res tric ted  to formal studies alone, and second 

that the p ractitioner could became involved in research 

incrementally. The course attempted to increase practitioner 

in te rest in research-related a c tiv itie s  by helping them take a
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f i r s t  step toward systematic inquiry. They could do th is  by 

reading research m ateria l, counting aid describing c lien t 

populations, or writing abstracts and a rtic le s  for submission to 

professional conferences or journals.

Bruner said that "the best way to create in te rest in the 

subject is  to  render i t  worth knowing."3 By making research 

more accessible aid relevant to a p rac titio n e r 's  day-to-day 

a c t iv i t ie s , the project attempted to increase the involvement of 

progran participants in research. The concept of research 

involvement used here followed that of Kirk, Osmalov, and Fisher, 

who measured social workers' research involvement in three areas: 

production o f research, use of research, and consunptlon of 

research.^ Ihey measured production of research by the nunber 

o f formal research studies conducted, papers w ritten , and/or 

workshops led; use of research by how often social workers 

consulted research studies or practice l ite ra tu re  to help them 

solve d if f ic u lt  social work problems and how often they applied 

the resu lts  of th e ir  reading in th e ir  practice; and consunptlon of 

research by the nunber of a r tic le s  they read, the nunber of 

periodicals to  tfrlch they subscribed, and the nunber of 

professional seminars and workshops they attended.

Among social work educators there appears to  be a growing 

acceptance of the need for empirically based practice; however, 

lin e  p rac titioners and agency adm inistrators are often insure 

about how to implemait research in th e ir work ro le s .5 The 

in-service program described here was an attempt to integrate
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research and practice in one social service work environnent. This 

project o ffers one way of approaching a solution to th is  problem. 

I t  is  not an attempt a t  the solution; i t  is  one approach among 

mmy.

The Project Design

The project was conceived as a model of how research can be 

incorporated into a social work practice se tting . I t  took the form 

of a professional growth seminar designed to improve the 

partic ipan ts ' research in te res ts  and s k i l ls .  The course was in two 

parts: a didactic segment of five 1 1/2-hour sessions on research 

topics and an experiential segment of five individual tu to ria l 

sessions. During the tu to ria l sessions the student and instructor 

worked together on a research project chosen by the student. The 

program was offered a t the workplace so that the department's 

administration could v isib ly  demonstrate i ts  in te rest and support 

for research endeavors.

The program was conceived with three major goals:

o To develop positive a ttitudes toward research

o To involve the participants in research-related a c tiv itie s

o To in te rest them in using systematic evaluation and research 
techniques in th e ir own practice.

The didactic sessions were a combination of lectures on 

research methods, group discussion of the m aterial, and a journal 

du b  in which the participants reviewed and analyzed research 

a r t ic le s .  The sessions began with an overview of the integration 

o f research and practice and die need Cor practitioners to  become 

more involved in research-related a c tiv it ie s . The sessions moved
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incrementally toward more complex research techniques, such as 

single subject designs and program evaluation. Group 

partic ipation  was encouraged In a l l  sessions. The research 

vignettes and possible individual projects were discussed in class 

to  help participants express a practice issue in the form of a 

research-related problem.

The five one-to-one consultations th a t followed the didactic 

sessions emphasized learning by doing. These five consultations 

constituted a practicun that offered the participants an 

opportunity to work with a mentor to complete a research-related 

task.

This design followed from the suggestion of w riters such as 

Hinson, Dailey, and Welch that in the early  stages of moving 

practitioners toward more of a c lin ic ian /sc ien tis t perspective, 

research as a part of practice must be simple and connected to 

c lin ica l a c t iv i t ie s .& Also, Kane an& Fortune suggest that 

practice in research or writing can produce a i in terest in those 

a c tiv itie s  tha t w ill continue.?

The program was conceived as a f i r s t  step toward involving 

c lin icians in research. Gordon, Hinson, and Welch feel that the 

key to  helping practitioners begin to do research is  to use less 

rigorous research methods, focuB on consuming research m aterial, 

and keep the content relevant to the workers' practice. These 

precepts were the basis for the design of the c o u r s e .8 

The Implementation

The course was given twice. The f i r s t  cycle was given in the
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f a l l  of 1983 and the second cycle in the f a l l  of 1984. Before 

implementing die program a second time, the author revised i t  

based on the experiences of the f i r s t  cycle. The curriculun was 

modified to include more opportunity fo r groi^> partic ipa tion . 

Additional a r tic le s  for participants to read and critique were 

also included. Fifteen persons enrolled in the f i r s t  cycle and 

seven in the second cycle. Not a l l  of these 22 individuals 

completed both sections of the course. (See Table 1 in the 

Appendix.)

Eleven of the 22 completed both phases of the course. 

Proportionately fewer individuals dropped out during Cycle II  than 

Cycle I. In the f i r s t  cycle, four participants withdrew during the 

f i r s t  part and one a fte r  completing the five didactic sessions. In 

the second cycle, one individual withdrew a fte r  the five  didactic 

sessions. There were also some differences in the composition of 

the two groups. In Cycle I, two of the five persons who dropped 

out during or a fte r  the f i r s t  part of the course were BSUs and a 

th ird  had a m aster's in an a llied  fie ld  but worked in a BSW 

position. All participants in Cycle II  held m aster's degrees.

There were also differences in the types o f projects chosen by 

the two groups o f partic ipan ts . In Cycle 1 more participants chose 

writing projects and no one chose to design and implement a 

research pro ject. In Cycle II  the majority of the group attempted 

research projects o r wrote grant proposals (see Table 2 in the 

Appendix). Some of the differences may have been due to 

differences between the two groups o f participants — e .g ., there
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were no participants with only bachelor's degrees In Cycle I I . 

Other differences may have been a ttrib u tab le  to the refinements 

made in the model from Cycle I to Cycle I I .

The second group tended to choose more sophisticated projects. 

Although i t  is  not clear why th is  is  so, one might speculate that 

the difference is a ttrib u tab le  a t leas t in part to improvements in 

the curriculum. Cycle II benefited from the experience of Cycle 

I: The author res tric ted  access to  die course so as to  achieve a 

more cohesive group. She also Incorporated more reading, 

especially  o f a r t ic le s , and, with practice, generally improved her 

teaching methods.

The curriculum of both cycles contained basic research 

approaches and methods. Topics included—among others—descriptive 

and followup stud ies, effectiveness outcome/evaluative studies, 

goal attainment scaling, and single subject research. During both 

cycles, the l iv e lie s t  discussions tended to be on those subjects 

th a t related  most closely to the actual practice situations o f the 

partic ipan ts. In particu la r, partic ipan ts were able to help each 

other substan tia lly  in developing th e ir proposed research 

proj e c ts .

During the second cycle, the author gave less emphasis to  the 

lecture  format and encouraged more discussion of ideas. She spent 

a  considerable amount o f time discussing various journal a rtic le s  

in  depth. These included a rtic le s  suggested by partic ipan ts as 

well as by the leader.

In both cycles, the author used two assessment tools: an
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a ttitu d e  index aid a questionnaire to assess the level of the 

partic ipan ts ' research awareness. The la t te r  included vignettes 

th a t were adapted from Tripodi and fysteln  to te s t sophistication 

in research techniques.9 The resu lts  of the a ttitu d e  index aid 

the questionnaire were used to assess the partic ipan ts ' level of 

research awareness and th e ir a b ility  to conceptualize a research 

problem. The vignettes were used in addition as a teaching too l. 

The author reviewed the vignettes in a class session as a didactic 

tool for research conceptualization.

The Major Findings

The project was a formative study tha t focused on helping 

professionals become involved in research. Following a process 

model, i t  is  not experimental but exploratory and descrip tive, and 

any findings have to be viewed as suggestive ra ther than 

d e fin itiv e .

The two cycles o f program implementation were judged to be 

re la tiv e ly  successful. Because of the small nunber of 

partic ipan ts, the re su lts  must be considered suggestive of areas 

for further exploration. Eleven persons completed both phases of 

the course. Of these, several achieved individual successes in 

incorporating research into th e ir practice. There was the 

participan t whose grant proposal obtained the f i r s t  government 

grant in the h o sp ita l 's  h isto ry . She a ttribu ted  her success to  a 

combination o f the course and the support o f the social services 

department. The department benefited from th is  positive outcome, 

and the hospital administrator f e l t  vindicated for h is support o f



90

the pro ject. Indeed, the social services department was one of the

few c lin ica l departments tha t had ever produced any grant

proposals. That worker went on to write other proposals and make 

presentations about the g rs i t  project a t several national 

meetings.

Other successes were less dramatic but no less sa tisfy ing . The 

hospital MSW who presented her project a t  the Council on Social 

Work Education had been out of graduate school for more than 30 

years. In the more than 20 years she had worked a t the hospital 

she had never presented anything a t a national social work 

meeting. Ttao of the four participants who attempted writing

projects had th e ir work accepted, and one of the remaining two is

s t i l l  waiting for an answer. The one participant whose work was 

not accepted has said die w ill rewrite the material and resubmit 

i t .

The participant who did a time and ac tiv ity  study used the 

re su lts  to  help streamline her work load. She presented the 

re su lts  to  her colleagues a t  a departmental section meeting. As a 

re su lt of infomation derived from the study, the group developed 

both a new recording form to reduce time spent on d ic tation  and a 

new system of case load coverage.

Although the worker who did a followup study did not complete 

tha t e ffo r t, the data tha t was collected supported her hypothesis 

th a t social work followup a fte r  discharge reduced hospital 

readknissions. As a re su lt, the department head moved to increase 

s ta f f  to  permit increased social work followup a fte r  discharge for
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The participants from Cycle II  who wrote a grant proposal 

together did not have i t  accepted. However, they have rew ritten 

the project and resubmitted i t  to another funding source.

All these research a c tiv it ie s  had had no precedent a t  the 

hosp ital. The records o f the h o sp ita l's  social services department 

show tha t prio r to th is  p ro ject, no one, except the previous 

d irec to r or assistan t d irector of the department, had ever 

published anything in a professional journal or book.

I t  is  not possible to say i f  the influence of the project w ill 

hold. A followup study would be necessary to assess whether the 

e ffec t on the participants would remain over time, and whether 

participants would continue to engage in research-related 

a c tiv it ie s . FVnrther study would also be necessary to  assess the 

factors tha t influence partic ipan ts ' motivations, and th e ir 

success o r fa ilu re  in the course.

S tarr points out that both hierarchical support for 

professional education and canoitment to the student's educational 

goals are important factors in promoting or inversely inhibiting  

students' completion of projects JO  The one medical center 

social worker who attempted a followup research study had 

considerable d iff ic u lty  in completing the pro ject. She stated that 

lack of a in in is tra tiv e  support and poor colleagial connitment to 

the e ffo rt impeded the data collection . Welch and Caputo have 

w ritten about the importance of agency support for research 

e ffo rts  J1
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Ic Is impossible to distinguish between the effects of the 

project and the e ffects of the department head's in te rest in 

research. Knowles as well as Dane and fystein  s tress tha t adults 

are  more receptive to learning those things th a t are necessary for 

gaining mastery of th e ir  job s i tu a t io n s .^  Participants were 

obviously motivated by the author's presence as department 

d irec to r and the value she accords the integration of research and 

c lin ica l practice. Talbbl sta tes  tha t the mentor serves as a model 

of fu ll functioning in the f i e l d J 3 The author's dual 

perspective as a c lin ic ian  who writes and does research was a 

c lear i f  unstated model for outstanding job performance within the 

department.

Limitations of the Study

The question of how important the presence of a researcher on 

s ta f f  was to  the success of the project cam ot be answered within 

the scope of th is  e ffo r t . I t  is  unclear whether th is  program could 

achieve sim ilar resu lts  in a se tting  where no one on s ta f f  has 

research cap ab ilitie s , so that the course leader would have to be 

brought in from outside. Vfriatever the configuration of the course, 

i t  must be given strong adm inistrative support (e .g ., as an 

in-service training program a t the workplace during work hours) 

to maximize the chances of success. In addition, the consultation 

phase might be more d if f ic u lt  to implement i f  the course leader 

were not a member of the in s titu tio n 's  s ta f f .  For instance, more 

telephone consultation might be needed to reduce travel time, and 

a l l  consultations might have to be scheduled on one day to  reduce
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the coets of the consultant's t in e .

Ihese differences would be like ly  to in te rfere  somewhat with 

the spontaneity of the consultation process. To compensate for the

lack of a research presence in the fa c ili ty , the administration

would probably have to emphasize the solution of workplace 

problems, as well as i t s  ccnnitment to increased worker 

competence. Thus i t  is  en tire ly  possible that fu ll rep licab ility  

of the course might be limited to those situations in which there 

is  a s ta f f  member who has good research s k i l ls .

In a l l  venues, adm inistrative sanction is a most crucial 

factor in ensuring the successful implementation of the model.On 

the other hand, the program is  incomplicated aid the curriculum

can be modified easily  to meet the in terests and sk il ls  o f a

variety  of partic ipan ts.

Finally, the defin ition  of research used here is  very broad. 

The program seems useful for dealing with p ractitioners who are 

unsure or res is tan t to the concept of integrating research and 

practice. I t  addresses th is  problem by using incremental 

approach to becoming involved in research-related a c tiv it ie s . For 

situations in which participants have some research knowledge and 

capability , the curriculum may be too elementary and may lack 

su ffic ien t content about research techniques. However, the content 

of the five seminar sessions can probably be modified to meet the 

needs of more sophisticated student populations.

Implications for Practice

This project has demonstrated that i t  is  possible to in te rest
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clin icians in writing and in other research-related tasks. In ju s t 

one amall-scale social service department, the two ioplanentations 

of the program produced grant proposals, evaluation research, and 

professional a r t ic le s . This was in a department noted for c lin ica l 

excellence but not for i ts  w ritten contributions to professional 

lite ra tu re  or for participation  in other research-related 

a c tiv it ie s .

As has been mentioned above, there is  l i t t l e  disagreement in 

the fie ld  about the need to increase the involvement of social 

work practitioners in research a c t iv i t i e s .^  No doubt many 

kinds of e ffo rts  are needed to bridge the gap between practice and 

research.

Hits program addresses the specific needs of the c lin ic ian  in 

the fie ld  who requires help in beginning to integrate research and 

practice in a social work environment. I t  teaches s k i l ls  by means 

of an incremental approach, using m aterial related to the 

partic ipan ts ' own practice. I ts  combination o f d idactic and 

experiential learning p a ra lle ls  the trad itiona l 

classroom/fieldwork paradlgp that is  used in graduate schools of 

social work. And fin a lly , to  help participants overcome anxiety, 

the project uses a mentor, a one-to-one learning relationship that 

fa c ili ta te s  learning by doing.

This program also helps participants develop s k i l ls  in 

analyzing research a rtic le s  so that they may become more effective 

consuiers of research. Increasing p rac titioners ' reliance on 

o thers ' published work can help these social workers apply new
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methods to  improve th e ir  own practice. For those participants who 

were successful in completing pro jects, the positive reinforcement 

may encourage them to undertake an evaluation of th e ir  own 

practice a t a la te r  date.

While schools of social work address the needs of future 

p rac titioners , th is  program can serve as a model for narrowing the 

gap between research and practice by attempting to address the 

need8 of p rac titioners in the f ie ld . Even fledgling 

c lin ic ia n /sc ie n tis t8 emerging from social work schools w ill need 

support for th e ir research e ffo rts  from colleagues and supervisors 

a t  the workplace in order to implement what they have learned. 

Conclusion

Die overall value of th is  project l ie s  in i t s  demonstration 

tha t an intervention can change workers' a ttitudes toward 

research-related a c tiv it ie s . The p ro jec t's  findings point to the 

usefulness of new approaches to  the problem of integrating 

research and practice, approaches th a t build on the strengths and 

the needs of social workers in the fie ld  who desire continued 

professional education.

The findings also point to the crucial importance of 

adm inistrative support for research a c tiv it ie s . Ada in i s t  r a t  ions 

have a major influence on the educational process in the 

department and in the in s titu tio n . As a re su lt of the two 

implementations of the program presented here, social workers who 

had previously focused th e ir  e ffo rts  solely  on c lin ica l a c tiv it ie s  

devoted some time mid e ffo rt to  research-related a c tiv it ie s . A
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gnxf> of c lin ic ians who had not previously engaged in research 

were able to produce grant proposals, scholarly papers, and 

research studies.

In the se tting  described here, the program produced changes in 

the partic ipan ts ' a ttitudes toward research. However, to 

demonstrate i t s  rep licab ility , i t  would require further testing  in 

other venues.
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T able 1

Com parison o f  Cycle I and Cycle I I  P a r t ic ip a n ts

Completed W ithdrew Did n o t T o ta l
P a r ts  I d u rin g  o r Complete
and I I  a f t e r  Pa r t  I P a r t  I I  ______

Cycle 1 6  5 4 15

Cycle I I  5 1 1 7
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T ab le  2

Types o f  In d iv id u a l  P ro je c ts

G rant R esearch  Program
W ritin g  Development D esign E v a lu a tio n  T o ta l

C ycle 1 3  1 0 2 6

C ycle I I  1 2 2 0 5



T a b le  3

Com parison o f  H o sp ita l and M edical C en ter P a r t ic ip a n ts

Job S i te  Completed W ithdrew Did n o t 
P a r ts  I d u rin g  o r Complete
and I I  a f t e r  P a r t  I P a r t  I I

H o sp ita l

M edical
C enter

T o ta l

16

6
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1. CURRICULUM: CYCLE I

Session One

- An introduction to the series w ill be given beginning with an 

overview of the integration of research and practice.

- Why do research?

o The need for accountability

o The importance of rep lica b ility  and the need to move 

away from practice wisdom. Why reinvent the wheel?

- Why don 't social workers do research? Some can n on -sense 

reasons:

1) Takes too much time.

2) Clients re s is t i t .

3) Some variables c a n 't  be measured.

4) Evaluation doesn 't add anything.

5) Can they suggest any?

- What is  empirical p rac tice /sc ien tific  social work?

o The c lin ic  ian/sc i e n t i s t : one who has

a) a c lear idea of the independent variable,

b) a thorough working knowledge of the c lien t system,

c) an empirical and objective orientation  toward the
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process of intervention,

(d) an a b ili ty  to  put research designs and measurement 

procedures into operation,

(e) an a b ili ty  to functionally use empirical feedback 

th a t is  obtained during intervention, and

(f) an a b ili ty  to evaluate, incorporate, and use the 

research of others.

- Give a b rie f  review of the major proponents of research-based 

practice.

- Give a short bibliography.

- Discuss th e ir  opinion about research. Have any of them 

participated in any research projects? Done any informal 

reviews of th e ir  practice?

- Did taking the p retest questionnaire ra ise  any questions?

Try to  probe for feelings about research.

- A b rie f  assignment for the next week w ill be given. Workers 

w ill be asked to think of questions in th e ir work tha t puzzle 

them or that they would like  to explore. Some examples o f 

potential questions w ill be given, e .g ., how many of your 

patients have actively  involved families? Vhat treatment 

method works best with s lig h tly  confused, passive c lien ts?

Session TVx?

- What is  research? Explore what the group thinks about 

research. Lead the discussion to a review of the 

trad itio n a lly  accepted dichotomy between research and 

p ractice. Rothman says tha t research is  often viewed as
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understanding the world, while the purpose of practice is 

seen as changing the world. Invite comment. Restate the 

position of empirical research.

Ask what questions about th e ir  own practice they would like 

answered.

Move to a discussion of d ifferen t research methods. Provide 

a i explanation of the difference between "academic" 

trad itiona l sum ative research and evaluative research that 

is  formative in nature and provides information/feedback 

to the practitioner as a tool for planning or decision 

making.

Provide an overview of research methods organized around 

three types of studies:

1) Descriptive and exploratory studies

2) Followup research/cllen t sa tisfac tion  studies

3) Effectiveness/outcome/accountability studies. 

Descriptive studies:

These studies can d e ta il pa tien ts ' problens, pa tien ts ' and 

workers' charac teristics , and the a c tiv itie s  o f social 

workers. They are means of exploring the charac teristics of 

the work, the c lie n ts , and the s ta f f .  These studies involve 

categorizing and groining a c tiv it ie s , e .g ., l i s t s  of 

presenting problems, counting the number of men and women, 

developing l i s t s  o f Interventions and growing responses. I t  

is  important for beginning "researchers" to see tha t counting 

can be a kind of research. Also learning that descriptive
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studies are important in hypothesis formulation and that 

finding out what questions to  ask is  a research function. 

Followup research:

C lient sa tisfac tion  studies and followup surveys w ill be 

reviewed. This next kind of study involves question 

formulation followed by questionnaire construction and 

beginning s ta t i s t ic s .  The p a tien t's  or fam ily's point of 

view is  examined. Needs assessment surveys and exploration 

of areas where c lie n t, social worker and in s titu tio n a l 

perspectives are not congruent can be used to enhance the 

quality  o f patien t care and to provide feedback about the 

way services are perceived aid delivered.

A discussion of some basics in questionnaire design w ill 

include:

a) a funnel approach which begins with general questions 

and lead8 to  more specifica lly  detailed ones and

b) an unbrella approach in which a l l  segments o f a subject 

are exhaustively explored.

Telephone and mail questionnaires, th e ir  construction and 

implementation w ill be explored. Suggestions including sample 

introductory le t te r s ,  observations on training volunteer 

and/or paid interviewees and tabulating resu lts  w ill be 

discussed. Some sample questions w ill be d istributed  and 

discussed.

Effectiveness/outcome/evaluative studies:

These summative evaluation s tra teg ies w ill be discussed with
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an eye to making then applicable to the social workers' 

tasks. Questions w ill be ecplored, such as: Did the social 

workers' e ffo rts  make a difference? Did the changes in a 

patien t occur because of the intervention? The issue of the 

difference between showing change and showing the cause and 

e ffect w ill be ecplored. How to measure change w ill be 

b rie fly  discussed, including the use of existing scales. How 

to quantify and form measurable objectives w ill be discussed 

b rie fly .

- A homework assignment of selecting a question they would like

answered and finding a way to  develop tha t question into a 

research protocol for finding out information about tha t 

research question w ill be given. The protocol w ill be due at 

the end of the third session and w ill be discussed in the 

fourth session.

Session Three

- This session w ill explore evaluative methods.

- Begin with how to s ta r t  a project

o When is i t  appropriate to evaluate? 

o th a t needs to  be evaluated? 

o For wham is  evaluation focused? 

o Who should do the evaluation?

These are the questions to  be explored before plunging ahead 

with how to do the research. Bnphasize the importance of 

conceptualization f i r s t .

- After these questions are answered, the researcher decides
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what method would be best. A very popular method now is  

single subject designs. Discuss b rie fly  time series analysis 

and give the basic charac teristics  of single system designs.

1) Specify the problem.

2) Measure the problem—BASELINE D&TA.

3) Do repeated measurement (the heart of single systems 

designs) before, during, and a fte r  intervention.

4) Analyze the data.

Outline evaluation procedure:

1) Describe the expected changes.

2) Select a su itab le measure.

3) Record baseline data.

4) Implement and monitor treatment.

5) Observe changes in c lie n t.

6) Collect followup data.

Data analysis:

Stress the importance of baseline data and repetition  of 

measurement.

Move to a discussion of ways to look a t  the data. F irst 

count, then look for trends in the data. Discuss exploratory 

techniques, look for patterns, o u tlie rs  or measuranents that 

are very d iffe ren t.

Discuss measures of central tendency—mean, median and mode. 

Refer to some basic books.

Discuss weakness of single subject design. However, 

emphasize i t s  f le x ib ili ty  and relevance to current
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a c tiv it ie s .

-  Dicuss problem formulation as a way to  attack problems. Ask 

i f  they have any problems with th e ir asslgrment.

- Su&marlze the various research designs. Discuss the 

differences between formative and sunmatlve evaluations. 

Bnphaslze the importance of conceptualization and the 

re la tiv e  unimportance of s ta t i s t ic s .  Briefly discuss the 

use o f consults, a fte r  the original questions have been 

answered.

Session Four

- Address problem formulation and i ts  p a ra lle l to the 

diagnostic process—the view of practice as a para lle l to the 

process of research. The bulk of the session w ill revolve 

around the research questions they have been considering. As 

a group, approach the questions on a step-by-step basis.

Areas to be explored are :

o Vftiat is  the area of concern? 

o What is  the expected change? 

o How can you measure th is  change? 

o How can you measure the intervention? 

o Vtiat are the goals of the intervention? 

o What would you consider success?

- I f  the design is  a single subject design, ask: What is  the 

variable to be changed? Single case research must manipulate 

only one variable a t a time.

-  This session is  planned as a group working session, designed
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to explore the actual process o f moving from asking a 

question to designing a research pro ject. Discuss the 

difference between obtaining information and determining 

cause and e ffec t. A discussion of qualita tive  versus 

quantitative research w ill follow. Qualitative methods cai 

aid in the discovery of something, while quantitative methods 

can prove something.

-  Each p a rtic ip a n t'8 question w ill be discussed and suggestions 

for implementation given. The discussion w ill focus most on 

learning to se t measurable objectives and on understanding 

the process o f hypothesis formulation.

Session Five

- Address partic ipan ts ' questions.

- Provide a l i s t  of references as sources for further 

exploration.

- Discuss the use of existing measures.

- B riefly discuss r e l ia b i l i ty  and va lid ity .

-  Review the differences between proof-oriented research 

beginning with a hypothesis and discovery-oriented research 

having an objective of hypothesis development.

-  Use the rationale  for the c lin ic ian /sc ien tis t as a basis for 

groip discussion. Ehcourage participation .

- Move to exploring the p o ss ib ilitie s  for research a t the 

hosp ital, exploring in stitu tio n a l constrain ts, ways of

- implementing th e ir questions within the fabric of the 

hosp ital.
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The fina l segment w ill be devoted to oi overview of the 

methods mentioned aid a summation of a l l  the sessions.

Access to the author's research lib rary , consultant services, 

and ed ito ria l and writing assistance w ill be offered to the 

participan ts, to aid them in developing aid implementing 

th e ir ideas for research.

Devote the remaining time to group discussion of individual 

projects.
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2.CIRRICXUM: CYCLE II

Session Che

An introduction to the series w ill be given, beginning with an 

overview of the integration of research and practice.

PURPOSE AND DESCRIPTION OF THE MODEL

The purpose is applying learning to practice in a systematic way 

by offering a range of options to participan ts, fa c ili ta tin g  

integration of research into practice. The aim is to  improve 

service. Participants are free to choose a research application 

related  to th e ir practice.

Social work research is coming of age. Expand on the need to 

know what happens to  c lien ts  a f te r  they receive social work 

services. Standard complaint that practitioners and researchers 

are philosophically Inclined toward d ifferen t ways of knowing is 

no longer enough.

The goal o f the program is to  help participants in the 

expression o f a practice issue in the form of a research problem. 

WHY DO RESEARCH

- The need for accountability: Does what we do count?

- Call for acco in tab ility , c a lls  for increased use of the 

c l ie n t 's  perspective in guaging effectiveness.

- The importance of rep lica b ility  and the need to move away 

from practice wisdom.

- Why reinvent the wheel? Information must be gathered 

system atically about whether c lien ts  who receive social work 

services fee l be tter or function b e tte r a fte r receiving
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services. Jeanne Marsh says Chat "In th e ir day-to-day contact 

with c lie n ts , p rac titioners have the opportinity to acquire 

knowledge and develop perspectives about the nature of social 

problems and u t i l i ty  of various intervention stra teg ies .

Their experience puts them in a valuable position to 

contribute to social work knowledge." This quote sta tes  a 

basic premise of the course. How do they feel about th is? 

Ehcourage group partic ipa tion .

WHAT IS EMPIRICAL PRACTICE/SCIENTIFIC SOCIAL WORK?

- The c lin ic ian /sc len t1st: one who has

a) a c lear idea of the independent variable

b) a thorough working knowledge of the c lien t system and 

i ts  environment

c) an empirical and objective orientation  toward the 

process of intervention

d) an a b ili ty  to put research designs and measurement 

procedures into operation

e) an a b ili ty  to  functionally use empirical feedback tha t 

is  obtained during intervention, and

f) an a b ili ty  to  evaluate, incorporate and use the 

research of o thers.

-  According to w riters in die fie ld  research is  generally 

ignored as a basis for decision making, most social workers 

relying on consultation, coordination and consensus involving 

others in th e ir  organizations, e .g ., peer support. What do 

they think?
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The c lin ica l research model of practice: The c lin ic ian / 

researcher:

1) uses with h is or her c lien ts  the practice, methods, and 

techniques th a t are  known empirically to be the most 

e ffective

2) continuously and rigorously evaluates h is or her own 

practice

3) participates in the discovery, tes tin g , and reporting 

of more effective ways of helping c lien ts

4) uses untested, unvalidated practice methods and 

techniques cautiously and only with adequate control, 

evaluation and atten tion  to c lie n ts ' rights

5) communicates the resu lts  of h is or her evaluations and 

practice to others

Give a b rie f  review of the major proponents of research- 

based practice.

Give a short bibliography.

Discuss th e ir  opinions about research. Have any of them 

participated in any research projects? Done any informal 

reviews of th e ir  practice? Go around the room and ta lk  about 

what they do and why they took the course.

Did taking the pretest questionnaire ra ise  any questions?

Try to probe for feelings about research.

A b rie f  o ral assignment for next week w ill be given. 

Participants w ill be asked to think of questions they would 

like  to  explore. Some examples of potential questions w ill be



115

given, e .g .: How many of your patients have actively  involved 

families? What treatment method works best with s lig h tly  

confused, passive c lien ts? How can you t e l l  i f  a new 

treatment modality worked with the c lien t you f i r s t  chose 

to try  i t  on?

Session TWo

- What is  research? Explore what they think about research.

Lead the discussion to a review of the trad itiona lly  accepted 

dichotomy between research and practice. Rothman says 

research is  often viewed as understanding the world, vrtille 

the purpose of practice is  seen as changing the world. Invite 

comments. Restate the position of empirical research.

- Ask what questions about th e ir  own practice they would like  

answered.

- Move to a discussion of d ifferen t research methods. Provide 

an explanation of the difference between "academic" 

trad itiona l sunnative research and evaluative research that 

is  formative in nature and provides information/feedback to 

the prac titioner as a tool for planning or decision making.

- Read and critique  a research a r t ic le  in c lass.

- Discuss what to look fo r. Do the tables and tex t match?

Does the information (the data) provided answer the research 

question posed a t the onset of the a rtic le?  What are the 

implications for practice?

- D istribute another a r t ic le  to be read before the next 

session. A rticles should be chosen to re f le c t the
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partic ipan ts ' areas of professional in te res t. Request that 

participants locate in teresting a rtic le s  for the groip to 

review together.

Summative vs. formative evaluation:

o Talk about process studies tha t do not examine the 

e ffec t on the pa tien t. The assumption is  made that good 

practice leads to good (intested) outcomes. By focusing on 

the process of social work, p rac titioners can help to develop 

c r i te r ia  of acceptable practice through peer review-- agree 

on a framework with colleagues, check your own or others. 

Typology of methods—provide a i overview of research methods 

organized around three types of studies:

1) Descriptive and exploratory studies

2) Followup research/clien t sa tisfac tion  studies

3) Effectiveness/outccrae/accountability studies 

Review descrip tive studies:

These studies d e ta il pa tien ts ' problems, pa tien ts ' and 

workers' charac teristics , and the a c tiv itie s  of social 

workers. They are means of exploring the charac teristics of 

the work, the c lien ts  and the s ta f f .  These studies involve 

categorizing and grouping a c tiv itie s , e .g ., l i s t s  of 

presenting problems, counting the number of men and women, 

developing l i s t s  of interventions and grouping responses. I t  

is  important for beginning researchers to  see that counting 

can be a kind of research. Also learning that descriptive 

studies are important in hypothesis formulation and that
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finding out what questions to  ask is  a research function. 

Reiterate that descrip tive studies are the building blocks, 

the beginning information that is  necessary before more 

elaborate research can conmence.

SlftlARY
Descriptive research d e ta ils  the problems of pa tien ts, the 

charac teristics or demographic description of patients and the 

a c tiv itie s  and characteristics of social workers.

1. How to  begin? What to explore?

Brainstorm. Talk to  other social workers. Work on the l i s t .  

P re test. Develop a categorization of the services. Meet and 

ta lk . Do a rough d ra ft.

2. How to do the study?

Describe the population (the c lien ts): age, sex, m arital 

s ta tu s , diagnosis, whatever is  important to the questions 

to be explored. List the problems presented. Report the 

services provided.

3. Counting:

Analyze the resu lts  by counting and grouping. They can put 

each c lien t on a card and look a t  the resu lt from d ifferen t 

points of view. Highlight differences and s im ila ritie s  or 

special problems. They can compare the c lien ts  with the 

lowest and highest responses and look for differences.

Time end a c tiv ity  studies:

Looking a t the ways workers spend th e ir time to analyze the 

amount o f e ffo rt spent on the various aspects of th e ir  jobs.
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This can be useful when a new un it is  formed or a new 

recording system is  introduced. In can help assess 

innovations.

4. Remind students to review the a r t ic le  and be prepared to 

discuss i t  in Session Three.

Session Three

- Begin the session with a review of the homework a r t ic le .

Go around to each of the participants and draw them out.

Ask i f  they thought the a r t ic le  was worthwhile. I f  so, 

ask what they learned and whether they would use th is  

knowledge in th e ir practice. I f  not, ask why they d id n 't 

think i t  was worthwhile. Try to  develop c r i t ic a l  facu ltie s .

- Review descriptive studies. Talk about presentation. Review 

formative and suanative evaluation.

- Why do c lien t sa tisfac tion  or needs assessment? Use in 

planning and to substantiate your effectiveness in treatment. 

Focus of work in d irec t practice is  to  insure tha t the 

c l i e n t '8 needs were met and goals were accomplished. How do 

you assess that? Ask about th e ir  own practice.

- Give participants another typology to  compare to the la s t 

session 's typology organized by research method.

Planning stud ies. Gather data relevant to the design o f new 

programs. Examples are: survey of the a ttitu d es of program 

participan ts; needs assessment for a projected new program. 

Needs Assessment is  a formative kind of evaluation aimed a t 

providing information, feedback for planning services. What
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is  needs assessment? A method which enumerates and describes 

the needs of people liv ing in a community. How you do th is 

can vary:

o Key informant approach 

o Ccxnmnity forvm approach 

o Analysis of existing records 

o Social indicators analysis 

o Field surveys of connunitles or c lien ts  

Monitoring studies describe program effo rts  and the extent to 

which e l ig ib il i ty  requirements are met. Exanples are a study 

of the timeliness of discharge planning or a study of the 

social characteristics of patients admitted to a hospital/SNF 

and comparing these charac teristics to  those of the expected 

users of the service.

Assessment studies consider the effectiveness and efficiency 

of the program, e .g ., followup study of discharged patients 

or a study of the effectiveness of a recruitment and training 

program for volunteers.

Followup stud ies. Client sa tisfac tion  studies and followup 

surveys are reviewed. This kind of study involves question 

formulation followed by questionnaire construction and 

beginning s ta t i s t ic s .  The p a tie n t 's  o r fam ily's point of view 

is  examined. Needs assessment surveys and exploration of 

areas where c lie n t, social worker and in stitu tio n a l 

perspectives are not congruent, can be used to enhance the 

quality  o f patien t care and to provide feedback about the
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way services are perceived and delivered.

Describe one followup study tha t found a majority of 

social workers thought a t  least h a lf  of the patients they 

served wished to discuss personal problems in the interviews, 

while only 8 percent o f the patients reported th is . Explore 

further the importance of c lien t and worker expectations 

being closely aligned and the e ffect dissonance can have on 

treatment. A discussion of same basics in questionnaire 

design w ill include:

a) A funnel approach which begins with general questions 

and leads to  more specifica lly  detailed ones and

b) An umbrella approach in which a l l  segments of a subject 

are exhaustively explored.

Telephone aid mail questionnaires, th e ir  construction and 

implementation w ill be explored. Suggestions including sample 

introductory le t te r s ,  observations on training volunteers 

and/or paid interviewers and tabulating resu lts  w ill be 

discussed. Some sample questionnaires w ill be d istributed  and 

discussed.

Effectiveness/outcome/evaluative studies. These sunmative 

evaluation stra teg ies w ill be discussed b riefly  with an eye 

to making them applicable to the social worker's tasks. 

Questions to discuss b rie fly : Did the social worker's e ffo rts  

make a difference? Did the changes in a patient occur because 

of the intervention? Brief discussion of how to quantify and 

form measurable objectives.
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Session Four

Begin Che discussion with a b rie f  review of descriptive and 

followup stud ies. Then discuss Che difference between change and 

cause and e ffec t. Effectiveness/outcome/evaluative studies examine 

the e ffect of social work intervention. They try  to determine 

success or fa ilu re . Did the changes occur because of the 

intervention? I t  is  important to know f i r s t  what is  being done 

with whom, before i t  is  possible to find out whether i t  works or 

not. Evaluative or outcome studies must be based on or follow 

e a r lie r  descriptive, exploratory studies.

Begin with how to s ta r t  a project:

- When is  i t  appropriate to evaluate?

- What needs to be evaluated?

- On whom is  evaluation focused?

- What preliminary information is  needed?

- Who should do the evaluation?

These are the questions to  be explored before plunging ahead 

with HOW to do the research. Bnphasize the importance of 

conceptualization f i r s t .

Outline evaluation procedure:

- Describe the expected changes.

- Select a suitable measure.

- Record baseline data.

- Implement and monitor treatment.

- Observe changes in the client.

- Collect followup data.
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Then discuss two research methods that have been useful in 

social work research:

- Goal attainment scaling

- Single subject research (time series analysis)

Goal attainment scaling depends on a very precise, specific  goal 

se t jo in tly  by the worker and the patien t through a contract or 

some form of agreement. In general, goal attainment scales are 

based on observable measures of a p a tie n t's  fm ctioning in 

re la tion  to h is/her problems.

This involves agreement on a category for worse than expected 

outcome, expected outcome and b e tte r than expected outcome. These 

categories and measures are established before the beginning of 

the intervention as a part of the contract or the in it ia l  phase of 

the relationship .

Goal attainment scaling is very flex ib le  and adaptable. Because 

of tha t f le x ib ili ty  i t  can be applied in diverse situa tions. 

However, i t  is  quite subjective and very personal and i t  is  

d if f ic u lt  to generalize from one situa tion  to another.

Discuss b rie fly  time series analysis and give the basic 

charac teristics o f single system designs:

- Specify the problem.

- Measure the problem—baseline data.

-  Do repeated measurement before, during and a fte r  

intervention.

- Analyze the data.
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Data analysis: Stress the importance of baseline data and 

repetition  of measuremoit.

-  Move to a discussion of ways to  look a t  the data. F irs t 

count, then look for trends in the data. Discuss 

exploratory techniques, look for patterns, ou tlines, or 

mea8urenent8 tha t are very d iffe ren t.

- Discuss measures of central tendency—mean, median, and 

mode. Refer to some basic books.

- Discuss the weaknesses of the single subject designs. They 

are time consuming. Subject evaluation forces you to  keep 

service constant over time, which can be hard in an action 

se ttin g . Highlight the problem of v a lid ity  of measures, 

change in variables over time. However, emphasize the 

method's f le x ib il i ty  and relevance to current a c tiv i t ie s . 

Ihere is  no need for controls. The c lie n t acts as h is own 

control, which is  p rac tical and eliminates selection 

problems.

- Discuss problem formulation as a way to  attack  problems. 

Ask i f  they have any problems with th e ir  assignment.

- Summarize the various research designs. Discuss the 

differences between formative and sunmative evaluations 

Bophasize the Importance of conceptualization and the 

re la tiv e  unimportance of s ta t i s t ic s .  B riefly discuss use 

of consultants, a f te r  the orig inal questions have been 

answered.
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Se88ion Five

Program evaluation: The la s t  type of research to be discussed 

w ill be touched on only b rie f ly . Evaluation means systematic 

inquiry into the operation of a program, the services i t  delivers, 

and the process of service delivery. The costs of services and the 

description of the population served and the outcomes for program 

participants are outlined.

- Program evaluation seeks to  measure the e ffects of the 

program/intervention on the participants/program recip ien ts.

Many social workers confuse a b e lie f  in program objectives 

with evidence of program effectiveness or efficiency. Ask 

for opinions.

- Program evaluation involves the collection, analysis and 

in terpretation  of data bearing on the achievement o f program 

goals.

- Effectiveness i s ,  for example, a consideration of how 

successful a vocational rehab ilita tion  program has been in 

securing job placements for i ts  tra inees.

- Efficiency is  a concern with costs of achieving these goals 

and is  measured in money, time, s ta f f  resources. Evaluating 

the re la tiv e  costs o f d ifferen t program stra teg ies tha t can 

be used to achieve the same goal.

- E ffort describes the type and quality  o f program a c tiv itie s , 

e .g ., monitoring of time spent.

Why evaluate a program? In general, to  learn from experience in 

a systematic way.
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- To ju s t ify  the program's existence to some authority (the 

source of funds or support).

- To determine the extent to which the program is  meeting i ts  

objective, e .g ., reaching the intended population, producing 

expected changes in program participan ts.

- To improve program performance.

Summation

- Address problem formulation and i ts  p a ra lle l to the 

diagnostic process—the view of practice as para lle l to the 

research process. The bulk of the session w ill revolve around 

the research questions they have been considering. As a 

group, we w ill approach the questions on a step-by-step 

basis. Areas to be explored are:

1) What is  the area of concern?

2) What is  the expected change?

3) How can you measure th is  change?

4) How can you measure the intervention?

5) What are the goals o f the intervention?

6) Vtiat would you consider success?

- I f  the design is  a single subject design, especially ask:

What is  the variable to be changed? Single subject research 

must manipulate only one variable a t a time.

-  This session is planned to be a group working session, 

designed to explore the actual process of moving from a 

question to designing a research pro ject. Discuss the 

difference between obtaining information and determining
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cause and e ffec t. A discussion of qua lita tive  versus 

quantitative research w ill follow. Quantitative method can 

aid in the discovery of something, while qua lita tive  can 

prove something.

A b rie f  annotated bibliography of source m aterials w ill be 

d istributed  and sources for infonnation and assistance w ill 

be g ivei. The use of existing measures and normative data 

w ill be discussed. Discuss comparisons with other populations 

to help o ffse t the weaknesses of using small samples. Discuss 

b rie fly  re l ia b i l i ty  and va lid ity .

The difference between proof-oriented research beginning with 

a hypothesis and discovery-oriented research having an 

objective of hypothesis development w ill be reviewed. Again 

a review of the rationale for the c lin ic ian /sc ien tis t w ill 

be used as a basis for discussion. Also the idea of the 

importance of rep lication  both of your own work and 

replication of other social workers' e ffo rts  w ill be 

re ite ra ted . I t  is  important to try  to rep lica te  methods tha t 

have been successful elsewhere, to te s t  the app licab ility  

with sim ilar patients in a new se tting  and la te r  with 

d ifferen t pa tien ts . This is  an incremental approach to 

knowledge formulation.

The discussion w ill move to exploring the p o ss ib ilitie s  

for research a t  th e ir workplace, exploring in s titu tio n a l 

constrain ts, ways to implement th e ir questions within the 

fabric of th e ir  se tting .
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The fina l segment w ill be devoted to an overview of the 

methods mentioned aid a sunmation of a l l  the sessions.

Each partic ipan t'8  question w ill be discussed and 

suggestions for implementation given. The discussion w ill 

focus most on learning to se t measurable objectives and 

on understanding the process of hypothesis formulation.

Access to the author's research library, consultant services 

and editorial aid writing assistance will be offered to the 

participants, to aid them in developing and implementing 

their ideas for research.
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APPENDIX C

1. PARTICIPANT QUESTIOWAIRE 

W V M E  DATE

PROFESSION__________________________ HIGHEST DEGREE OBTAINED

YEAR OBTAINED _____

1. Have you participated in any formal research studies since you 
completed your la s t academic degree?

yes______  no_______  I f  yes, how many___________________

2. Have you w ritten any papers for professional journals since you
le f t  school?

yes______  no______

3. Have you conducted m y seminars or workshops since you le f t  
school?

yes______  no_______ If  yes, how many in the la s t  year7____

PLEASE RESPOND TO THE FOLLOWING STATEMENTS:

A. How often do you consult research studies or practice 
l ite ra tu re  to aid in solving d if f ic u lt  problems in your 
practice?

a) a l l  of the time
b) most of the time
c) some of the time
d) seldom
e) hardly ever
f) none of the time

5. How often in your practice do you use the knowledge you
gained from reading research material or practice literature?

a) a l l  of the time
b) most of the time
c) some of the time
d) seldom
e) hardly ever
f) none of the time
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6. To how many professional journals do you subscribe?__________

7. How maiy professional seminars or workshops have you attended

in the la s t  year?______

8. How many a r tic le s  do you estimate you read la s t month?_______

9. Have you taken any courses in research or s ta t is t ic s  since you

le f t  school? yes______  no______
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The following are six  hypothetical illu s tra tio n s  o f problem 
situa tions. Please read them end to the best of your a b ility  
describe a research strategy that addresses each problem. There 
are no righ t or wrong answers. These situations are  designed to 
help you begin to formulate evaluation questions and s tra teg ie s .

I llu s tra tio n  #1

A small family service agency which attempts to  promote 
healthy family functioning provides m arital counseling and child 
management services. There are five d irec t service social workers 
on s t a f f , one of whom has primary responsib ility  for intake 
interviewing. The other four social workers also do intake 
interviewing, but on a much more lim ited basis.

This agency, though small, has mmy re fe rra ls  for service as 
well as d irec t applicants. Line social workers and the agency's 
adm inistrator would like to manage the intake function more 
e ffic ie n tly  and generate some s ta t i s t ic s  about the applicants, 
th e ir  problems, th e ir  sources o f re fe rra l , e tc . This information 
would be useful for future planning.

I l lu s tra tio n  #2

A c lin ic ian  employed by the student counseling division of a 
university  spends most of h is/her time working with yoixig adults 
who are having d if f ic u ltie s  with interpersonal adjustment. Basing 
much o f h is/her diagnostic decision making on ro le  theory, s/he is 
interested in developing an e ff ic ie n t and systematic procedure for 
assessing relationships between service applicants and 
"sign ifican t others" in th e ir  environment.
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I llu s tra tio n  #3

Ttoo school social workers, working in elementary school 
se ttin g s, frequently receive re fe rra ls  from teachers o f children 
who are described as "trouble makers," "immature," "disruptive," 
end die lik e . Over time, experience reveals tha t the teachers have 
a d if f ic u lt  time being specific about the behaviors to  which these 
labels refe r and die frequency of these behaviors. At times, the 
social workers suspect tha t some children are being scapegoated by 
some teachers for reasons other than those reported and tha t these 
ch ild ren 's behaviors are not that d ifferen t from the behaviors of 
th e ir  classmates.

I llu s tra tio n  #4

A supervisor o f a  student unit in a caramnlty mental health 
center discovers th a t one of her four students was having 
d iffic u lty  getting c lien ts  to return for service a f te r  the f i r s t  
two interviews. The c lin ic  was located in a public housing project 
and served a low-income c lien te le . The program offered short-term 
supportive treatment accompanied by assistance with money 
management, medical, employment re fe rra ls , and the lik e . In 
supervisory conferences the student appears in te llig en t and 
perceptive and seems to accept instruction readily.
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I l lu s tra tio n  #5

A coununlty mental health worker has decided to conduct a 
followup survey o f c lien ts  s/he has treated  during the past year. 
Of the 200 c lien ts  seen, most were treated  for problems defined as 
anxiety, depression, and/or situational reactions.

I llu s tra tio n  #6

A school social worker would like  to try  a group treatment 
approach with school phobic children. S/he iden tifies ten children 
between the ages of eight and ten who have consistently  poor 
attendance records, no serious medical or learning problems and 
viwse parents have indicated that th e ir  children are fearfu l of 
caning to school, complain of frequent headaches, stomach aches, 
and so on.



1
2.ATTITUDE INDEX

Please answer each question. C ircle the answer tha t most nearly 
corresponds to your feelings.

QUESTIONS ANSWERS

1. Research is  not particu la rly  STRONGLY AGREE

useful to the p rac titioner

engaged in d irec t services.
STRONGLY DISAGREE

In general, I am not persuaded that 

sc ien tif ic  research is  very useful 

in generating practice knowledge.

STRONGLY AGREE 

STRONGLY DISAGREE

Research should be the most 

essen tia l component o f policy 

and program development.

STRONGLY AGREE 

STRONGLY DISAGREE

Practice should be more science 

than a r t .

STRONGLY AGREE 

STRONGLY DISAGREE

Workers should u t i l iz e  more research 

findings than they now use.

STRONGLY AGREE 

STRONGLY DISAGREE

33

1
2
3
4
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1
2
3
4
5
6

1
2
3
4
5
6

1
2
3
4
5
6

1
2
3
4
5
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