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Abstract

THE MORAL DECISION-MAKING PROCESSES OF COLLEGE STUDENTS

by

Mark S ilverm an 

A dviser: P ro fe s so r  Bernard Seidenberg

This study  examined c o n f l i c t  r e s o lu t io n  p ro cesses  among c o lle g e  

s tu d e n ts . The d i s t i n c t io n  was made between p ro cesses  a sso c ia te d  w ith  

in te rn a liz e d  s o c ie ta l  r u le s  ( ’' t r a d i t i o n i s t " )  and th o se  which invo lve  

ev a lu a tio n  and r e a c t io n  t o  th e  c h a r a c t e r i s t i c s  o f  a  g iven  s i tu a t io n  

( " s i t u a t i o n i s t " ) .  Values were a ls o  co n sid e red  ( "conven tional"  v s .  "non- 

c o n v e n tio n a l" ) . I t  was h y p o th esize d  t h a t  p ro c e s s ,  v a lu e s  and th e  p ro -  

cess-v a lu e  in te r a c t io n  were a  fu n c tio n  o f  c o lle g e  c l a s s .  Four hundred 

f i f t y  I th a c a  C ollege u n d e rg rad u a te s  were g iven  th e  Seidenberg C o n flic t  

Q u estio n n a ire , th e  C hurch-Insko Value S c a le ,  and a  background q u es tio n ­

n a ir e .  R esu lts  in d ic a te d  th a t  m ost s tu d e n ts ,  r e g a rd le s s  o f  school c l a s s ,  

u t i l i z e d  s i t u a t i o n i s t  p ro c e sse s  and had co n v en tio n a l v a lu e s . These r e ­

s u l t s  were in te rp r e te d  in  term s o f  th e  e f f e c t s  o f  a n t ic ip a to ry  s o c i a l i ­

z a tio n  and s tu d e n t c u l tu r e .



ACKNOWLEDGMENTS

I  vou ld  l i k e  to  th an k  th e  p eo p le  vho h e lp ed  me in  d e s ig n in g , 

execu ting  and re p o r tin g  t h i s  s tu d y .

F i r s t ,  I  vould l i k e  t o  th an k  B ernard S eidenberg  f o r  p ro v id in g  

th e  game p la n . He managed to  s u p e rv is e ,  c r i t i c i z e ,  and encourage me 

w ith  h is  w i t ,  i n t e l l ig e n c e ,  and humor.

I  vould  a ls o  l i k e  t o  th an k  Joseph  Church and W illiam  Oakes f o r  

t h e i r  a s s is ta n c e  as members o f  my D is s e r ta t io n  Committee.

I  am g r a te f u l  t o  th o se  I th a c a  C ollege s tu d e n ts  who p a r t ic ip a te d  

in  t h i s  s tu d y . T he ir candid  s ta te m e n ts  a re  th e  b a s is  f o r  th e  m oral 

c o n f l ic t  m a te r ia l .  I  vou ld  e s p e c ia l ly  l i k e  t o  th an k  th o se  vho v o lu n ­

te e r e d  t o  be in te rv iew ed .

This p ro je c t  vould  n o t have been p o s s ib le  w ith o u t th e  a id  o f  

th e  I th a c a  C ollege f a c u l ty  who allow ed me to  e n te r  t h e i r  c la s s e s  to  

a d m in is te r  q u e s tio n n a ire s . T his was g r e a t ly  a p p re c ia te d .

M arjo rie  Sugarman and M eredith  Brown p a r t ic ip a te d  in  t h i s  s tudy  

as co d ers . T he ir work was in d is p e n s ib le .  In  a d d i t io n ,  M eredith  Brown 

helped  in  many o f th e  sm all b u t n e c e ssa ry  ta s k s  t h a t  b rought a  mass 

o f raw d a ta  in to  manageable shape.

The f i r s t  d r a f t  o f  t h i s  d i s s e r t a t i o n  was ty p ed  by M arilyn 

S g recci and L inda Keeney. I  a p p re c ia te  t h e i r  p a tie n c e  and s k i l l .

Dorothy Owens ty p ed  th e  f i n a l  v e rs io n  o f t h i s  s tu d y . Her con­

g e n ia l  h e lp  was a  g re a t s e rv ic e  to  me.

F in a l ly ,  D eird re  S ilverm an gave me h e r s k i l l ,  s u p p o r t ,  and love 

th roughou t t h i s  p r o je c t .

iii



TABLE OF CONTENTS
Page

ACKNOWLEDGMENTS ..........................................................................................................  i i i

CHAPTER I .......................................................................................................................... 1

CHAPTER I I ........................................................................................................................ 12

CHAPTER I I I .....................................................................................................................  19

CHAPTER IV ........................................................................................................................ hh

APPENDIX
Appendix A ..........................................................................................................  63
Appendix B ..........................................................................................................  67
Appendix C ..........................................................................................................  80
Appendix D ....................................................................................  . . . . .  82
Appendix E  ...........................................................................  8U
Appendix F ..........................    86
Appendix G ..........................................................................................................  88

BIBLIOGRAPHY ............................................................................................................... 89

iv



LIST OF TABLES

T ables Page
1 . An A nalysis  o f  B eh av io ra l R ules D iscussed fo r

Each C ollege C l a s s ....................................................................................  20

2 . The Area o f  M oral C o n f lic ts  Expressed  fo r  Each
College C l a s s .............................................................................................  21

3 . Mean P rocess  S core fo r  Each C ollege C l a s s ....................................  23

U. The K ru sk a l-W allis  T est f o r  Four C lass G r o u p s ...........................  2b

5. The K ru sk a l-W allis  T est f o r  F ive  C lass  G r o u p s ...........................  25

6. The K ru sk a l-W allis  T est f o r  Lower and Upper
F resh m en ........................................................................................................... 26

7 . The K ru sk a l-W allis  T est f o r  F ive Residence
G ro u p s ...............................................................................................................  28

8. Value O r ie n ta t io n  a s  R e la ted  to  P ro cess  Scores ............................  30

9. Value O r ie n ta tio n  a s  R e la ted  t o  P rocess Scores
fo r  Lover F re sh m e n ....................................................................................  31

10. Value O r ie n ta t io n  as R e la ted  to  P rocess  Scores
fo r  Upper Freshmen . . . . . . .  .....................................................  32

11. Value O r ie n ta tio n  as R e la ted  t o  P rocess  Scores
fo r  S op h o m o res.............................................................................................  33

12. Value O r ie n ta t io n  as R e la ted  t o  P rocess Scores
f o r  J u n i o r s .................................................................................................. 3b

13. Value O r ie n ta t io n  as R e la ted  t o  P rocess  Scores
fo r  S e n i o r s .................................................................................................. 35

lU . Value O r ie n ta tio n  fo r  F ive C lass G r o u p s ........................................ 36

15. G eneral Im portance as R ela ted  t o  P rocess Scores ......................  38

16. How Upset as R e la ted  t o  P ro cess  S c o r e s ............................................  39

17. D if f ic u l ty  as R e la ted  t o  P ro cess  S c o r e s ........................................  Ho

18. S a t is f a c t io n  as  R e la ted  t o  P r o c e s s .....................................................  Hi

v



CHAPTER I

Work in  th e  a re a  o f  m oral b eh av io r has focused  on th e  m oral de­

velopment o f  c h ild re n  in  th re e  g e n e ra l c o n te x ts .  The occurrence and o r i ­

g in  o f  r e s i s ta n c e  to  te m p ta tio n  has been examined as  th e  p rim ary  o v e rt 

m a n ife s ta tio n  o f  m oral in te r n a l iz a t io n  (H artshorne and May, 1928-30; 

G rin d e r, 1962; Rau, 1963; B urton , Maccoby and A llin sm ith , 1961). P o s t­

tra n s g re s s io n  g u i l t  f e e l in g s  have been s tu d ie d  in  o rd e r  to  id e n t i f y  th e  

em otional component o f  m o ra lity  (A ro n freed , 1961; R au, 1963) .  F in a l ly ,  

re se a rc h  d e a lin g  w ith  th e  c o g n itiv e  a sp e c t o f  m oral b eh av io r has le d  to  

d e s c r ip t io n s  o f developm ental changes in  judgm ental p ro ce sse s  (P ia g e t,  

19^8; K ohlberg, 1963).

Kohlberg (1963) in d ic a te s  th a t  th e s e  th re e  p e rsp e c tiv e s  r e s t  on 

th e  d e f in i t io n  o f  m o ra li ty  o r conscience as in te r n a l iz e d  s o c ie ta l  ru le s  

o r  " i n t r i n s i c a l l y  m o tiv a ted  co n fo rm ity ."  T his d e f in i t io n  o f  th e  concept 

im p lies  t h a t ,  i f  p ro p e rly  s o c ia l iz e d ,  a  g iven  in d iv id u a l  i s  p red isposed  

t o  behave in  accordance w ith  th e se  r u le s .  R e s is ta n c e  t o  te m p ta tio n , 

p o s t- tra n s g re s s io n  g u i l t ,  and m oral judgment r e s u l t  from t h i s  in f lu e n c e . 

S tu d ies  o f  "m oral c h a ra c te r"  (H artshorne and May, 1928-30; Peck and 

H av ig h u rst, I960 ; B u rto n , 1963) a re  an a ttem p t to  d isc o v e r  t r a i t  ch arac­

t e r i s t i c s  r e la te d  to  m oral i n t e r n a l i z a t io n .

The p rev ious re se a rc h  in  t h i s  a re a  assumes th e  e x is te n c e  o f  

" t r a d i t i o n i s t "  p ro c e sse s . T r a d i t io n is t  p ro cesses  can be d e fin ed  as  

th o se  c o g n itiv e  p ro cesse s  a s so c ia te d  w ith  in te r n a l iz e d  s o c ie ta l  r u le s .
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In  m oral c o n te x ts , th ey  d i r e c t  covert and o v e r t b e h a v io r  in  a  manner 

c o n s is te n t w ith  con v en tio n al wisdom. I f  t r a d i t i o n i s t  p ro c e sse s  a re  

o p e ra t iv e ,  th en  an in d iv id u a l 's  moral b eh a v io r  i s  governed  by th e  

s o c ie ty 's  r u le s  o r v a lu e s . At younger a g e s ,  th e se  p ro c e s s e s  enab le  th e  

in d iv id u a l t o  re so lv e  c o n f l ic ts  in  a c o n s is t e n t , e f f i c i e n t  and s a t i s f y ­

ing  manner. The in f lu e n c e  o f th e se  p ro c e sse s  i s  i d e n t i f i a b l e  in  v e rb a l  

re fe re n c e s  t o  s p e c if ic  p a re n ta l  adm onitions, le g a l  p r o h ib i t i o n s , r e l i ­

g ious d o c t r in e ,  s c h o la s t ic  p rocedures, o r  s im ila r  r u l e s .

While an approach emphasizing t r a d i t i o n i s t  p ro c e s s e s  has proven 

adequate f o r  th e  study  o f  th e  e f fe c ts  o f  ch ildhood  t r a i n i n g  and e n v iro n ­

ment on m oral developm ent, th e se  p ro cesses  may n o t be th e  prim ary d e ­

te rm in an t o f  a d u lt m oral b ehav io r. The m ile s  and v a lu e s  in te r n a l iz e d  

du rin g  childhood can s t i l l  e x e r t some p r e s s u re ,  b u t such  in f lu e n c e  may 

p rov ide  a  background fo r  newly s a l ie n t  p ro c e s s e s . A d u lts  ten d  to  ex ­

h i b i t  g r e a te r  co g n itiv e -em o tio n a l com plexity  than  c h i ld r e n .  O vert r e ­

sponses a re  h ig h ly  d i f f e r e n t ia te d .  The in d iv id u a l  r e a c t s  t o  a s h i f t i n g ,  

changing environm ent. His d i f f e r e n t  r o le s  n e c e s s i t a t e  a c t iv e  re sp o n se  

to  s o c ia l  s i tu a t io n s  (Goffman, 1959). New m oral p ro c e s s e s  develop .

These w i l l  be c a l le d  " s i tu a t io n i s t "  p ro c e sse s .

The development o f  s i tu a t io n i s t  p ro c e sse s  i s  p a r t  o f  th e  c o g n itiv e  

growth which occurs when th e  in d iv id u a l b eg in s  t o  assume a d u lt r o l e s .  The 

assum ption o f  th e se  r o le s  co inc ides w ith  en tran ce  in to  a  complex s o c ia l  

w orld . P re v io u s ly  le a rn e d  r u le s  fo r  th e  r e s o lu t io n  o f  sim ple c o n f l ic t s  

may prove t o  be in ad eq u a te . S i tu a t io n is t  p ro ce sse s  en a b le  th e  in d iv id u a l 

to  re so lv e  m oral c o n f l ic ts  by ev a lu a tin g  th e  g iven  s i t u a t i o n  and a d ju s t ­

in g  h is  b ehav io r in  accordance w ith  h is  e v a lu a t io n . I mme d ia te  needs of
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s e l f  o r  o th e r  and co g n itiv e -em o tio n a l o r  m a te r ia l  consequences d e t e r ­

mine th e s e  e v a lu a tio n s . F le tc h e r  (1966) has la b e le d  such an approach 

" th e  new m o r a l i ty . " The goal o f  t h i s  re se a rc h  i s  t o  s tu d y  th e  emergence 

o f  s i t u a t i o n i s t  p ro cesses  and to  co n sid e r th e  r e la t io n s h ip  between m oral 

dec is io n -m ak in g  p ro cesses  and th e  va lue  background.

An a p p ro p ria te  tim e to  s tudy  th e  d is t in c t io n  between t r a d i t i o n -  

i s t  and s i t u a t i o n i s t  p ro cesses  i s  during  th e  t r a n s i t i o n  from ch ildhood  

r o le s  t o  a d u lt  r o le s .  While such an id e n t i f i a b le  p o in t in  an in d iv i ­

d u a l 's  l i f e  h is to r y  does no t e x i s t ,  th e  study  o f m oral c o n f l ic t s  d u rin g  

l a t e  ad o lescen ce  can shed l i g h t  on th e  problem.

S o c ie ta l  ru le s  a re  re in fo rc e d  by th e  c h i ld 's  p a r e n ts ,  -church , 

p rim ary  and secondary sch o o l. The in d iv id u a l i s  tau g h t t o  id e n t i f y  

"b ad ,"  "im m oral," and " u n e th ic a l"  a c ts .  He le a rn s  to  av o id  th e  p e r f o r ­

mance o f  th e s e  a c ts .  I f  he does commit such an a c t ,  th e n  he i s  expected  

t o  ex p e rie n ce  g u i l t  f e e l in g s  fo llo w in g  h is  t r a n s g re s s io n . The t r a n s ­

m iss io n  o f  th e se  r u le s  i s  p a r t  o f th e  education  o f each new g e n e ra tio n . 

They a re  u s u a lly  th e  b a s is  f o r  m oral t r a in in g ,  even where p a re n ts  do no t 

behave in  term s o f th e s e  r u le s .  Such norms a re  m ain ta in ed  by a s s o c i a t ­

ing  w ith  p e e rs  who a re  su b je c t to  s im ila r  s o c ia liz in g  a g e n ts . The c h ild  

and th e  e a r ly  ad o lescen t have a  conception  o f t h e i r  environm ent con­

ta in in g  c le a r  p o in ts  o f  re fe re n c e . When a  moral c o n f l ic t  a r i s e s ,  th e r e  

a re  r e l a t i v e l y  few " c o r re c t"  r e s o lu t io n  p o s s i b i l i t i e s .  P a re n ts ,  t e a c h e r s ,  

r e l ig io u s  l e a d e r s ,  th e  mass m edia and s im ila r  a u th o r i t i e s  d e f in e  th e  

n a tu re  o f  r e s o lu t io n .  When does such in flu en c e  d im in ish?

In  t h i s  so c ie ty  such change can occur as a  r e s u l t  o f  ev en ts  which 

d i f f e r  s ig n i f i c a n t ly  from th e  in d iv id u a l 's  p rev ious ex p e r ie n c e s . The
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end o f  sch o o lin g  and th e  assum ption o f  w o rk -re la te d  r o le s  i s  one such 

ev en t. Hughes (1959) has d e sc rib e d  th e  p sy ch o lo g ica l and s o c ia l  changes 

th a t  occu r a t  t h i s  t im e . For many m a les , en tran c e  in to  th e  armed fo rc e s  

i s  th e  f i r s t  im p o rtan t a l t e r a t io n  in  t h e i r  l i v e s .  S to u f fe r ,  e t  a l . (19^9) 

have s tu d ie d  army s o c ia l i z a t io n  in  d e t a i l .  M igration  to  a c i t y  i s  

ano ther even t t h a t  can e f f e c t  change in  b eh av io r . Liebow (1967) has ex ­

amined th e  in f lu e n c e  o f  c i t y  l i f e  on Negroes fo llo w in g  m ig ra tio n  from a 

r u r a l  environm ent. In  th e  case  o f m iddle c la s s  a d o le sc e n ts , a  s i g n i f i ­

can t change in  th e  s o c ia l i z a t io n  p rocess  may occur when th e  in d iv id u a l 

leav es  h i s  ch ildhood  environm ent to  e n te r  a  c o lle g e  s e t t in g  (G oldsen , 

e t  a l . , i 960) .  Course w ork, i n s t r u c to r s ,  non-academic a c t i v i t i e s  and 

dorm ito ry  l i f e  a l l  a c t  on an in d iv id u a l (LeVine, 1966) .  R ec en tly , th e  

im portance o f  s tu d e n t su b c u ltu re  has been d e sc rib e d  (W allace, 1966; 

G o t t l ie b ,  1965; C lark  and Trow, 1966) .  This in v e s t ig a t io n  w i l l  co n s id e r 

t h i s  l a s t  example in  d e t a i l .

The M oral C o n f lic t  B ehavior o f 
C ollege S tu d en ts

The p o s i t io n  o u tl in e d  above im p lies  t h a t  th e  m oral d e c is io n ­

making p ro c e sse s  o f e n te r in g  freshm en a re  r e l a t iv e ly  t r a d i t i o n i s t .  A 

v a r ie ty  o f e x p e r ie n c e s , in  th e  absence o f  d i r e c t  p a re n ta l  s u p e rv is io n , 

p erm it th e  s tu d e n t t o  develop im m ediate, contemporaneous p a t te r n s  f o r  

d e a lin g  w ith  m oral c o n f l i c t .  Problems r e la t e d  to  freedom , independence, 

autonomy, sp o n ta n e ity  and p e rso n a l ex p ress io n  o f te n  become s a l i e n t .  He 

b eg in s  to  e v a lu a te  th e  g iv en  s i tu a t io n  in  determ in ing  r e s o lu t io n s .  Con­

tin u e d  dependence on " o ld 11 a u th o r i t i e s  in  new s i tu a t io n s  can le a d  t o  

r id i c u l e  from p ee rs  and p e rso n a l u nhapp iness. The d e n s ity  and d iv e r s i ty



of a l te r n a t iv e s  in  th e  in d iv id u a l 's  "d e c is io n  space" n e c e s s i ta te  th e  de­

velopment o f s i t u a t i o n i s t  p ro c e s s e s .  For many s tu d e n ts ,  t h i s  change in  

re so lu tio n  p ro cesses  i s  a  f u n c t io n a l  req u irem en t o f  t h e i r  r o le  in  a 

co lleg e  environm ent.

In  o rd e r t o  id e n t i f y  a  s h i f t  from t r a d i t i o n i s t  to  s i t u a t io n i s t  

p rocesses among c o lle g e  s tu d e n ts ,  i t  i s  n ec e ssa ry  t o  s tu d y  th e  c o n f l ic t  

behavior o f  s tu d e n ts  in  each  o f  th e  fo u r  c o lle g e  y e a r s .  E n te rin g  f re s h ­

men should ten d  to  u t i l i z e  t r a d i t i o n i s t  p ro c e s s e s , v h i le  sophomores, 

ju n io rs  and s e n io rs  should  e x h ib i t  an  in c re a s in g  r e l ia n c e  on s i tu a t io n ­

i s t  p rocesses in  re s o lv in g  c o n f l i c t .

T his p o s i t io n  i s  summarized in  th e  fo llo w in g  h y p o th e s is :

Hyp. 1 : The m oral c o n f l i c t  r e s o lu t io n s  o f  e n te r in g  freshmen

w i l l  be de term ined  by t r a d i t i o n i s t  p ro c e s s e s ,  w h ile  

th e  m oral c o n f l i c t  r e s o lu t io n s  o f  sophomores, ju n io rs  

and s e n io rs  w i l l  be in c r e a s in g ly  determ ined  by 

s i t u a t i o n i s t  p ro c e s s e s .

The d i f f e r e n t i a l  s u rv iv a l  r a t e  o f  each c o lle g e  c la s s  makes i t  

d i f f i c u l t  t o  a t t r i b u t e  c la s s  d i f f e r e n c e s  in  m oral p ro cesses  t o  th e  in ­

fluence  o f  c o lle g e . I t  may be th a t  in d iv id u a ls  who use  s i t u a t i o n i s t  p ro ­

cesses do b e t t e r  academic work th a n  th o se  who use  t r a d i t i o n i s t  p ro cesses . 

They would be more l i k e ly  t o  c o n tin u e  beyond th e  freshm an y e a r . In  

o rd er to  c la r i f y  t h i s  i s s u e ,  th e  m o ra l c o n f l ic t  b eh av io r o f freshmen can 

be s tu d ied  more c a r e f u l ly .  E n te r in g  freshm en should  e x h ib i t  t r a d i t i o n i s t  

p ro cesses . Upper freshm en ( s tu d e n ts  in  t h e i r  second sem ester o f  co lleg e ) 

should te n d  to  u se  s i t u a t i o n i s t  p ro c e sse s  in  re so lv in g  c o n f l ic t s .
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T his view i s  expressed  in  th e  fo llo w in g  h y p o th e s is :

Hyp. 2 : The m oral c o n f l ic t  r e s o lu t io n s  o f  e n te r in g  freshmen

w i l l  he determ ined hy t r a d i t i o n i s t  p ro c e s s e s ,  w hile 

th e  moral c o n f l ic t  r e s o lu t io n s  o f  u pper freshm en w i l l  

he more determ ined hy s i t u a t i o n i s t  p ro c e s s e s .

In d iv id u a l d iffe re n c e s  ( e . g . ,  p h y s ic a l  c h a r a c t e r i s t i c s ,  a  p a r t ic u la r  

academic i n t e r e s t ,  group m em berships), en v iro n m en ta l f a c to r s  ( e . g . ,  an 

a ll-m a le  o r  a l l- fe m a le  s tu d en t hody , p ro x im ity  t o  o th e r  s c h o o ls , geo­

g rap h ic  lo c a t io n )  and no n -co lleg e  f a c to r s  ( e . g . ,  o u ts id e  f r ie n d s h ip s ,  

fa m ily , r e l i g i o n ) ,  a l l  m ediate t h i s  change. Some s tu d e n ts  a re  r e l a t iv e ly  

untouched hy co lle g e  heyond t h e i r  s p e c i f ic  co u rse  work (D. S ilverm an,

1968).

T his v a r ie d  impact o f th e  academic environm ent can determ ine 

th e  occurrence o r  absence o f  changes in  m oral p ro c e s s e s .  Newcomb's 

(19^3) study  p rov ides same evidence fo r  t h i s .  He found th a t  s tu d en ts  

who developed " l ib e ra l"  a t t i tu d e s  were c h a ra c te r iz e d  hy independence 

from t h e i r  p a re n ts  and m o d if ia h i l i ty  o f  g o a l - d ir e c te d  b eh av io r a t  c o l­

le g e .  These t r a i t s  a re  s im ila r  t o  th o se  c o n s id e red  n e c e ssa ry  f o r  th e  

developm ent o f s i t u a t i o n i s t  p ro ce sse s . Newcomb a ls o  found th a t  "conser­

v a t iv e "  s tu d e n ts  ex h ib ite d  g re a te r  dependence on p a r e n ta l  a u th o r ity .

T h is c h a r a c te r i s t i c  i s  considered  n e ce ssa ry  f o r  th e  m aintenance o f t r a ­

d i t i o n i s t  p ro cesse s .

In  o rd e r to  examine th i s  v a r i a b i l i t y ,  i t  seems a p p ro p ria te  to  

s e le c t  one i l l u s t r a t i v e  v a r ia b le  f o r  s tu d y . A b a s ic  f a c to r  r e la te d  to  

th e  in flu e n c e  o f  co lle g e  i s  r e s id e n t i a l  env ironm ent. The person  who i s  

a t  th e  c o lleg e  fo r  p a r t  o f  the  d a y , r e tu rn in g  t o  h i s  p a r e n t 's  home a f t e r
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s c h o o l, i s  n o t t o t a l l y  immersed in  th e  atm osphere o f th e  c o l le g e .  Many 

a s p e c ts  o f h i s  l i f e  ( e . g . ,  cu rfew , d r e s s ,  f r ie n d s h ip s ,  s tu d y  h a b i t s )  

can be d i r e c t ly  su p e rv ised  by h is  p a re n ts .  I t  can be argued  t h a t  such 

an in d iv id u a l 's  m oral b ehav io r w i l l  n o t change as much as  t h a t  o f  th e  

s tu d e n t l iv in g  on campus.

The s tu d e n t l iv in g  in  a  co lle g e  d o rm ito ry  i s  s t i l l  s u b je c t  to  

th e  d i r e c t io n  o f c o lle g e  r e p re s e n ta t iv e s  ( a d m in is t r a to r s ,  a d v is e r s ,  

s e c u r i ty  o f f i c e r s )  and v a r io u s  r u le s  governing s tu d e n t b eh av io r ( e . g . ,  

d r e s s ,  curfew  fo r  fe m a le s , v i s i t a t i o n  between th e  s e x e s ) .  While th e s e  

s tu d e n ts  a re  f r e e  o f  d i r e c t  p a re n ta l  c o n t r o l ,  o th e r  a d u l ts  in  a u th o r i ty  

p o s i t io n s  s t i l l  d i r e c t  t h e i r  b eh av io r. In  m oral c o n f l ic t  s i t u a t i o n s ,  

th e y  can u t i l i z e  s i t u a t i o n i s t  p ro c e sse s , b u t th e  s h i f t  from t r a d i t i o n i s t  

p ro cesses  may n o t be com plete.

The s tu d e n t who l iv e s  in  an off-cam pus a p a r tm e n t, a lo n e  o r  w ith  

p e e r s ,  ex p erien ces  th e  l e a s t  c o n tro l  o f h i s  b eh av io r. H is l i f e  i s  no t 

d i r e c t ly  su p e rv ised  by p a re n ts  o r  co lle g e  a u th o r i t i e s .  He p ro b ab ly  i s  

on-campus l e s s  th a n  h is  p ee r who l iv e s  in  a  d o rm ito ry . He i s  s u b je c t  

to  many n o n -c o lle g e  in flu e n c e s  du rin g  h is  schoo l y ea rs  as i s  th e  com­

m uting s tu d e n t .  However, he d i f f e r s  from h is  commuting c la ssm a te  in  

t h a t  th e s e  in f lu e n c e s  a re  no t m ediated by p a re n ta l  a u th o r i ty .  I t  i s  

p re d ic te d  t h a t  such an in d iv id u a l w i l l  u se  s i t u a t i o n i s t  p ro c e sse s  in  

re so lv in g  m ora l c o n f l i c t s .

The fo llo w in g  hypotheses summarize t h i s  view :

Hyp. 3 a : The m oral c o n f l ic t  r e s o lu t io n s  o f commuting s tu d e n ts

w i l l  be determ ined by t r a d i t i o n i s t  p ro c e s s e s ,  w h ile  

th e  m oral c o n f l ic t  r e s o lu t io n s  o f  on-campus r e s i d e n t i a l
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s tu d e n ts  w i l l  be determ ined by s i tu a t io n i s t  p ro c e sse s .

Hyp. 3 b ; The m oral c o n f l i c t  r e s o lu t io n s  o f on-campus r e s id e n t i a l  

s tu d e n ts  w i l l  be l e s s  com pletely  determ ined by s i t u a ­

t i o n i s t  p ro cesses  th an  w i l l  be th e  m oral c o n f l ic t  

r e s o lu t io n s  o f  s tu d e n ts  who l iv e  in  t h e i r  own o f f -  

campus ap artm en ts .

The k ind  o f  re s id e n c e  a s tu d e n t occupies w i l l  in f lu e n c e  th e  ty p e  

o f  c o n f l ic t s  he h a s . For exam ple, fem ale s tu d en ts  l iv in g  in  an o f f -  

campus apartm ent could ex p erien ce  d i f f e r e n t  types o f  sexual c o n f l ic t s  

as compared w ith  th o se  o f  s im ila r  s tu d e n ts  who l i v e  a t  home o r  in  a  

d o rm ito ry . This study w i l l  c o n s id e r th e  r e la t io n s h ip  between th e se  f a c ­

t o r s .

Moral V alues and Decision-M aking P ro cesses

I s  th e r e  a  r e la t io n s h ip  between th e  co g n itiv e  and th e  b e h a v io ra l 

component o f  m oral behav io r?  Working w ith  c h ild re n , H artshorne and May 

(1928) h y p o th esized  a d i r e c t  r e la t io n s h ip  between knowledge o f  s o c ie ta l  

r u le s  and r e s is ta n c e  to  te m p ta tio n . The r e s u l t s  o f  t h e i r  s tu d y  d id  n o t 

su p p o rt t h i s  i n te r p r e ta t io n .  In  l i n e  w ith  th e  above d is c u s s io n , i t  i s  

n e c e ssa ry  to  determ ine th e  in f lu e n c e , i f  any , o f th e  va lue  background 

on th e  a d u l t 's  c o n f l ic t  r e s o lu t io n s .  W ithin t h i s  c o n te x t,  th e  r e l a t i o n ­

sh ip  can be rec o n s id e re d .

For a p a r t ic u la r  c o n f l ic t  a re a  i t  i s  p o s s ib le  to  id e n t i f y  th e  

r u le  o r  r u le s  in  q u e s tio n . The s o c ie ta l  view o f th e  problem can be d e ­

te rm in ed . For exam ple, i f  a  c o n f l ic t  a r i s e s  over th e  use o f  "psychede­

l i c "  d ru g s , i t  can be s a id  th a t  s o c ie ty  d iscou rages such u s e . A "p ro p e r"  

e v a lu a tio n  would e n ta i l  th e  r e je c t io n  o f  drugs. Middle c la s s  s o c ia l i z a t io n
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te a c h e s  the  in d iv id u a l  th e s e  e v a lu a t io n s .  When th e  in d iv id u a l 's  va lue  

o r ie n ta tio n  i s  s im ila r  t o  t h i s  s o c ie ta l  e v a lu a t io n , th e n  h is  values can 

be lab e led  " c o n v e n tio n a l ." When th e  in d iv id u a l 's  v a lu e s  a re  no t s im ila r  

to  th e  s o c ie ta l  e v a lu a t io n ,  th e n  h is  v a lu e s  can be la b e le d  "nonconven- 

t i o n a l . "  I t  i s  t h i s  i n t e r a c t io n  between th e  in d iv id u a l 's  v a lu es  and 

th e  values o f s o c ie ty  w hich can be u t i l i z e d  to  p r e d ic t  th e  n a tu re  o f 

c o n f l ic t  r e s o lu t io n  p ro c e s s e s .

The e x is te n c e  o f  co n v en tio n a l v a lu es  in d ic a te s  th a t  th e  in d iv i ­

d u a l agrees w ith  s o c i e ty 's  e v a lu a tio n  o f  an a re a .  When c o n f l ic t  o c cu rs , 

th e  person can r e f e r  t o  v a r io u s  a u th o r ity  sources which uphold  h is  

v a lu e s . R e-exam ination o f  th e  c o n f l ic t  s i tu a t io n  i s  unnecessary . I t  i s  

p re d ic te d  th a t  an  in d iv id u a l  who has co n v en tio n a l v a lu e s  w i l l  use t r a ­

d i t i o n i s t  p ro c e sse s  in  d ev e lo p in g  r e s o lu t io n s .

The e x is te n c e  o f  nonconven tional v a lu es  in d ic a te s  t h a t ,  a t some 

p o in t  in  th e  p a s t , th e  in d iv id u a l  has changed h i s  p o s it io n  from conven­

t i o n a l  values t o  h is  c u r r e n t  v iew p o in t. (An ex cep tio n  to  t h i s  g e n e ra l i­

z a tio n  would b e  th e  case  o f  s tu d e n t a c t i v i s t s .  F lacks [196?] has found 

t h a t  such s tu d e n ts  Beem t o  have l i b e r a l  p a re n ts .  Thus, fo r  some o f 

th e s e  in d iv id u a ls ,  t h i s  change may n o t be as m arked .) In  o rd e r  to  

ach ieve t h i s ,  i t  was n e c e s sa ry  fo r  th e  person  to  develop p rocesses f o r  

d ea lin g  w ith m o ra l c o n f l i c t s  in  term s o f  th e  c h a r a c te r i s t i c s  o f th e  im­

m ediate s i t u a t io n .  M aintenance o f th e  nonconven tional v a lu e s  re q u ire s  

an in d iv id u a l t o  co n tin u e  to  d e a l w ith  new c o n f l ic ts  in  t h i s  maimer. 

Thus, i t  is  p re d ic te d  t h a t  an in d iv id u a l who has nonconventional v a lu es  

w i l l  use s i t u a t i o n i s t  p ro c e s s e s  in  develop ing  r e s o lu t io n s .

When an  in d iv id u a l 's  v a lu e s  r e la te d  to  an a re a  a re  n e u t r a l ,  what
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can be p re d ic te d ?  Value n e u t r a l i t y  in  th e  fa c e  o f a  s p e c i f ic  s o c ie ta l  

p o s it io n  im p lies  th a t  th e  p erso n  has s h i f t e d  from th e  co n v en tio n a l 

v a lu es  th ro u g h  th e  o p e ra tio n  o f  s i t u a t i o n i s t  p ro cesses  in  p rev ious con­

f l i c t s .  Continued n e u t r a l i t y  re q u ire s  a  s i t u a t i o n i s t  approach to  new 

c o n f l ic ts  as w e ll .

Three hypotheses stem from t h i s  fo rm u la tio n :

Hyp. 4 a : I f  an in d iv id u a l 's  v a lu es  w ith  re g a rd  t o  a  p a r t i ­

c u la r  a r e a  a re  c o n v e n tio n a l,  th en  m oral d e c is io n s  

w i l l  be determ ined  by t r a d i t i o n i s t  p ro c e sse s .

Hyp. Vb: I f  an in d iv id u a l 's  v a lu e s  w ith  re g a rd  t o  a  p a r t i ­

c u la r  a re a  a re  n o n c o n v e n tio n a l, then  m oral de­

c is io n s  w i l l  be determ ined  by s i t u a t i o n i s t  p ro ­

c e sse s .

Hyp. 4 c : I f  an in d iv id u a l 's  v a lu e s  w ith  re g a rd  to  a p a r t i ­

c u la r  a re a  a re  n e u t r a l ,  th e n  m oral d e c is io n s  w i l l  

be determ ined by s i t u a t i o n i s t  p ro c e sse s .

In  d isc u ss in g  th e  r e la t io n s h ip  betw een v a lu es  and c o n f l ic t  r e s o ­

lu t io n ,  i t  was hypothesized  t h a t  n e u t r a l  and nonconventional v a lu e s  a re  

r e la te d  to  s i t u a t i o n i s t  p ro c e sse s . In  l i n e  w ith  th e  above fo rm u la tio n  

on th e  in flu e n c e  o f c o lle g e  e x p e r ie n c e , i t  can be p re d ic te d  t h a t  v a lu e s ,  

as w ell as d ec is io n  p ro c e s s e s , change. There i s  a  re -e v a lu a t io n  o f  ma­

t e r i a l  r e la te d  to  th e  c o lle g e  env ironm ent. Change w i l l  be away from 

conven tional v a lu e s .

The h y p o th esis  d e s c r ib in g  t h i s  change i s  as fo llo w s :

Hyp. 5 : The v a lu e s  o f e n te r in g  freshm en w i l l  be co n v en tio n a l

w hile th e  v a lu es  o f  sophom ores, j u n io r s ,  and se n io rs
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w i l l  be more nonconven tional o r  n e u t r a l .



CHAPTER I I

S u b je c ts

Four hundred c o lle g e  s tu d e n ts  a t  I th a c a  C ollege p a r t ic ip a te d  

in  t h i s  s tu d y : one hundred freshm en, one hundred sophom ores, one

hundred J u n io r s ,  and one hundred s e n io r s .  Ss were s e le c te d  in  th e  

fo llo w in g  manner:

a ) A l i s t  was com piled o f cou rses having  a  predom inance o f e i t h e r  

freshm en, sophom ores, J u n io r s ,  s e n io r s ,  o r  a  mixed p o p u la tio n .

b) An eq u a l number o f  cou rse  s e c tio n s  was s e le c te d  from each  o f  

th e s e  com position  p o s s i b i l i t i e s .

c) The p rocedure  o f t h i s  s tu d y  was ad m in iste red  t o  each o f th e  

s e le c te d  cou rse  s e c t io n s .

d) S tuden ts  in  th e  p a r t ic ip a t in g  s e c tio n s  were c a te g o r iz e d  a cco rd ­

in g  t o  t h e i r  c la s s  in  schoo l (freshm an, sophomore, J u n io r  o r  

s e n io r ) .

e) A subsample o f  one hundred was randomly chosen from each c la s s  

sam ple.

T h is  s e le c t io n  p rocedure  was perform ed a t  th e  beg inn ing  o f  th e  sch o o l 

y e a r .

A second subsam ple o f  f i f t y  upper freshm en was s e le c te d  d u rin g  

th e  second sem ester in  th e  fo llo w in g  manner:

a) A l i s t  was com piled o f  courses having a predom inance o f  e i t h e r  

freshm en o r  a  mixed p o p u la tio n .

12
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b) An eq u a l number o f  co u rse  s e c tio n s  was s e le c te d  from each  o f 

th e s e  com position  p o s s i b i l i t i e s .

c) The p ro ced u re  o f t h i s  s tu d y  was ad m in iste red  t o  each  o f  th e  

s e le c te d  co u rse  s e c t io n s .  (Ss who p a r t ic ip a te d  in  t h i s  study  

e a r l i e r  were asked  to  l a b e l  t h e i r  in s tru m en ts  so as to  in d ic a te  

t h i s .  These t e s t s  were n o t in c lu d ed  in  th e  a n a ly s is  o f  r e s u l t s . )

d) A subsam ple o f  f i f t y  freshm en was randomly chosen.

M a te ria ls

Moral C o n f lic t  R e so lu tio n . Seidenberg  has developed a  tech n iq u e  f o r  th e  

s tu d y  o f m oral c o n f l ic t  d e c is io n s  (see  Appendix A). T his in stru m en t has 

been employed in  s tu d ie s  o f  American and European c o lle g e  s tu d e n ts .  Post 

q u e s tio n n a ire  in te rv ie w s  in d ic a te  th a t  re sp o n ses  e l i c i t e d  a re  s a l i e n t  

and r e c e n t .  The v e r a c i ty  o f  re sp o n ses  appears to  be h ig h . S i s  r e ­

q u ire d  to  d e s c r ib e  a  re c e n t m oral c o n f l ic t  t h a t  he has ex p e rien ced . Two 

q u e s tio n s  co n cern in g  th e  r e s o lu t io n  and th e  reasons f o r  a  p a r t i c u la r  

r e s o lu t io n  a re  asked . Four s c a le s  r e l a t e d  t o  th e  c o n f l ic t  d e sc rib e d  

a re  p re se n te d . Two c o d e rs , u n fa m ilia r  w ith  th e  h y p o th ese s , coded th e  

m oral c o n f l ic t  m a te r ia l .

The r e l i a b i l i t y  o f  t h i s  in s tru m en t can be co n sid e red  in  th e  f o l ­

low ing p o in ts :

1 . The c o d a b i l i ty  o f  th e  e l i c i t e d  c o n f l ic t  m a te r ia l  in d ic a te s  t h a t  

a  s ta b le  domain i s  b e in g  examined. In  t h i s  s tu d y , 88% o f  Ss 

p re se n te d  a  m oral c o n f l i c t .  In  p i l o t  re se a rc h  t h i s  f ig u re  was 

95%.

2 . The in te rc o d e r  r e l i a b i l i t y  in  t h i s  s tudy  was .9 2 .
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3 . Findings shov co n sisten cy  across sam ples, content area and stage  

o f l i f e .  The kinds o f  c o n f l ic t s  students have seem to  be a 

fu nction  o f  l i f e  stage  and circum stances. For example, r e lig io u s  

in d iv id u a ls  tend t o  have r e l ig io u s  c o n f l ic t s .

U. Recent s tu d ie s  ( B u t te r ,  1969; P a rk e r , 1970) r e l a t in g  c o n f l ic t  

a re a  to  K o h lb e rg 's  le v e ls  o f  r e s o lu t io n  have employed t e s t - r e t e B t  

p ro ce d u re s . Ss shov a  s tro n g  tendency  n o t to  re p e a t  co n ten t a re a . 

Ss shov d i f f e r e n t  l e v e l s  o f  r e s o lu t io n  b u t r e s u l t s  in d ic a te  t h a t  

l e v e l  seems in  p a r t  a  fu n c tio n  o f  c o n te n t a re a .

In d ica tio n s o f  v a l id i t y  are in d irec t and based on knovn groups.

In e a r lie r  s tu d ie s  a h igh  proportion o f masturbation c o n f lic t s  vere  

found in  a sample o f  Dutch middle school students (lU -18 year o ld  m ales). 

Both Yeshiva boys (Brooklyn, Nev York) and Dutch C atholics had a  high  

proportion o f  r e l ig io u s  c o n f l ic t s  (35/0 r e la t iv e  to  other groups (about 

10% fo r  Brooklyn C ollege day s e s s io n ) .  In terv iev s  (se e  belov) have a lso  

provided v a l id i t y  ev id en ce.

V alues. Church and Insko (1965) have developed a paper and p en c il t e s t  

vhich can be used to  d e lin e a te  va lu es  v ith in  and betveen groups (see  

Appendix B ). Value "objects" ( th in g s , a c t i v i t i e s ,  realm s, in s t i tu t io n s ,  

d o c tr in e s , e t c . )  are rated  by. S on f iv e  ev a lu a tiv e  sc a le s  and a personal 

relevance s c a le .  Church and Insko v ie v  t h is  instrument as an a n a ly sis  

o f  th e  ev a lu a tiv e  fa c to r  o f th e  Semantic D if fe r e n t ia l .  Each item  i s  

rated  on th e  fo llo v in g  s c a le s :

1 . E th ic s . (Church and Insko lab eled  t h is  sca le  'Vnorality") In 

f iv e  s tep s  from extrem ely v irtu ou s through n eutral to  extrem ely  

e v i l .
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2 . E s th e tic  q u a l i ty . In  f iv e  s te p s  from  ex trem ely  b e a u t i f u l  th rough 

n e u tr a l  to  ex trem ely  u g ly .

3 . P erso n a l o r s o c ia l  u t i l i t y . In  f iv e  s te p s  from ex trem ely  u s e fu l  

th rough  n e u tr a l  t o  ex trem ely  in ju r io u s .

4 . R a t io n a l i ty . In  f iv e  s te p s  from ex trem ely  r a t io n a l  th rough  

mixed ra tio n e d  and i r r a t i o n a l  t o  p redom inan tly  i r r a t i o n a l .

5. B no tional q u a l i ty . In  f iv e  s te p s  from ex trem ely  p le a s a n t th rough 

n e u tr a l  to  ex trem ely  u n p le a s a n t.

6 . P e rso n a l re le v a n c e . In  f iv e  s te p s  from extrem e concern th rough  

some concern to  m inim al co ncern .

The t e s t  c o n s is ts  o f  a  cover sh e e t w ith  a  s e t  o f  g e n e ra l in s t r u c ­

t io n s  , and s ix  l i s t s  o f i te m s , each p receded  by a  d e f in i t io n  o f one s e t  

o f  s c a le  p o s i t io n s .  The sequence o f  s c a le s  was chosen a t  random from 

th e  6l p o s s ib le  o rd e rs . Item s w ere p re se n te d  in  random o rd e r .

The item s t o  be r a te d  were s e le c te d  from s ix  g e n e ra l a r e a s :

a) S o c ia l- in te rp e r s o n a l .  Item s used  w ere: avenging s l i g h t s ,  being  

l ik e d ,  re sp e c t f o r  e ld e r s ,  subm ission  t o  th e  w i l l  o f  th e  g roup , 

punishment o f  c h ild re n .

b) Sexual. Item s used  w ere: m a s tu rb a tio n , n u d i ty ,  having e x t r a ­

m a r i ta l  a f f a i r s ,  p re m a r i ta l  s e x , going t o  p r o s t i t u t e s .

c) R e lig io n . Item s used  w ere: p r a y e r ,  ob serv in g  t r a d i t i o n ,

a th e ism , b i r t h  c o n t r o l ,  r e l ig io u s  in te r -m a r r ia g e .

d) L egal. Item s used  w ere: u s in g  n a r c o t i c s ,  s t e a l i n g ,  m a riju a n a ,

h a llu c in o g e n ic  d ru g s , pornography.

e) Honesty. Item s used  w ere: l y in g ,  c h ea tin g  on exams, m islead in g

ano ther p e rso n , r e tu rn in g  borrow ed ite m s , re tu rn in g  found money.
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f )  P o l i t i c a l - id e o lo g ic a l .  Item s used  v e re :  w a r, dem ocra tic  r u l e ,

p a t r io t i s m ,  c a p i t a l  punishm ent, s t e r i l i z a t i o n  o f  th e  u n f i t .

With th e  ex cep tio n  o f  item s in  th e  h o n es ty  a r e a ,  a l l  item s were 

chosen from th e  l i s t  u sed  by Church and In sk o . The s ix  item  a re a s  r e ­

f l e c t  th e  r e s u l t s  o f  e a r l i e r  m oral c o n f l ic t  s tu d ie s  by S eidenberg  and 

th e  au th o r . For purposes o f a n a ly s is ,  each S 's  r a t in g s  on th e  f iv e  

e v a lu a tiv e  s c a le s  were w eighted in  accordance w ith  th e  r e s u l t s  o f  a  d i s ­

crim in an t fu n c tio n  a n a ly s is  o f  p i l o t  d a ta  in  each o f  th e  s ix  c o n f l ic t  

a re a s . This in d ic a te d  th e  r e l a t iv e  im portance o f  each s c a le  w ith in  a 

s p e c i f ic  c o n f l ic t  a re a .  The w eight o f  r a t in g s  f o r  each item  in  a  p a r ­

t i c u l a r  c o n f l ic t  a re a  was determ ined . These w eighted  r a t in g s  were 

added t o  y ie ld  a  sco re  f o r  a  g iven  item . Mean w eighted  r a t in g s  f o r  a  

p a r t ic u la r  a re a  and th e  e n t i r e  t e s t  were th e n  c a lc u la te d .  R e l i a b i l i t y  

fo r  t h i s  s c a le  in  p i l o t  s tu d ie s  ranged from .56  t o  . 89 .

In  o rd e r  t o  determ ine w hether v a lu e s  were c o n v e n tio n a l o r  non­

c o n v e n tio n a l, each S 's  r a t in g s  were compared w ith  th e  r a t in g s  o f  in ­

d iv id u a ls  who, in  a p i l o t  s tu d y , were re q u ire d  t o  r a t e  a l l  item s in  

term s o f  th e  dominant v a lu es  o f  th e  s o c ie ty .  In  o rd e r  t o  a s su re  con­

v e n tio n a l re sp o n se s , h igh  school ju n io rs  were th e  s u b je c ts  in  t h i s  p i l o t  

s tu d y . Each S 's  v a lu e s  were s im ila r  t o  (co n v en tio n a l)  o r  d i f f e r e n t  from 

(nonconven tional) th e se  p i l o t  d a ta . O v e r-a ll  o r ie n ta t io n  and v a lu e  

o r ie n ta t io n s  in  each a re a  were determ ined .

Background In fo rm a tio n . Each S was asked to  f i l l  o u t a  s h o r t  q u e s tio n ­

n a ir e  (se e  Appendix C). In fo rm ation  was g a th e red  concern ing  th e  fo llo w ­

in g : a g e , s e x , ty p e  o f  re s id en c e  ( p a r e n t 's  home, c o l le g e  d o rm ito ry ,
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f r a t e r n i t y  h o u se , o r  off-cam pus a p a r tm e n t) , c l a s s ,  m ajor cou rse  o f  s tu d y , 

r e l i g i o n ,  degree o f  r e l i g i o s i t y ,  p o l i t i c a l  o r ie n ta t i o n ,  number o f  s ib ­

l in g s  and b i r t h  o r d e r ,  vork  e x p e rien ce , on-campus and off-cam pus group 

m em berships, m a r i ta l  s t a t u s ,  home c i t y  and s t a t e ,  and p e r io d ic a ls  re a d  

by s tu d e n t and h is  p a re n ts .

P rocedure

E was in tro d u ce d  to  each c la s s  by th e  in s t r u c to r .  E gave th e  

fo llo w in g  in s t r u c t io n s  t o  Ss p r io r  to  p a ss in g  ou t th e  re s e a rc h  i n s t r u ­

m ents :

Your c la s s  has been chosen to  p a r t i c ip a te  in  a  su rvey  
among c o lle g e  s tu d e n ts .  P lease  do n o t p u t your name 
on th e  q u e s tio n n a ire  you r e c e iv e .  We a re  in te r e s te d  
in  anonymous answ ers. P lease  fo llo w  th e  in s t r u c t io n s  
on th e  f i r s t  page o f  your q u e s tio n n a ire . When you 
have com pleted th e  f i r s t  p a r t  o f  th e  q u e s tio n n a ire ,  
p le a se  w a it f o r  f u r th e r  in s t r u c t io n s  b e fo re  going 
on t o  p a r t  two.

The o rd e r  o f  th e  in s tru m en ts  was a l te r n a te d .  H alf o f  th e  Ss re c e iv e d

th e  v a lu e  t e s t  in  P a r t  I ,  and h a l f  re c e iv e d  th e  c o n f l i c t  q u e s tio n s  in

P a r t  I .  A fte r  a l l  Ss had com pleted F a r t  I  o f  th e  b o o k le t ,  E gave th e

fo llo w in g  in s t r u c t io n s :

You may now go on t o  P a r t  I I  o f  your q u e s tio n n a ire .
P lea se  rea d  i t  c a r e fu l ly .

When a l l  Ss had com pleted t h i s  in s tru m e n t, s tu d e n ts  were asked t o  p la c e

a  p e rso n a l i d e n t i f i c a t io n  mark on t h e i r  q u e s tio n n a ire  f o r  a  p o s s ib le

follow up s tu d y . E c o l le c te d  a l l  m a te r ia ls .

Sophomores, J u n io r s ,  and s e n io rs  were t e s t e d  a t  th e  beg inn ing

o f  th e  f a l l  sem este r. Freshmen were t e s t e d  a t  th e  b eg in n in g  o f  th e  f a l l

sem ester and d u rin g  th e  sp rin g  sem este r.
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In  fo llo v u p  s tu d y , f o r ty  s u b je c ts  ( te n  from each sch o o l c la s s )  

who had p a r t ic ip a te d  in  th e  above p ro ced u re , v e re  s e le c te d  u s in g  id e n ­

t i f i c a t i o n  marks f o r  r e c a l l .  For each c la s s  g roup , f iv e  Ss who had 

u t i l i z e d  t r a d i t i o n i s t  p ro cesses  and f iv e  who had u t i l i z e d  s i t u a t i o n i s t  

p ro c e sse s  were s e le c te d  (se e  below ). A s tan d a rd  in te rv ie w  (see  Appen­

d ix  D) was a d m in is te re d  t o  each .

D ata P ro cess in g

The RCA model 35 computer at Ithaca C ollege was employed in  

analyzing data .
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In  fo llow up  s tu d y , f o r ty  s u b je c ts  ( te n  from each sch o o l c la s s )  

who had p a r t i c ip a te d  in  th e  above p ro c ed u re , were s e le c te d  u s in g  id e n ­

t i f i c a t i o n  marks f o r  r e c a l l .  For each c la s s  g ro u p , f iv e  Ss who had 

u t i l i z e d  t r a d i t i o n i s t  p ro cesse s  and f iv e  who had u t i l i z e d  s i t u a t i o n i s t  

p ro cesses  were s e le c te d  (see  b e low ). A s ta n d a rd  in te rv iew  (se e  Appen­

d ix  D) was a d m in is te re d  to  each .

D ata P ro cessin g

The RCA m odel 35 computer a t  I th a c a  C ollege was employed in  

an a ly z in g  d a ta .



CHAPTER I I I

MORAL DECISION-MAKING PROCESSES. B efore co n s id e rin g  th e  n a tu re  o f  de­

cision-m aking  p ro c e s s e s ,  i t  was n e ce ssa ry  to  co n s id e r w hether m oral 

c o n f l ic t s  were e x p ressed . On th e  f i r s t  p a r t  o f  th e  Seidenberg  c o n f l ic t  

q u e s tio n n a ire ,  s tu d e n ts  were asked to  d e sc rib e  "a re c e n t s i tu a t io n  in  

your l i f e  which in v o lv ed  a  m oral c o n f l i c t . "  These resp o n ses  w ere coded 

in  o rd e r  to  d e ten n in e  i f  b e h a v io ra l r u le s  w ere , in  f a c t , under con­

s id e r a t io n  (see  Appendix E f o r  th e  code em ployed). Table 1 p re se n ts  

t h i s  r e s u l t  f o r  each group s tu d ie d .

The m a jo r ity  o f s tu d e n ts  ( 88$) d e sc rib e d  a  m oral c o n f l i c t .  S tu ­

d en ts  who d id  no t d is c u s s  b e h a v io ra l r u le s  o r  who d id  n o t respond were 

s l i g h t l y  more numerous in  t h i s  s tu d y  th an  in  p i l o t  s tu d ie s .  T h is  group 

was n o t in c lu d ed  in  l a t e r  a n a ly s e s .

The a re a  o f  th e  e l i c i t e d  m oral c o n f l ic t  was th e n  determ ined . 

Using th e  s ix  g e n e ra l a re a s  found in  e a r l i e r  s tu d ie s  (see  Appendix F) , 

th e  q u e s tio n n a ire  m a te r ia l  was coded. The r e s u l t s  fo r  each c o lle g e  

c la s s  a re  p re se n te d  in  T able 2 .

The m a jo r i ty  o f ex p ressed  c o n f l ic ts  were in  th e  s o c i a l - i n t e r ­

p e rso n a l a re a  (6l $ ) .  This a re a  in c lu d es  c o n f l ic t s  of in te rp e rs o n a l  r e ­

la t io n s h ip s  in v o lv in g  o b lig a t io n  tow ard o th e r  p eo p le . Also in c lu d ed  

were m ale-fem ale r e l a t io n s  when th e  prim ary  focus was n o t on sex u a l b e ­

h a v io r  p e r se b u t on th e  r e l a t io n s h ip .  There were r e l a t iv e ly  few sex u a l 

c o n f l i c t s .  This d i f f e r s  from  p i l o t  d a ta  in  which sex u a l c o n f l ic ts  were

19



TABLE 1. AN ANALYSIS OF BEHAVIORAL RULES DISCUSSED FOR EACH COLLEGE CLASS

C ollege C lass

Rule and 
V io la tio n

C o n flic tin g
Rules

Im plied  Rule 
and V io la tio n

Rules

Im plied  Con­
f l i c t i n g  Rules

No Rules 
D iscussed No Response T o ta l

Lower Freshman 12 3h 1*2 3 1 8 100

Upper Freshman 2 11 29 0 1 7 50

Sophomore T 35 51 0 2 5 100

Ju n io r 7 39 U5 0 2 7 100

S en io r 2 18 58 1* 1 17 100

T o ta l 30 137 225 7 7 1*1* 1*50



TABLE 2. THE AREA OF MORAL CONFLICTS EXPRESSED FOR EACH COLLEGE CLASS

C ollege C lass

Lower Freshman 

Upper Freshman 

Sophomore 

Ju n io r  

S en ior

T o ta l

Rules

S o c ia l-
In te rp e rs o n a l Sexual R e lig io n

58(63.7) 17(18 .7 ) 4(1*.1*)

19(1*5.2) 5 (11 .9 ) 5(11-9)

66(7 1 . 0 ) 5(5-U) 4 (4 .3 )

62( 68 .1 ) 7 (7 .7 ) 1 (1 . 1 )

59(72 .0) 8 (9 . 8 ) 2 (2 .4 )

26k k2 16

Legal
P o l i t i c a l -
Id e o lo g ic a l Honesty T o ta l

6 (6 . 6 ) 1 ( 1 .1 ) 5 (5 .5 ) 91

9 (2 1 .U) 2 (4 .8 ) 2 (U .8 ) 1*2

12(12 .9 ) 2 (2 . 2 ) 4 (4 .3 ) 93

4 (4 .4 ) 8 (8 . 8 ) 9 (9 .9 ) 91

5 (6 .1 ) 5 (6 .1 ) 3 (3 .7 ) 82

36 18 23 399

(Percentages are in parentheses)
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as f re q u e n tly  found as s o c ia l - in te r p e r s o n a l  c o n f l i c t s .

In  o rd e r  to  id e n t i f y  th e  ty p e  o f  p ro cesse s  used  in  de term in in g  

r e s o lu t io n s ,  i t  was n e c e ssa ry  t o  co n s id e r th e  reaso n s  g iven  f o r  a  p a r t i ­

c u la r  c o n f l ic t  r e s o lu t io n .  A s tu d e n t 's  reaso n s  were coded (see  Appen­

d ix  G) along th e  t r a d i t i o n i s t - s i t u a t i o n i s t  continuum . The mean p ro cess  

sco re  fo r  each c la s s  group i s  p re se n te d  in  Table 3 . A mean sco re  o f  1 

r e p re s e n ts  th e  t r a d i t i o n i s t  extrem e w h ile  a  mean sco re  o f  5 r e p re s e n ts  

th e  s i t u a t i o n i s t  ex trem e. T able 3 in d ic a te s  t h a t  m ost o f  th e  s tu d e n ts  

p a r t ic ip a t in g  in  t h i s  s tu d y  used  s i t u a t i o n i s t  p ro c e sse s . At l e a s t  75% 

o f  each c la s s  group i s  re p re s e n te d  a t  th e  s i t u a t i o n i s t  end o f  th e  con­

tinuum  (c a te g o r ie s  3 and 5 ) .

Are th e r e  d if f e r e n c e s  between freshm en, sophom ores, j u n io r s ,  and 

s e n io rs  in  th e  p ro c e sse s  u t i l i z e d  t o  re so lv e  m oral c o n f l ic ts ?  I s  th e re  

a  s h i f t  from t r a d i t i o n i s t  to  s i t u a t i o n i s t  p ro cesses?  In  o rd e r  t o  answer 

th e s e  q u es tio n s  (h y p o th e s is  l )  a  K ru sk a l-W allis  one way a n a ly s is  o f 

v a r ia n c e  by ran k s ( S ie g e l ,  1956) was perform ed. Table b p re se n ts  th e  

r e s u l t s  o f  t h i s  a n a ly s is  f o r  th e  fo u r  c la s s  g ro u p s. The observed  H,

0.7^5* i s  n o t s ig n i f i c a n t  a t  th e  5% l e v e l .  There i s  no observed d i f ­

fe re n c e  among c o lle g e  c la s s e s  a long  th e  p ro cess  continuum . Thus, hypo­

t h e s i s  1 i s  n o t su p p o rted .

Table 5 p re s e n ts  th e  K ru sk al-W allis  t e s t  r e s u l t s  w ith  upper 

freshm en in c lu d ed  in  th e  a n a ly s is .  Here ag a in  th e  proposed d if f e re n c e  

i s  n o t found.

Are th e re  d if f e re n c e s  between low er and upper freshmen? Table 6 

p re se n ts  th e  r e s u l t s  o f  a  K ru sk a l-W allis  t e s t  comparing th e  p ro cess  

sco res  f o r  th e s e  two g ro u p s. Again th e  r e s u l t  i s  n o t s ig n i f i c a n t .  There



TABLE 3. MEAN PROCESS SCORE FOR EACH COLLEGE CLASS

T r a d i t io n i s t - S i tu a t io n i s t  Continuum

College C lass 1 2 3 1+ 5 Tota]

Lower Freshman 2 (2 . 1+) M U.9) 2 (2 . 1+) 20 (2l+.l+) 5U(65.9) 82

Upper Freshman 1 (2 . 1+) 2 (1+.9) 7 (1 7 .1 ) 6 ( ll+. 6 ) 25 (61 . 0 ) 1+1

Sophomore 1 (1 . 1 ) 2 ( 2 . 2 ) 3 (3 .3 ) 2 2 (23 .9 ) 61+(69.6 ) 92

Ju n io r 1 (1 . 2 ) 2 (2 .3 ) !+(!+.6 ) 2l ( 2l+ .l) 59(67.8) 87

Senior 1 (1 .3 ) 0 ( 0 . 0 ) 2 (2 . 6 ) 10 (12 . 8 ) 65(83 .3 ) 78

T o ta l 6 10 18 79 267 380

(Percentages are in parentheses)



TABLE k. THE ‘KRUSKAL-WALLIS TEST FOR FOUR CLASS GROUPS

C ollege C lass H

Freshman 82

Sophomore 92

Ju n io r 87

S enior 78

Observed H =

Sum o f  ranks (P rocess S cores)

13101.00 

15 0̂5.00 

11+270.50 

11*853.50

At 0.05 l e v e l ,  c r i t i c a l  c h i square  v a lu e  = 7 -8 2  n .s .  

The form ula employed to  determ ine H was:

12 I  -  3(N+l)
N(N+l) n j

J = 1

H =

1 -  I t
n3Tn

ro■C"



TABLE 5. THE KRUSKAL-WALLIS TEST FOR FIVE CLASS GROUPS

C ollege C lass N

Lower Freshman 82

Upper Freshman 1+1

Sophomore 92

Ju n io r 87

S enior 78

Observed H = 0 .96  d . f .  = 1+

At 0.05 level, critical chi square value

Sum o f  ranks (P rocess S cores) 

1U895.00 

69U5 .OO

17507-00

16226.00

16817.00

9.1+9 n.s.



TABLE 6. THE KRUSKAL-WALLIS TEST FOR LOWER AND UPPER FRESHMEN

C ollege C lass

Lower Freshman 

Upper Freshman

Observed H = 0 . 5 0  d . f .  = 1 

At 0.05 l e v e l ,  c r i t i c a l  ch i square  v a lu e  = 3.8U n . s .

N Sum o f  ranks (P rocess S cores)

82 5197.00

111 2U29.00
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does n o t appear t o  be a  d if f e re n c e  between low er and upper freshm en. 

H ypothesis 2 i s  n o t su p p o rted .

I s  r e s id e n c e  r e l a t e d  to  th e  decision-m aking  p ro cesses  used in  

re s o lv in g  c o n f l ic ts ?  To answer t h i s  q u es tio n  th e  p rocess  sco res  o f th e  

f iv e  re s id e n c e  groups were compared. Table 7 p re se n ts  th e  K ru sk a l-W allis  

t e s t  f o r  t h i s  a n a ly s is .  I t  can be seen th a t  th e  observed H proved to  

be n o t s i g n i f i c a n t .  The ̂ p red ic te d  d if fe re n c e s  between groups were n o t 

found. Thus h y p o th eses  3a and 3b a re  n o t supported . I t  should  be 

n o te d , how ever, t h a t  th r e e  o f  th e  re s id e n c e  groups were q u ite  sm all and 

t h i s  may have de term ined  th e  observed  r e s u l t .

The r e s u l t s  d e sc rib e d  so f a r  can be summarized:

1 . M oral c o n f l i c t s  were ex p ressed  by a la r g e  m a jo rity  o f 

s tu d e n ts .

2 . These c o n f l i c t s  were la r g e ly  in  th e  a re a  of s o c ia l -  

in te rp e r s o n a l  r e la t io n s h ip s .

3 . The r e s o lu t io n  p ro cesses  employed by s tu d en ts  in  d e a lin g  

w ith  th e s e  c o n f l ic ts  were p redom inantly  s i t u a t i o n i s t .

h. D if fe re n c e s  were n o t found between c o lle g e  c la s se s  in  th e  

u se  o f  such p ro c e sse s .

5. R esidence d id  no t prove to  be a  s ig n i f ic a n t  d is c r im in a to r  

in  d e s c r ib in g  th e  use  o f  th e se  p ro ce sse s .

THE VALUE-PROCESS RELATIONSHIP. What i s  th e  r e la t io n s h ip  between v a lu e s  

and m oral dec ision-m ak ing  p ro cesses?  A fte r  determ ining  th e  a re a  o f a  

s tu d e n t ’s c o n f l i c t ,  h is  v a lu e  o r ie n ta t io n  in  t h a t  a re a  was examined.

The mean w eigh ted  r a t in g  o f  th e  item s in  t h a t  a re a  was c a lc u la te d . This



TABLE 7. THE KRUSKAL-WALLIS TEST FOR FIVE RESIDENCE GROUPS

R esidence N

Hcane 1 0

F r a te r n i ty  18

D orm itory 263

Off-campus
apartm ent 78

O ther 6

Sum o f  ran k s (P rocess  S cores)

1629.00 

3386.00

50 5̂9.50

1U509.00

7M*.50

Observed H = 0.53 d.f. = k

At 0.05 level, critical chi square value = 9.^9 n.s.
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rating was compared with the societal evaluation, obtained from pilot
d a ta  t o  d is t in g u is h  co n v en tio n a l from nonconventional v a lu e s .  D ata

were th en  c a s t  in  a  con tingency  ta b le  r e l a t in g  v a lu e s  t o  coded p ro c e ss

c a te g o ry . T able 8 p re se n ts  th e  r e s u l t s  o f  a  ch i square  a n a ly s is .  No

r e la t io n s h ip  was found . I t  was p re d ic te d  th a t  co n v en tio n a l v a lu e s  would

be found t o  be a s s o c ia te d  w ith  t r a d i t i o n i s t  p ro cesses  and t h a t  non-

co n v en tio n a l v a lu e s  would be a s so c ia te d  w ith  s i t u a t i o n i s t  v a lu e s .  This

d id  n o t o ccu r. H ypotheses Ha and Ub were no t su p p o rted .

I s  i t  p o s s ib le  t h a t  t h i s  h ypo thesized  r e la t io n s h ip  o ccu rred  in

th e  c la s s  groups s tu d ied ?  T ables 9-13 p re se n t t h i s  a n a ly s is  f o r  each

c la s s  g roup . None o f  th e s e  t e s t s  y ie ld e d  a  s ig n i f i c a n t  r e s u l t .

Was th e r e  an observed c o r r e la t io n  between th e  v a lu e  s c a le  and

th e  p ro c e ss  code? Value means and code sco res  f o r  each s tu d e n t were

converted  to  ran k s  and Spearman’s rh o  was c a lc u la te d . T his v a lu e ,

found to  be 0.U 8, was n o t s ig n i f i c a n t .  (Using th e  form ula t  = r s  /ilzfL —.
/  l - r s ^

t  = 1 . 075* n o t s ig n i f i c a n t  a t  5% l e v e l ) .

VALUES. Are th e  v a lu e s  o f  freshm en conven tional?  Are th e  v a lu e s  o f  

sophom ores, ju n io rs  and s e n io rs  nonconventional?  Table 14 p re s e n ts  th e  

r e s u l t s  o f t h i s  a n a ly s is .  The c h i square v a lu e  proves t o  be n o t s ig n i ­

f i c a n t .  No c le a r  v a lu e  changes were found . Thus h y p o th esis  5 i s  n o t 

su p p o rte d .

ADDITIONAL ANALYSES. S ince th e  m ajor hypotheses o f  t h i s  s tu d y  were no t 

su p p o rted , th e  d a ta  were re-exam ined in  o rd er t o  d isco v e r  i f  th e r e  a re  

id e n t i f i a b l e  so u rces  o f th e se  r e s u l t s .

One p o r tio n  o f th e  d a ta  was n o t considered  in  th e  a n a ly s is  o f  

decis ion -m ak ing  p ro c e ss e s . I t  should  be r e c a l le d  th a t  fo u r  sev en -p o in t



TABLE 8. VALUE ORIENTATION AS RELATED TO PROCESS SCORES

T r a d i t io n i s t - S i tu a t io n i s t  Continuum 

Value O r ie n ta tio n  1 2  3 ^ 5  T o ta l

C onventional 6 7 10 53 182 258

N onconventional 0 3 8 26 8U 121

T o ta l 6 10 18 79 266 379

Chi square = k.12  d . f .  = 1*

Ac 0.05 level, critical chi square = 9*^9 n.s.



TABLE 9. VALUE ORIENTATION AS RELATED TO PROCESS SCORES FOR LOWER FRESHMEN

T r a d i t io n i s t - S i tu a t io n i s t  Continuum 

Value O r ie n ta tio n  1 2  3 ^ 5  T o ta l

C onventional 2 3 1 13 33 52

N onconventional 0 1 1 6 20 28

T o ta l 2 k 2 19 53 80

Chi square  = 1 .7 1  d . f .  = h

At 0.05 level, critical chi square =9*^9 n.s.



TABLE 10. VALUE ORIENTATION AS RELATED TO PROCESS SCORES FOR UPPER FRESHMEN

T r a d i t io n i s t - S i tu a t io n i s t  Continuum 

Value O r ie n ta tio n  1 2 3 U 5 T o ta l

C onventional 1 0 3 ^ 15 23

Nonconvent io n a l 0 1 k 1 10 16

T o ta l 1 1 T 5 25 39

Chi square = 3.5^ d.f. = k

At 0.05 level, critical chi square = 9*^9 n.s.



TABLE 11. VALUE ORIENTATION AS RELATED TO PROCESS SCORES FOR SOPHOMORES

T r a d i t io n i s t - S i tu a t io n i s t  Continuum

Value O rie n ta tio n

C onventional

N onconventional

T o ta l

1

0

1

1

2
1

13

8

21

U8

15

63

T o ta l

65

25

90

Chi square  = 2 .52  d . f .  = U 

At 0 .05  l e v e l ,  c r i t i c a l  ch i square = 9 * ^ 9  n . s .

coco



TABLE 12. VALUE ORIENTATION AS RELATED TO PROCESS SCORES FOR JUNIORS

T r a d i t io n i s t - S i tu a t io n i s t  Continuum 

Value O r ie n ta tio n  1 2  3 ^ 5  T o ta l

C onventional 1 2 3 lU 37 57

H onconventional 0 0 1 5 17 23

T o ta l 1 2 U 19 5^ 80

Chi square = 1.57 d.f. = h

At 0.05 level, critical chi square = 9*^9 n.s.



TABLE 13. VALUE ORIENTATION AS RELATED TO PROCESS SCORES FOR SENIORS

T o ta l

52 

21

73

Chi square = 1.19 d.f. = k

At 0.05 level, critical chi square =9*^9 n.s.

T r a d i t io n i s t - S i tu a t io n i s t  Continuum 

Value O rie n ta tio n  1 2  3 ^ 5

C onventional 1 0 0 5 ^6

N onconventional 0 0 1 3 17

T o ta l 1 0 1 8 63



TABLE lU. VALUE ORIENTATION FOR FIVE CLASS GROUPS
C ollege C lass

Value O rie n ta tio n
Lower

Freshman
Upper

Freshman Sophomore Ju n io r S en io r T o ta l

Conventional

N onconventional

58

32

25

IT

68

25

59

26

53

2k

263

12U

T o ta l 90 k2 93 85 77 387

Chi square = 3.56 d.f. = 4
At 0.05 level, critical chi square =9.^9 n.s.
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s c a le s ,  o r ig in a l ly  u t i l i z e d  by S e id en b erg , were ad m in is te red  as p a r t  o f 

th e  m oral c o n f l ic t  q u e s tio n n a ire . S u b jec ts  were asked to  judge how im­

p o r ta n t  th e  s i tu a t io n  th e y  d e sc rib e d  was g e n e r a l ly , t o  most p eo p le .

They were asked to  r a t e  how u p s e t t in g  t h e i r  c o n f l ic t  was to  them. They 

es tim a ted  t h e i r  d i f f i c u l t y  in  re so lv in g  th e  c o n f l i c t .  L a s t ly ,  s u b je c ts  

were re q u ire d  to  r a t e  t h e i r  s a t i s f a c t io n  w ith  th e  chosen r e s o lu t io n .

In  l i g h t  o f th e  above r e s u l t s  i t  m ight be p re d ic te d  t h a t  s tu ­

d en ts  who u t i l i z e  s i t u a t i o n i s t  p ro cesses  would te n d  to  f e e l  l e s s  u p se t 

about t h e i r  c o n f l ic t  and ex p erien ce  l e s s  d i f f i c u l t y ,  and be more s a t i s ­

f ie d  w ith  subsequent r e s o lu t io n .  On th e  o th e r  h and , t r a d i t i o n i s t  s tu ­

d en ts  would te n d  to  p la c e  them selves a t  th e  o th e r  end o f  th e s e  dimen­

s io n s : u p s e t ,  ex p erien c in g  d i f f i c u l t y  and d i s s a t i s f a c t i o n .  I t  i s  f e l t  

t h a t  th e  f i r s t  s c a le  does n o t r e q u ire  an eg o -invo lved  resp o n se  and th u s  

should  no t d is t in g u is h  between in d iv id u a ls  u s in g  th e  two ty p e s  o f p ro ­

c e s se s .

In  o rd e r to  t e s t  th e s e  p r e d ic t io n s ,  ch i square  an a ly ses  were 

perform ed. In  co n sid e rin g  th e  p ro cess  d im ension , c a te g o r ie s  1 and 2 

were tak en  as t r a d i t i o n i s t ,  w h ile  c a te g o r ie s  U and 5 were ta k e n  as s i t u ­

a t i o n i s t .  In d iv id u a ls  who were sco red  in  c a teg o ry  3 were n o t inc luded  

in  th e se  a n a ly se s . The f i r s t  th re e  p o in ts  and l a s t  th re e  p o in ts  were 

tak en  as th e  ends fo r  each dim ension . S u b jec ts  who d id  n o t com plete 

th e se  sc a le s  o r who could  n o t be sco red  f o r  p ro cess  were n o t in c lu d e d . 

The r e s u l t s  o f th e se  an a ly ses  a re  p re se n te d  in  T ables 1 5 , 1 6 , 1 7 , and 18.

Table 15 in d ic a te s  no s ig n i f ic a n t  d if f e re n c e s  between t r a d i t i o n ­

i s t  and s i t u a t i o n i s t  s u b je c ts  fo r  th e  f i r s t  s c a l e ,  g e n e ra l im portance. 

However, th e  o th e r  th re e  an a ly ses  (T ab les 1 6 , 1 7 , and 18) show r e s u l t s



TABLE 15. GENERAL IMPORTANCE AS RELATED TO PROCESS SCORES
P rocess

G eneral Im portance T r a d i t io n is t  S i tu a t io n i s t

Im portan t 8 1U3

Not Im portant 7 177

T o ta l 15 320

T o ta l

151

18U

335

Chi square  = 0.1+8 d . f .  = 1 

At 0 .05 l e v e l ,  c r i t i c a l  ch i square  = 3.8U n . s .



TABLE 16. HOW UPSET AS RELATED TO PROCESS SCORES
P rocess

How Upset T r a d i t io n is t  S i tu a t io n is t

Upset 10 122

Not Upset 5 213

T o ta l 15 335

T o ta l

132

218

350

Chi square  = 5 . ^  d . f .  = 1 

At 0 .05  l e v e l  c r i t i c a l  c h i square  = 3.8U s ig .



TABLE 17. DIFFICULTY AS RELATED TO PROCESS SCORES

P rocess

D if f ic u l ty  T r a d i t io n is t  S i tu a t io n i s t

Easy 5 208

D if f ic u l t  10 117

T o ta l 15 325

T o ta l

213

127

3^0

Chi square = U.95  d . f .  = 1 

At 0 .05 l e v e l ,  c r i t i c a l  ch i square = 3.8U s ig .



TABLE 18. SATISFACTION AS RELATED TO PROCESS

T o ta l 

227 

116

3U3

Chi square = 11.29 d . f .  = 1 

At 0 .05 l e v e l ,  c r i t i c a l  c h i square  = 3.8U s ig .

P rocess

S a t is f a c t io n  T r a d i t io n is t  S i tu a t io n i s t

S a t i s f ie d  b 223

Not S a t i s f i e d  11 105

T o ta l 15 328



su p p o rtin g  th e  above p re d ic t io n s .  S tu d e n ts  who used s i t u a t i o n i s t  p ro ­

c e sse s  were l e s s  u p s e t , more s a t i s f i e d  w ith  t h e i r  b e h a v io r , and found 

i t  easy  to  re so lv e  t h e i r  c o n f l ic t .  The im portance o f  th e s e  l a s t  r e s u l t s  

w i l l  be d iscu ssed  below.

INTERVIEWS. Almost a l l  th e  s tu d en ts  who were in te rv iew ed  p re se n te d  new 

m oral c o n f l i c t s .  As w ith  th e  q u e s tio n n a ire  r e s u l t s ,  th e  la rg e  m a jo r i ty  

o f  th e  e l i c i t e d  m a te r ia l  was in  th e  s o c ia l - in t e r p e r s o n a l  a re a . Again 

th e r e  were few p o l i t ic a l - id e o lo g ic a l  c o n f l i c t s .

I t  was found th a t  s tu d e n ts ' c o n c e p tio n s  of m o ra li ty  were r e la te d  

t o  th e  k ind  o f  p ro cesses  ex h ib ite d  on q u e s tio n n a ire  re sp o n se s . Those 

who used  s i t u a t io n i s t  p ro cesses  in  w r i t t e n  re sp o n se s  d e sc rib ed  m o ra li ty  

as  a  p e rso n a l d e c is io n  determ ined by t h e  c ircu m stan ces  th e y  enco u n te red . 

Those who used t r a d i t i o n i s t  p ro cesses  on  t h e i r  q u e s tio n n a ire s  d e sc rib e d  

m o ra li ty  in  te rm s of s o c ie ta l  and f a m ily  r u l e s .  Thus, th e r e  appears 

t o  have been a  good d e a l of c o n s is te n c y  between th e  q u e s tio n n a ire s  and 

th e  in te rv ie w s .

S tuden ts  who had employed s i t u a t i o n i s t  p ro cesses  on t h e i r  ques­

t io n n a i r e s  in d ic a te d  th a t  th e y  d e a lt w i th  m ora l c o n f l ic ts  in  a  c a su a l 

manner. There was l i t t l e  evidence o f e i t h e r  s tro n g  p e rso n a l involvem ent 

o r  id e o lo g ic a l  d eb a te . R eso lu tions w ere  d e sc rib e d  as easy  s o lu tio n s  

These s tu d e n ts  seemed q u ite  w il l in g  t o  d is c u s s  t h e i r  c o n f l i c t s .  On th e  

o th e r  hand, s tu d e n ts  who had used t r a d i t i o n i s t  p ro cesses  were guarded in  

t h e i r  re sp o n se s . They appeared to  be nervous in  d isc u s s in g  t h e i r  con­

f l i c t s .  Probing was u s u a lly  n ecessa ry  t o  e l i c i t  d e t a i l s .  These f in d ­

in g s  seem to  be c o n s is te n t w ith  the s c a l e  r e s u l t s  re p o r te d  above.
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In  d isc u s s in g  th e  r e s o lu t io n  o f  m oral c o n f l i c t s , many in d iv i ­

d u a ls  were aware o f  d isc re p a n c ie s  between t h e i r  g e n e ra l concep tion  o f 

m o ra li ty  and th e  way in  which th e y  responded to  r e a l  c o n f l i c t .  This 

tendency  w i l l  he considered  below.

A c r i t i c a l  d isc u s s io n  o f  th e  in te rv ie w  and i t s  a d m in is tra tio n  

i s  p re se n te d  in  C hapter IV.



CHAPTER IV

MORAL DECISION-MAKING PROCESSES. A la rg e  m a jo r i ty  ( 88£) o f  s tu d e n ts  

p a r t i c ip a t in g  in  t h i s  s tudy  d e sc rib e d  a  m oral c o n f l i c t .  I t  i s  i n t e r ­

e s t in g  to  n o te  th a t  most ex p ressed  c o n f l ic t s  were in  th e  a r e a  o f s o c i a l -  

in te rp e rs o n a l  r e la t io n s h ip s .  E a r l i e r  work w ith  o th e r  sam ples had found 

t h a t  c o lle g e  s tu d e n ts  re p o rte d  many more sex u a l c o n f l ic t s  th a n  was th e  

case  a t  I th a c a  C ollege. This cou ld  be a  fu n c tio n  o f  h i s t o r i c a l  circum ­

s ta n c e s  , such as accep tan ce  o f th e  fem ale c o n tra c e p tiv e  p i l l .  I t  a lso  

m ight in d ic a te  th e  in f lu e n c e  o f c o l le g e - s p e c i f ic  f a c t o r s ,  such as f r e e  

v i s i t a t i o n  r ig h ts  and th e  absence o f p a r i e t a l  r u le s  a t  I th a c a  C o lleg e . 

In te rv ie w  resp o n ses  overw helm ingly supported  th e  f in d in g  t h a t  th e s e  

s tu d e n ts  experienced  few sexual c o n f l i c t s .

Most s tu d e n ts  employed s i t u a t i o n i s t  p ro c e sse s  in  d e a lin g  w ith  t h e i r  

m oral c o n f l i c t .  T his r e s u l t  was found in  a l l  c la s s  g ro u p s. P re d ic te d  

d i f f e r e n c e s  between low er and upper fresbm en , and among th e  fo u r y e a r  

g ro u p s , were n o t found. An e x p la n a tio n  o f th e s e  r e s u l t s  can focus on 

two f a c to r s :  a n t ic ip a to ry  s o c ia l i z a t io n  and c o lle g e  c u l tu r e .

The concept o f  a n t ic ip a to ry  s o c ia l i z a t io n  (M erton , 1957) would 

suggest t h a t  th e  proposed developm ental s h i f t  from th e  u se  o f  t r a d i t i o n ­

i s t  p ro c e sse s  to  th e  u se  o f s i t u a t i o n i s t  p ro c e sse s  can occu r p r io r  to  

c o lle g e  e n tra n c e . K eniston  (1 9 6 8 ), F lacks (1967) and F ried en b erg  (1965) 

have p o in te d  out t h a t  c o lleg e  a tte n d an ce  has become a  r i t e  o f  passage 

f o r  many m iddle c la s s  h ig h  schoo l s tu d e n ts .  Many cannot even r e c a l l

kk



having  made a  conscious cho ice  w hether o r not to  go t o  c o l le g e .  R ather 

p e e r  and p a re n ta l  in f lu e n c e  determ ine th e  c e r ta in ty  o f  c o n tin u in g  t h e i r  

e d u c a tio n . Many o f  th e se  in d iv id u a ls  have f r ie n d s  and r e l a t i v e s  a lre a d y  

a tte n d in g  c o lle g e . T h e ir academic o r ie n ta t io n  i n s t i l l s  in  them th e  mo­

t i v a t i o n  to  s a t i s f y  many s tu d e n t r o le  r e q u is i te s  b e fo re  h ig h  sch o o l 

g ra d u a tio n . T his m o tiv a tio n  would in c lu d e  such th in g s  a s  a  d e s i r e  f o r  

g r e a te r  freedom and independence, experim en ta tion  w ith  drugs and s e x , and 

th e  c r e a t io n  o f  a  "co o l"  and "loose"  image. P a r t o f  t h i s  change could 

in c lu d e  develop ing  ways o f  d e a lin g  w ith  m oral c o n f l ic t  in  a  manner in ­

dependent o f p a re n ts  and o th e r  a u th o r ity  sou rces. T h is would e n t a i l  th e  

u se  o f  s i t u a t i o n i s t  r e s o lu t io n  p ro c e sse s .

The e x is te n c e  o f  "s tu d en t c u l tu re "  and su b c u ltu re s  has been 

reco g n ized  by a  number o f re s e a rc h e r s .  W allace (1966) in  h i s  s tu d y  o f 

"Midwest C ollege" viewed i t s  c u l tu re  as a  t r a d i t i o n a l  atm osphere which 

s tro n g ly  in flu e n c e d  s tu d e n ts .  G o ttlie b  (1965) d e sc rib e d  s u b c u ltu r e ,  a 

segment o f  a  s tu d e n t body ho ld ing  a  d i s t i n c t  v a lu e  o r ie n ta t io n  which 

d i f f e r s  from th a t  o f  th e  s tu d e n t body. C lark and Trow (1966) r e f in e d  

t h i s  su b c u ltu re  concept in to  fo u r  v a r i e t i e s :  academ ic, v o c a t io n a l ,

n o n -co n fo rm ist and c o l l e g ia te .  According to  t h i s  p e r s p e c t iv e ,  th e  c u l ­

t u r a l  norms o f  c o lle g e  a re  t ra n s m it te d  to  su ccess iv e  g e n e ra tio n s  th rough  

s o c ia l i z a t io n  r a th e r  th an  r e -c r e a te d  by each new c la s s .

The i n i t i a l  im pact o f co lle g e  on th e  s tu d en t has been c a l le d  

" c o lle g e  shock" (M adison, 1969; Feldman and Newcomb, 1969). Madison 

(1969) has d e sc rib e d  th e  in d iv id u a l re a c tio n s  which occur d u rin g  t h i s  

p e r io d . E ntrance in to  a  co lle g e  c u ltu re  f o s te r s  th e  " r e in te g r a t io n "  o f 

p a s t  ex p erien ces  in to  th e  co n tex t o f  th e  new environm ent. P e r s o n a l i ty
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change has been found (Katz and A sso c ia te s , 1968) to  be in  th e  d i r e c t io n  

o f g r e a te r  accep tan ce  o f  im pu lse , re la x e d  c o n tr o ls ,  a s s e r t io n  o f  in d e ­

pendence, and l e s s  se lf -b la m e .

In d iv id u a ls  s o c ia l iz e d  in to  th e  c u l tu r a l  norms o f c o lle g e  a re  

l i k e ly  t o  be concerned w ith  c re a tin g  an image th a t  i s  a c c e p ta b le  to  

p e e rs . In  moral, c o n te x ts ,  where freedom and independence a re  s o c ia l l y  

d e s ir a b le  c h a r a c t e r i s t i c s ,  s tu d e n ts  would te n d  to  employ s i t u a t i o n i s t  

p ro c e sse s . Thus, a  g iven  c o lle g e  c u l tu re  c re a te s  an environm ent in  

which th e s e  m oral p ro c e sse s  p redom inate .

The s tu d e n t c u l tu re  a t  I th a c a  C ollege i s  marked by a  la c k  o f 

community and a  s t r e s s  on rem aining ''un invo lved ."  There a re  v e ry  few 

s tu d e n t o r g a n iz a t io n s , and th o se  t h a t  do e x is t  te n d  to  be in a c t iv e  

s t r u c tu r e s  w ith  few members. There a re  no p o l i t i c a l  o rg a n iz a t io n s .  

Another s ig n  o f  th e  s tu d e n ts 1 la c k  o f  involvem ent w ith  th e  campus i s  

t h e i r  p h y s ic a l  ab sence . A lthough I th a c a  C ollege i s  p r im a r i ly  r e s id e n ­

t i a l ,  i t  i s  d e s e r te d  on weekends, when s tu d e n ts  t r a v e l  to  o th e r  c o l le g e s .  

There a re  no classroom  a tten d an ce  re q u ire m en ts , and f a c u l ty  have n o ted  

g r e a t ly  in c re a se d  absen teeism  f o r  up to  a  week b e fo re  and a f t e r  m ajor 

v a c a tio n s .  There a re  no re q u ire d  courses f o r  l i b e r a l  a r t s  s tu d e n ts ,  

and th e r e  i s  l i t t l e  f e e l in g  o f a  shared  i n t e l l e c t u a l  ex p e rien c e . A l­

though th e  P h y s ic a l Education  schoo l i s  a  m ajor component o f th e  c o l le g e ,  

a tte n d a n ce  a t  a t h l e t i c  a c t i v i t i e s ,  as a t  o th e r  c o lle g e  e v e n ts ,  i s  sp a rs e . 

There i s  no e f f e c t iv e  means o f communication which reach es  a l l  s tu d e n ts .

I n s t i t u t i o n a l  re c o g n it io n  o f th e  s tu d e n ts 1 i s o la t io n  was e v i ­

denced in  1972 by th e  e s ta b lish m e n t o f  a  C r is is  C e n te r , s ta f f e d  by s tu ­

d e n ts ,  t o  co u n se l s tu d e n ts  in  need o f  h e lp . The u n s ta te d  r a t io n a le  f o r
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t h i s  was th e  f a i l u r e  o f s tu d e n ts  to  id e n t i f y  w ith , o r  r e c e iv e  support 

from , th e  e x is t in g  c o lle g e  p e rso n n e l and o rg a n iz a tio n s .

An ex cep tio n  t o  t h i s  p a t te r n  o f  non-involvem ent shou ld  be  n o ted . 

A la r g e  m in o rity  o f  th e  s tu d e n ts  a t  th e  co lle g e  a re  in  v o c a tio n a l  p ro ­

grams (P h y s ic a l T herapy , M usic, Drama and T e lev is io n -R ad io ) which s t r e s s  

p ee r group p re s s u re  and co m p e titiv en ess . Among th e s e  s tu d e n ts  th e r e  

appears to  be some sense  o f  common experience  which i s  la c k in g  among 

l i b e r a l  a r t s  m a jo rs .

W ithin t h i s  c o n te x t o f s tu d e n t uninvolvem ent w ith  th e  i n s t i t u ­

t i o n  and o rg a n iz a tio n s  th e r e  e x i s t , how ever, peer groups in  which d ay - 

to -d a y  in te r a c t io n  a re  c a r r ie d  o u t.  The overwhelming i n s t i t u t i o n a l  

c u l t u r e , i t  i s  f e l t , re a c h e s  in to  th e se  g ro u p s. The dom inant e th o s  in  

s tu d e n t i n t e r a c t io n ,  based  on o b s e rv a tio n , q u e s tio n n a ire  and in te rv ie w  

d a ta ,  appears to  be an u n w illin g n e ss  to  commit o n e s e lf  to  a  cause o r a  

p o s i t io n ,  and a  re lu c ta n c e  to  adm it s e r io u s  id e o lo g ic a l  d e b a te . The 

em phasis i s  p lac ed  on rem a in in g ."co o l"  and being  in  c o n tro l .

In  th e  p re se n t s tu d y , w hile  th e r e  was l i t t l e  in d ic a t io n  o f  

" c o lle g e  shock" among freshm an, th e r e  was ev idence t o  th e  in f lu e n c e  o f  

a  c u l tu r a l  o r  " s o c ia l  d e s i r a b i l i t y "  f a c to r .  R e su lts  in d ic a te  s tu d e n ts  

who u t i l i z e d  s i t u a t i o n i s t  p ro c e sse s  were l e s s  u p se t by t h e i r  m oral con­

f l i c t  th an  s tu d e n ts  who employed t r a d i t i o n i s t  p ro c e ss e s . S im i la r ly ,  

th e s e  s tu d e n ts  were more s a t i s f i e d  w ith  t h e i r  r e s o lu t io n  and th e y  found 

i t  r e l a t i v e l y  easy  t o  re so lv e  t h e i r  c o n f l i c t .  These s c a le  r e s u l t s  sug­

g e s t  t h a t  in d iv id u a ls  who used s i t u a t i o n i s t  p ro ce sse s  were a ttem p tin g  to  

d e a l w ith  m oral c o n f l i c t s  in  an un involved  fa sh io n . T his s ty le  o f  b e ­

h av io r  i s  w e ll s u i te d  to  th e  c u l tu re  o f I th a c a  C o lleg e .
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A d d itio n a l su p p o rt f o r  t h i s  in te r p r e ta t io n  comes from th e  i n t e r ­

view  m a te r ia l .  S tu d en ts  who had used  s i t u a t i o n i s t  p ro cesses  on t h e i r  

q u e s tio n n a ire s  f e l t  t h a t  i t  was r e l a t i v e l y  easy  fo r  them t o  evolve r e s ­

o lu t io n s .  One rem arked , "Once I  s a t  down and thought about t h i s  problem , 

th e  answer was o b v io u s ."  In  g e n e ra l ,  th o se  who had d isp lay ed  s i t u a t io n ­

i s t  p ro c e sse s  were v e ry  w il l in g  to  d is c u s s  t h e i r  c o n f l ic t s .  On th e  

o th e r  hand , in d iv id u a ls  who had employed t r a d i t i o n i s t  p ro cesses  de­

sc r ib e d  much tu rm o il  and d i f f i c u l t y  in  re so lv in g  t h e i r  c o n f l ic t s .  They 

were a lso  somewhat r e lu c t a n t  to  d is c u s s  t h e i r  m oral b eh av io r. These 

l a t t e r  in d iv id u a ls  seemed t o  be aware t h a t  i t  was n o t v e ry  "cool" to  

r e l y  on p a re n ts  and o th e r  a u th o r i ty  f ig u r e s .

Here th e n  i s  some su p p o rt f o r  a  s o c ia l  d e s i r a b i l i t y  view . The 

n a tu re  o f th e  c o lle g e  c u l tu r e  rew ards s tu d e n ts  who employ s i t u a t i o n i s t  

p ro cesse s  in  re s o lv in g  t h e i r  m oral c o n f l i c t s .  How enduring a re  th e s e  

p ro cesse s?  W ill many o f  th e se  s tu d e n ts  come t o  use t r a d i t i o n i s t  p ro ­

c e sse s  when th e y  le a v e  c o lle g e ?  Only a  lo n g itu d in a l  study  could ac ­

c u ra te ly  answer th e s e  q u e s tio n s . A c u l tu r a l  argument would p re d ic t  

t h a t  t r a d i t i o n i s t  p ro c e sse s  could  become dominant i f  th e y  were th e  

" p re fe r re d "  means o f  h an d lin g  c o n f l i c t .  A developm ental sequence th e o ry  

would su p p o rt th e  dominance o f  s i t u a t i o n i s t  p ro c e s s e s , once th ey  have 

evo lved . F u r th e r  work can examine th e s e  opposing co n cep tio n s .

I t  was p r e d ic te d  t h a t  re s id e n c e  could  be u t i l i z e d  to  dem onstrate  

d if f e re n c e s  a long th e  p ro ce ss  d im ension . S tuden ts  who l i v e  a t  home 

would use  t r a d i t i o n i s t  p ro c e s s e s ,  w h ile  s tu d e n ts  l iv in g  in  off-cam pus 

apartm en ts would employ s i t u a t i o n i s t  p ro c e sse s . Dormitory r e s id e n ts  

would f a l l  betw een. R e su lts  d id  n o t su p p o rt th e se  hypo theses.



One reaso n  f o r  t h i s  f a i l u r e  was t h a t  th e  sam pling tec h n iq u e  em­

ployed d id  no t y ie ld  a  good d i s t r i b u t i o n  o f  s u b je c ts  in  th e  v a r io u s  

re s id e n c e  c a te g o r ie s .  Almost 75# o f  s u b je c ts  l iv e d  in  d o rm ito r ie s  and 

most o f th e  rem aining sample l iv e d  in  a p a rtm e n ts . Few members o f  th e  

sample l iv e d  a t  heme. T his d i s t r i b u t i o n  was o b ta in ed  d e s p ite  th e  f a c t  

th a t  c o lleg e  re s id e n c e  s t a t i s t i c s  a t  th e  tim e in d ic a te d  t h a t  a  la rg e  

m in o rity  o f th e  s tu d e n t p o p u la tio n  f e l l  in to  th e  l a s t  two c a te g o r ie s  

(30# and 15# r e s p e c t iv e ly ) .

Another in f lu e n c e  on th e  r e s id e n c e  r e s u l t s  stem s from th e  f in d ­

ing th a t  most s tu d e n ts  employed s i t u a t i o n i s t  p ro c e s s e s . T h is  p recluded  

th e  p re d ic te d  r e la t io n s h ip  between p ro c e ss  and r e s id e n c e . R esidence 

cannot be used as a  d is c r im in a to r  in  t h i s  case . In  p o in t  o f  f a c t ,  t h i s  

v a r ia b le  was chosen as i l l u s t r a t i v e  r a t h e r  th an  v i t a l .  I t  may be th a t  

r e se a rc h  a t  o th e r  c o lle g e s  would y ie ld  d i f f e r e n t  r e s u l t s .  For exam ple, 

Feldman and Newcomb (1969) found t h a t  s tu d e n ts  l iv in g  in  Greek l e t t e r  

re s id e n c es  were more c o n s e rv a t iv e ,  more a u th o r i t a r ia n  and more p r e j ­

ud iced  th an  in d ep en d en ts . With t h a t  sam ple ( a t  S ta n fo rd  U n iv e r s i ty ) ,  

an exam ination o f  m oral c o n f l ic t  r e s o lu t io n  p ro c e sse s  m ight y ie ld  c le a r  

d if fe re n c e s  based  on r e s id e n c e .

The th e o r e t i c a l  em phasis o f  t h i s  study  i s  concerned w ith  th e  way 

in  which in d iv id u a ls  d e a l  w ith  m ora l q u e s tio n s  r a th e r  th an  on t h e i r  

a c tu a l  o v ert b eh av io r . As a lre a d y  n o te d ,  th e  t r a d i t i o n a l  approach to  

th e  s tu d y  of m o ra lity  has been a  b e h a v io ra l  one. R e s is ta n c e  to  tem pta­

t io n  has been examined in  a  number o f  c o n te x ts .  The g u i l t  a s so c ia te d  

w ith  tra n s g re s s io n  has been an a ly z ed . D evelopm ental l e v e ls  o f m oral 

judgement have been d e s c r ib e d . "Moral c h a ra c te r "  t r a i t s  have been
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s tu d ie d . I t  i s  suggested  th a t  p ro c e ss  has been an im p l ic i t  f a c to r  in  

much o f t h i s  re se a rc h .

The im portance o f  p ro c e ss  in  d e te rm in in g  m oral b eh av io r m ight be 

a  h i s t o r i c a l l y  re c e n t phenomenon. In  th e  p a s t ,  a  Ju d e o -C h ris tia n  

n o r th e rn  European h e r i ta g e  in  t h i s  s o c ie ty  may have c o n tr ib u te d  to  a 

t r a i t - c e n t e r e d  m o ra li ty . In  th e  V ic to r ia n  w o rld , th e  "m oral” person  

cou ld  p o in t to  c le a r  r u le s  o f conduct. T ra in in g  was p r e c i s e ,  c h ild re n  

were tau g h t to  conform as m in ia tu re  a d u l t s .  M ille r  and Swanson (1958) 

have d iscu ssed  th e  changes in  c h i ld  r e a r in g  s in c e  t h a t  tim e . Changes in  

th e  tre a tm e n t o f c h ild re n  have been in  th e  d i r e c t io n  o f  g r e a te r  freedom 

and to le ra n c e  o f d iv e r s i ty .  The n a tu re  o f m oral t r a in in g  has been 

a l t e r e d .

As r e c e n t ly  as 1927, H artsho rne  and May were unab le  to  support 

th e  m oral c h a ra c te r  assum ption. S ince th a t  t im e , American s o c ie ty  has 

ex p erien ced  even g re a te r  l a t i t u d e  in  a cc e p ta b le  b e h a v io r . This has 

le d  t o  th e  development o f  what K eniston  (1970) has c a l le d  th e  "p o s t­

modern s ty l e . "  T his s ty le  i s  independent o f  id e o lo g y , v a lu e s ,  and 

o v e r t b eh av io r. In  th e  a re a  o f  m oral c o n f l ic t  r e s o lu t io n ,  t h i s  s ty le  

can be lin k e d  to  p ro c e ss . Thus, i t  i s  f e l t  t h a t  th e  s tudy  o f m o ra lity  

should  emphasize p ro cess  as a  b a s ic  f a c to r .

In  d e a lin g  w ith  m oral c o n f l ic t  and r e s o lu t io n  p ro c e s s e s , one 

should  no t lo se  s ig h t o f  in d iv id u a l d i f f e r e n c e s .  An assum ption o f  t h i s  

s tu d y  was t h a t  p a r t ic ip a t in g  s tu d e n ts  were eg o -in v o lv ed  and honest in  

t h e i r  re sp o n ses . I t  was a lso  assumed th a t  s u b je c ts  p o ssessed  a  degree 

o f  s e l f - i n s i g h t . These assum ptions a re  p ro b le m a tic . C olleges a re  used 

f o r  many p u rp o ses . For exam ple, i f  schoo l i s  viewed as a  s e r ie s  o f
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in s tru m e n ta l ta s k s  n ecessa ry  fo r  upward socio-econom ic m o b i l i ty ,  th e n  

an in d iv id u a l m ight th in k  no th in g  o f ch ea tin g  o r  p la g ia r iz in g .  On th e  

o th e r  hand, i f  c o lle g e  work i s  viewed as a  co n tin g en t p a r t  o f  s e l f - e n ­

lig h ten m en t th en  a  d i f f e r e n t  view o f th e  same p o te n t ia l  b eh av io r may 

be tak en  ( e . g . ,  B lack s tu d e n ts  in  Black S tu d ies  c o u rs e s ) .  Thus, con­

c e p ts  o f m o ra lity  m ight v a ry  along a  number o f dim ensions n o t con sid e red  

in  t h i s  re se a rc h  and th e  use  o f  re s o lu t io n  p ro cesses  cou ld  v a ry  in  

p a r a l l e l  ways.

THE VALUE-PROCESS RELATIONSHIP. I t  was hypothesized  t h a t  s tu d e n ts  

having co n v en tio n a l v a lu e s  u se  t r a d i t i o n i s t  p ro cesse s  in  d e a lin g  w ith  

m oral c o n f l i c t s , w h ile  s tu d e n ts  having nonconventional v a lu e s  u t i l i z e  

s i t u a t i o n i s t  p ro c e sse s . Support fo r  t h i s  view would have p rov ided  

evidence f o r  th e  s o c ia l i z a t io n  th eo ry  d esc rib ed  above. I t  a ls o  would 

have in d ic a te d  th e  o p e ra tio n  o f a g en e ra l co n s is ten cy  p r in c ip l e ,  t h a t  i s ,  

in d iv id u a ls  s t r i v e  to  m ain ta in  a  r e la t io n s h ip  between t h e i r  v a lu e s  

and o v e r t b eh av io r.

R e su lts  d id  n o t su p p o rt th e se  p r e d ic t io n s .  A s t a t i s t i c a l l y  

s ig n i f ic a n t  r e la t io n s h ip  between th e  c o n f l ic t  sco res  and th e  Church-

Insko  Value S cale  was n o t found. In  th e  absence o f c le a r  r e s u l t s ,  th e

fo llo w in g  f a c to r s  should  be consid e red :

1 . C o nsistency . With re g a rd  to  r e s o lu t io n  p ro c e s s e s , th e r e  

i s  in d i r e c t  ev idence o f  c o n s is ten cy . Among th o se  s u b je c ts  

who were in te rv ie w e d , i t  was found th a t  d e f in i t io n s  o f

m o ra lity  were r e la te d  to  th e  k ind  o f p ro cesses  e x h ib ite d

on q u e s tio n n a ire  re sp o n ses . Those who used s i t u a t i o n i s t  

p ro cesses  in  w r i t te n  re sp o n se s , d e sc rib ed  m o ra li ty  a s  a
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p e rso n a l d e c is io n  determ ined  by th e  circum stances th e y  en­

c o u n te r . Those s tu d e n ts  who used  t r a d i t i o n i s t  p ro cesses  

on t h e i r  q u e s tio n n a ire s ,  d e sc rib e d  m o ra lity  in  term s o f  

s o c ie t a l  and fam ily  r u l e s .  A re -ex am in a tio n  o f  r e s u l t s  

from th e  v a lu e  s c a le  p ro v id e s  ev idence th a t  s u b je c ts  were 

r e l a t i v e l y  c o n s is te n t  in  t h e i r  v a lu e  o r ie n ta t io n .  I n d iv i ­

d u a ls  who had co n v en tio n a l v a lu e s  in  t h e i r  c o n f l ic t  a re a  

a ls o  had co n v en tio n a l v a lu e s  over a l l  item s. S im ila r ly ,  i n ­

d iv id u a ls  who had nonconven tional v a lu e s  in  t h e i r  c o n f l ic t  

a r e a  ten d ed  to  have nonconven tional v a lu es  f o r  th e  e n t i r e  

s c a le .

2 . Time Sequence. I f  th e  amount o f c o lle g e  ex p erien ce  i s  

r e l a t e d  t o  changes in  v a lu e  o r ie n ta t io n  and r e s o lu t io n  

p ro c e s s e s ,  i t  i s  p o s s ib le  t h a t ,  i n i t i a l l y ,  v a lu e -p ro c e ss  

d is c re p a n c ie s  can o ccu r. An i n i t i a l  response to  a com­

p le x  new environm ent (" c o lle g e  shock") could be an a t ­

tem pt t o  avo id  a l l  m oral c o n f l ic t  s i tu a t io n s  ( c o n f l ic t  

in s u l a t i o n ) .  E v en tu a lly  an in d iv id u a l having co n v en tio n a l 

v a lu e s  may develop  th e  u se  o f  s i t u a t i o n i s t  p ro cesses  fo r  

h an d lin g  new m oral c o n f l i c t s .  E v e n tu a lly , v a lu e s  may b e­

come n o n co n v en tio n a l. But fo r  a  t im e ,  i t  i s  p o s s ib le  th a t  

v a lu e s  may n o t be th re a te n e d . This m ight be t r u e  f o r  lo w er- 

classm en and some upperclassm en.

The r e s u l t s  o f  t h i s  re se a rc h  in d ic a te  t h a t  most s tu d e n ts  

in  a l l  c la s s  groups used  s i t u a t i o n i s t  p ro cesses  and had 

co n v en tio n a l v a lu e s . While t h i s  would n o t support a  tim e
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sequence i n t e r p r e t a t i o n ,  i t  i s  s t i l l  a  p o s s i b i l i t y  th e  

v a lu e  changes occu r a f t e r  s tu d e n ts  le a v e  c o lle g e . Only 

f u r th e r  lo n g i tu d in a l  s tu d ie s  can c l a r i f y  t h i s  is s u e .

3 . Conscious R ev e rsa ls  and Cynicism . Sane in d iv id u a ls  may 

co n sc io u sly  avo id  b eh av io r c o n s is te n t  w ith  t h e i r  v a lu e s .

The c ro ss  p re s s u re s  betw een p re v io u s ly  accep ted  ru le s  

and th e  c h a r a c t e r i s t i c s  o f  new s i tu a t io n s  may p lac e  

s tu d e n ts  in  a  d i f f i c u l t  p o s i t io n .  For exam ple, th e  

C a th o lic  s tu d e n t who has le a rn e d  th e  e v i l s  o f  c o n tra ­

c e p tio n , p re m a r i ta l  s e x , and a b o r t io n , may d e l ib e r a te ly  

choose to  r e j e c t  c o n s is te n t  b e h a v io r . This cou ld  le a d  

to  a  r e je c t io n  o f  p re v io u s ly  h e ld  v a lu e s  and r e a c t io n s  

a g a in s t  th e  " in s t i t u t i o n a l i z e d  h y p o c risy "  (K en iston ,

1970) o f a u th o r i ty  so u rc e s . A r e l a t e d  means o f coping 

w ith  such a  dilemma would be th ro u g h  th e  u se  o f  com­

partm ent a l i z a t io n  as a  d efen se  mechanism.

In te rv ie w  re sp o n ses  in  t h i s  s tudy  in d ic a te  th a t  

many s tu d e n ts  a t  I th a c a  C ollege a re  aware o f d isc re p a n c ie s  

between t h e i r  v a lu e s  and t h e i r  m oral c o n f l ic t  b eh av io r.

Conscious r e v e r s a l ,  co m p artm en ta liza tio n  and cynicism  are  

ap p aren t in  many o f  th e s e  in te rv ie w s .

The o b ta in ed  r e s u l t s ,  t h a t  most s tu d e n ts  employed s i t u a t i o n i s t  

p ro cesse s  and th a t  tw o - th ird s  had co n v en tio n a l v a lu e s ,  may in d ic a te  t h a t  

th e  d es ig n  o f  t h i s  s tu d y  may n o t have been adequate to  ta p  th e s e  b e ­

h a v io rs . A lo n g i tu d in a l  fo rm at ex tend ing  b o th  p r io r  to  and beyond th e
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c o lle g e  y e a rs  would "be n e c e ssa ry  t o  f u l l y  examine th e  k ind  o f r e l a t io n ­

sh ip  t h a t  was h y p o th esized .

VALUES. I t  was expected  th a t  th e  v a lu e s  o f c o lle g e  s tu d e n ts  would change 

in  th e  course o f a  c o lle g e  c a r e e r .  A g e n e ra lly  l i b e r a l  campus atmosphere 

coupled w ith  g r e a te r  independence was b e lie v e d  t o  be su p p o rtiv e  o f  an 

in d iv id u a l 's  v a lu e s  becoming l e s s  c o n v e n tio n a l. This p re d ic t io n  was not 

upheld  in  th e  r e s u l t s  o f  t h i s  s tu d y .

A b a s ic  d i f f i c u l t y  in h e re n t in  th e  d es ig n  was t h a t  in d iv id u a l 

s tu d e n ts  were n o t t e s t e d  a t  v a r io u s  p o in ts  in  t h e i r  c o lle g e  c a re e r .

While c r o s s - s e c t io n a l  sam pling may, in  f a c t ,  c o n tro l  a  number o f e x tra n ­

eous v a r i a b le s ,  t h i s  may be one a re a  in  which such a tech n iq u e  cannot be 

used . Only a  lo n g i tu d in a l  d es ig n  could  account f o r  th e  in flu e n c e  o f  im­

p o r ta n t  h i s t o r i c a l ,  m a tu ra t io n a l , and p e rso n a l f a c to r s .

D esp ite  t h i s  d i f f i c u l t y ,  r e s u l t s  can be co n s id e red  c a u tio u s ly . 

S tuden ts  a t  I th a c a  C ollege a re  a  r e l a t i v e l y  homogeneous group. At th e  

tim e o f t h i s  s tu d y , t u i t i o n ,  room and board  a t  th e  c o lle g e  was ap p ro x i­

m ately  $U,000 p e r  y e a r . Only th e  c h ild re n  o f  upper m iddle c la s s  fa m ilie s  

could a f fo rd  th e s e  f e e s .  Q u e s tio n n a ire  d a ta  in d ic a te s  t h a t  a  la rg e  p ro ­

p o r tio n  o f  s tu d e n ts  come from suburban hemes in  which th e  f a th e r  i s  a  

p ro fe s s io n a l  ( th e  upper two c a te g o r ie s  on H o llin g sh e a d 's  [1958] s c a le ) .  

Thus, t h i s  sample i s  drawn from a  group who p robab ly  had m iddle c la s s  

s o c ia l iz a t io n  which can produce s tro n g  co n v en tio n a l v a lu e s . These v a lu es  

may be r e s i s t a n t  t o  change.

I t  shou ld  be no ted  th a t  w h ile  I th a c a  C ollege was n o t immune to  

campus p o l i t i c a l  tu rm o il d u rin g  th e  l a t e  1960 ' s ,  t h i s  p o l i t i c a l  in t e r e s t
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does no t seem to  have been of g re a t  s ig n if ic a n c e  in  th e  m oral b ehav io r 

o f  s tu d en ts  p a r t ic ip a t in g  in  t h i s  s tu d y . There were v ery  few c o n f l ic ts  

exp ressed  in  th e  p o l i t i c a l  a re a . In te rv ie w s  re v e a le d  alm ost no s t a t e ­

m ents o r c o n f l ic ts  r e la te d  to  p o l i t i c a l  o r  s o c ia l  problem s in  t h i s  

s o c ie ty .  There were no p o l i t i c a l  o rg a n iz a t io n s  on th e  campus a t  th e  

tim e t h i s  study was conducted. Thus, i t  would appear th a t  im petus f o r  

v a lu e  change based on b road  campus o r  s o c ie t a l  is s u e s  was a b se n t.

S im ila r  f in d in g s  concerning th e  v a lu e s  o f c o lle g e  s tu d e n ts  were 

found by Katz and A ssocia tes  (1968). In  a  s e r i e s  o f  s tu d ie s  ta p p in g  

d i f f e r e n t  a sp e c ts  of v a lu e s  and th e  ways in  which th e y  were h e ld  and 

ex p re ssed , th ey  observed few changes lo n g i tu d in a l ly  from th e  freshm an 

to  se n io r  y e a r . Rokeach (1969) has found t h a t  b e l i e f s  and a t t i t u d e s  

a re  much more s u sc e p tib le  to  change th a n  a re  v a lu e s .  Thus, i t  may be 

t h a t  th e  c o lleg e  experience in f lu e n c e s  th e  a t t i t u d e s  and b e l i e f  system s 

o f  s tu d e n ts ,  w ithout reach in g  more b a s ic  p e r s o n a l i ty  le v e ls  which would 

be n ecessa ry  fo r  value change. T his would e x p la in  th e  absence o f such 

v a lu e  change h ere  and in  o th e r  re s e a rc h  (K atz and A s s o c ia te s ,  1968; 

Feldman and Newcomb, 1969; M adison, 1969 ) .  F u r th e r  study  w i l l  be n eces­

sa ry  to  c l a r i f y  t h i s  p o in t .

METHODOLOGICAL CONSIDERATIONS. A b a s ic  d i f f i c u l t y  in  e v a lu a tin g  th e  

v a l i d i t y  o f  th e  in stru m en ts  u sed  i s  t h a t  th e y  e l i c i t  in d iv id u a l ,  v e rb a l 

r a th e r  th a n  in te r a c t iv e ,  b e h a v io ra l r e sp o n s e s . I t  i s  d i f f i c u l t  to  move 

from th e  r e p o r ts  rece iv ed  to  a c tu a l  m ora l ch o ice  b eh av io r .

I t  i s  l ik e ly  t h a t  th e  v a l i d i t y  o f  th e  in stru m en ts  was compromised 

by  c e r ta in  response b ia s e s .  H a lf  o f  th e  re sp o n d en ts  re c e iv e d  th e
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q u e s tio n n a ire  w ith  th e  c o n f l ic t  p o r tio n  p re se n te d  f i r s t .  They were 

asked to  d e sc rib e  a  c o n f l ic t  on th e  f i r s t  page. The non-response r a t e  

f o r  t h i s  group was s u b s ta n t ia l ly  h ig h er th a n  f o r  th o se  who re c e iv e d  th e  

v a lu e  s c a le  f i r s t .  This may be caused by  two f a c to r s :  u n w illin g n e ss

to  d iv u lg e  p e rso n a l in fo rm ation  im m ed ia te ly , and u n w illin g n e ss  t o  have 

o n e 's  p e rso n a l ex p erien ces  exposed , even though anonym ously, on th e  

f i r s t  page. A cover s h e e t ,  d e sc rib in g  th e  purpose o f  th e  s tu d y  and 

perhaps ask ing  dummy q u e s tio n s , m ight have le sse n e d  b o th  th e s e  f e a r s .

I t  i s  p o s s ib le  t h a t , even fo r  th o se  who r e p o r te d  a  c o n f l ic t  when t h i s  

p o r tio n  appeared  f i r s t ,  co n s id e rab le  e d i t in g  m ight have ta k e n  p la c e .

Another problem  invo lves th e  d e f in i t i o n  o f  a  "moral c o n f l i c t . "  

Ho c la r i f y in g  o r q u a lify in g  s ta tem en ts  were g iv en  in  t h i s  p a r t  o f  th e  

q u e s tio n n a ire . I t  i s  im possib le  to  know w hether th o se  s u b je c ts  who 

f a i l e d  t o  respond r e f l e c te d  an u n c e r ta in ty  about th e  meaning o f  th e  

p h rase  o r  genuine la c k  o f  such c o n f l i c t s .  S u b je c ts  who d id  respond to  

t h i s  q u es tio n  may have censored same s a l i e n t  c o n f l i c t  s i tu a t io n s  b e ­

cause o f  u n c e r ta in ty  about th e  q u e s tio n .

P h i l l ip s  (1971) d isc u s se s  p r e d is p o s i t io n s  t o  responden t b ia s  o r 

f a l s i f i c a t i o n  based  on th e  e x te n t of ra p p o r t  betw een re se a rc h e r  and 

responden t and t h e i r  r e l a t iv e  s ta tu s e s .  In  t h i s  s tu d y , where th e  r e ­

se a rc h e r  was a  f a c u l ty  member and th e  s u b je c ts  were s tu d e n ts ,  th e  r e ­

se a rc h e r  c le a r ly  occup ies a  h ig h e r  s t a tu s .  E x ten t o f  ra p p o rt v a r ie d  

w ith  th e  c la s s  in  which th e  q u e s tio n n a ire  was a d m in is te re d . P h i l l ip s  

f e e l s  t h a t  t h i s  ty p e  o f s ta tu s  r e la t io n s h ip  c r e a te s  a  s tro n g  responden t 

b i a s , based  on th r e a t  o f v u ln e r a b i l i ty .  Where t h i s  i s  compounded by 

h igh  r a p p o r t ,  th e  tendency  to  b ia s  is  s tre n g th e n e d  by d e s ir e  f o r  th e
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r e s e a r c h e r 's  ap p ro v a l. Although th e s e  q u e s tio n n a ire s  were anonymous, 

i t  i s  l i k e l y  t h a t  th e  above f a c to rs  s t i l l  e x e r t  in f lu e n c e .

T his cou ld  have been in te n s i f i e d  by a d m in is tra tio n  in  a  c l a s s ­

room s e t t i n g ,  w ith  i t s  co n tex t o f obedience t o  a u th o r i ty ,  c o m p e titiv e ­

ness w ith  p e e r s ,  and sea rch  f o r  th e  " c o rre c t an sw er."  S u b je c ts  brought 

to  t h i s  s tu d y  a  developed se lf - im a g e . They view  them selves and t h e i r  

a c t io n s  as p a r t  o f  a  c o n s is te n t  p a t t e r n .  I t  i s  l i k e l y  t h a t  r e p o r ts  o f 

c o n f l ic t  b eh av io r were e d ite d  to  f i t  t h i s  p a t te r n .  Many o f  th e  con­

f l i c t s  d e sc rib e d  in v o lv e  d ev ia n t a n d /o r i l l e g a l  b e h a v io r , a t  l e a s t  as 

a  p o s s ib le  c h o ic e , and th e  above p re s su re s  may have been e s p e c ia l ly  

s tro n g  in  th e s e  c a se s . As w ith  most response  b i a s e s ,  i t  i s  im p o ssib le  

to  a s c e r ta in  th e  d i r e c t io n  o r degree o f  t h i s  source  o f  i n v a l id i t y .

The fo u r s c a le  q u es tio n s  in  th e  c o n f l ic t  q u e s tio n n a ire  r a i s e  

q u e s tio n s  o f sh ared  meaning among s u b je c ts .  Only th e  extrem e p o in ts  o f  

th e  s c a le s  a re  la b e le d ,  and th e se  v e ry  b r i e f l y .  Does "very  easy" mean 

th e  same th in g  to  a l l  responden ts?  Do th e y  d iv id e  th e  d is ta n c e  between 

"very u p s e tt in g "  and "not u p s e tt in g  a t  a l l "  in  th e  same way?

Q uestions should  a lso  be r a is e d  about th e  v a l i d i t y  o f th e  v a lu e  

s c a le .  S u b jec ts  v o iced  com plain ts about t h i s  p o r t io n  o f  th e  q u e s tio n ­

n a i r e ,  f in d in g  i t  te d io u s  and b o rin g . O bservation  o f  t h e i r  b eh av io r 

w h ile  com pleting i t  su g g ests  th a t  answers t o  th e  l a t e r  s c a le s  may be l e s s  

v a l id .  S u b jec ts  may have sim ply f i l l e d  th e s e  in  c a s u a l ly ,  w ith o u t r e a l l y  

c o n s id e rin g  th e  ch o ic e s . I t  i s  a ls o  p o s s ib le  t h a t  a  few s u b je c ts  d id  no t 

know o r were u n c le a r  about th e  meaning o f some i te m s : h a llu c in o g e n ic

d ru g s , subm ission to  th e  w i l l  o f th e  g roup , avenging s l i g h t s .  This was 

suggested  when some s u b je c ts  com pleted th e  v a lu e  s c a l e ,  b u t l e f t  a
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p a r t i c u la r  item  b lan k  f o r  each s e c t io n .  I t  i s  p o s s ib le  t h a t  o th e r  sub ­

j e c t s  were n o t so h onest about t h e i r  ig n o ran ce , and answered m eaning- 

l e s s l y .  The v a l i d i t y  o f th e  v a lu e  s c a le  may a ls o  have been d ec reased  

by th e  s u b je c ts ' s e lf - im a g e s . The in te rv iew  d a ta  in d ic a te d  th a t  sub ­

j e c t s  ten d ed  to  view them selves as " r a d ic a l ,” " l ib e r a l "  o r  " c o n s e rv a t iv e ,"  

w ith  seme id e a  o f what t h i s  p o s i t io n  re p re se n te d  in  term s o f  v a lu e s .

Some s u b je c ts  responded t o  th e  v a lu e  s c a le  in  s u p e r f i c i a l ,  s te re o ty p e d  

w ays, f i t t i n g  t h e i r  answ ers to  th e  image th ey  h e ld  o f them selves r a th e r  

th a n  c o n s id e rin g  each item  in d iv id u a l ly .

With re s p e c t  t o  th e  background in fo rm a tio n , th e re  were s e v e ra l  

so u rces  o f  in accu racy . There were some q u estio n s  which many s u b je c ts  

guessed  a t :  f a t h e r 's  e d u c a tio n , s iz e  o f home tow n, p a r e n ts ' p e r io d ic a l s .

Some q u es tio n s  were in te rp r e te d  d i f f e r e n t ly  by s u b je c ts .  R eports  o f  

membership in  on-campus g ro u p s , which was p a r t i a l l y  v e r i f i e d  by checking 

th e  s iz e  o f th e s e  o rg a n iz a t io n s ,  were g re a t ly  ex ag g era ted . T his i n ­

accu racy  was a ls o  v e r i f i e d  by in fo rm atio n  from th e  in te rv ie w s . Here 

s tu d e n ts  ten d ed  to  n eg a te  o r b e l i t t l e  th e  group memberships r e p o r te d  on 

t h e i r  q u e s tio n n a ire s . There was no way to  check on many o th e r  re sp o n s e s , 

b u t t h i s  r a i s e s  q u es tio n s  o f  g e n e ra l m isin fo rm atio n . Degree o f  r e l i ­

g io s i t y  and p o l i t i c a l  o r ie n ta t io n  were determ ined u s in g  s c a le s .  I t  must 

be no ted  t h a t  th e s e  s c a le s  a re  d e fin ed  r e l a t iv e  to  th e  c o n te x t th e y  ap ­

p e a r  i n ,  and " ra d ic a l  l e f t "  o r  " p ra c tic in g "  may mean d i f f e r e n t  th in g s  

a t  d i f f e r e n t  c o l le g e s .

The in te rv ie w  a ttem p ted  t o  e l i c i t  dep th  in fo rm atio n  from a 

s e le c te d  number o f  s tu d e n ts .  Although more in fo rm atio n  and d i f f e r e n t  

p e rs p e c t iv e s  on th e  q u e s tio n n a ire  were re c e iv e d , a d d i t io n a l  problem s of
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v a l i d i t y  were enco u n te red . In te rv iew s were conducted by two f a c u l ty  

members, and w ith  th e  anonymity o f th e  q u e s tio n n a ire  abandoned, th e  

p o s s i b i l i t y  o f  b ia s  due t o  need fo r  app roval was in c re a se d . N e ith e r  

in s t r u c to r  in te rv iew ed  s tu d e n ts  in  h is  own c l a s s e s , b u t s u b je c ts  knew 

who th e  in te rv ie w e rs  w ere , and problems o f  s ta tu s  and ra p p o rt rem ained.

The w ording o f  th e  in te rv ie w  p re se n te d  o th e r  d i f f i c u l t i e s .  The 

word " re c e n tly "  in  th e  f i r s t  two q u es tio n s  was su b je c t to  g r e a t ly  v a ry ­

ing  in t e r p r e t a t i o n s ,  ran g in g  from th e  l a s t  th re e  months to  th e  p rev io u s  

n in e  y e a rs . I t  i s  l i k e l y  t h a t  th e  s u b je c ts ' m oral decision-m aking  p ro ­

cesses  may have changed over th e  y e a r s , even i f  t h e i r  memories a re  ac­

c u ra te  .

S u b jec ts  had d i f f i c u l t y  answ ering s e v e ra l  o f  th e  q u e s tio n s . For 

many, th e re  was l i t t l e  o r no "onset o f  . . . r e a l i z a t io n  th a t  some 

cho ice  would have to  be m ade." They saw t h e i r  c o n f l ic ts  as spontaneous 

and sudden. The is s u e s  a ro se  and th e  cho ices were p re s s in g .

S tu d en ts  were g e n e ra l ly  unab le  to  p r o je c t ,  e i th e r  to  th e  p o s s i ­

b le  problem s o th e rs  m ight encoun ter o r to  t h e i r  own fu tu re  problem s.

For c o lle g e  s tu d e n ts  and f r ie n d s  th e y  u s u a lly  re p e a te d  t h e i r  own p a s t 

problem s and th e r e  was l i t t l e  o r no response  fo r  a d u lts  and r e l a t i v e s .

C e rta in  un ique f e a tu re s  o f th e  s e le c te d  sample should  be n o ted . 

T his s tudy  was conducted a t  I th a c a  C o lle g e , and th e  sample i s  u n u su a l in  

s e v e ra l  r e s p e c ts .  The s u b je c ts ' fa m ilie s  a re  r e s id e n ts  o f  th e  suburbs o f 

th e  N o rth e a s te rn  s t a t e s .  Socio-econom ic s ta tu s  i s  u n u su a lly  h ig h .

Using H o llin g sh e a d 's  (1958) socio-econom ic s c a le ,  73# o f  th e  s u b je c ts  

have fam ily  s ta tu s  in  th e  to p  o n e - f i f th  o f th e  s c a le ,  w ith  an o th er 21# 

in  th e  second f i f t h .  The la rg e  m a jo r ity  were in  th e  to p  t h i r d  o f t h e i r
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high  schoo l c l a s s .  In te rv ie w  s u b je c ts  were v o lu n te e r s , and were o v er­

whelmingly s o c ia l  sc ie n c e  m ajo rs .

As a lre a d y  n o te d , th e  d ropout r a t e  among c o lle g e  s tu d e n ts  makes 

i t  d i f f i c u l t  t o  a s se s s  th e  e f f e c t s  o f  th e  c o lle g e  environm ent. T ran s fe r  

s tu d e n ts  p re s e n t  a  s im i la r  problem . An id e a l  desig n  would fo llo w  th e  

members o f  an e n te r in g  c la s s  th ro u g h  c o lle g e . Dropouts would co n tinue  

t o  p a r t i c ip a te  in  such a  s tu d y . The p re se n t s tu d y  i s  n e i th e r  lo n g i­

tu d in a l  nor does i t  a ttem p t t o  compensate fo r  t h i s  d i f f e r e n t i a l  su r­

v iv a l  r a t e .  Thus, g e n e ra l iz a t io n s  must be considered  t e n t a t i v e .

A nother sample problem  in v o lv es  th e  h igh  school ju n io rs  used  as 

judges o f c o n v e n tio n a li ty . This sample was ta k en  a t  I th a c a  High S choo l, 

and may be u n re p re s e n ta t iv e  due to  th e  p resen ce  of C o rn e ll U n iv e rs ity  

and I th a c a  C ollege in  th e  tow n. Many h igh  school s tu d e n ts  a re  c h ild re n  

o f f a c u l ty  members, and a l l  a re  in flu e n c e d  to  some e x te n t by th e  

c o l le g e s .

IMPLICATIONS. The aim o f  t h i s  s tu d y  was to  dem onstrate  m ajor d if f e re n c e s  

betw een th e  m oral b eh av io r o f  th e  c h i ld  and th e  a d u lt .  This g o a l ex tends 

th e  l im i t s  o f  s tu d y  s in c e  much o f th e  l i t e r a t u r e  in  th e  a re a  o f  m oral 

developm ent ig n o re s  change beyond ad o lescen ce . A lso , th e  concern  w ith  

p ro ce ss  may prove to  be v a lu a b le  in  u n d erstan d in g  th e  r e s u l t s  o f  r e s e a rc h  

from d iv e r s e  so u rc e s . R a th er th a n  fo cu sin g  on s p e c i f ic  b e h a v io rs , th e  

way in  which in d iv id u a ls  de term ine t h e i r  b eh av io r shou ld  be examined.

W hile under p a r e n ta l  s c ru t in y ,  a  c h i ld  le a rn s  t o  o r ie n t  h im se lf  

t o  th e  r u le s  s e t  up by th e  a u th o r i ty  f ig u re s  in  h is  environm ent. (T his 

m ight n o t alw ays occur when p a re n ts  a re  a b s e n t .)  The a d u l t ’s b eh av io r



i s  independent o f  th e s e  so u rc e s . This d if f e r e n c e  would be apparen t in  

th e  way in  which m oral c o n f l ic t s  a re  re so lv e d . A s h i f t  from t r a d i ­

t i o n i s t  t o  s i t u a t i o n i s t  p ro cesse s  would c h a ra c te r iz e  th e se  changes.

I t  was f e l t  t h a t  th e  c o lle g e  y e a rs  would be an id e a l  tim e in  an in d i ­

v id u a l 's  l i f e  h is to r y  f o r  s tu d y in g  t h i s  b e h a v io r .

R esu lts  o f  t h i s  r e s e a rc h  were in c o n c lu s iv e  in  dem onstra ting  th e s e  

changes. P re c is e  co n c lu s io n s  concern ing  p ro c e ss  s h i f t s  and th e  r e l a ­

t io n s h ip  between p ro c e ss  and v a lu e s  cannot be advanced. Residence d id  

no t prove t o  be a  s ig n i f i c a n t  f a c to r  fo r  t h i s  sam ple. A lso , c o n s is te n t 

changes in  v a lu e s  were n o t found.

F ac to rs  in  d es ig n  and sam pling may have p rec lu d ed  th e  dem onstra­

t io n  o f  th e  proposed  changes. The h azard s o f c ro s s - s e c t io n a l  re se a rc h  

in  t h i s  a re a  a re  a p p a re n t. While r e s u l t s  may be v a l id  fo r  I th a c a  College 

s tu d e n ts  a t  th e  tim e o f  t h i s  s tudy  (1970- 7 1 ) ,  f u r th e r  g e n e ra l iz a t io n  

would n e c e s s i ta te  th e  s tu d y  o f  o th e r  sam ples from d i f f e r e n t  sch o o ls . 

D iffe ren ces  in  th e  e th n ic ,  s o c ia l  c l a s s ,  r e l ig io u s  and geographic o r i ­

g in s  o f  s tu d e n ts  may be im p o rtan t. F u tu re  work must a ttem pt to  examine 

th e  problem  a re a  u s in g  lo n g i tu d in a l  and ex p erim en ta l te c h n iq u e s . Such 

re se a rc h  aw aits  th e  developm ent o f p o te n t ,  n o n re a c tiv e  m easures.
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APPENDIX A

We a re  in te r e s te d  in  th e  k in d s  o f m oral c o n f l ic ts  people  en 

coun ter and th e  ways in  which th e y  d e a l  w ith  them .

1 . In  th e  space below p le a s e  d e s c r ib e ,  in  some d e t a i l ,  a 

r e c e n t s i tu a t io n  in  your l i f e  which invo lved  a  m oral 

c o n f l i c t .



How d id  you re so lv e  t h i s  s i t u a t i o n ,  t h a t  i s ,  what 

d e c is io n  d id  you f i n a l l y  make to  so lv e  t h i s  problem?
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3 . What were th e  m ajor reaso n s  f o r  th e  d e c is io n  you 

made? P lease  answer f u l l y .
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How im portan t i s  t h i s  k ind  o f s i tu a t io n  g e n e r a l ly ,  t h a t  i s ,  f o r  most 

people?

v e ry  im p o rtan t n o t a t  a l l  im portan t

1 1 1 , 1 , 1  , U I I1 2 3 4 5 b 7

How u p s e t t in g  was t h i s  s i tu a t io n  f o r  you?

v e ry  u p s e t t in g  n o t u p s e tt in g  a t  a l l

I I I I I __I I  i_ _ _ j- _ g _

How d i f f i c u l t  was i t  f o r  you t o  make t h i s  d e c is io n ?

v ery  easy  v e ry  d i f f i c u l t

I___ I__ I I , I__ L J ___L
j  2 3 5 5  5 7

Now th a t  you have made th e  d e c is io n ,  how s a t i s f i e d  a re  you w ith  i t ?

v e ry  s a t i s f i e d  n o t a t  a l l  s a t i s f i e d

 L _ L .“ U 5 I  —
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APPENDIX B

You a re  ta k in g  p a r t  in  a  s tu d y  o f  v a lu e s ,  th e  way peop le  f e e l  

about some th in g s  t h a t  a re  co n sid e red  im p o rta n t. Not everybody agrees 

about v a lu e s . P lease  be candid  and t e l l  u s  what you p e rs o n a lly  th in k ,  

n o t what you b e lie v e  most o th e r  peop le  would say . A ll r e p l ie s  w i l l  be 

kep t s t r i c t l y  c o n f id e n tia l  and w i l l  n o t be u sed  fo r  any purposes excep t 

f o r  t h i s  s tu d y .

The item s o f th e  s tudy  c o n s is t  o f  words o r p h ra se s  o r s t a t e ­

ments d e a lin g  w ith  a reas o f  ex p erien ce  about which many people f e e l  

s tro n g ly . You w i l l  r a t e  th e s e  item s s ix  t im e s ,  on s ix  d i f f e r e n t  s c a le s .  

Each p a r t  o f  th e  study  b eg in s  w ith  th e  d e f in i t i o n  o f one s c a le  and th e  

meaning o f  each p o in t on th e  s c a le .  The s c a le  w i l l  be i d e n t i f i e d  a t  

th e  to p  o f  each page as a  rem inder. You may r e f e r  back t o  th e  d e f in i ­

t i o n  o f  th e  s c a le  as o fte n  as n e c e ssa ry . In d ic a te  your r a t in g  by 

c i r c l in g  one l e t t e r  fo r  each item .

SCALE I .  E th ic s .—Em otional judgment on th e  b a s is  o f  consc ience  of 

what i s  r ig h t  o r  w rong, good o r  w icked , p ra isew o rth y  o r 

d e sp ic a b le .

a . Extrem ely v i r tu o u s .  E x p ressiv e  o f a l l  t h a t  i s  b e s t  

in  human n a tu re :  Consonant w ith  th e  h ig h e s t ,  most

e x a lte d  s p i r i t u a l  v a lu e s . The a tta in m en t o f such v i r ­

tu e  by an in d iv id u a l  would im ply r e s i s ta n c e  to  sev ere  

tem p ta tio n  o r  c o n f l ic t in g  a t t r a c t i o n s ,  and overcoming 

h is  o r h er own weakness o r  b a se n e ss .
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b . Good. D e s ira b le , r i g h t ,  e x p re ss iv e  o f  good in ­

te n t io n s  and sound c h a ra c te r  b u t la c k in g  th e  

s p e c ia l  d i s t in c t io n  o f  ( a ) .

c .  N e u tra l. N e ith e r good n o r w icked , l i k e  having

a  c o ld , and even when c o n tra ry  t o  s o c ia l  custom : 

i t  may be bad manners t o  p ic k  o n e 's  nose in  pub­

l i c ,  b u t i t  i s  not e th i c a l ly  wrong.

d . Bad. D eserving o f censu re  o r  c o r re c t io n  b u t s t i l l  

com patible w ith  good c h a r a c te r ,  as  when a  gen­

e r a l ly  good person  i s  g u i l ty  o f  s e l f i s h n e s s  o r 

v a n ity  o r a  minor d ish o n e s ty .

e .  Extrem ely e v i l .  E xpressive  o f  th e  w o rst and most 

degraded in  human n a tu re :  so in c o n s is te n t  w ith

v i r tu e  as  t o  seem b e s t i a l .  Most p eo p le  ag ree  t h a t  

H i t l e r 's  c o n c en tra tio n  camps were w holly  e v i l .

KEY: a=extrem ely  v i r tu o u s ,  b ,  c ,  d ,  e=extrem ely e v i l .

1 . P ra y e r: a b o d e

2 . Having e x tra m a r i ta l  a f f a i r s : a b c

3 . Avenging s l i g h t s :  a  b c d e

J+. D em ocratic r u le :  a  b c d e

5. H allu c in o g en ic  d ru g s: a b c d e

6 . Being l ik e d :  a b e d e

7. L y in g : a  b c d e

8. R etu rn ing  found money: a  b c d e

9. O bserving t r a d i t i o n :  a  b c d e
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KEY: a=extrem ely  v i r tu o u s , b , c , d , e=extrem ely e v i l .

10. C a p ita l  punishm ent: a b o d e

11. P a tr io t is m : a b o d e

12. Going t o  p r o s t i t u t e s :  a b o d e

13. Subm ission t o  th e  w i l l  o f  th e  group: a b o d e

lH . R e lig io u s  in te rm a rr ia g e : a b o d e

15. Using n a r c o t ic s :  a b o d e

16. C heating  on exams: a b o d e

17. War: a b o d e

18. M astu rb a tio n : a b o d e

19. A theism : a b o d e

20. Pornography: a b o d e

21. S t e r i l i z a t i o n  o f  th e  u n f i t :  a b o d e

22. M islead ing  an o th er p e rso n : a b o d e

23. P re m a rita l  sex : a b o d e

2k.  Punishm ent f o r  c h ild re n : a b o d e

25* B ir th  c o n tro l:  a b o d e

26. S te a l in g :  a b o d e

27. N ud ity : a b o d e

29. R e tu rn in g  borrowed ite m s: a b o d e

29. R espect f o r  e ld e r s :  a b o d e

30. M arijuana: a b o d e

SCALE XI. E s th e t ic  Q u a li ty . —You a re  asked to  r a t e  th e  item s in  term s

o f  t h e i r  b eau ty  o r u g l in e s s ,  w ithou t re g a rd  to  t h e i r  m o ra li ty  

o r  w hether th e y  a re  em o tio n a lly  p le a s a n t o r  u n p le a s a n t.  For
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in s ta n c e ,  th e  s u b je c t  m a tte r  o f  a  work o f a r t  m ight 

a ro u se  v e ry  d isa g re e a b le  em otions, and y e t th e  work 

o f  a r t  be judged e s th e t i c a l l y  b e a u t i f u l .

a .  Extrem ely b e a u t i f u l

b . M oderately  b e a u t i f u l

c .  N e u tra l. N e ith e r  b e a u t i f u l  o r u g ly .

d . M oderately  u g ly

e . Extrem ely u g ly

KEY: a=extrem ely b e a u t i f u l ,  b ,  c ,  d ,  e=extrem ely u g ly .

1 . P ra y e r : a  b c d e

2 . Having e x tr a m a r i ta l  a f f a i r s :  a b c

3. Avenging s l i g h t s :  a b e d e

k. D em ocratic r u le :  a b e d e

5. H a llu c in o g en ic  d ru g s : a  b c d e

6. Being l ik e d :  a  b c d e

7. L y in g : a  b c d e

8. R e tu rn in g  found money: a  b c d i

9. O bserving t r a d i t i o n :  a  b c d e

•oH C a p ita l  punishm ent: a b c d «

11. P a tr io t is m :  a  b c d e

12 . Going t o  p r o s t i t u t e s :  a  b c d e

13. Subm ission to  th e  w i l l  o f  th e  group: a

lU . R e lig io u s  in te rm a rr ia g e : a  b c d

15. U sing n a r c o t i c s : a  b c d e

1 6 . C heating  on exams: a b e d e

17. War: a b o d e
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KEY: a=extrem ely b e a u t i f u l ,  b ,  c ,  d ,  e=extrem ely  u g ly .

18 . M astu rb a tio n : a b o d e

19. A theism : a b o d e

20. Pornography: a b o d e

21. S t e r i l i z a t i o n  o f  th e  u n f i t :  a b o d e

22. M isleading  a n o th e r  p e rso n : a b o d e

23. P re m a rita l  sex : a b o d e

2k.  Punishment f o r  c h i ld re n :  a b o d e

'“ “■25* B ir th  c o n tro l :  a b o d e

26. S te a l in g :  a b o d e

27. N ud ity : a b o d e

28. R etu rn ing  borrow ed item s: a b o d e

29. R espect fo r  e l d e r s : a b c d e

30. M arijuana: a b o d e

SCALE I I I .  P e rso n a l o r  S o c ia l  U t i l i t y . —T his s c a le  asks fo r  a  reasoned 

judgment o f  w hether som ething i s  h e lp fu l  o r  in ju r io u s  to  

peop le  in  s o c ie ty ,  w ith o u t re g a rd  t o  m oral r ig h t  o r  wrong. 

Money may in d eed  be th e  ro o t o f  a l l  e v i l ,  b u t i t  i s  a ls o  a 

conven ien t medium o f exchange.

a .  Extrem ely u s e f u l .  So e s s e n t i a l  th a t  one can h a rd ly  

im agine an in d iv id u a l  o r  a  s o c ie ty  b e in g  ab le  t o  g e t 

along w ith o u t i t .  A s o c ie ty  would q u ick ly  b reak  down 

i f  i t s  members d id  n o t speak a common language o r have 

an agreed-upon  system  o f  law s and custom s.

b .  M oderately  u s e fu l .  C o n trib u tes  to  human w e lfa re , b u t 

i t  i s  n o t so  im portan t t h a t  s o c ie ty  would b reak  down
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w ithou t i t .  A common cu rren cy  i s  u s e fu l  t o  have h u t i t  

i s  no t in d is p e n s a b le ,  s in c e  o th e r  means o f exchange a re  

p o s s ib le .

c . N e u tra l. N e ith e r  u s e fu l  o r  h arm fu l. C o n trib u te s  l i t t l e  

o r  n o th in g  to  human w e lfa re  b u t i s  e s s e n t i a l l y  harm less . 

Thus, ta k in g  v ita m in  p i l l s  p ro b ab ly  d o e s n 't  do h e a lth y  

a d u lts  much good, b u t n e i th e r  i s  i t  l i k e l y  to  in ju re  

them.

d . M oderately in ju r io u s .  Im pairs  th e  fu n c tio n in g  o f  th e  

in d iv id u a l o r  th e  group b u t does no t th re a te n  t o t a l  

breakdown. For in s ta n c e ,  b lin d n e ss  i s  a  s e r io u s  d i s ­

a b i l i t y ,  b u t many b l in d  peop le  manage to  le a d  alm ost 

normal l i v e s .

e . Extrem ely in ju r io u s .  D e s tru c tiv e . T h reatens th e  p e r ­

s o n 's  o r  th e  s o c i e ty 's  v e ry  a b i l i t y  to  fu n c tio n  as in  

th e  case  o f a  w idespread  epidem ic such as p lague or 

c h o le ra .

KEY: a=extrem ely u s e f u l ,  b ,  c ,  d ,  e=extrem ely  in ju r io u s .

1. P ra y e r : a  b c d e

2. Having e x tr a m a r i ta l  a f f a i r s : a  b c

3. Avenging s l i g h t s :  a  b c d e

If. Dem ocratic r u le :  a  b c d e

5- H alluc inogen ic  d ru g s: a  b c d e

6. Being l ik e d :  a b e d e

7. L ying: a  b c d e

8. R eturning  found money: a  b c d e
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KEY: a?= ex trem ely  u s e f u l ,  b ,  c ,  d , e=extrem ely  in ju r io u s .

9. O bserving t r a d i t i o n s :  a b o d e

10. C a p ita l punishm ent: a b o d e

11. P a tr io t is m : a b o d e

12. Going to  p r o s t i t u t e s :  a b o d e

13. Subm ission to  th e  w i l l  o f th e  g roup: a b o d e

l b .  R e lig io u s  in te rm a rr ia g e : a b o d e

15. Using n a r c o t ic s :  a b o d e

16 . C heating on exams: a b o d e

17. War: a b o d e

18. M astu rb a tio n : a b o d e

19. A theism : a b o d e

20. Pornography: a b o d e

21. S t e r i l i z a t i o n  o f  th e  u n f i t :  a b o d e

22. M isleading  an o th er p e rso n : a b o d e

23. P re m a rita l  sex : a b o d e

2k.  Punishment fo r  c h i ld re n :  a b o d e

25. B ir th  c o n tro l:  a b o d e

26. S te a l in g :  a b o d e

27. N udity : a b o d e

28. R etu rn ing  borrowed ite m s: a b o d e

29. Respect f o r  e ld e r s :  a b o d e

30. M arijuana: a b o d e

SCALE IV. R a t io n a l i ty .—Judgment o f  th e  degree  to  which som ething makes 

coheren t good sense o r seems d is o rd e re d ,  f a n t a s t i c  o r  in san e ,

a . Extrem ely r a t io n a l .  Based on sound knowledge o f  f a c t s
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and t h e i r  im p lic a t io n s , and on u n d erstan d in g  o f  how 

th in g s  work and can be made t o  work. In  harmony w ith  th e  

b e s t  a v a i la b le  ev idence.

b . P redom inantly  r a t io n a l .  May have i r r a t i o n a l  e le m e n ts ,

b u t in  g e n e ra l makes good sense .

c . A ba lan ced  m ix tu re  o f  r a t io n a l  and i r r a t i o n a l .

d . Predom inantly  i r r a t i o n a l .  In  s p i te  o f  some r a t i o n a l  

e lem en ts , i s  in  g e n e ra l f o o l i s h ,  s e n s e le s s ,  s i l l y  o r 

deluded .

e . Extrem ely i r r a t i o n a l .  Founded on f a l s e  b e l i e f s  or

i l l o g i c a l .  B iz a r re ,  c ra z y , deranged.

KEY: a=extrem ely r a t i o n a l ,  b ,  c ,  d ,  e=extrem ely i r r a t i o n a l

1 . P ray e r: a  b c d e

2 . Having e x tr a m a r i ta l  a f f a i r s :  a  b c d e

3 . Avenging s l i g h t s :  a  b c d e

U. Democratic r u le :  a  b c d e

5 . H allu c in o g en ic  d ru g s : a  b c d e

6 . Being l ik e d :  a  b c d e

7 . L ying : a  b c d e

8 . R etu rn ing  found money: a  b c d e

9 . O bserving t r a d i t i o n :  a  b c d e

10. C a p ita l punishm ent: a  b c d e

11 . P a tr io t is m : a  b c d e

12. Going to  p r o s t i t u t e s :  a  b c d e

13. Subm ission to  th e  w i l l  o f th e  group: a  b  c d  e

lU . R e lig io u s  in te rm a rr ia g e : a  b c d e
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KEY: a=extrem ely  r a t i o n a l ,  b ,  c ,  d ,  e=extrem ely i r r a t i o n a l

15. Using n a r c o t ic s :  a  b c d e

16. C heating  on exams: a  b c d e

17* War: a  b c d e

18. M astu rb a tio n : a  b c d e

19* A theism : a  b c d e

20. Pornography: a  b c d e

21. S t e r i l i z a t i o n  o f th e  u n f i t :  a  b c d e

22. M islead ing  an o th er p e rso n : a  b c d e

23. P re m a r ita l  sex : a  b c d e

2k.  Punishm ent fo r  c h i ld re n :  a  b c d e

25. B ir th  c o n tr o l :  a  b  c d e

26. S te a l in g :  a  b c d e

27. N udity : a  b c d e

28. R e tu rn in g  borrowed i te m s : a  b  c d e

29. R espect f o r  e ld e r s :  a b c d e

30. M arijuana: a  b c d e

SCALE V: Em otional Q u a l i ty .—You a re  asked to  say  w hether th e  em otions

you a s s o c ia te  w ith  th e  item s a re  p le a s a n t o r  d is a g re e a b le .

N o tice  t h a t  t h i s  i s  n o t th e  same as m oral o r immoral: we

would n o t be tem pted to  s in  i f  c e r ta in  th in g s  were n o t a t  th e  

same tim e em o tio n a lly  a t t r a c t i v e .  Nor i s  i t  th e  same th in g  as 

e s th e t i c a l l y  b e a u t i f u l  or u g ly : a  work o f a r t  can p o r tr a y

som ething p le a s a n t in  an e s th e t i c a l l y  u g ly  way, o r  som ething 

u n p le a sa n t b e a u t i f u l ly .  N o tic e , to o ,  t h a t  some o f  your
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Judgments w i l l  be based  on a c tu a l  f i r s t - h a n d  ex p e r ie n c e , w h ile

o th e rs  w i l l  have to  be based  on what you th in k  o r im agine.

a . Extrem ely p le a s a n t

b . M oderately  p le a s a n t .  May co n ta in  d isa g re e a b le  e lem en ts , 

b u t n o t enough t o  s p o i l  th e  p redom inantly  p le a s a n t 

f e e l i n g s .

c . N e u tra l .  N e ith e r  p le a s a n t  nor u n p le a s a n t,  o r  e l s e  a rouses 

l i t t l e  em otion o f  any k in d .

d . M oderately  u n p le a s a n t. May co n ta in  p le a s a n t e lem en ts , 

b u t n o t enough t o  compensate fo r  th e  p redom inantly  d i s ­

a g re e ab le  f e e l in g s .

e . E xtrem ely u n p le a s a n t.

KEY: a=extrem ely p l e a s a n t , b , c , d , e=extrem ely u n p leasan t

1. P ra y e r : a  b c d e

2. Having e x tr a m a r i ta l  a f f a i r s : a  b c

3 . Avenging s l i g h t s :  a  b c d e

k. D em ocratic r u l e :  a  b c d e

5. H allu c in o g en ic  d ru g s : a  b c d e

6. Being l ik e d :  a b e d e

7. L y ing : a  b c d e

8 . R etu rn ing  found money: a  bi c d e

9. Observing t r a d i t i o n :  a  b c d e

10. C a p ita l punishm ent: a  b c d e

11. P a tr io t is m : a b e d e

12. Going to  p r o s t i t u t e s :  a  b c d e

13. Subm ission t o  th e  w i l l  o f  th e g ro u p : a
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KEY: a=extrem ely p le a s a n t ,  b ,  c ,  d ,  e= extrem ely  u n p leasan t

lU . R e lig io u s  in te rm a rr ia g e : a  b c d e

15. Using n a r c o t ic s :  a  b c d e

16. Cheating on exams: a  b c d e

17 • War: a b c d e

18. M astu rbation : a  b c d e

19* Atheism: a  b c d e

20. Pornography: a  b c d e

21. S te r i l i z a t i o n  o f  th e  u n f i t :  a  b c d e

22. M isleading an o th er p e rso n : a  b c d e

23. P re m a rita l sex : a  b c d e

Zk.  Punishment fo r  c h i ld re n :  a  b c d e

25. B ir th  c o n tro l:  a  b c d e

26. S te a lin g : a b c d e

27. N ud ity : a  b c d e

28. R eturning borrowed item s: a  b c d e

29. Respect fo r  e ld e r s :  a  b c d e

30. M arijuana: a  b c d e

SCALE V I. P erso n a l R elevance. —You a re  asked t o  say how p e rso n a lly  con­

cerned you a re  w ith  each i te m , w hether i t  i s  something th a t  

you th in k  a  g re a t  d e a l  about and i s  o f  g re a t  im portance to  

you, o r w hether i t  i s  som ething rem o te , about which you th in k  

seldom o r n e v e r , about w hich you a re  e s s e n t i a l ly  in d i f f e r e n t ,

a. Extreme concern . This item  d e a ls  w ith  an is s u e  th a t  i s  o f 

extrem e concern t o  yo u , about which you th in k  a  g re a t d e a l ,
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and which in v o lv es  your p e rso n a l l i f e  and a c t io n s .

b . M oderate concern. This item  i s  o f  r e c u r r in g  concern to

yo u , you th in k  about i t  o f te n ,  b u t i t  i s  l i k e l y  t o  y ie ld

in  your o rd in a ry  l i f e  to  more p re s s in g  m a tte r s .

c . Some concern . You reco g n ize  t h a t  t h i s  item  i s  im portan t 

and sometimes th in k  about i t , b u t i t  has s l i g h t  b ea rin g  

on th e  conduct o f  your l i f e .

d . L i t t l e  concern. While reco g n iz in g  t h a t  t h i s  item  may

be im p o rta n t, you th in k  about i t  seldom and g ive  i t  l i t t l e  

w eight in  th e  conduct o f  your l i f e .

e . Minimal concern. You th in k  about i t  p r a c t i c a l l y  n o t a t  a l l ,  

and i t  i s  rem ote from y o u , w ith  v i r t u a l l y  no im portance

f o r  your own a f f a i r s .

KEY: a=extreme co n cern , b ,  c ,  d ,  e=minimal concern

1 . P ra y e r : a b c d e

2 . Having e x tr a m a r i ta l  a f f a i r s :  a b c

3 . Avenging s l i g h t s : a b c d e

k. Dem ocratic r u le :  a b e d e

5. H allu c in o g en ic  d ru g s: a  b c d e

6. Being l ik e d :  a  b c d e

7. L y ing : a  b c d e

8. R etu rn in g  found money: a  b c: d e

9 . O bserving t r a d i t i o n :  a  b c d e

10. C a p ita l  punishm ent: a  b c d e

11. P a tr io t is m : a  b c d e

12. Going t o  p r o s t i t u t e s :  a b c d e
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KEY a--extreme co n cern , b ,  c ,  d ,  e=minimal concern

13. Subm ission to  th e  w i l l  o f  th e  group: a  b c

lU . R e lig io u s  in te rm a rr ia g e :  a  b c d e

15. Using n a r c o t ic s :  a b c d e

1 6 . C heating on exams: a b e d e

17. War: a  b c d e

1 8 . M astu rb a tio n : a  b c d e

19. Atheism : a b c d e

20. Pornography: a  b c d e

21. S t e r i l i z a t i o n  o f th e  u n f i t :  a  b c d e

22. M isleading  an o th er p e rso n : a  b c d e

23. P re m a rita l  sex : a  b c d e

•

CVJ Punishment f o r  c h ild re n : a  b c d e

25. B ir th  c o n tro l :  a  b c d e

26 . S t e a l in g : a  b c d e

27. N udity : a  b c d e
•

COCM R etu rn ing  borrowed i te m s : a  b c d e

29. R espect f o r  e ld e r s :  a b e d e

30. M arijuana: a  b c d e
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APPENDIX C

P lease  f i l l  in  th e  fo llo w in g :

1 . Date o f  b i r t h :  Month__________ Year____

2 . Sex: Male_______ Female__

3 . Which sch o o l y ea r  a re  you in?

Freshman

Sophomore____

Ju n io r____

S en io r____

U. What i s  your m ajor su b je c t?

5. R esidence: Commute from p a r e n ts ' home____

Dorm itory____

F r a te r n i ty  house____

Off-campus apartm ent____

O ther ( s p e c ify )______________________

6 . What r e l ig io n  were you brough t up in?

7 . By c i r c l in g  th e  a p p ro p ria te  number, in d ic a te  th e  degree t o  which you 

p r a c t ic e  your r e l ig io n :

N o n -p rac tic in g  P ra c tic in g
1 2 3 U 5

8. In  g e n e r a l ,  where would you p la c e  y o u rs e lf  on a  sc a le  o f p o l i t i c a l  

o r i e n ta t i o n :

R ad ica l r ig h t  R ad ica l L e ft
1 2 3 h 5

9 . How many b ro th e rs  and s i s t e r s  do you have?_________

10. How many younger b ro th e rs  and s i s t e r s  do you have?________
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11. Have you ev er worked? Yes No____

I f  y e s , P a r t- t im e  F u ll- t im e ____

12. Do you belong  t o  on-campus groups? Yes No____

I f  y e s ,  which?_______________

13. Do you belong  t o  off-cam pus groups? Yes____ No_____

I f  y e s , which?_______________

lU . Are you: M arried____ Engaged_____ Pinned_____ Going s te a d y _____

D a tin g , b u t n o t going s te a d y  O ther____

15. The s iz e  o f my heme c i t y  i s :  Below 3 ,000____

3 ,000-10 ,000____

10,000-30,000____

30,000-100,000____

100,000-500,000____

Over 500,000____

16. Which new spapers and m agazines do you re ad  re g u la r ly ?

17. Which newspapers and m agazines do your p a re n ts  re a d  re g u la r ly ?

18. What i s  your f a t h e r 's  occupation?  (Be s p e c i f i c ) _______________

19. What i s  th e  h ig h e s t  g rad e  your f a th e r  a tte n d e d  in  sch o o l?_____
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APPENDIX D

In te rv ie w :

1 . On your q u e s tio n n a ire  you were asked about a  m oral c o n f l ic t .  Could 

you t e l l  me about any o th e r  m oral c o n f l ic t s  you have had re c e n tly ?

2 . Are th e r e  any you have had r e c e n t ly  t h a t  you ca re  n o t to  d iscu ss?

(Probe f o r  number)

3 . I  am in te r e s te d  in  th e  tim e sequence o f  such c o n f l ic t s .  Could you 

d a te  th e  c o n f l ic t  you gave on your q u e s tio n n a ire ,  even approxim ately?

U. Working back from th e  c o n f l ic t  about ( c i t e  one focused  on ju s t  above),

th in k  o f th e  c o n f l ic t  s i tu a t io n  j u s t  p rec ed in g —could you g ive  me a

d a te  fo r  i t ?  (Probe f o r  f u r th e r  c o n f l i c t s  u n t i l  ex h au s ted .)

5 . Focusing fo r  th e  moment on th e  most re c e n t c o n f l i c t ,  could you t r y

to  r e c o n s tru c t  th e  o n se t o f  your r e a l i z a t i o n  th a t  some choice would 

have to  be made? (Probe)

6 . I  am now going to  ask  about th e  k in d s  o f  m oral problems o th e r  people

you know m ight face  o r  have fa c e d . For exam ple,

a -  c o lle g e  s tu d e n ts  g e n e ra lly  

b -  some c lo se  f r ie n d  

c -  a d u lts  g e n e ra l ly  

e -  p a re n ts  o r  some c lo se  r e l a t iv e

7 . I  would now l i k e  you t o  do a  l i t t l e  c r y s t a l - b a l l  g az in g . Concern­

ing your f u tu r e —L e t 's  say th e  n ex t 2-U y e a r s ,  what s o r t s  o f con­

f l i c t s  do you see y o u r s e l f  en co u n terin g ?  (P robe: Why? Any o th e rs?

e t c . )



8. While th e re  i s  some agreem ent, peop le  may have somewhat d i f f e r in g  

id e a s  about m o ra lity .

a -  How would you d e f in e  m o ra lity ?

b -  In what ways would you say your own concep tion  o f  m o ra li ty

i s  l i k e  t h a t  g e n e ra lly  reco g n ized  in  our so c ie ty ?

c -  In what ways would you say  your own concep tion  o f m o ra li ty

d i f f e r s  from t h a t  g e n e ra l ly  reco g n ized  in  our so c ie ty ?

d -  Why do you t r y  to  l i v e  up t o  your m oral code?

9- On your q u e s tio n n a ire  you m ention t h a t  you belong  to  (name g ro u p s) . 

For each:

a -  How a c t iv e  a re  you?

b -  What in f lu e n c e  do you th in k  t h i s  group has had on you? 

c -  How would you e v a lu a te  t h i s  group? (Probe fo r  g o a l a c h iev e ­

m ent, le a d e r s h ip ,  e t c . )

10. On your q u e s tio n n a ire  you m ention  th a t  you l i v e  (name re s id e n c e ) ,  

a -  Did you choose to  l i v e  th e re ?  

b -  I f  n o t ,  where would you p r e f e r  t o  l iv e ?

c -  I f  y e s ,  what e n te re d  in to  your ch o ice  a t  th e  tim e you made i t ?  

(Probe) Are you s a t i s f i e d  w ith  your choice?
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a )  Rule fo r  behav io r i s  c le a r ly  s ta te d  and i t s  v io la t io n  i s  d isc u s s e d .

Example: I  work in  a  r e t a i l  drug s to r e .  One o f  our b ig g e s t  problem s
i s  problems o f  s e c u r i ty .  R ecen tly  I  came a c ro ss  a  fe llo w  
employee who was ta k in g  some m erchandise t o  be p a id  fo r  from 
my co u n te r. This m erchandise was to  be w r i t t e n  up by th e  
manager and p a id  f o r  a t  my r e g i s t e r  g iv in g  me a  r e c e ip t  f o r  th e  
m erchandise t o  be p laced  in  my r e g i s t e r .  The o th e r  employee 
never gave in  th e  m erchandise t o  pay f o r  i t .  Only I  knew t h a t  
she had tak en  i t .  I t  i s  r e a l l y  d ish o n e s t t o  ta k e  th in g s  t h i s  
way. I  now had a cho ice e i th e r  to  t e l l  my manager what had 
happened o r to  overlook th e  s i tu a t io n  and mind my own b u s in e s s . 
I  double checked a l l  th e  o th e r  r e g i s t e r s  t o  be  su re  i t  w asn’t  
g iven  a t  th e  wrong co u n te r. I t  w a s n 't .

b )  C le a rly  s ta te d  c o n f l ic t in g  ru le s  a re  d isc u s se d .

Example: T h is summer I  was u s in g  a  c a r ,  t h a t  my f a th e r  had p u rch ased ,
t o  go to  work. When I  came to  school I  b rough t th e  ca r  w ith
me and i t  was agreed  th a t  I  would pay f o r  th e  ca r  m onthly .
As i t  tu rn ed  ou t I  d id n 't  f in d  a job  I  l ik e d  and d ec id ed  to  
le a v e  th e  ca r  a t  heme. My c o n f l ic t  came in  th e  f a c t  o f  w hether 
o r n o t I  should  con tinue to  make payments t o  my f a th e r  f o r  th e  
c a r .  Ify f a th e r  s a id  yes because I  would be th e  o n ly  one t o  u se  
i t .  I  sa id  no because th e  c a r  would be home and I  w o u ld n 't 
come, home t h a t  o f te n  during  th e  w in te r .

c ) An im p lied  ru le  and i t s  v io la t io n  a re  d isc u sse d .

Example: A v e ry  c lo se  f r ie n d  and m yself work to g e th e r  as bank t e l l e r s .
My f r ie n d  had showed la rg e  d if f e r e n c e s  and was on p ro b a tio n  
because o f i t .  S ev era l days l a t e r  she  was one hundred d o l la r s  
s h o r t , and m ight be f i r e d  because o f i t . She to o k  th e  money
o u t o f  her own pocket and pu t i t  some p la c e  a t  random in  h e r
cage . She asked me to  say t h a t  t h i s  money was h e r  d i f f e r e n c e ,  
and th a t  I 'd  ju s t  happened to  f in d  i t  in  h e r  cage. I  d i d n 't  
know what to  do.

d ) Im plied  c o n f l ic t in g  r u le s  a re  d isc u sse d .

Example: The s i tu a t io n  was w hether o r n o t to  jo in  th e  M arine Corps.
A f te r  g rad u a tio n  from h igh  schoo l I  wan co n tem p la tin g  w ith  
t h i s  id ea . My f r ie n d s  had jo in e d  and I  had always wanted to
jo in .  But my p a re n ts  d id  no t want me to  b ecause  I  had an
o p p o rtu n ity  t o  f u r th e r  my ed u ca tio n .
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e) R u le s , s ta te d  o r  im p lie d , a re  n o t p a r t  o f  th e  d i s ­
c u ss io n .

Example: I  am somewhat d isg u s te d  w ith  sc h o o l. I  f e e l
bored  and f e e l  t h a t  I 'v e  made th e  wrong c a re e r  
ch o ice . I  th in k  I  found t h i s  o u t when I  f i r s t  
came h e re  b u t f ig u re d  I 'd  f l o a t  th ro u g h . T h is 
i s  th e  wrong a t t i t u d e  and I  now f e e l  t h a t  I  
should  t r y  and f in d  a  job  th a t  I  would be 
happy in .  Even g e t t in g  d ra f te d  would a t  l e a s t  
g iv e  me tim e t o  th in k  o f what I  want w hile  f u l ­
f i l l i n g  my s e rv ic e  o b l ig a t io n .
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APPENDIX F

1 . S o c ia l - in te r p e r s o n a l :

There i s  an e ld e r ly  man who l iv e s  in  th e  nex t room to  mine
in  a brow nstone house. N e c e s s a r i ly ,  we share  some o f th e
same f a c i l i t i e s —bathroom , h a llw ay , e t c .  He i s  s in g le ,  in  
h is  m id - s ix t ie s  and obv io u sly  lonesom e, much of h is  fam ily  
d ead , m a rr ie d , e t c .  He o f te n  a ttem p ts  t o  make co n v ersa tio n  
b u t we have t o t a l l y  d i f f e r e n t  o u tlo o k s on b ig  " is s u e s "  and 
n o th in g  "sm all"  in  common. He i s  v e ry  s e t  in  h is  h a b i t s ,  
many o f which I  c o n s id e r t o  be r a th e r  r id ic u lo u s  and t r o u b le ­
some to  m y se lf . There must be no more th a n  25 w. lamps in  
any o f th e  s o c k e ts ,  e t c .  He lo v e s  to  t a l k  about h is  f r ie n d s  
and a c t i v i t i e s  25 y r s .  ago—of no in t e r e s t  w hatever to  me.
A few n ig h ts  ago he knocked on my door and asked i f  he could  
u se  my phone, s in c e  he was s ic k  and d id n 't  w ish t o  go o u ts id e  
t o  c a l l  h i s  b o ss . He w ished to  t e l l  h is  boss he c o u ld n 't  go
t o  work th e  n e x t day . I  d i d n 't  know w hether o r no t I  should
l e t  him in .

2 . S e x u a l:

The o n ly  m oral c o n f l ic t  I 'v e  had i s  w hether o r  n o t to  have 
se x u a l r e l a t io n s  w ith  a  g i r l  I  was se e in g . I  had reached  
t h i s  p o in t  w ith  o th e rs  b u t I  w a sn 't su re  t h i s  w o u ld n 't 
e f f e c t  th e  g i r l ' s  m oral make-up.

3 . R e lig io n :

Being b rough t up in  th e  Jew ish  Orthodox f a i t h  I  was faced  w ith  
a  problem  o f  b i r t h  c o n tro l .  I  wanted to  adhere t o  th e  orthodox 
te a c h in g  which p r o h ib i t s  b i r t h  c o n tro l .  My w ife ,  how ever, a ls o  
orthodox w anted t o  p r a c t ic e  b i r t h  c o n t r o l ,  she seemed t o  f e a r  
th e  (p h y s ic a l)  burden o f  c a r in g  fo r  to o  many c h ild re n . I  was 
n o t to o  happy about h e r  f e e l in g s .  Moral c o n f l ic t  was w hether 
t o  obey th e  Torah law which I  adhere t o  in  a l l  o th e r a sp ec ts  
(S ab b a th , h o lid a y s ,  d a i ly  p r a y e r ,  c h a r i ty ,  kosher hom e), o r  
fo llo w  th e  w ishes o f my w ife .

b . L e g a l:

R ecen tly  a t  work some k id s  broke in to  a  c ig a r e t te  machine and 
were a b le  t o  g e t th e  money i t  co n ta in ed . One o f th e  o th e r  
l a d ie s  who was a ls o  working saw i t  and c a l le d  me over to  watch 
what th e  k id s  were d o ing . We b o th  knew i t  was wrong b u t th e  
o th e r  la d y  s to o d  th e r e  and laughed and thought no th in g  o f  i t .
I  th o u g h t th e  manager should  a t  l e a s t  know about i t  b u t th e  
o th e r  woman k ep t t e l l i n g  me no t t o  go to  th e  manager because 
th e  k id s  would g e t  in to  t ro u b le  and she d id n 't  want t h a t  to  
happen. I  d i d n 't  know what t o  do.
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5. P o l i t i c a l - i d e o lo g ic a l :

While my school i s  n o t e s p e c ia l ly  r a d i c a l ,  i t  has had a few 
d is tu rb an c es  in  th e  l a s t  few y e a r s .  I  haven’t  g o tte n  i n ­
volved in  th e se  p o l i t i c a l  th in g s  because i t  w a sn 't  very  
re le v a n t to  me and because I  am a co n se rv a tiv e  and th e  a c t iv e  
s tu d e n ts  a re  alw ays from th e  l i b e r a l  s id e .  A few months ago 
I  became aware o f a  r e v o l t  brew ing among s tu d e n ts  in  my de­
partm en t. They dec ided  th a t  th e  Chairman, in  a d d it io n  to  
being  t o t a l l y  i n e p t , was much to o  c o n s e rv a tiv e , and should  be 
f i r e d .  I  agreed  w ith  them t h a t  th e  man was a  t e r r i b l e  c h a i r ­
man, b u t h is  p o l i t i c a l  view s were s im i la r  to  mine and I  d i d n 't  
th in k  he should  be booted ou t because  o f  h i s  p o l i t i c s .  I  
w a sn 't su re  which s id e  t o  su p p o rt.

6 . H onesty:

During th e  p a s t s e v e ra l  days I  e n te re d  a  r e t a i l  c le a n e rs  in  
o rd e r to  p ic k  up some sh e e ts  and p illo w  c a s e s . A fte r  I  sub­
m itte d  my c lea n in g  t i c k e t  th e  c le r k  to o k  th e  t i c k e t  t o  th e  
cash  r e g i s t e r  t o  r in g  up th e  amount due. During t h i s  t r a n s ­
a c tio n  th e  c le rk  a ls o  rang  up a  c r e d i t  f o r  a  l o s t  p il lo w  c a se . 
In  e r r o r ,  th e  c le r k  in c o r r e c t ly  e n te re d  th e  c r e d i t  amount in  
my fa v o r. I  im m ediately  r e a l i z e d  t h i s  and had to  d ec id e  what 
to  do.
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APPENDIX G

1 . U nequivocal re fe re n c e  to  s o c ie ta l  o r  i n s t i t u t i o n a l  r u le s .

Examples: a) I  was su re  God would fo rg iv e  me knowing th e  c o n d it io n s ,
fo r  He to o  wants happ iness  f o r  h i s  p eo p le  he c re a te d .

b) This t e s t i n g  system  i s  im portan t and i t  would be de­
fe a t in g  i t s  purpose to  rew ard someone who d id  n o t p u t 
in  tim e to  do h is  work.

c) My p a re n ts  have som ething to  do w ith  t h i s .  My m other 
n e i th e r  smokes nor d r in k s  a t  a l l .  %  f a th e r  does d r in k  
b u t does n o t smoke. My p a re n ts  say i t s  up t o  me. Some­
how I  f e e l  th ey  p r e f e r  I  d i d n 't  so  I  d o n 't .

2 . R eference t o  a t t i t u d e ,  op in io n  o r  s ta n d a rd  u n re la te d  t o  s p e c i f ic  
c o n f l i c t .  S upporting  a u th o r ity  o r r u le  i s  n o t m entioned .

Examples: a) One sh o u ld n 't  judge an o th er by what o th e r  peop le  have
to  say .

b) Love and sex should  n o t be a  c h i ld is h  game b u t more as
an id e a  th a t  i t  i s  th e  most b e a u t i f u l  th in g  in  th e  w orld .

c) G ir ls  must be t r e a te d  w ith  r e s p e c t .

3 . R eference t o  a t t i t u d e ,  op in io n  o r  s ta n d a rd  employed (by s e l f )  in  
re so lv in g  c o n f l ic ts  in  g e n e ra l .

Examples: a) In  re so lv in g  problems I  d o n 't  b e l ie v e  in  b l in d  u n d e v ia tin g
support f o r  any r u le .

b ) In  making d e c is io n s , lo v e  means more t o  me th a n  f r i e n d ­
sh ip s  .

c) I t  has become p a r t  o f my ph ilo sophy  o f l i f e  t o  make as 
much money as p o s s ib le .

1*. R eference to  fe a tu re s  o f t h i s  ty p e  o f  c o n f l i c t .

Examples: a) I t  i s  e a s ie r  to  approach t h i s  su b je c t w ith  h e r in  a
l e t t e r —much e a s ie r  th an  co n fro n tin g  h e r  p h y s ic a l ly .

b) I  d i d n 't  see  any th ing  m o ra lly  wrong w ith  t h i s  k ind  o f 
d e c is io n .

c ) The s i tu a t io n  o r c ircum stances should  have some i n ­
flu e n ce  in  en fo rc in g  th e  r u le .

5. R eference to  c h a r a c te r i s t i c s  s p e c i f ic  to  th e  c o n f l i c t ,  e . g . ,  g o a ls ,  
em o tions, th e  n a tu re  o f  th e  c o n f l ic t  i t s e l f .

Examples: a) I  d i d n 't  want t o  be th e  cause o f someone lo s in g  t h e i r  jo b .
b ) I  would have to  pay him f o r  th e  c a r  i f  i t  was h e re  o r a t  

heme.
c ) I t  i s  my in te n t io n  to  have him d is c ip l in e d  f o r  h i s  d ish o n e s t 

a c t .
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