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ABSTRACT
Educational and Occupational Aspirations of Undocumented Youth
by

Alejandra Maria Varela

Advisor: Dr. Nicholas Michelli

This study explored the educational and occupational aspirations of a group of undodumente
Mexican youth by using quantitative and qualitative methods. A total of 125 parts;ipant
documented and 63 undocumented, participated in the quantitative part. From this overall tota
of participants ten, (five males and five females) participated in in-defattviews. The results

of the quantitative phase indicated that the undocumented youth aspire to acquie a post
secondary education at almost the same rate as the documented youth despttéhtitetiay

are unauthorized, have spent an average of ten years in the States and axepnofidigint in
English. The fact that they are undocumented and face serious barriersmpbghing these
dreams did not act as a major barrier in precluding from having high aspirationsst€unsith
the quantitative analysis, the qualitative data also showed that the undocumentedeyouth ar
highly confident in their belief that having a higher education would eventuatiytiem to

obtain the jobs they want even though they face such structural barriers. Timeeaaddim
during the interviews the youth explained the importance of education in theirldesserted

the fact that they want to have jobs where they are respected and where thelgecanaugh

money to support their own families. In the interviews, the youth demonstrated remesgaof



how their condition of illegality might prevent them from reaching theirga@ald while this is a
source of great distress, confusion and uncertainty, they still continue to pelisdeeking for

any educational and employment opportunities available to them.



America

Far,
We've been traveling far,
Without a home,
But not without a star

Free
Only want to be free,
We huddle close,
Hang on to a dream

On the boats and on the planes,
They're coming to America,
Never looking back again,
They're coming to America

Home, don’t it seem so far away,
We're traveling light today,
In the eye of the storm

Home, to a new and a shiny place,
Make our bed, and we'll say our grace,
Freedom’s light burning warm,

Everywhere around the world,
They're coming to America,
Every time that flag's unfurled,
They're coming to America

Got a dream to take them there,
They're coming to America,
Got a dream they’ve come to share,

They're coming to America,
They're coming to America,
Today, today, today, today, today
Of thee 1 sing,
Today
Of thee 1 sing,
Today

by Neil Diamond

Vi
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CHAPTER |

THE RESEARCH PROBLEM

Introduction

“I can’t travel, you know, | can’t drive, | can’t vote, | can’t be involved in many socialities
because of it [her undocumented status], | can’t apply for scholarships, | can’t apply for
financial aid, | can’t apply for loans, | can’t buy a home, | can’t do anything, you know, I'm just
like, like I'm non-existent in a way, you know what | mean? As my senior year approaches, I'm
like, what am | gonna doXHuber & Malagon, 2007, p. 17)

Americans are said to be under “alien attack” and their borderlands atenlechy
“criminal aliens” “wetbacks” looking to take their jobs away and lower tsimindard of living.

This rhetoric is loudly heard in some media outlets by alarmed citizens andrisgsrogly

aimed at the increasing numbers of undocumented immigrants. Such denigraegicig, svhile
convincing to some, unfortunately singles out a specific sector of sagiétyontrasts with the
widely perceived notion that the United States is a country of immigrantsharastsuch, it
welcomes those in need onto its shores and land frontiers. As a result, in the neeplegtdin

to assimilate immigrants, divisive and exclusionary immigration pollae® led some sectors

of the immigrant community to be ignored; this group includes undocumented youth, adslesce
who are graduating H.S. and entering the labor market.

It has been stereotypically thought that undocumented workers are traeswamits or
nomads, not really part of a social network, who come into the United States alaaging to
eventually go back to their countries of origin. Since unauthorized immigrants ahg mos
defined as one group of nomadic young males, the children and adolescents who arartcought

the country unauthorized and who form their primary identifications and assosiwithin

American communities by spending their formative years in the tUBitates are seldom



discussed. In this manner, these youth are excluded from the legislative booksrand fr
obtaining an education based on their needs since schools are forbidden toyofficiall

acknowledge their presence.

Unauthorized in the Land of Opportunity

Unauthorized immigrants are defined in the literature “as all foreigm-toon-
citizens..who entered the U.S. without inspection or were admitted temporarily” but stayed
(Hoefer, Rytina, & Baker, 2008, p.1). Contrary to popular belief, not all undocumented
immigrants enter the country illegally or through the Mexican border; reatgy thorough the
Canadian border since it is less secure, while many others enter legallyelstay their visas
because they fear that they will not be able to come back. Those who overstagdseir vi
represent approximately 40 percent of the illegal population (Passel, 2006).

The Department of Homeland Security (DHS) estimates that the unauthorizegtamm
population in the U.S. was approximately 10.8 million as of January 2009. Of the 10.8 million
unauthorized immigrants, it is estimated that roughly 1.3 million are minors, of which, 710,000
are males and 620,000 are females (Hoefer, Rytina, & Baker, 2010). Of theafbomed
number of minors, the Immigration Policy Center (IPC) estimates thatdsppately 65,000
undocumented children who have lived in the U.S. for five years or longer graduate from high
school each year” (2007a, p.1). Additionally, of the undocumented youth population presently in
the U.S., 80 percent have migrated from Mexico and Latin America (HoefiamaRyBaker,

2008; Gandara & Contreras, 2009). Latin@s represent a statistically high nuntieetodék
undocumented youth population (Perez, Espinoza, Ramos, Coronado, & Cortes, 2009).
Federal agencies can only estimate the number of unauthorized persons living in the

country. Schools also cannot legally ask and/or disclose the immigration stdtes sfudents,



making it impossible to obtain reliable data on the true number of undocumented school-age
children in the U.S. Data from the U.S. Census Bureau of 2000 shows that well over 300,000,
almost six percent of all children attending public school schools in the statefofrta the

state with the largest immigration in the U.S., were undocumented (Passel, Ra8&a;

2005b). Correspondingly, the state of New York, the second largest immigrateoim sted

U.S., “had around 88,000 undocumented children attending public schools” (Green, 2003, p.56).
The third largest immigration state, Texas, “had around 94,000 undocumented childrengattendin
school” (p.56). While these numbers are not exact, they show that public schools in dtates tha
have been traditional entry portals for immigrants have an undocumented populatiatenfss
whose needs vary from documented students and thus require specific accommodations whi
they may or may not in fact receive.

In addition to the fact that there is a considerable population of undocumented youth in
traditional immigration states, unauthorized immigrants and their children lsavexgpanded to
form new immigrant settlements, entering both new urban and rural regionscin sE@bs,
further demonstrating the urgency of addressing the futures of undocumented youth. To
illustrate, almost overnight, Latin@ immigrants have become the main soulat®ofor
meatpacking plants in Omaha, Neb., carpet factories in Dalton, Ga., the camsindustry in
Atlanta, and poultry plants in Delaware and North Carolina, where they also hautobdloeo
harvest (Massey, 2008). While unauthorized immigrants make new inroads intaditortal
immigrant areas, undocumented youth who graduate high school are effectigetydod tied
to low paying jobs due to their immigration statés a result, these youths are getting “locked

out of the opportunity structure” (Suarez-Orozco & Suarez-Orozco, 2001, p.4). This accurs i



spite of the fact that unauthorized youth are educated to be upwardly mobile and butturi

the educational and economic makeup of the Nation.

Undocumented and at the Threshold of Adulthood

Adolescence is the period of psychological and social transition between childhood and
adulthood. This transition involves biological and psychological changes (Sheen, 2007). In
modern-day U.S. culture “the popular image we hold of youth in general is onefoédeare
innocence, living out a time of breezy self-indulgence and creative self-invér{@aymumi,

2008, p. 26). In contrast, the picture that is usually presented of undocumented youth is one of
either criminals or young hoodlums associated with gang activities (Solis, ZD883e violent
images leave very little room for a true understanding of the
persons/experiences/emotions/pains/aspirations that lie behind tha ofiri@igality. The

constantly uttered statements are simplistic and mostly around the saoneah&ame: “They
should not be here, they are committing a crime.” These assertions aneicosity viewed

through the narrow-eyes of hate and xenophobia, “as if enemies [were] livamg ars’

(Bayoumi, 2008, p. 260).

While “adolescent years are a time of profound transformatievizere identities and
plans often change rapidly and where key formative experiences determaogitbe of future
lives” (Portes & Rumbaut, 2001, p. 245), undocumented youth who find themselves at the
crossroads of graduating or not from high school and entering the labor maekatd@agnting
task. Not only are they discovering who they are within their environment, but more
importantly, they are starting to understand what values and what aspivatiansde and help
them fulfill their future expectations as they contribute to society. Farthoazed youth, the

equation of graduating from high school, going to college, and getting a job rsothirsear but



is instead a dangerous, zigzagging process most times interrupted by meany aad
continuous paradoxes they face in and outside school. Inconsistently, they hravedgrated
by a school system that tells them that they can achieve anything they wiaeniselves, their
families, their community and the Nation. While on the other hand, the rhetoricgheynh
public forums increasingly shows them that they are despised as intruderkegiadta
Americans’ benefits.

The obstacles that undocumented youth face persist while there are wéll3relion
undocumented youth in the U.S. eagerly awaiting a law that addresses their ipatadox
existence within the migratory system of laws (Brickman, 2006; Lee, 200&D2004).
Approximately 65,000 undocumented youth are being added to the labor force everyogear, m
of them having lived in the U.S. for five years or longer and having graduated from U.S. public
schools (Immigration Policy Center, 2007). Of this number, it is estimated thatoniy a
7,000-13,000 of these students go on to college (Gonzales, 2007). As a result, most of these
youths are effectively condemned to live in the shadows and are not able to adiravesh
basic dreams of obtaining more than poverty wages without having to hide from the law. This
trend not only generates a class of underground workers who are effeetipleited, but
additionally creates an untapped source of workers who are in great demand.

Adding to the fact that after high school graduation undocumented youth eventually
become underground workers, even before graduation they face a multitude of other
problems affecting the academic achievement of other Latin@ students aholoé system.

Some of these factors include: Being a minority student attending intensedgategrinner-
city schools (Hao & Pong, 2008; Orfield, Losen, Wald, & Swanson, 2006; Portes &

Rumbaut, 2001; Valencia, Menchaca, & Donato, 2002), coming from a low income home



where English is not the primary language (Perez et al., 2009; Suaren(Boacez-
Orozco, & Todorova, 2008), subtractive schooling and assimilation practicesz\vela,
1999; Valenzuela, 2005), bilingual practices which nullify Spanish, (Garcia, &fei&
Falchi, 2008; Gibson, 1993; Valdez, 1998), neo-colonial practices, (Tejeda & Gutierrez,
2005) racial discrimination, (Orfield & Lee, 2005; Ruglis, 2009), pressure tofwibtime
and/or part-time to help family members, (Fry, 2002; Zhou, Lee, Vallejo, T&styada, &
Xiong, 2008), low educational, social, and cultural capital of immigrant parents (@aada
Contreras, 2009; Portes & Fernandez-Kelly, 2008; Suérez-Orozco et al., 2008), low
socioeconomic status of parents which substantially explains many ofsteéedducational
outcomes of student (Kao & Tienda, 1995; Warren, 1996) and school-work which is
disconnected from life-work. So immigrant undocumented Latin@ studentsweffgct
suffer a “pattern of triple [and multilayered] segregation —by raoguiage, and poverty”
(C. Suérez-Orozco et al., 2008, p. 89), and for undocumented students, add to this ill-fated
triage, immigration status.

While it is clear that the abovementioned factors presently affectiradirity
students, undocumented youth face even more barriers in achieving their most basic
educational aspirations, i.e., obtaining a high school degree, a post-secondatipedunc
worse yet, in translating any educational achievements into signifitarketable benefits.
But thesetbacks of being young and undocumented in the U.S. also include legal, social and
emotional harms; since unauthorized persons are highly reluctant to obtainany leg
resources and medical help, this makes them vulnerable to countless mistreainestats
their fear of being apprehended (Dozier, 1993). This, combined with the limitest daoce

jobs, education, and social services, severely restricts their effortecfoesonomic



mobility and full integration into their communities (Abrego, 2006; Chavez, 1994; Menjivar
2008; Ngai, 2004).
Purpose

This study focused on analyzing the educational and occupational aspirations of a group
of Mexican undocumented youth ages 17-21 and to use this knowledge as a springboard to
examine their aspirations and the barriers they face as undocumented youthudihis st
encompassed the following main goals: First, to use a mixed-methods appriazcttity
undocumented youth’s educational and occupational aspirations, and second to present
unauthorized youths’ narratives and use this knowledge to examine their barriarsissd
plans for achievement.

This two-phase, sequentially mixed-methods study surveyed undocumented youths’
aspirations with the intent of building upon these views with qualitative interviewtbe first
phase, a survey method addressed the differences between the aspirationspbé g
undocumented and documented youth living in a small town in New Jersey whilg itatki
account the following variables: Immigration status, gender, and time-hvibe iU.S. The data
gathered from this first phase was then explored in a second qualitative pbbeeing up
with qualitative interviews helped in clarifying and expanding on the findings cutvey
method.

Research Questions
The following are the research questions that guided this study:

Central question:



How do undocumented Mexican youth aged 17-21 express their educational and occupational

aspirations in comparison to documented youth, and how do they narrate their plans for the

future?

1.

How are the educational and occupational aspirations of immigrant undocumented and

documented youth different from and/or similar to each other?

. What are undocumented youth’s educational and occupational aspirations?

What are the effects of time-lived in the United States, gender, and imamgstdius

on the educational aspirations of undocumented and documented youth?

Why do undocumented youth wish to continue their education beyond high school?
What are the major barriers in undocumented youths’ achievement of their goals?

How do undocumented youth plan to achieve their aspirations?

Significance of the Study

Although a wide range of literature exists on the educational and professional

achievement and aspirations of first and second-generation immigrants (Crosapez&

Gonzalez, 2005; Fernandez-Kelly, 2008; Kao & Tienda, 1998; Portes & Rumbaut, 2001; Suéarez-

Orozco et al., 2008; Zhou et al., 2008), to date, there is yet to be a study that compighens

looks at this issue from the unique perspective of undocumented youths ages 17-21. The studies

that have undertaken the difficult path of documenting some of the experiences of unedithor

youth have focused on the students’ college dreams, educational and financied tmarrie

admission and completion (De Leon, 2005; Mufioz, 2008; Oliverez, 2006), factors affecting

and/or contributing to their academic resilience (Contreras, 2009; Pere2608)), and the

effects of immigration policies from a legal scholarship perspectivesG@wva, 2004; Olivas,

2005; Pabon-Lépez, 2005; Stevenson, 2004). Other literature on undocumented youth has



explored the psychological implications of their immigration status @ptD93), while others
have studied the concept of “illegality” as a criminalizing agent in dhiehys lives (Solis, 2003)
as well as investigated the political activism of some undocumented yoGdilifornia (Abrego,
2008; Gonzales, 2008; Negron-Gonzales, 2009). However, this study deviated from these paths
and contributes to the literature by highlighting the ways in which ‘illegalftgcts the youth’s
education and future opportunities for both educational and occupational advancement.

Additionally, this study is significant because most undocumented youths are unable to
pursue a post-secondary education; therefore, it is important to examine thpatootal goals
as well. Labor market aspirations and pathways of attainment are aspleicishe lives of
unauthorized youth which have been overlooked in the literature in favor of learning about their
college-going experiences (Freedman, 2004; Huber Perez & Malagon, 2007; Muioz, 2808; Pe
et al., 2009; Rangel, 2001). Centering on the post-secondary achievement of undocumented
students has produced an array of studies focusing on a single aspect ofitfecetatt, multi-
directional, and multi-settlement aspect of the migratory process, and msistally, of the
paradoxical legal status that thousands of undocumented students face at the threshold of
graduating high school. This at times narrow view has ignored the very imgactathat even
if undocumented youth succeed in obtaining a college degree, they will still not be keigiallly
find a job. Hence, educational aspirations and attainment should not be considered in isolation
of occupational aspirations and of the barriers in fulfilling their expectations

In addition to the importance of bridging educational and occupational aspirattbims w
the context of their illegality, the significance of this study is alleatd in its timeliness. The
latest statistics from the U.S. Census Bureau shows that the undocumented popalziesh re

approximately 10 million in 2009, and given the fact that roughly 1.3 million are minorsgfHoef



10

et al., 2010), more attention should be given to the future of this disenfranchised group by the
school system, educational and immigration researchers, and ultimatidygit&tive process.
However, the fact that unauthorized youth continue to be effectively ignored speaks of a
isolationist process that must be addressed, examined and challenged iraticé f@seature.

Conceptual Framework

The conceptual framework focuses on two essential elements: First thigtamim
groups —documented and undocumented—need to be studied separately and according to their
unique backgrounds and needs, which are moderated by time, space, and positionality.
Undocumented youth need to be studied separately because their irregulaatromgiatus
inevitably influences many of the decisions they make about their lives. Thhidlenges the
ways in which unauthorized immigrants have been “thrown into the academic pot” and studied
as a homogenous group with all other immigrant groups effectively leagipgcéic sector of
the population out of the picture and/or haphazardly studied. By concentrating on undocumented
youth’s frames of referencendocumentedness then situated outside the construct of illegality,
thereby emphasizing the importance of studying these youths within thicsipesiof their
individual experiences, predicaments, and life aspirations.

Second, this study makes known undocumented youths’ “concrete human experiences —
discussions, feelings, actions —through their social and economic organizat{®hjisiimer,

2001, p.14). In light of this, Critical Theory (CritTheory) underlines the inner waslahg

power structures and the particular divisions withinfamong society and thewlifieterests and

power relations “that cultivate elitism of insiders and out-siders [and] whécbfeen mediated

by social relations of capitalist production and consumption” (Kincheloe & kécl,2008, p.

405). These are the foundational concepts that allowed for an analysis that posited
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undocumented youths as whole human actors and potential agents for their ownragtirdefi
self-narratives and understandings.

However, a CritTheory lens alone does not accurately position this study withangee |
body of research ammigration. This study is better positioned within Latin@ Critical
(LatCrit) as an important “framer” of the multi-dialectical, mdtinic, and multi-migratory
nature of the undocumented experience in the U.S. LatCrit theory in this stugyided by
the work of Dolores Delgado Bernal and Daniel Solérzano, and it underscores the various
experiences of Latin@ immigrants and was used to contextualize and acknowidgdin@s
have histories that have been shaped by intersecting forms of subordinatiorzaf8o&r
Delgado Bernal, 2001; Solérzano & Yosso, 2001; Solérzano & Yosso, 2002; Y0sso &

Solérzano, 2005) including immigration status.

Theoretical Framework
Latin@ Critical Theory (LatCrit)

LatCrit theory is employed in this study as the tool to explore the narrafildsxican
undocumented youth whose experiences have been constructed by the mind-satg apénati
public arena, which treat most undocumented youth and people as monolithic structures, ‘one
and the same.” Using LatCrit calls for a centralization of the narrasivesdocumented youth
and positions their present lives within the broader economic and historical forcesmtiaie
to alienate them despite the well-documented history of manipulation which theyueaiot
overcome. Without this contextually and historically geared examinatienniffective to
challenge hegemonic narratives of unauthorized youth/people. This looking back stgehe
to begin re-contextualizing the hegemonic stereotypical conceptions of unaedhiormigrants

and to begin to create a picture of the whole person. Therefore, in order to undehgtand w
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Latin@ Critical framework is paramount for this study, | first brigdyiew the background of
this theoretical lens. Second, after the background has been reviewed, the wagh inetCrit

theory has been used in studies with a Mexican-origin population is reviewed.

LatCrit Background

Latin@ Critical studies are a “branch” of the wider known Critical Rde=ofy (CRT).
Critical Race Theory has its roots in an academic movement callechClrigal Studies (CLS),
which originated during the late 60s, early 70s as a reaction in the legal acaclamigraty to
the fact that “in a nation dedicated to individual freedom ...some laws face thegleesal, and
outright repeal, while the discrimination they were designed to elimioatenaes in the same
or a more sophisticated form” (Freeman, 2000, p. 574). This lack of implementation and change
was vividly portrayed by the haphazard efforts to desegregate public schoanigraftn vs.
The Board of EducationThus, CLS for the first time methodologically exposed the fact that
certain laws were to be applied to a “certain few,” without any real intehiattenge and
change the status quo (Ladson-Billings, 1999, p. 3). In this line of thinking, LadsomBillin
asserts that much of the ideology in CLS emanated from the work of the Italiacapulriter
and philosopher, Antonio Gramsci and depended heavily on his concept of “hegemony” to
describe the continued legitimacy of oppressive structures (LadsomgBjlL999, p. 12).

In CLS, the concept of hegemony is key. Hegemony as described by Grantsei “is t
proliferation...of a particular conception of the world, and of a particular wafepivhich is, at
the same time the process by which a ‘great State’ is founded” (Borg,i@ytidvayo, 2002,

p. 35). In Gramsci’s view, bourgeois (mostly white) civilization perpetuats tisough the

operation of hegemony —i.e., through the activities and backlash politics and ref@wasof
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network of cultural organizations, political movements, and educational institutianis still

their conceptions of the world and values in every sector of society. However, on@amhpor

point that must be brought to light is that the hegemonic concept is not monolithic, but flexible,
accounting for societal changes. Hence, this concept does not rest “solelyamsh@gsion

and dissemination of ideas and views from the leading groups of society down to the stéordina
strata” (Borg et al., 2002, p. 8), but more importantly, on the shaping of cultural niorthss

sense, “culture is about the production and legitimization of particular ways twahiEmitted in
school through overt and hidden curricula so as to legitimate the cultural caplitehiofant

groups, while marginalizing the voices of the subaltern” (p. 55).

By including the concept of hegemony in its epistemology and praxis, CLS added to the
legal narratives of the 70s and early 80s the fact that: “we have wirtesmskwon decisions,
intended to protect the basic rights of black citizens from racial discrimmadise their vitality
before they could be enforced effectively” (Freeman, 2000, p. 574). Adding to the many
guestions that CLS brought to the forefront of the continued segregation and disoymohat
people of color, it also added to the themes of qualitative studies the much debated cancept of
racialized society.

Starting in the 1980s, researchers from different walks of life have used CRTrioorde
analyze their studies. Lawyers, researchers, theorists, and epistealaiglutionaries such
as Mari Masuda, (Matsuda, 1991; Matsuda, 1996), Derrick Bell, (Bell, 1992; Bell, 2004) Ala
Freeman, (Freeman, 1988), Richard Delgado, (Delgado & Stefancic, 2001; Delgéefar&is,
2001), Charles Lawrence, (Lawrence & Matsuda, 1997) Patricia Will@mkiams, 1998) and
Kimberlé Crenshaw (Crenshaw, 1988) have confronted head-on the forbidden subjextsf rac

an inevitable part of the social-emotional and historical-present of the natiakalip. The
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topics they have studied and hypothesized for and against have been ecletigmngat
encompassing common areas that include: The construction and deconstructiornof race
American society (Bell, 1992; Ladson-Billings, 2000; Ladson-Billing991 Villiams, 1998),

the hierarchical and disabling financial structures taking place in our sgétemation (Abreu,
2000; Rubin, 1996), Chican@ studies using counter-narratives (Pizarro, 1999; Villegas, 2002;
Villegas, 2009), the structure of the Latin American family (Hidalgo, 1999), ttend&uction

of gender at the intersection of race (hooks, 1990; Wing, 1996); and the challengestiiadfir
action in colleges (Aguirre, 2000; Solérzano & Yosso, 2001).

CRT became not only an analytical tool, but a methodological one as well. By
introducing the usage of storytelling, narratives and counter-narrativesgioe the insight of
those who have been marginalized, ignored, and silenced, CRT allows the parttoipalhts
and/or name their own realities without the interpretation of the reseaircloéner words, it is a
theory of empowerment. CRT is a powerful tool to begin an interdisciplinary atcfaceted
analysis of race/class/gender and socioeconomic status becauseratittaions towards
achieving social justice. However, out of the need to address not only theasicialof
American society but also to include the unique experiences of the increasing efimber
Latin@s in the U.S., scholars lifted the concept of Latin@ Critical thg@tZrit) out of the
cradle of CRT (see Figure 1).

While LatCrit has its roots in CRT, its focus is to expand the concept of race outside of
the white/black binary, to more accurately depict/explain/account for theexpes of Latin@s
in this new American diaspora. More importantly, LatCrit aims to reflecbanelate to
individuals who are marginalized by being deprived of the right of citizenship, i.e.,

undocumented people. LatCrit provides the opportunity, as explained by Tara Yosso &hd Dani
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Solérzano (2001), to move away from the racial focus and instead work at the “titarséc

race, gender, and class” (Solérzano & Yosso, 2001, p. 596), and in this study, immigration
status. While some researchers speak of the integration between CRT antdhet@es

(Solérzano & Yosso, 2001), in this study, LatCrit takes precedence becaussésfon making
“clear how Latino students become recipients of the fury of an anti-immjgnati_atino,
xenophobic rhetoric that is gripping the nation and turning back the clock on the gains made for

civil and human rights” (Villegas, Deyhle, & Parker, 1999, p. 35).

Applying LatCrit

LatCrit allows the researcher to draw on the explicit knowledge and experagnces
undocumented youth by including a variety of methods including: Storytelling, biogsaphae
narratives (Elenes & Delgado Bernal, 2010). To this point, the bulk of LatCrit stuaie
centered on Chican@ studies and have not yet reflected the eclecticoh#heréatin@
immigrant experiences in the U.S. However, within the LatCrit literatbeewbrk of Daniel
Solorzano and Dolores Delgado Bernal are clear examples of the didleatice of LatCrit.
To illustrate, in two separate studies in which they analyzed the transtapatver of public
resistance (Solorzano & Delgado Bernal, 2001) and presented a critiyalkeana Eurocentric
narratives (Delgado Bernal, 2002), Delgado-Bernal and Solérzano realizedititaa LatCrit
framework allowed them to understand that Latin@ youth “live between ana withlayers of
subordination ...this means that their resistance must be examined at an intetBatincludes
language rights, cultural rights, and the influence of immigration sté®addrzano & Delgado
Bernal, 2001, p. 335).

In this study, LatCrit theory aids in exploring the many present barhniats t

undocumented Mexican youth face. As Gloria Anzaldla expressed in heBbatgtlands/La
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Frontera: The new mestifAnzaldua, 1999), Latin@ identity and experiences cannot be
captured by rigid categories and spectrums, this is especially thecasadthorized Latin@s
whose identity is situational, constantly malleable, historically produceiticalty positioned

and very much dependent on immigration status.

«Critical Theory «Latin@ Critical
) Theory (LatCrit)
+Cultural Legal Studies

(CLS)

Epistemological «Critical Race Theory (CRT) Theoretical
Frame || ]\ Framework )
/- M A \.\_\ »

Figure 1: Epistemological connection between critical theory and Latirti@attheory
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CHAPTER Il

LITERATURE REVIEW

Introduction

As a whole, there are two important concepts that undergird this study: Fitssttrg
and concept aindocumentednesand second, the importance of aspirations in a youth’s life.
Undocumentedness is examined not only in light of the youth’s perspectives, but ioneidditi
the socially constructed history of this condition. This is accomplished fitebking at the
history of undocumented immigration to the U.S. and the ways in which federal eiongr
policies have acted to increase this phenomenon. In addition to closely regardimgyhe m
aspects linked to undocumentedness, it is also important to structure this revigwiveit
context of being a Latin@ in the U.S. While being undocumented and being Latin@ are not
synonymous, undocumentedness, as will be shown in the historical review, has be@vénter
by historical, economic and political conditions in and outside the U.S., with beingl,and
more specifically, with being Mexican.

Following the historical analysis, the concept of aspirations is reviewadén to shed
light on the process of aspiration formation and the ways in which having high asgiren
ultimately lead youth to higher levels of academic achievement and subsg tpetteitt
opportunities for upward mobility (Mau & Bikos, 2000). Next, the literature on the ispah
barriers that Mexican-origin youth face is reviewed in order to focus on tmeissaes affecting

the aspirations of this immigrant group.
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History of Undocumented Labor and Migration

The history of undocumented immigration to the U.S. is clouded in darkness because
immigration tales are often told by those who have never experienced beingpigmant in
their own lifetime, much less an undocumented one. The history of becoming and being
undocumented has been severely neglected and almost de-historized in the annalscahAm
immigration. However, based on the theoretical framework for this studymperative to
determine the historical and legislative pathways that unauthorized intioriginas taken
because illegality is a historically constructed condition. For this redssmyique and
“mythical” history has been divided into three major important time periods;thesperiod
between 1860-1920 is analyzed as a foundational stage. The era between the 1920s to the 1960s
is introduced as a continuation and exacerbation of the patterns put forth during thengrecedi
decades, and finally, the transformative 1980s are reviewed in light of the progifesce of

the amnesty program.

The First Wave 1860s-1920s

The practice of recruiting cheap laborers is not exclusively a historaatige of the
Southwestern states of California and Texas, but in actuality dates back toelut slavery
and to the many Union states involved in this practice. Yet, within the annals of atiangr
laws, the practice of utilizing inexpensive labor dates back to 1864 with the Labtva& Act
and 1868 with the Burlingame Treaty. The passage of the 1864 Labor Contract Audweas!
for two main reasons: The scarcity of a labor force after the Civil Wahanekpanding
industrialization of all sectors of the labor market (Purcell, 1995, p.25). The Laboa€ okt

allowed employers to recruit foreign workers by paying their transpmrtedsts and then by
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requiring them to work for a period of time for no wages until they could repay tisptrdation
debt and their subsistence costs, practically putting them under virtualider{@raham, 2006).
In spite of the many benefits that this type of labor provided to the increasmfactring
sector of the American labor market, the National Labor Union (NLU) beganl thifeatened
with the huge oversupply of cheap foreign workers, mostly of European descent, teatieg
repeal of the Labor Contract Act only four years later in 1868 (Commons & wedi®16).

Following the Labor Contract Act, the Burlingame Treaty in 1868 becameashe fi
official agreement between a foreign nation, i.e., China, and the U.S. to bringdahtyehe
country in a controlled manner by guaranteeing free migration, travel and sitEmnoy
privileges in order to help satisfy the U.S.” growing demand for workers in theadimining,
and agriculture industries (Katznelson & Shefter, 2002). Such attractive prownsitmally led
to the increase of Chinese immigrants, many of whom were willing to work tohveck
conditions, a fact which many employers abused. The Burlingame Treatyelstilted in the
infamous Chinese Exclusion Act in 1882, when virtually all Chinese immigration canfeatb a
because it was believed that Asian immigrants were driving wages to arsldystlevel and
most horrifyingly of all “taking jobs away from White Americans” (Gre2003, p.53).

The Chinese Exclusion Act set the tone for the labor patterns that would plagd® the
century: Immigrants would be regularly included and excluded, used and abused, while
American citizens would increasingly see them as “biologically andentg inferior”
(Gompers, McBride, & Green, 1922, p. 824). As these patterns emerged, immigratiohcbega
be seen by an increasing numbers of Americans, not as a potential souraenal batefit by
generating economic growth and cultural diversity, but instead, as a burden oartbeg.

Furthermore, Americans also began to perceive that they were bearbrgrihef supporting
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those “overly fecund,” yet eager to work at any wage immigrants who vealesgtjobs and
depressing the American standard of living (Ravitch, 1974, p. 174).
In the decades starting in the 1920s, Mexican workers became the hub of migrant and/o
seasonal worker programs which strove to relieve employers, espatidlé/agribusiness
sector, of the much needed cheap labor they required to subsist. One of the masdrdignifi
extensive and drawn-out recruitment of seasonal worker programs began ta @8l @s under
the title the Bracero programWhile official immigration statistics on Hispanics at the turn of
the 20" century are inexact because statistical records for this group were nbefaptthe
1900s, the data collected after 1908 shows that most Hispanic immigrants atehigetie of
Mexican descent and mostly went to Texas (Dillingham, 1911; Donato, 1997).
Mexican immigration at the turn of the®@entury became exponentially possible

because the Texan region had gone from cattle-raising to cotton and vegetablmgr@hrc
Miguel Jr., 1987, p. 13). As a result, throughout the period between the 1900s-1920s there was
an increased demand for cheap labor; leading Texan and California landowners to beg
recruiting Mexican workers by the thousands (p.14). During this timer ‘@ne million
Mexicans came to the U.S. during the first major wave from the 1890s to 1930s” (Sa &1ig
Donato, 2010, p. 28). Also contributing to the increases in Mexican immigration during this
time was the 1910 Mexican revolution which triggered the migration of over 600,000 Mexicans
as enumerated by the 1920 U.S. Census, this figure almost tripling the previoussiecadwr
from 224, 275 to 651,596 (Ngai, 2004, p. 52).

Targeting Mexican nationals, the first Bracero program took place fram1921 closely
following previous patterns of labor shortages during wartime, internal conflitte iMexican

nation, and an increase in the needs of the agribusiness sector in the Soltlowester, this

! Bracero comes from the Spanish word Brazo, whieans arm, i.e., Bracero literally means a hirediteam.
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program was to be short-lived since by the end of 1921 Congress passed laws sestantiyg
immigration, and in 1924 it established the U.S. Border Patrol to control cross-bordetipopula
flows (Dent, 2002). In spite of this, agricultural workers were in such demanti¢satdfforts
were largely ignored by area employers. This would later lead to th@arefa different
immigration wave, this time of migrant workers, and later of undocumented laldiRoen(o,
2008).

The Labor Contract Act, the Burlingame Treaty, and the first wave of =Ry
program set the precedent for immigration labor patterns in theet@ury. In addition, this
blueprint underlined that laborers were brought in only when needed, to be lateizeédtand

exploited, and shortly after, repatriated or discarded.

The Second Wave 1920s-1960s

In the history of U.S. immigration, there have been two Bracero programgstheng was
officially instituted from 1917-1921, and the second one from 1942-1965 (Lee, 2003, p. 104).
These programs consisted of a series of agreements between the U.S., iaad lyesernments
legalizing and controlling the movement of Mexican farm workers into the U.S (p. 104). The
Bracero program began as a measure to cope with the severe labor shodggesliure
created first by the lack of available laborers because of population shontagasy American
cities, and second, by the millions of workers who left the farms for the highwaatjene
production jobs in metropolitan areas during War World | and 1l (Calavita, 1€92ay, 2007).

Facedwith growing labor shortages brought about by World War I, the U.S. andchlexi
negotiated the Bracero Program in 1942e Bracero contracts were controlled by independent
farmer associations in the Southwest and by the Farm Bureau. The contraeenlibgy

braceros and the farmers were in English and most braceros would sign theat wit
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understanding their full rights and the conditions of employment. When the conxaiotsi e
the braceros were required to turn in their permits and return to México. The bracadosiso
return to Mexico in case of an emergency, but only with the written permissionrdidke
(Lee, 2003; Navarro, 2009).

The second Bracero program, 1942-1964, lasted beyond the war years, leadircaAgteri
begin a debate on the benefits and disadvantages of the program. As a resuticod¢disengly
negative tide of public opinion turning against migrant workers, policies were iraptethto
curtail the number of seasonal workers staying all year round. OperationcR/gtb&a3-1955),
was meant to “round-up and send back” approximately one million Mexican farnerslsr
Lee, 2003, p.609)To amass national support, Operation Wetback was mostly characterized in
the media as a national necessity to protect the country against the thoushitelsata faliens”
that were crossing the Mexican border to take jobs away from American waokinGA. M.

Garcia, 2002). This resulted in the ultimate deportation of more than three milkidcakte
throughout the 1950s, many simply because they looked “Mexican” (Garcia, 1995; Saito, 1998,
p. 137).

While Operation Wetback did not end the Bracero program, it resulted in the overall
portrayal of Mexican laborers as expendable when they no longer suited busmesational
conditions, the government, and the American people. Hence, taking into account the fact that
labor shortages had decreased by the beginning of the 1960s and that Americanvegree
increasingly interested in the protection of human and civil rights, the Brpoegram officially
ended in 1965, twelve years after Operation Wetback. However, by this time, aatexsfive
million Mexicans workers had participated in the Bracero program and hadd@tnong bonds

and families in the U.S. (LeMay, 2007, p. 4).
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Thus, for over twenty years the Bracero program and the American labort maltemed
Mexican nationals to find jobs on this side of the border. However, when the controlledfentry
temporary farm workers was stopped by Operation Wetback, it was inadlyergplaced by the
flow of unauthorized immigrants, particularly from Mexico, who had been comingulated
for years. As a result, the period from 1965 to 1985 has been defined by some as “the era of
undocumented migration” and of a “de facto guest worker program” which brdwgisiainds of
young undocumented persons from Mexico to work in the U.S (Massey, Duran & Malone, 2002,
p. 41).

The increase of unauthorized immigration post-1960s reflected the slow fassiliai
major historical trends of inclusion and exclusion which had begun as early as 1864 with the
Labor Contract Act (the act to encourage immigration), and later with thedame treaty and
its subsequent repeal in 1882 and in 1885 with the Chinese Exclusion Act. In addition to
exclusionary immigration restrictions, and the shifts in the structure of.@hdabor force
(Danziger & Gottschalk, 1995; Morris & Western, 1999), the following three conditisos a
combined to launch a new immigration era after the passage of the 1965 immigtfation r
First, the insatiable demand for cheap labor during the 40s and 50s which had brought thousands
of Mexicans to the Southwest; second, the fact that employers, especia#yaigribusiness
sector, had effectively become “addicted” to the profits associated withélag labor of
migrant workers; and third, the changing demographic and economic conditions i Mexic
which pushed many to look north as their only alternative for progress.

By the beginning of the second half of the twentieth century, Mexico had survived an
extremely volatile government, beginning with the dictatorship of Porfitéz h 1876, and

ending with the monopoly of the Institutional Revolutionary Party (Partido Revolumona
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Institucional -PRI) which maintained absolute power over Mexican affaiilsthmiate 2¢'

century. In addition to the political unrest around presidential elections tretusieally

preceded by military uprisings, Mexican nationals endured a lack of industtiati; a fading
agrarian economy; (Cafferty San Juan, Chiswick, Greeley, & Sullivan, 1983; &§at8@d) and

a steady population increase from 13.6 million in the 1900s to 35 million in 1960, and reaching
100 million in the year 2000 (Brookfield & Parsons, 2007, p. 160). These factors combined with
America’s call for cheap workers to effectively start a new immignawave.

Consequently, the U.S. entered the 1960s having been affected by previous immigrati
waves, changing economic, political, and demographic conditions in Mexico, a history of
internal labor shortages exacerbated by the U.S.’ continuous involvement in wairsl aff
following War World Il, and the new ideological ideas of equality and toleraxemplified by
the civil rights and women’s movements. However, while the immigration influx9&is
was driven by a combination of the abovementioned factors taking place in and theadis.,
these conditions later merged with new immigration laws to create anothegrant wave, this
time of undocumented immigrants. The new wave was “kick-started” witimimegration and
Nationality reform of 1965 which opened up large-scale immigration from cosmtnieh had
been denied entry by laws such as the Chinese Exclusion Act (1882), the Gentlerhan’s Ac
(1908); and the Immigration Act (1924).

Spurred in great part by the liberal ideological climate of the 1960s, thgtation and
Nationality Act of 1965 (Hart-Celler Act/INS Act Pub.L. 89-236) aboldkiee national quotas
which had been set in the Immigration Act of 1924 and substituted hemispheric caps: 170,000
for the Eastern Hemisphere and an added 120,000 for the Western Hemisgheadimvi of

20,000 annually from any nation (Martin, 1982). These caps seemed to set an annual limit of
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290,000 on immigration, but that was an illusion because there were provisions foranimigr
outside of numerical limits (Rong & Preisslee, 1998). The new law expandeddferess of
family members who could enter outside of the numericabodpeserved most of the
enumerated slots for more distant family members. For example, even taggypgaeof ten
legal immigrants come to join close family members, some of whom may be U.S. born or
naturalized citizens (De Haymes & Kilty, 2007, p.106).

Therefore, the legacy of massive temporary worker programs sponsdiez digvernments
of the U.S. and that of the sending countries has been long-lasting and fourki|dhEBy have
served to “plant the seed” of possible employment and progress in the mindspetpves
immigrants willing to work hard. Second, they heightened a worldwide view of theat/tBe
place where endless work and opportunities for upward mobility await those who wordt, Thi
they have created in American’s minds a popular perception of the undocumented warker a
criminal agent, violator of the law, “wetback,” unable and unwilling to speak English, onl
interested in earning and sending remittances to their home countries. Foogmgst
unauthorized workers even today are Mexican, this has additionally served to pok#ion ot
Latino groups in a subordinate position and into a neocolonial status which has virulently
persisted into today (Gonzales, 2005).

It is an unmistakable fact that the Bracero, as well as restriceasumnes such as Operation
Wetback, stand as clear examples of the inviting, yet exclusionary attiatdbe U.S. has had
towards Mexican immigration, legal and illegal. But while the consequencesBifatero
programs are sometimes ignored, the consequences of the 1965 Immigration Rafutbe
overlooked. The introduction of numeric caps on the Western Hemisphere at dnéméhe

pressure to migrate out of Latin American countries, and more specificatlyMexico had
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increased, simply forced many to enter the country illegally (Caf§at Juan & Engstrom,
2000). Entering the 1980s and 1990s not only were there not enough visas for all of the
immigrants who wanted to come, but the situation created huge backlogs, agam tfavsie
who could potential migrate legally to immigrate illegally (p. 41). This wdvwenforeseen
problems have caused serious immigration increases beginning in the late 70sitiandhg
throughout the 80s and 90s, decades that have been labeled the era of undocumented

immigration.

The Third Wave 1980s-Present

Yet another cataclysmic change in immigration occurred as a reshié 2986
Immigration Reform and Control Act (IRCA) also known as the Simpson-Mia&et (Pub.L.
99-603). This act allowed thousands of Mexican unauthorized workers, as well as other
immigrants and their families, to become legalized residents of the U.&.oWéitstroke of the
pen, Congress recognized that undocumented immigrants benefited the U.S., but wanted to
further discourage unauthorized immigration especially in a time of econmeng@ssion
(Connolly, 2005). The amnesty provision enabled immigrants to adjust their status hifehey
the requirements under the general amnesty provisions, the Legally Authorized SNDARAR)
or the Special Authorized Workers (SAW), both of which contained different residedcy a
working conditions in order to apply for status adjustment (Orrenius & Zavodny, 2008). Th
passing of IRCA was a welcoming sign in cities like New York where Magicampleted the
second-highest number of amnesty applications, just behind Dominicans who roughlyedmple
about 12,000 applications (Kraly & Miyares, 2001). When the program ended “nearly 2.7
million persons were granted amnesty, about three-fourths of whom were froicoMex

(Orrenius & Zavodny, 2003, p. 439).
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Undoubtedly, the amnesty provided a way out for those immigrants who had been caught
in a circulatory migration pattern by allowing them to permanently sattleei U.S., and
consequently, to begin bringing their families under the family reunificgtian that was
already in place since 1965. While helpful to millions of unauthorized immigr&Ge |
created a series of unforeseen problems. One of the major oversights watsttia fae
Immigration and Nationality Act of 1965 had set specific caps for the number afiemts that
could enter the country; these caps were set in accordance to the immignaglsrof 1960s,
and although immigration had increased by the 1980s, these caps have been mairtained wi
some minor increases in each hemisphere (Massey et al., 2002). Therefasangwitable that
the 2.7 million amnesty beneficiaries began clogging immigration offutthsapplications
petitioning their relatives (Massey, 2008). However, these applicatiors motube processed in
a timely manner because of a shortage of human resources, but most impbeaatige the
Department of Immigration and Naturalization did not have the number of visaabéeaihd
overall resources for the increasing number of applicants. These chantistainces resulted
in immigrants who desperately waited for their family members faisy@aend. This led many,
who came to see this situation as unjustifiable, to bring their relativesybyiesans necessary,
i.e., unauthorized if need be.

Ten years after the passage of IRCA increases in immigration beggndly surface,
since the amnesty provision had given over two million amnestied the possibilitpgihigri
their relatives and to geographically relocate as the opportunity to seajobd in non-
traditional immigration labor markets and places became more readigtdeavithout the fear
of deportation (Durand, Massey & Charvet, 2000). Consequently, IRCA heraldedesaninat

expanded immigrants’ prospects for employment and of hope for eventuallynmgumith the
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rest of their family in the States. This law, combined with the increasiagdial instability in
Mexico, subsequently prompted more Mexican nationals to cross the border, tleceiythe
Federal government to increase border security in order to stop undocumentedrpeople f
crossing at traditional and non-traditional points (Cerrutti & Massey, 2006).

After the passage of IRCA not only did the country experience an ingrease
immigration, but also of terrorist fears and an outright rejection of public sabsidch as the
welfare system, which made undocumented immigrants particularly vulnerBfueclimate
ushered in yet again a new era of legislative restrictive reformsintf@sbt only to include
immigration with the Illegal Immigration Reform and ImmigratiorsRensibility Act (IIRIRA)
in 1996, but also anti-terrorism with The Anti-Terrorism and Effective Death tyekal
(AEDPA) in 1996, and welfare reform with the Personal Responsibility and Work Qpjiprt
Act (PRWOA) also in 1996. In combination, IIRIRA and PRWOA created sigmific
departures from the immigration policies of 1965. The enactment of the 1965 inonigrat
reform had increases the rights of those who wished to immigrate and openeapbtgride
immigration from regions that had previously been denied entrance, i.e., Japan, andlotters w
had been ignored, i.e., Latin America. Post-1986 legislation limited the entgadf le
immigrants, especially those from Latin America, and prevented the@ninauthorized
workers by criminalizing their illegal status and by further dimimghheir rights.

In the post IRCA era, IIRIRA presented a dramatic shift by drédistieducing
unauthorized immigration, by adding more border patrol agents, and introducing agigot sy
by which employers could check newly hired employees’ immigration seffestively
changing the term “deportation” to “removal”’ (Hagan & Rodriguez, 2008).RidIso called

for the installation of physical barriers such as a 14-mile multildyterece south of San Diego
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(Lee, 2003). This barrier extended a practice that had begun in 1993 —that of blocking
traditional crossing points usually found near or within cities (p.764). In thisimm@gocumented
people’s crossings were relegated to non-traditional, isolated and dasmgezas such as the
desert. The massive buildup of agents, fences and technology along the baddo legce
unauthorized immigrants to walk longer distances in more treacheraais tarorder to cross.
To illustrate, July 2010 became one of the deadliest months on record for undodumente
immigrants crossing in Southern Arizona, when 59 bodies ended up at the Pima Coun&} Medic
Examiner’s Office (McCombs, 2010). IIRIRA was also different from pnesimmigration
reforms because it introduced three radical changes to the law: First,ntdeghe definition of
deportable crimes; second, it made deportation retroactive; and third, it removed umdedume
immigrants’ right to seek appeal in front of an immigration appellate j(igssey et al., 2002).
Another unintended consequence of IIRIRA has been to push unauthorized immigrants to look
for jobs and settle in non-traditional immigration areas mostly for felaeiofy apprehended in
immigration raids in areas with a large concentration of immigrantsg®eet al., 2002).

The passing of IRCA in 1986 signaled major restrictions, and at the samertovided
a new life for the thousands of undocumented immigrants who applied for legal cesinheler
the amnesty provision. IRCA made it clear that the U.S. was ready to proposssantha
legislation in the hopes of stopping more immigration waves, documented and undocumented,
while at the same time trying to alleviate public concerns over competititva$ar resources.
In the end, IRCA did not meet its goal of stopping and/or curtailing immagr,adiuthorized and
unauthorized. According to the U.S. Census Bureau (2000), the Hispanic foreign-born

population grew at a faster rate than native Hispanics between 1990 and 2000 withiforeig
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Hispanics experiencing an 81 percent increase compared to 50 percenviHmEanics.
Overall, 40 percent of all Hispanics in the U.S. are foreign-born (Guzman, 2001).

Those who continue to enter the country illegally do so following the myth that the U.S.
has unlimited opportunities for progress. This inevitable human drive —the drive foegse-
is so ingrained in the minds of prospective immigrants that they are walingkttheir lives in
order to migrate. However, this drive now combines with the restrictions passedIRhdér
and post 9-11 reforms, to create a migratory set of laws that is no longer doitammigrants.
The dream of coming to the U.S. within a reasonable amount of time has become araifittma
thousands of people. In addition, those who enter the country illegally no longer have any real
possibilities of legalizing their status, unless they go back to their couoitroesgin, which for

many means leaving their new families in the U.S.

Contemporary Implications of the Three Waves

Beginning with the first federal immigration act in 1924 and continuing with presgnt da
struggles to reform the immigration system, U.S. policies have demonstrateditity itta
satisfy the country’s real and practical immigration needs. “Somgsamalggest that this
[inability] is due to the difficulty of controlling through legislation what ssentially an
economically driven phenomenon” (Calavita, 1994, p.77). Ironically, while the U.S. has looked
to “get rid of” the undocumented problem by any means necessary, it now has tsteniangeer
of undocumented immigrants in its history, —“a clear indictment of the failedgration
policies currently in place” (Suarez-Orozco et al., 2008, p. 363).

While the government continues to fail to look back and reflect on the mistakes of the
past in order to build an immigration reform package that would benefit the entireycount

unauthorized immigrants continue living with the stigma that they are “criialiieas” or
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“wetbacks” looking to take jobs away and lower the American standard of living. Any
immigration reform worthy of the name must reflect the underlyingtyetalat the American
economy continues to create hundreds of thousands of new jobs each year for low-skilled
workers. Those jobs are being created in retail sales, food preparationigbséiices,
agriculture, construction, landscaping and grounds keeping. Nevertheless, unmtedume
immigrants have continuously been used as scapegoats during times of economiioaald na
identity crises and by default are demonized and silenced. Such emotionajlgcchetory is
“laced with sociocultural prejudices that taint the prospects for a formddluaid policy
covenant that works with the ideas coming from those across multiple sitesaddlogical
axis” (MacDonald & Carrillo, 2010, p. 9).

As briefly shown in this historical review, immigration has been facilitated ah times
even encouraged, for the economic benefit of the receiving country—the U.S. Yet, once
unauthorized immigrants arrive, they begin to adapt to the conditions they fade thesir
condition of illegality, and begin to eagerly await an opportunity to bring tlosest relatives.
Once these immigrants settle, and in the case of those who took advantage of IRClAeynce t
obtain their legalization, they immediately petition their relatives in tipe$iof uniting their
families.

Those who come to the U.S. illegally do so for a variety of personal, familial and
financial struggles in their country of origin, and make the dangerous journey, mns&img
times their own lives in search of better opportunities. Most times the seagechétter life is
not for the one making the crossing and/or journey, but for those who are left behind. Several
studies have shown that undocumented immigrants make tremendous sacrificestmaffde

their relatives a better life, and those who settle eventually bring tbee @latives, i.e.,
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significant others and children to join them (Chavez, 1994; Hondagneu-Sotelo, 1995; Massey,
1986; McHugh, 1989). Additionally, those who enter the U.S. illegally are morg tikstay
because of the expense and risk of re-crossing the border (Massey, 2008). Mdanhityzord
most often ignored is the fact that undocumented immigrants bring with them teengjr
ambitions, and aspirations for a higher education and socioeconomic mobility. While a lot of
parents are unable to fulfill these goals, the children brought into the courgajiyllare many
times left to carry on their parents’ aspirations.

Aspirations

The ability to obtain a higher paying job is known to be greatly enhanced with the
completion of post-secondary education. Some of the factors that contribute to yopiegspe
overall educational achievement and future career and/or job choices arertu@asphey
have for their future lives. In this sense, educational and occupational aspiaati@me of the
most important factors shaping an individual’s life choices (Kao & Tienda, 1998)e W.§., a
society in which education enhances personal and professional success, high educational
aspirations are used to measure youths’ desire and ability to benefit froontiection between
education and upward mobility. Therefore, this part of the literature review hmpgdefining
the concept of aspirations and by emphasizing some of the major factorsltiesicefthe
formation of aspirations in immigrant youth, including: Real life expemtatifamilial
influences, ethnicity, socioeconomic status, and timed-lived in the U.S. Followsngview,
the literature specifically connecting to the barriers that Mexacagin youth face in achieving
their aspirations is reviewed by emphasizing the three major factork willi be used to
examine the findings in this study, i.e., discriminatory practices, gendenxp#etations, and an

ethnic minority status.
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Definition

Aspirations are defined by Jenks and associates (1983), as the expeatations
evaluations of one’s opportunities within society (Jencks, Crouse & Mueser, 1983).ti8spira
have been found to be one of the most important predictors for educational persistence, high
school graduation, (Cardoza, 1991; Rumberger, 1983; St-Hilaire, 2002) collegaate, and
overall educational achievement (Buriel & Cardoza, 1988; Kao & Tienda, 1995; Sanchez &
Cardoza, 1985; Vasquez, 1982). Therefore, aspirations are an important component of peoples’
motivation and subsequent achievement. This fact has been shown by studies which have looked
not only at how aspirations are moderated by achievement, but also by variables gperaties,
ethnicity, scholastic achievement, and socio-economic status (Duranf&nN€f92; Kao &

Tienda, 1998; Matute-Bianchi, 1986; Ogbu & Matute-Bianchi, 1986). In this sense, aspirations
become important because they influence scholastic as well as occupatimaaent (Kao &
Tienda, 1998). Hence, understanding the core of the educational and professional aspirations
among a single ethnic and immigrant group, i.e., undocumented Mexican youth,akioruci

order to understand the ways in which their educational and professional aspiragions ma
translate into different achievement outcomes when they are comparssl @iffierent genders

and ethnic groups.

Some seminal studies in the area of aspirations, such as those by Alexander and Cook
(Alexander & Cook, 1979), have demonstrated that educational aspirations are not only drive
by previous experiences, but also by the feasibility of continuing in school. Sionitas
perspective, Jenks and associates (1983) conceived aspirations to be the expasthtions
evaluations of one’s opportunities within society (Jencks et al., 1983). These \@ews ar

consistent with the tenet that previous formal and informal education, as widlegkriences,
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shape subsequent choices and outcomes. This point is particularly persistent thraudiesut s
which have looked at Mexican-Americans and Mexican immigrant youths of vagessand
across generations (Buriel & Cardoza, 1988; Crosnoe & Lopez Gonzalez, 2005; @andara
Contreras, 2009; Portes & Rumbaut, 2005; St-Hilaire, 2002; M. Suérez-Orozco & Suéarez-
Orozco, 2001; Valenzuela, 1999). This literature has also shown that past attaimadents a
educational experiences act as major predictors for future educationgdabonal, and
financial aspirations (Behnke, Piercy, & Diversi, 2004; Chavez, 1994; Gloriel@ass, &
Orozco, 2005; Portes, McLeod & Parker, 1978). Therefore, it is logical to assaspirations
are set “in accordance with what is expect[ed] on the basis of past tr@erfagmance and the
opportunities offered by society” (Portes et al., 1978, p. 243). Consequently, whilentlagidar
of aspirations is influenced by a multiplicity of factors, there are saspects which are
particularly essential when considering immigrant youths, i.e., regrifgpects, familial

expectations, ethnicity, socioeconomic environment, and time-lived in the U.S.

Aspirations and Real Life Expectations

An essential characteristic of aspirations is their unique relationshiglistice
expectations and occupational attainment. In a longitudinal study, which did notelisegg
their data by immigration status, Portes and Rumbaut (2001) established anntrqmorteection
between aspirations and life expectations in a youth’s life. Portes and Rumlibdighhie
dichotomy between aspirations, the “desired levels of future performance -wbét pant to
happen,” and expectations, the “probable future state of affairs -what people ithirdppen”
(p. 215). Portes and Rumbaut view aspirations as a less significant predictor obfitoraes
since they ‘merely equate to dreams’ instead of what people realistioallytkey can

accomplish. Nonetheless, their findings suggest a critical relationshipdreagpirations and
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expectations which cannot be discarded —while the youths’ aspirations tended tiorékyna
high when compared to their realistic expectations, those students with higloambit
(aspirations) were the ones showing the most significant increases iti@taioaxpectations
(achievement) over time (pp. 216-242). Thus, while the concept of “aspirations” isttlusir
is associated with the “dream-like” ambitions of youth, it is shown to chitisd#luence future
life outcomes, decision-making, and achievement when moderated by the kowathEdge of
any external factors that may potentially influence their abilitg&dize their future goals.

Not only is it important to emphasize that aspirations are an important fraymustb’
future educational and professional outcomes, but also the ways in which aspiraticistad
to real-life expectations. To exemplify, St-Hilaire (2003) surveyed over #{0dsih descent
students in the San Diego area to examine their values toward, aspirations fealiatid r
expectations of pursuing a formal education, and found that “all but a handful of children of
Mexican immigrants realistically expect to graduate from high school anddarsgbrity
believe it within their reach to gain some college education” (p. 1037). These fineflegs r
that most students agree that education is the optimal means for socioecahvameement, —
hence a key factor in getting ahead in the U.S. This study, while equallyngdmth gap
between the aspirations and realistic expectations among students, showshénadpgations
are continuously reflected in the youths who achieve higher outcomes. Similariitaite
(2003) and Portes and Rumbaut (2001), Plunkett and Bacama-Goémez (2003) and Behnke, Piercy
and Diversi (2004), the realistic choices and/or pathways that youth uliinreitke and/or take
represent a sort of compromise between their aspirations, interestesalsikills, values and the

expectations, possibilities, opportunities, and limitations they perceive.
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Aspirations and Familial Expectations

Tara Yosso (2005) highlights that human and cultural capital are inexorablyeakfist
at the home; therefore, it is important to note that parents and the social emvit@iso play a
definite role in shaping the aspirations of youth. In this area, research has fduhdrthes a
clear relationship between the aspirations parents have for themselves aedutaiional level
on the aspirations that youths develop in their own lives (Behnke et al., 2004; Clayton, 1993;
Delgado-Gaitan, 1992; Mau & Bikos, 2000; Plunkett & Bacama-Gomez, 2003; Qian & Blair,
1999; Teachman & Paasch, 1998; Wilson & Wilson, 1992). For instance, Benke, Piercy and
Diversi (2004) conducted a series of in-depth qualitative interviews with 20 Megiescent
parents about their aspirations and found that when parents wanted to get a high schoql diploma
their children would consistently want to graduate from high school and go on wgecdfie
opposite being the case for those families with lower educational aspirations

Likewise, Clayton (1993) examined the influences of the family over the eclabdind
occupational aspirations and decisions of Mexican-American students, and he fountktitat pa
had a significant influence over their children’s future ambitions. Otherobssa such as
Teachman and Paasch (1998), and Qian and Blair (1999), have concluded that parental
involvement in school activities has a positive impact on the educational aspicdtiaisn@
students. More recently, Plunkett and Bacama-Gomez (2003), in their studyeadatioaship
between gender, acculturation, and parenting on adolescents’ academic outcoitaély, sim
determined that youths had higher academic aspirations when their parenébledgo support
and help with schoolwork. Combined, these studies not only signal the importance of parental
aspirations/expectations and academic support for children’s academitidagrbat also point

to the possible barriers which erase and/or counter the transfer of the high exettat
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parents have for their children. Some of these barriers include, but are nat tonitee
parents’ low level of human and cultural capital, their inability to help thduirelm with their
education, and a lack of monitoring and a supportive academic environment due in part to the

pressures of their low socieconomic status (Fuligni & Pedersen, 2002; Romo & Falbo, 1996).

Aspirations, Ethnicity and the Socioeconomic Environment

While the expectations of parents are significant in forming aspiratiomgy In
impoverished conditions, i.e., a low socioeconomic status, and belonging to an ethnic minority
group, also affect the aspiration formation in youths (Hill, Ramirez, & Du@3; Kao &

Tienda, 1998; Luna de la Rosa, M., 2006; McLeod, 1995; Zsembik, 1996). To exemplify, in his
ethnographic study of the “Brothers” (African-Americans) and theltt$gl Hangers” (White)

both a group of disadvantaged young males in a housing project in upstate New York, Jay
McLeod (1987; 1995) showed that the group with the lowest aspirations had lived the longest
within an area of social deprivation, and therefore felt more reluctant t@eentbre high

educational aspirations that promised an escape from their present sesgbttand &

Winston, 2008).

While the combined influence of a person’s socioeconomic status and ethnicity on
achievement and aspirations is still being studied through various lenses, living ity poéor
belonging to a lower financial stratum has been found to contribute to basic econatsiggsar
These difficulties are exacerbated when individuals are undocumented and mysegotet
poverty wages, since a lower socioeconomic status limits the acligsghbnformation and
resources available to youths about career options. For instance, Kao and Tiendand 998)
Luna De La Rosa (2006) found that students’ lower educational aspirations etly ddated to

their perception of college as “unaffordable.” Hence, the notion that a higheriedusaimply
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out of their financial reach contributes in part to the lower aspirations of samoeityngroups
(Hill et al., 2003; Zsembik, 1996).

Conversely, a higher socioeconomic status has been positively correlated liogooera
grades, better math and reading scores, as well as higher educationabasgRambaut,
1996). Hence, the manipulative power of a low socioeconomic status is reflecteuligsfa
who in their struggle to meet daily demands are unable to plan for their childderwational
future. Financial struggles in the home then lead adolescents to feel pteshoeout of
school in order to work and help support the family (Mortimer, 2003; Rothstein, 2001). This, in
addition to the lack of role models and tangible opportunities for advancement in theiiste
environment, lead many youths to not have the necessary evidence about the fufitseobene
education and thus to become disenchanted and give up on their educational dreams (Jasinski,
2000).

Accordingly, a lower socioeconomic position and a person’s ethnic minority status
cannot be easily separated since these two factors in conjunction influenqaréteas of
youth, as noted by McLeod’s (1995) and Trusty’s (2000) findings. Therefore, wheera low
socioeconomic level is combined with an ethnic minority status “the perceivedial iagbact
of ethnic discrimination may limit the types of occupations that some ethnic tyipouth
believe are available to them” (Hill et al., 2003, p. 936). It is clear that sti@elnicational
aspirations are negatively influenced by their perceived barriers toeddation (Ojeda &
Flores, 2008) and future occupational achievement. Yet, ultimately, a lower socoec
position and an ethnic minority status do not seal a person’s fate; after adnoesis shown by

individuals who endure great pressures. What makes a difference in surpasseng isaari



39

person’s perspective, —a negative outlook will inevitably transform minor obstatdes

insurmountable mountains (Lent, Brown & Hackett, 1994).

Aspirations and Time-lived in the U.S.

Yet another important influence on the aspirations-formation of immigrant y®tithe-
lived in the U.S. Grace Kao and Martha Tienda (1998) suggest in their study of théaspir
of ethnically diverse immigrant youth that the longer Hispanic studentgnssaiiool, the fewer
educational aspirations they develop since they generate a fataéstiof society as well they
realize that they must overcome ethnic biases and that high aspirations do ssaniigdead to
financial stability (p.375). While studies have found that children of immigrantsssxpigher
educational motivation and aspirations than do their peers from U.S.-born famifiediate of
arrival, even after accounting for their lower socioeconomic status (Keer&a, 1995; Suarez-
Orozco & Suéarez-Orozco, 1995), Kao and Tienda put forth that when youth perceive that thei
aspirations cannot be accomplished through education because the social $etsinyeyh
scant possibilities for advancement, then there is a disjunction betweeti@spizad
achievement. This, may particularly affect undocumented students sincartiney easily
escape the stigma of being illegal.

Consistently with Kao and Tienda’s work, the sociologist Ruben Rumbaut (1996) also
concluded that that there is a negative association between length of residéedd.iS. with
both aspirations and academic achievement (Rumbaut, 1996). In the reported findigkesf a
study by Rumbaut and Portes (2001) long-term residence significantly delcsebeel effort,
hence, resulting in lower grades (Portes & Rumbaut, 2001). Additionally, Suéveze®
Suarez-Orozco, and Todorova (2008) replwat as time goes by, undocumented youth must

inevitably face the reality of their condition, and when this occurs, their ambétierfsrever
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altered (Suarez-Orozco et al., 2008). Additionalypu’s et al., suggest that an undocumented
status sets the stage for “differing aspirations and avenues for nigldihtyu et al., 2008, p.51).
While Zhou's et al. study does not exclusively focus on unauthorized youth, it provides insight
into the entrapped destiny of undocumented youth through some vignettes.

In Zhou'’s et al., Rodolfo, a Mexican-America youth who is desperately ttgiaghieve
a better life and improve his educational and earning potential, soon realizés$leat t
aspirations are severely blocked by his immigration status, despite tttieaialte works 60
hours a week and has been in the U.S. since early childhood. Such stories abound in studies of
newly arrived 1.5, first, and second generation immigrant studies, (Gandarat&@s, 2009;
Portes & Rumbaut, 2001; C. Suarez-Orozco et al., 2008; M. Suarez-Orozco & Suarez-Orozc
2001) but these narratives, while helpful in recognizing a distinct pattern ofascdaid
institutionalized neglect, do not exclusively focus on the undocumented experienberabg t
present an incomplete picture, resulting in analyses that are applied to undeclLyoeri as a

byproduct of studying immigrant communities.

Summary

As shown in the literature there are many different kinds of pulling and pushing
conditions which blend, merge, and conspire to debilitate and/or strengthen the edusationa
occupational aspirations of immigrant you8egé Figure 2) The factors which potentially
moderate youths aspirations and expectations are varied and include classqM®95;

Strand & Winston, 2008; Willis, 1977), parents’ aspirations and levels of education, (Behnke et
al., 2004; Buriel & Cardoza, 1988; Carranza, You, Chhuon & Hudley, 2009; Ebers-Martinez,
2007; Nielsen & Fernandez, 1981), length of time in the U.S. (Gandara & Contreras, 2009; St

Hilaire, 2002; Suarez-Orozco et al., 2008), influence of peers (Gandara, O'hara &e@utie
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2004) as well as cultural values and work orientations (Matute-Bianchi, 1986).vetowile

the aforesaid factors moderate aspirations, perceived barriers adsoi@gtortant deterrents for
youths educational and occupational aspirations (Kenny, Blustein, Chaves, &rd&sm
Gallagher, 2003; Ojeda & Flores, 2008). These barriers encompass theriglloat viewing
current school experiences as relevant and/or as vehicles for upwardyniBhilstein, Phillips,
Jobin-Davis, Finkelberg & Roarke, 1997; Worthington & Juntunen, 1997), ethnic and gender
discrimination (McWhirter, 1997), lack of parental time to instill cultuegital in the youth
(Behnke et al., 2004), racism and a culture of non-caring and trust, (Valenzuela,ri®@9aek

of access to information (Gandara & Contreras, 2009).

While it is clear that migration can potentially enhance a youth’s oppoesiaitid future
choices, evidence suggests that the potential benefits of immigrationeneayded for
undocumented children who are continuously exposed to having high aspirations but not able to
achieve them. While most studies on aspirations have focused on the relationship betwee
aspirations and school achievement, this study highlights the various and multilayered
aspirations of undocumented youth in order to demonstrate that despite their condition of
illegality, these youths have the potential to offer significant human tapitee communities in

which they live.
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Life experiences
Time-lived in the U.S.
Etnnic identity

Sex-role/gender expectations

Figure 2: Interconnected factors that moderate and mediate aspiradianguting to the
cyclical nature of expectations and aspirations

Barriers to the Aspirations of Mexican Immigrant Youth

Mexican-origin students have for decades contended with negative perceptichedly s
personnel, as well as by society in general, as lacking the linguistic, Luttoral, and
intellectual traits that the school curriculum demands (DeVillar, 1994). Goesty,
“academic rewards in the form of status, power, prestige and socioeconomid¢ymwhilch are
thought to accrue to those individuals whose personal competencies and commitments make
them eligible recipients,” (Allen, 1980, p. 67) have been mostly denied to MexicdreslnS.
The studies that have reported the lower aspirations of Mexican-Amstigdents also point to
some of the conditions driving this phenomena, such as the lower socioeconomic conaitions a
cumulative discriminatory practices (Kao & Tienda, 1998; Rumbaut & Cornelius, $9@5¢z-
Orozco & Suérez-Orozco, 1995), differentiation of gender roles, (Cardoza, 1991sPSeltzer

& Shi, 1998; Reyes, Kobus & Gillock, 1999), their level of acculturation (St-Hilaire, 20@2) a
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the influence of external expectations and stereotypes about their edu@tmoacupational
choices based on their ethnicity (Kao, 2000). Consequently, this section of therbtesatew
examines some of the factors that significantly influence Mexicgirastudents’ aspirations:
First, discriminatory practices; second, differences in sex-role/gemgectations; third, the

effects of acculturation; and fourth, the influence of reception on ethnicity\aesvesl as they

form the basic analytic components in this proposed study.

Influence of Discriminatory Practices

As early as the 1920s, scholars were asking questions about the seeming ofability
Mexican descent students to perform well in school. Most times the answerstqubegons
would include that the children had some sort of ‘mental retardation’ and that parents’
indifference towards schooling was not only appalling but partly to blame for such pireanom
(Gould, 1932; Taylor, 1927). Widely known in the literature is the abundant practice déring th
first half of the twentieth century to use IQ tests to determine schatastipetence which serve
to further stereotype Mexican descent students as mentally deficientingnlat they did not
have what it takes to compete in the educational system (Valencia, 1997).

By the 1950s and 60s public rhetoric about the ‘inability’ of Mexican descent students to
perform well in schools had moved away from deficit thinking and had entered the realm of the
“culturally deprived” (Valdes, 1996; Valencia & Black, 2002). For instance, in 1955, pédaple
Helen Heffernan, Chief of the Bureau of Elementary Education in the CadifState
Department of Education, conducted extensive research into the mystehies of t
underperformance of Mexican-American students. In one of Heffernaitlespublished by
the National Association of Secondary-School Principals, she summarized trezademic

performance of Mexican students as a result of seven major factors: l€y&ds/of aspirations,
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2) lack of parental aspirations/support, 3) economic insecurity, 4) lack of beldogimgpeer

group, 5) lack of English language skills, 6) failure to recognize educatemnersue for upward
mobility, and 7) different cultural values from that of the “dominant society” ancctmmunity
standards (Heffernan, 1955, p. 45). These conclusions were based on the experienggs of “ma
gualified” persons on the subject, including teachers of Mexican descent, adnorgsaad

social advocates in the Sacramento area. Note in the abovementioned reasonthttdHact

lack of aspirations of both students and parents are placed front-end and deposit the lbaus for t
lower achievement rates of Mexican youth on themselves, their fanaiidgheir cultural

values, —not on any external causes that may be influencing their performahcas she ways
schools and the political economy are structured in ways that prevent some stodents fr
learning and succeeding.

This thinking had spread throughout the academic and public school circles by the 1950s
and had proliferated over decades of mistreatment and segregation peaydiossthe Mexican
people and their children, more specifically in California and the Southwesttza ffalencia,
1997). This practice led to the fact that by 1968, “Mexicans comprised 40 percent of those
tracked into programs for the mentally handicapped in California even though thaguteshs
only 14 percent of the state’s elementary and secondary students” (Stern, 2005, phis91). T
unfortunate misconception has consistently led to the placement of many Mexicamt desc
students in special education classes (Watson & Skinner, 2004) and in lower educatiksal t
(Donato, 1997) where low-ability skills are traditionally taught (Donate&Onis, 1995; Oakes,
1985; Segura, 1993), a problem which persists into today (Gandara & Contreras, 2009). This
history has led many Mexican-origin students to expect more ethnic disationiim the

workplace and anticipate more barriers to college entry and succesy @exn 2003). On the
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other hand, more recent literature has advanced the notion that “Mexicans havediahnuch
higher degree of intergenerational mobility” and additionally move webeyhe

socioeconomic status of their parents’ generation (Zhou et al., 2008, p. 41).

Influence of Gender-Role Expectations

Several studies have delineated that there is a sex-role distinction bdte/seniétal
and familial expectations for young men and women of Mexican descent. Thesenddte
have been summarized as the traditional valuesapianismo which suggests that women
should sacrifice their individual needs and not question men’s authority in order toimiiata
reputation and well-being of the family, amdchismowhich defines the role of the man as the
protector of the family (Gil & Vazquez, 1996). Nevertheless, these sexarolkal and societal
expectations are always negotiated within the context of living in a laswdecommunity and
the ways in which a families’ socioeconomic status influence young peopl@aophd/or
strategies for future advancement.

Many contemporary studies taking into account more post-modernist episterolog
have continued to look at the intricacies of the academic achievement of Mexicantdesith
by challenging conceptions about their educational aspirations and abilities. b&mointhese
studies have focused on the aspirations of female and male Mexican studentsa((&@lbz
Chang, Chen & Greenberger, 2006; Gloria et al., 2005; Reyes et al., 1999). For instgeee, Re
Kobus, and Gillock (1999) looked at the career aspirations of Mexican-Americasceaitle
females in an urban Chicago high school and found that their aspirations departed froormthe no
in that many desired to be in more non-traditional, male-oriented caredrgsslaov, business,
medicine, aviation, architecture and archeology. This group of girls equaky aoward

college and graduate school and were highly “focused, purposeful, informed and adhdemica
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able to realize the goals they articulated for themselves” (p. 379).aBunloria, Castellanos

and Orozco’s (2005) study about the perceived educational barriers of Mexiaac&m

women, found that contrary to the myth that Mexicans do not value education, the participants
tremendously valued higher education and had aspirations of obtaining advanced degrees. Of
additional importance is the fact that the participants were well aw#neioeducational

barriers but almost all were optimistic in believing that they could overcorse tiistacles

(Gloria et al., 2005). These findings therefore challenge common beliefs lab@alucational
aspirations and achievement of Mexican-origin girls by highlighting thegitgethe many

negative stereotypes and structural barriers they face, many of ithe$@d ways to stay and
succeed in school.

While many studies have focused on the educational and career aspirations ahMexic
origin girls, others have examined the aspirations of young males, antbbadehat boys’
educational aspirations seem to be lower than that of girls (Cooper, 2008; Ojéntes® E008;
Plunkett & Bacama-Gomez, 2003; Reyes et al., 1999). Some studies have attemptednto expl
such findings by highlighting that Mexican origin boys are socialized and dovierancially
care (help) for the family much earlier and at much higher rates thangiuén traditional
gender roles, which compel many to enter the labor market at an ea(hyilhgeal., 2003;

Zhou et al., 2008).

Rumbaut (1999) in his study of the adaptation of children of immigrants in Southern
California reported that Mexican-American male adolescents not only tediczglatively lower
educational expectations, but also showed a decrease in expectations as high streiamgra
approached (Rumbaut, 1999). Similarly, a study by Chang et al. (2005), which lodked at t

ethnic, gender and generational similarities and differences of life gweng graduating



a7

seniors, found that there were significant differences across genderH@esles reported
higher educational aspirations than boys, but in comparison to other groups, all Lajro@edr
lower long-term educational expectations (Chang et al., 2006).

In another study by Gibson (1995), the differences between the high school graduation
rates of girls and boys of Mexican-origin in a California town werglistgr 69 percent of the
girls compared to just 35 percent of boys were able to finish high school in 1995. This gender
differential was explained because the students’ track assignment upon ehtehigh school.
Gibson found that twice as many boys than girls were placed into remediaand/or English
classes in the ninth grade. These findings, while signaling to an importargrtédretween
the educational aspirations and achievement of boys and girls, also attestisorih@natory
practices that still abound in public schools against Mexican-origin studehtghach may in
great part explain the differential in these aspirations (Gibson, 1998). Takemakeathese
studies delineate that the educational aspirations and achievement of youngn\hexies seem
to be depressed when compared to that of females. However, it is important to kewsg timatni
the educational aspirations of both young males and females are reactions noseriydle
socialization, but also to cultural expectations, socioeconomic status and fiaailitiato

support one’s educational dreams.

Influence of Acculturative Factors

Most research on the acculturation of immigrants has primarily studiedttrd &
which immigrant families adopt the values, beliefs, and practices of the hostycasiftthis
process were unidirectional. In this sense, acculturation has been traditiofinéig dethe
literature as the phenomena which results when groups of individuals who have difiéiteets

come into contact with one another, leading to subsequent changes in the origirall cultur
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patterns of either or both groups (Cuellar & Arnold, 1995). Others have defined aticultasa
changes in attitudes, behaviors, beliefs, values, knowledge, and identity (Gohahl|e20€8;
Graves, 1967). Markers of acculturation generally focus on generational &aglish
language proficiency, and length of residence in the U.S. But the accultymatbess is never a
linear or a singular process taking place at one point in time, instead it takes \farms
depending on a groups’ and/or individual’'s need to assimilate, integrate and/otesiparats
surroundings, as well as the ways in which the receiving society constididgects
acculturation options available to immigrants (Schwartz, Unger, Zamboaggagbcznik,
2010).

In general, the ability of immigrants to acculturate is often determinedtplex issues
such as language, the ethnic-racial composition of the settlement ared,asthail own will
and the reception of the dominant society (Alba & Nee, 2003). As a result, adoultisa
complex, multidimensional, multivariate process involving second languageiaogquiountry
of origin, age of entry into the U.S., perceived ethnicity, background and ethniciyiatiuals
with whom the person socializes, socioeconomic status, educational level, so@abcolitext,
and family traditions and values (Siatkowski, 2007).

The level of acculturation into a host society can many times determine¢hefie
academic achievement an individual uses to advance their socio-acaderoiecsocmic and
occupational mobility. Therefore, “the process of acculturation results ot tfestyle changes
at the individual or group level” (Garcia-Vazquez, 1995, p. 306). In terms of Mexican
immigrants in the U.S., previous research has shown that acculturation siglyificduences
Mexican immigrant students’ school achievement and academic aspirateonsnia et al.,

2009; Lopez, Ehly, Garcia-Vazquez, & Garcia-Vasquez, 2002; Ramos & Sanchez, 1995; M.
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Suarez-Orozco & Suarez-Orozco, 2001). To illustrate, Ramos and Sanchez (1995)eamd L6p
Ehly and Garcia-Vazquez (2002) found that less acculturated Mexican-amébigh school
students reported lower college aspirations than did their more acculturatedaoel that, as
Lépez et al. say, “the highly integrated [acculturated] individuals were found to tuydner hi
academic success” (p. 254). However, as explained by Lopez et al. (2002}t thatfthe
majority of the students were characterized as strongly Anglo-adiemtg have been due to a
strong perception that in order to survive in the dominant majority culture theydneeaigapt

to the values, beliefs, and cultural norms of the new environment.

The abovementioned works make a strong connection between acculturation,
generational level, and the length of time an individual spends in the host communrg. titis
association, it is widely believed that as immigrants spend more time iteties ey become
more acculturated, and thus, more integrated into American institutions, —ingvesablting in
higher achievement rates. However, generational status and higheofea@tsturation do not
automatically translate into higher aspirations and achievement @éea (& Flores, 2008).
For example, Kao and Tienda (1998) and Rumbaut (1996) found that second-generation students
had lower academic achievement than first-generation students. More reCerdlyoe and
Lopez-Gonzalez’s (2005) quantitative study, which used a random sample of 18,366 Mexican-
American youth from 130 high schools in 80 different communities, suggested that thé highes
rate of academic failures occurred in the second generation, and thatycmnpravious studies
that have suggested a linear generational decline, (Kao & Tienda, 1998:{8&tnthi, 1986)
Mexican immigrant youth have positive school functioning in the first gaoerat

Consequently, acculturation research has usually focused on the cultural chahges of

dispossessed, and on the adaptation, assimilation, or integration of immigrants and other
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minorities without taking much heed of the fact that the very term “acculturdtasbeen based
on historical negative stereotypes about minority groups (Rudmin, 2010). Thesefooee
appropriate way of looking at acculturation is through the undocumented youthsvesarrati
whether they have been able to recognize, have access to, and are willing toteenpldgtural
practices, beliefs, and tools that would make for effective participation msghesific contexts.
Using this more holistic perspective opens up a new conceptualization of acarttoanclude
not only changes at the social setting, social network, institutional and policy(Esefsy &
Yoshikawa, 2008) but also the very important aspect of immigration status and the @noess

surrounding this migration.

Influence of Reception on Ethnicity

Ethnicity here refers to the membership in a group that holds a specifigbenitd set of
values, beliefs and customs (Phinney, 1996). The influence of an ethnidetactdication is
connected to the ways in which a particular immigrant group is received aatizeacby the
host community. In this regard, this literature review has shown that Mexicam{oeople
have had to grapple with a long history of mistreatment and discrimination not dméyvedrk
place but also in schools. In trying to determine the effects of such disation on Mexican
immigrant youth, some studies have determined that if an immigrant group perittie
discrimination, then their youth are more likely to easily integrate into thesbo®ty by taking
more advantage of available opportunities (Schwartz et al., 2010). However, when young
immigrants experience discrimination, they are likely to reject ¢losdvement with the host
community and be oriented towards their group associations (Berry, Phinney, SaddéryV

2006).
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To illustrate, a public opinion poll conducted in 2000 (Cornelius, 2002) indicated that
native-born Americans regarded Hispanic immigrants more negatively thagriamts from
other ethnic backgrounds such as European, Asian and/or Canadian. Therefore, it is not
surprising that ethnic minority groups, such as Mexican-origin immigrarygsriexce more
discrimination and hostility from members of the receiving society (P&teumbaut, 2001), a
situation that is aggravated for Mexican-origin youth who are undocumented.

As a result of discriminatory practices that isolate Mexican imamig to certain
neighborhoods, certain schools, places of worship, recreation, and employment, these
immigrants also experience what Rumbaut (2008) has termeattive ethnicitf{Rumbaut,
2008). Reactive ethnicity refers to holding even more strongly onto one’s cakuitalge and
resisting the adoption of the host community as a protective measure. In other words
discrimination and isolation from the receiving community encourages etlmiciiy
immigrants to remain separated (Berry et al., 2006). These unwanted esgepainfully
introduce the immigrant to his/her new role as a racialized commodity, andf&zthigat their
ethnic group may be regarded as unwanted, as is the case with undocumented Mexican youth.
Furthermore, these youth must then contend with unfair treatment and ste@dotypi
misconceptions about what they have to offer the receiving society (Szlawvat., 2010). As
shown by several studies (Portes & Rumbaut, 2006; Stepick, Grenier, Castro & Dunn, 2003;
Suarez-Orozco et al., 2008) an unfavorable context of reception includes not onlyidaaym
and lack of access to jobs and other social resources, but also being margiogdasdind
unsafe neighborhoods.

Immigrant Mexican youth cannot control and/or influence the mode of reception and

their ethnicity; these are elements outside of their control. These yauthstcontrol where
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their parents can afford to live and cannot do anything about the fact that the recaivtg so
views them negatively. Still, for undocumented youth the negative mode of reception they
experience and the many negative views about their ethnic minority status e oy

factors they must wrestle with. Many are also linguisticallyaisal and excluded from any
institutions, formative opportunities, higher paying job prospects, and most impgrtaetl
social networks that could enhance their human capital and eventually provide a way out of

being trapped in a life of stagnant economic growth.

Summary

As shown in the third part of this literature review, educational aspiratiomsital to
educational attainment because people cannot achieve what they do not first dneanter@st
toward dispelling the aspirations-achievement/attainment paradox hasbkiayered and
includes studies that have examined many of the barriers towards the@sporatation in
Mexican immigrant youth. Given the importance of educational attainment iglobisl and
technologically advanced world-wide community and acknowledging the high naiber
undocumented people that now reside in the U.S., this study explored the educational and
occupational aspirations of undocumented youth by considering their narratikiey esflected
the impact of their immigration status in relation to their future prospe@scdilif aspirations
are shaped from the diversity of exposure, experiences, perceived opportandiéme-lived
in the U.S., it is suitable to inquire as to the effects that being undocumented has amithg lea

and futures of undocumented youth.
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CHAPTER Il

METHODOLOGY

Introduction

Studying undocumented immigrant youth is challenging; however, it presented the
participants with a unique opportunity to define themselves as opposed to having their
experiences defined by othershis study raised important questions on whether the aspirations
of two groups, who share the same ethnic background and socioeconomic status, would differ
when their immigration status was taken into account as a significant vanabégr lives. This
information served as a point of departure to further inquire into how undocumented youth
describe/experience their immigration status in light of the restrieiveonment in which they
operate and to inquire about the everyday needs, expectations and plans ttieythauefuture
lives.

Given the fact that undocumented youth have “less access...to the connections,
resources, and other forms of social capital that promote” (Crosnoe & Lopez Goapale,
p.3) higher aspirations and faster upward mobility, this study ultimately didevdion to the
perceived and lived experiences of undocumented immigrant youth. Thereforettioelsnin
this study are grounded in conducting research as a multilayered procesabddieg inquiry,
meta-analysis, and sharing “thoughts and ideas, [while] valorize[ingpratative stances”

(Lightfoot, 2000, p. 184).

Restatement of Research Questions

The following research questions will guide the data collection and analyges study:

Central question:
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How do undocumented Mexican youth aged 17-21 express their educational and occupational
aspirations in comparison to documented youth, and how do they narrate their plans for the
future?
1. How are the educational and occupational aspirations of immigrant undocumented and
documented youth different from and/or similar to each other?
2. What are undocumented youth’s educational and occupational aspirations?
3. What are the effects of time-lived in the United States, gender, and imongstdius
on the educational aspirations of undocumented and documented youth?
4. Why do undocumented youth wish to continue their education beyond high school?
5. What are the major barriers in undocumented youths’ achievement of their goals?

6. How do undocumented youth plan to achieve their aspirations?

Research Design

In order to conduct an in-depth analysis and to explore undocumented youths’ life
aspirations and pathways to achievement, this study used a mixed methods appreadh. Mi
methods is research in which quantitative and qualitative techniques are mixéabile atsidy.
Mixed methods research uses a combination of methods that have complememigitysstoe
aid in the process of triangulation as well as the strength of the overall déagjmakkori and
Creswell (2007) defined mixed methods as “research in which the investigatat<alhd
analyzes data, integrates the findings, and draws inferences using bdttigeaind
guantitative approaches or methods in a single study” (Tashakkori & Cre20@&l, p. 4). A
mixed methods approach was selected because it was important to firsy iolerad trends
among the youth with respect to their aspirations and then use this information to conduct

gualitative interviews. Hence, the mixed methods approach used in this studygwastisl;
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first, the quantitative data from the survey was collected and statistcalyzed. Second, this
information was used to inform the second phase of the research—in-deptidtigaafiterviews
(Creswell, 2009).

The quantitative approach that was used consisted of a survey method that collected
similar data from a group of documented and undocumented youth to later make comparisons
across these responses. This data was cross-sectionally collgetethgidifficulty in finding
undocumented participants who would want to participate in a longitudinal study due to thei
immigrant status.

Independent Variables

In this study the immigration status of youth, authorized and unauthorized, tirderlive
the U.S., and gender were the independent variables which were explored to see ifrthere we
any differences in relation to the dependent variables, the level of educandnatcupational
aspirations of both groups, the documented and undocumented youth.

Immigration status.Immigration status was taken into account as a possible barrier in the
lives of undocumented youth. An undocumented status forces many of the 65,000 unauthorized
youth who graduate high school every year to continue living in the shadows of America
society, in fear of Immigration and Customs Enforcement (ICE) with margaaaiss to good
jobs or a college education (Hiscott, 2005). For these students, reaching hightoraluead
occupational aspirations is usually only a dream since undocumented youth have sitoacces
student aid, and in many other cases are even required by colleges and iesivenséy non-
resident tuition (Gonzales, 2007). Therefore, the participants’ immigrastus svas
determined by their self-reporting and coded into the Statistical Packafe f6ocial Sciences

(SPSS) as 1 for undocumented and 2 for documented.
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Time-lived in the United StateJ he literature has also found that the more years some
minority groups spend in the United States, the less educational aspirationsvéep dad the
less educational achievements they display (Kao & Tienda, 1998; Kao, 2000; Porteb&uRum
2001; Rumbaut, 1999). At first glance, it appears that the longer an individual lives in tb& Unit
States, the more opportunities h/she has to experience factors which could sereneh
their positive outlook on life, e.g., discrimination and segregation (McLeod, 1987; McLeod,
1995). Therefore, time-lived in the United States was used in relation to the’ yexghsf
aspirations. Length of residency in the U.S. was measured by a singli®qure the
demographic section of the survey which asked participants to report: “How loagdalived
in the United States?” (Appendix B).

Gender Gender differences were taken into account when looking at the aspirations of
documented and undocumented youth. Gender was important because previous research has
delineated that there seems to be a gender-gap between the educational achaegme
educational aspirations of male and female students (Cooper, 2008; Ojeda &FI0B)s
Given the fact that limited research has looked at the educational and occupapoatibas of
undocumented immigration youth, including an examination of gender differenceslauttoss
documented and undocumented youth elucidated important clues as to their aspiréi®ns. T

information was collected in the survey and coded into SPSS as 1 for male and 2 far female

Setting

The name of the community from which the participants were selected is kept
anonymous in order to maintain the identities and places of residence of the undocumghted y
strictly confidential —only a generalized description is provided here. Thé yothis

community come from various Latin American countries, mostly from the Bioan Republic
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and Mexico; while other countries are represented, their numbers are scayogarison with
these two groups. From 1980 to 2000, the town’s population grew approximately 30 percent
transitioning from a mostly middle-to-upper-class neighborhood to a middle-to-thags
neighborhood heavily occupied by immigrants of Hispanic descEhis rapid increase is
reflected in the area’s more than 15 elementary schools, one middle school and onedaigh sc
which serve a multi-ethnic enclave of old and new immigrants. The high schoofrembl|

since 2000 has hovered around 2500 to upwards of 3000 stlidefithese students in 2007, 17
percent were English language learners while the state of New dgesaged 4 percent in their
total of English language learndtsGiven these internal changes, many of the original residents
have moved to neighboring towns up to five to ten miles away, while some ethnedigiodis
groups such as orthodox Jews have opted to remain segregated on the outskirts of it.

This city’s changing demographics and its inhabitants’ reactions to sucheshare
representative of the transitions and sentiments of many individuals acness# (Massey,
2008). It specifically embodies the changing ethnic and class dynlroigght about by the
immigration waves of Latin@s within the past thirty years. Hence,tilnily $ook place in a city
which not only exemplifies the changes that immigration has brought about, butdienseto
it from longtime residents and the impact of these reactions on the immigransebes. In
addition, this setting served to contextualize youths’ life aspirationglhasvthe pathways they
use to navigate their lives in a town that struggles to find a balance between respomnding t

longtime residents’ sensibilities and immigrants’ needs.

Participants

The participants in this study (both undocumented and documented youth) were

heterogeneously selected from the Mexican youth population presently hvanigpwn in New
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Jersey between the ages of 17 and 21 years of age. The selection of the parnepanade
from the town’s Mexican population since Mexican nationals represent over 60 perttent of
undocumented population in the United States (Gandara & Contreras, 2009; Pew Hispanic
Center, 2009) and account for approximately 20% of this town’s total population.

This study also equally targeted female and male participants sitisgcstirecords for
the number of undocumented youth in the country show that they closely approximate each othe
with 710,000 males and 620,000 females, for a total of 1.3 million persons under 18 years of age
(Hoefer et al., 2010). In the community from which the participants were sklatiées and
females account for 49% and 50% respectively of the population; therefore, eangating

female and male participants was feasible.

Sampling

Since research with undocumented immigrants is inherently challenging thee t
clandestine nature in which they live and the fact that the settings in whictainég found are
relatively inaccessible to people outside the group, most studies done with undecument
immigrants use snowball sampling as a recruitment technique (Bie&atkidorf, 1981;
Chavez, 1994; Cornelius, 1982). Accordingly, the recruitment strategy in this stady use
several initial contacts with certain key undocumented youth in the commuodithen ask
those contacts to refer other youth. These individuals were asked to voluntariyntak
anonymous survey and if interested to participate in a series of interviewsurvbgs taken by
all of the undocumented participants were anonymous.

The documented Mexican youth who took the survey were recruited using the same
technique above but were not recruited for any interviews since this study ugsddrnation

from the documented youth in order to conduct an initial comparison. After this, the focus was
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on the undocumented youth. The total number of documented and undocumented youth who

participated in the survey was 125 and from this number ten participated in in-deptieuwse

Research Instruments
Survey
This study used two major instruments to gather the necessary data &instey and

second, a series of semi-structured interviews. First, the survey allosvedaxamine any
differences that might exist in the educational and occupational aspiratibresefyouth when
immigration status was used as a dependent variable. The survey use askausqlssut the
youths’ educational and occupational aspirations and expectations (Appendix B3urUieis
was given to both documented and undocumented youth between the ages of 17-21. The first
part of the survey contains a demographic section in which participants repeitexbe, level
of education, parents’ level of education, place of birth, and time-lived in the Urgties.SThe
second part is comprised of questions in a Likert-scale format where ticgopats indicated
their reactions on a five-point scale: strongly disagree (1), disagrasn@@cided (3), agree (4),
and strongly agree (5). In this questionnaire, participants answereagsastine following
areas:

= Educational values and aspirations,

= Scholastic experiences,

= Life in the States,

= Life plans and

= Occupational aspirations and expectations.
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Semi-structured Interviews

A total of twenty semi-structured interviews were conducted in the partisigares
and in a coffee shop. The interviews were based on a preliminary question protecol (Se
Appendices C and D) and proceeded in an open-ended manner that allowed the youth the
opportunity to engage in a conversation that was flexible. The first interview eghther
youths’ border-crossing stories and gave information that helped me to rev@®tocol for the
second interview. The second interview was semi-structured and answeredhamyng
guestions left unanswered from the first section and served to gather informatiothabout

youths’ future plans and foreseeable obstacles.

Data Collection

After finding the participants willing to take the survey, the documented youth wer
given the appropriate consent and assent forms. The undocumented youth were given
information sheets and gave oral consent to take the surveys and to participabetentissvs,
as approved by the Institutional Review Board of the City University of Netk {Appendix
E). Once the consent forms were gathered, the surveys were giveriedobea stored in a
locked cabinet. After the data from the surveys was gathered, it was analyzddrito guide
the next phase of the study. The total number of undocumented participants that took the survey
was 63, and documented was 62. The total number of undocumented youth who agreed to
participate in the interviews was ten, five males and five females.

To collect the interview data, | used a recording device with the partisigamsent and
later transcribed the interviews verbatim. This information, including persdieaitiens made

during the interviews, was collected into three different memos: Literatpratative, and
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reflexive. The literal memo included the interviews’ transcription and notes on dnaoglydge.
The interpretative memo included inferences about answers, actions, armhseaicthe
participants during the interviews making connections to the research quesiibtieoretical
framework. The reflexive memo included personal reflections on my role duringehaew
process and the questions and/or gaps that the interview raised in terms of tich cpeeEsdions.
These memos were then cross-sectionally coded by themes and intdataésw The interviews
took place over a period of fooronths starting in February and ending in June. After each
interview the participants were given a transcribed copy of the previeisnmehere they

checked for the accuracy of the narrative.

Procedure

Phase |

1. Debriefed the participants and their respective guardians and obtaineddddlect
appropriate consent/assent forms and/or oral consent from the participants ragukttagans
based on the Institutional Review Board (IRB) approval guidelines for thig. stud

2. Administered the educational and occupational aspirations survey to a total of 63
undocumented and 62 documented participants.

3. Surveys were gathered, information coded and entered into SPSS for analysis.

4. Analyzed and interpreted initial findings before beginning the qualitativsepha

Phase Il

1. Scheduled and conducted initial interviews with ten undocumented participants.

2. Interviews were semi-structured and allowed interaction betweengamtgand researcher.
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3. After each interview ended; the audiotape was transcribed and the transcrijotimyng tur

the following session in order to have the participants check the transcriptiamfplete
accuracy.

4. After the qualitative interviews were conducted, transcribed and checlactioacy, cross-
reference coding began focusing on emerging themes.

5. Coding schema and pertinent analysis including narratives were peer review@dlbsnhia
University graduate and Seton Hall college professor for accuracy.

6. At the end of this process, the participants were contacted to conduct member chieeks on t

analysis of the data.

Data Analysis

The survey helped in answering research questions 1) How are the educatioif@l and |
aspirations of immigrant undocumented and documented youth different from andlenr teim
each other?, 2) What are undocumented youth’s educational and occupational aspirations?, and
3) What are the effects of time-lived in the United States, gender, and mtiongstatus on the
educational aspirations of undocumented and documented youth? (See Appendix A). Once the
surveys were collected, they were coded and entered into SPSS and analyzedospiyede
and inferential statisticsDescriptive statistics were used first to describe the basic feafures o
the data gathered. T-tests were used to determine whether or not the groups verddalifyh
in their educational aspirations and to test each individual scale in the sulvegtignal
Values and Aspirations, Scholastic Experiences, and Life Plans. Thresmalgges of variance
were conducted in order to determine any major differences between thetyws.gifo do this,
the survey’s Educational Values and Aspirations scales were used as the lieypamalae.

Another analysis of variance was conducted to see if immigration status, gaddane-spent
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in the United States made a difference in the occupational choices of edtiner gr Kendall's

Tau-b and a Spearman’s rho test were then conducted for both documented and undocumented
youth to see if there was a relationship between certain items in the.séest was also

conducted to see if there were any specific correlations between cemagnin the survey

(Chapter IV).

Using the analysis from the survey, the interviews were conducted. Once thiewge
were gathered, the transcriptions and the memos from these interviews were tlyaeaghl
examined, and the data systematically coded into three thematic topicsi@sg barriers and
achievement plans (Strauss & Corbin, 1990). As recurring themes/phraseg lapparent, |
looked across other interviews to establish patterns and/or significantesmas. As this data
emerged, it was also cross-referenced with the reflexive and in&ghpgenemos. Since
gualitative analysis entailed a circular process of revisions and adjustrienanalysis was
categorically and chronologically organized, reviewed and continually codesi€lt, 2009).
This data is presented in detail in Chapters V and VI where participants’ harebeen
changed to maintain anonymity. Quotes from the transcriptions were usexhgdes<to
illustrate the identified themes and also used as counter-narratives ttatdwand document the
role of aspirations and resilience in the lives of undocumented youth from atlpEfSpective.

As part of the data analysis, the participants were asked to revise theiriptareand
participate in member checks (Guba & Lincoln, 1989). There were two sthigesnber
checks in this study. First, the participants were asked to read the trarsfdiigis interviews
for accuracy. Second, after all of the interviews were coded and analyzeal,radeting with
each of the participants was arranged to share the findings and to allow théect@nel/or

express their opinions, views, and feelings in regard to the conclusions. In additiorglthe
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analysis of the data was also checked by a peer reviewer who commetiteditemes,
meanings and interpretations generated while analyzing the data.
Validity

To ensure the internal validity of the data collected, four types of véioicaere
employed: 1) triangulation, 2) transcripts and analyses of the interviemssivared with the
participants to gain feedback, 3) the coding schema was shared with a peegravigan
further advice on the accuracy of interpretations, and 4) every step of the dati@zocodiad
analyses process was made clear to the participants. As explained by S¢R@@h)t
“triangulation is a procedure used to establish the validity or integrityeafdhclusions being
drawn by the researcher.” Indeed, “the central point of the procedure is tmexaaonclusion
from more than one vantage point” (Schwandt, 2001, p. 257). Triangulation is the combination
of several qualitative and/or quantitative research methods, theories, abseraat analytical
techniques with the expectation that these different methodological and/oritatoret
perspectives complement each other in ways that reveal “blind spots” andr&tnetingt value of
the argument presented (Flick, 2006; Padgett, 2008). Triangulation in this study was
implemented in the different types of data that were gathered: The survey fromestted and
undocumented youth, the interviews with the undocumented youth and the researcher’s memos
During the data analysis phase, the collected data continued to be triangylasatgb
qualitative and quantitative methods for analysis.

Additionally, the validity in this study was established by making every stee of
research process as well as the connections between theory, data, ansl exiys.
Transparency was shown in terms of the selection of participants (how andsmig)l as how

and why certain analytical decisions were made during the study. Moreoverdgeeofis
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member checks gave the participants the opportunity to read over transatipt®ade written
and verbal feedback on any issues that arose.

In terms of external validity, this study did not look to generalize to populations of
recently-arrived immigrants and/or to all undocumented youth in the state oiédsey or the
United States. This study is to be used as a point of departure to discuss thedt®asf
undocumented youth and the institutional barriers that limit their pursuit of a ldette
Therefore, in this study, significance and generability refer spaltyfto the implications of
these youths’ overall stories in a wider societal context and by furth@ulvigc awareness of
their condition and of the need for policy changes.

In addition to the aforementioned, this study also established credibility bynguildi
rapport with the participants by conducting more than one set of interviews. eldatnong
bonds with the participants in order to alleviate some of the anxieties relatedfidentiality.
These bonds were forged over time and by my ability to engage with the yautwval that
they felt comfortable with. In order to facilitate this, | attended mayr8ay and Sunday
soccer games in the local park and attended the local church’s religiousesctind functions
which gave me an opportunity to meet many of the participants.

| also addressed the issue of participant “misinformation” or what Misdbletd the
“problem of distortion” (2009, p.313) by gathering more than one form of data. The problem of
distortion, as defined by Mishler, entails participants who unconsciously or cong@omgde
answers that do not accurately represent their present state of affahis dtudy, the problem
of distortion was taken into account by asking the participants to take eogunasgt and to also

participate in a series of interviews. The interviews gave an opportaratggge in in-depth
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conversations with the participants and eventually dig deeper into some amsiagphconcern

and also to cross-reference interview data.

Ethical Considerations

All research entails the obligation to respect the rights, needs, values, aed dEgie
participants. To an extent, conducting one-on-one interviews could be seen as olotismive t
people. This is why the interviews were conducted mostly on an open-ended basistim order
build the appropriate rapport with the youth and to give them an opportunity to decide dlthey f
comfortable answering questions about their condition of illegality. Sonme oisks for the
participants in this study included some emotional discomfort in sharing peexpeaiences
about being undocumented. However, participants were free to decline to angweestions
or to stop participation at any time. Another major point of consideration for thiswasithe
fact that the population used lives on the margins of society, as such there wasaenede
of risk in their volunteering to participate and disclosing their immigratidosstaAs a result,
the following safeguards were employed to protect the participants’ egitsvell-being:

1. Due to their immigration status neither the parents nor the youths with an undocunad¢used st
were required to sign any papers which disclosed their names and provided afigihtent
information which could put them at risk. A research exemption form was filed andesbta

with the IRB of the City University of New York, Graduate Center regugst waiver of

written informed consent for the undocumented youth (Appendix E).

2. The research objectives were articulated verbally and in writing sthésat were clearly
understood by the participating youth and their parents (Appendix E). The debniagng
conducted in the language of the participants’ choosing for clarity—in English oisBpand it

included a description of how the data was to be used.
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3. Stamped written permissions to proceed with the study, as articulatediRf3tlveere given
to the participants.

4. Verbatim transcriptions, written interpretations and reports were madiséey#o the
participants. In the written reports the participants’ names and any othefiadde information
and/or markers were removed.

5. The patrticipants’ rights, interests and wishes were considered finstovbees were made

regarding the reporting of the data.

Limitations

This study had three main limitations. First, as previously mentioned, itsresultl
not be generalized to the entire Mexican-origin undocumented population due to trek limite
number of participants used. The second limitation of this study was that it waagitidinal
but instead cross-sectional due to the difficulty in finding undocumented youth who would want
to maintain a long-term relationship with the researcher. The final liomtef this study was
my own identity and how this may influence the relationship between participant eacches.
This means that the lens through which the data was viewed and the conclusions deawn we
subject to my own personal and professional biases. As a result, in the next sedgdly, | br

discuss my background and its implications for this study.

Profile of the Researcher

This research inquiry stems from a life-changing personal experieneen Wvas
fourteen years old, my mother and | migrated to the United States. As a rbadltplleave my
family members, friends, school, neighborhood, and customs; overall, | had to leave ofy way

life behind. Coming to America was an inspiring and significantly positiveriexme because |
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was given the opportunity to learn a new language, to meet people from a varietyrescaind
most radically to pursue a higher education. But at the same time, beinpgnant was
extremely difficult as | faced several difficulties: Not speakinglish, discrimination, growing
up in poverty and receiving a mediocre academic preparation. All of these feeverely
limited my exposure to the important cultural and human capital that | woulahé&sd.

After attending college in an inner city school and working part-time toqgrany
education, | eventually became an English as a second language teacherkan school with
a high population of recently arrived immigrants. Being a teacher for oveyeang has made
me aware of the challenges that schools, students, and the community must withggiea
daily basis. Thus, | believe that being an immigrant, having grown up in povediyimggoor
academic preparation, living in a single-parent household, having a mothéowieducational,
cultural and human capital, and having experienced many of the other hardships that
undocumented immigrants face, allow me to understand and to accurately portray werdedum
youths’ stories as they may at times reflect my own struggles. Fanoes similar to my own
experiences, many undocumented students are rejected for not speaking Enginglst but
virulently, their condition of illegality exposes them to ridicule and to a lifeeofecy.
Conversely, unlike my own experiences, most of them are deprived of the basic oppartdnit
possibility to further educate themselves so that they have to work at lavg @ad demeaning
jobs from which there is no way out.

While my experiences as an immigrant closely match those of the populstizhed,
those same experiences contributed to my own biases with regard to this populati@vertiow
my biases stemmed from a deep belief that conditions for undocumented youth aret tiog¢yha

should and could be. My hope in conducting research with an undocumented population was to



69

have their experiences and perceptions contribute and possibly ‘regendr@atédons of
knowledge which have advanced the notion that this population ‘should not count.’

To counteract and explore my own subjectivities, | used reflexive memos thatchitzave
to examine my own feelings through reflective/reflexive exercisehiohal became aware of
my own internal biases and how these could affect any potential findings. My libdjipas a
critical theorist began with an ethical responsibility to address aefgrand/or injustices within
a particular population and/or setting. Within this research study, | defimaletsponsibility
as a compelling sense of commitment based on moral principles of human freesdpest and
the right to live with dignity. Consequently, | could not detach my interest froowra m
obligation to challenge gross misrepresentations of undocumented people adscamina
outlaws who are simply taking away what rightfully belongs to American-bitizens. | do feel
drawn to making a contribution, even if it is only small, toward encouraging arefteetive
and accurate understanding of this community by challenging traditioagnetations of

undocumented immigrants “as criminals” and “mojados.”
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CHAPTER IV

QUANTITATIVE FINDINGS AND INTERPRETATIONS

Introduction

The quantitative analysis in this study provided the foundational work in order to
determine the educational and occupational aspirations of a group of undocumented youth in
relation to those of other youth from the same ethnic and linguistic background. jbhe ma
differences between these two groups were their immigration status daeddtreof time that
each had lived in the United States. As a result, this chapter focuses on prékenting
educational and occupational aspirations of undocumented youth, as well as aagaifer
found at the intersection of time-lived in the United States, immigration statligeader.

This chapter is divided into three sections: First, the basic demographieteat the
two groups that participated are presented. Second, the results of the daia arajpresented
by focusing first on the educational and then on the occupational aspirations of both groups
Third, after showing the findings, the discussion section is introduced. The findings are
integrated and correlated to those of previous studies. As a whole, this quandis analysis
provided an opportunity to narrow down this study’s inquiry with respect to the ways in which
undocumented youth plan to achieve their life aspirations —a topic that is exam@leapters

V and VI by presenting undocumented youth’s life portraid qualitative analysis.
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Results
Basic Demographic Features

Descriptive statistics were used first to describe the basic feaftutles data gathered.
Table 4.1 shows in detail the demographic characteristics of the documented and unamtument
participants. This information reveals that most of the youth were between 17 aeatd 8fy
age. When this information was compared to the length of time each group had lived in the
United States, a difference was noted. For instance, 57% of the undocumented parhieypant
been in the country for over ten years, while 93% of the documented participants hawe bee
the country for over 15 years, most having been born in the United States. Howeverheithin t
undocumented youth sample, males and females did not differ in the amount of timalthey ha
been living in the United Stateg, (3, N = 63) = 1.42p =.701. Both males and females have
been in the country an average of ten years.

Table 1 also includes the descriptive statistics for the participants’ euasttly
completed grade. This information shows that most participants are culretvilyen grades 11
and 12 which is consistent with the grade that they should be in at their respective ages
Additionally, when their present level of education is correlated to the tinhegeap has lived
in the United States, it is noted that most participants have acquired over 50% edtication
in the United States.

Table 4.1 also shows undocumented and documented participants fathers’ and mothers’
levels of education, as well as their parents’ present occupations. This informatiomstiates
that none of the fathers of the authorized and unauthorized youth have professional occupations
that require some level of college education. Instead, most of the fathergatioos in both

groups are concentrated in factory-related jobs. However, the fathers of the uedimcuyouth
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were twice as likely as those in the documented group to have employment asctionstnd
restaurant workers. Conversely, mothers’ employment patterns in both gaxipsslightly
different variation in that 81% of all the mothers did not work outside the home, thereby
retaining highly traditional women'’s roles within the home. Nevertheless, @& thothers that
work outside the home, 83% worked in factory-related jobs. In addition, within the documented
participants, 4.8% of the mothers were professional workers, having jobs thet smque level
of college education. When the occupations of the parents were compared witvédiaf
education across both groups, a correlation was found. For instance, of the 4.8% documented
participants’ mothers who have professional jobs, 4.8% also reported to have a college
education. However, it can be noted that across both groups, authorized and unauthorized, most
of these youths’ parents have only had an elementary school education. Out of 125 total
participants, 84 of the mothers and 75 of the fathers in both groups collectively, repomegd havi
an elementary school education. On the other hand, 32 mothers and 39 fathers repoged havin
secondary education.

Despite their fathers’ present blue collar and mothers’ mostly traditt@meabpations, as
well as their lower levels of educational achievement, 71% of the undocumented andtBé% of
documented participants want jobs that require some level of college educahiten4 P
Question five in the Educational Values and Aspirations scale asked the youtlentheir
parents should have had more education; 83% of all participants agreed thzréneis needed
to have obtained more education, and additionally, that their parents wishedrfdo tbietain
more education than they had, 93% saying that their parents want them to continue their
education beyond high school. Having determined that the youth felt strongly about the lack of

educational achievement of their parentistest was used to determine whether or not the
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groups would differ enough in their educational aspirations. It was found that thesanswe
among the two groups, the documented and undocumented, only differ slightly when asked
whether they planned to continue their education beyond high school. Overall, the documented
participants had a higher tendency to answer that they wanted to continue theioedeyand

high school, yet, the differences were not statistically signifitan{123) -1.62p = .109.

Educational Aspirations

In order to further analyze the quantitative data, the following questionsewgl@ed:

1. How are the educational aspirations of immigrant undocumented and documented

youth different from and/or similar to each other?

2. What are undocumented youth’s educational aspirations?

3. What are the effects of time-lived in the United States, gender, and iriamgtatus

on the educational aspirations of undocumented and documented youth?

The Likert-scale items which were used in the survey consisted of four cases:s
Educational Values and Aspirations, Scholastic Experiences, Life in ttes,Siad Life Plans.
The individual items on each scale were combined to form a single appropriateBefdre
analyzing the data, the following items in the survey were reverse sdar8éction Il, items 20
and 21; in Section I, items, 29, 30, 31, 33, and 34; and in Section IV, 3 items were reversed, 35,
36 and 37. These questions were reversed so that all items were scored in bae, dirglcer
scored answers reflecting greater agreement and more positive valuesliahdidther items in
the questionnaire.

Running respectivetests for each individual scale in the questionnaire showed that
undocumented and documented participants did not differ in the following scadiesitienal

Values and Aspirations, Scholastic Experiences, and Life Plans. First,Edubational Values
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and Aspirations scale, the means for the undocumented and documented participa@®. iere
and 29.24 respectively(123) = - .228p = .820. Second, the respective means for the
Scholastic Experiences scale were: 29.35 and 20(823) = -. 524p = .601. Third, in Life
Plans, the undocumented and documented means were: 13.22 antl (12855 -1.40p =

.165. However, in the scale for Life in the States, undocumented youth had a sigpifigrel
score (M = 23.03), than the documented (M = 20.6@)23) = -4.02p = .000.

When the individual items within this scale were analyzed, only item 22 in the
guestionnaire, which asked participants to rate their level of agreemeragneeisient to
whether being of Mexican descent made it more difficult to get an educatiore¢kaymificant
differences between both groups. Their respective means were: 3.29 and128pP= 4.59p
=.000. Unpredictably, this section of the survey, documented that participants had a higher
agreement to the item than undocumented participants. This unanticipated realdtthate
documented youth felt, to an extent, that being Mexican and/or of Mexican descenttmakes i
harder to obtain an education, while undocumented participants did not share this opinion. This
finding sheds some light on the different self-perceptions of each immigoam that share the
same ethnic, cultural and linguistic traditions.

When looking exclusively at the educational aspirations of both unauthorized and
authorized youth, some similarities were found between both groups. For instancde382f t
documented participants said they would like to acquire Bachelor’'s, Mamtel'sr Doctoral
degrees, 16, 8 and 9 respectively (See Table 4.3). The undocumented youth gave similar
responses in that 42 of the 63 participants said they would like to acquire a Bacihdaster's
and/or Doctoral degrees, 16, 18 and 8 respectively. Worthy of note is the diffeebneerbthe

authorized and unauthorized youth who said they would like to obtain a Master’s degree.
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Among these two groups there was a significant difference in the docuhgeats, with 29%
wanting to obtain a Master’s degree or higher, compared with 42% of the undocunmenfed g
who want to obtain a Master’s degree or higher. Therefore, the educatiorati@spiof both
undocumented and documented youth are similar in that they both aspire to achieve high
educational outcomes by pursuing a college degree and beyond. At the samedine, the
aspirations differ slightly because undocumented youth see themselves oladtaster’'s
degree at higher levels than the documented group. On the whole, undocumented youth’s
college-going aspirations were relatively higher than those of the documenid lgut they
were not statistically significant. Undocumented youth want to obtain an edubationd high
school, 92% saying that they want to obtain a two-year college degree andamd!®9% in the
documented groupThis is an interesting finding considering the many barriers unauthorized
youth will face in trying to achieve any of these educational goals.

Finding no major differences in the educational aspirations of each group, the data set
were analyzed considering the effects of time-lived in the United Sggeder, and immigration
status on educational aspirations. This was completed using a three-waysasfalariance in
order to determine any major differences between the two groups. The surveysdedlica
Values and Aspirations scale measured the dependent variable. The threelysiy af
variance found no significant main effects for immigration status, documented and
undocumented, and for the time they have lived in the United States (Table 4.4). Thdeutin ef
for gender, however, was significant. Females were found to have higher @tlalcaspirations
and to value education more than males; their respective means were: 29.8 and 2&56. Furth
analysis of the Educational Values and Aspirations scale showed that theomean f

undocumented males and females was 28.2 and 30.1, respectively; while the mean for
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documented males and females was 29.0 and 29.5 correspondingly. As can be seert, the effec
that female youth have higher aspirations and value education more than malegyhedtkss

of immigration status.

Occupational Aspirations

Following the analysis of the educational aspirations of authorized and unauthorized
youth, the following questions were then examined:

1. How are the occupational aspirations of immigrant undocumented and documented

youth different from and/or similar to each other?

2. What are the occupational aspirations of these two groups?

3. What are the effects of time-lived in the United States, gender, and iriamgtatus

on the occupational aspirations of undocumented and documented youth?

The overall occupational aspirations of both groups were very similar to eachvidther
minor variations. Only a small number of the undocumented youth, 18 out of 63, had thought
about going into blue collar occupations, while 45 of them wished to go into white collar and/or
professional jobs requiring a college education and even a Master’s degjpée4.2). On the
other hand, fewer documented youth wanted to go into blue collar occupations. Only 10 out of
62, selected manual labor jobs that require no college education and 52 selected jebsitkat r
some college and/or a Master’s degree (Table 4.2). In this regard, andéfeqgoroaching
statistical significance between the occupational choices of documented and undedume
youth was noted, where documented participants chose to go into manual labor occuipations a
lower frequency than undocumented yoxh(3, N = 125) = 7.16p = .067. As table 4.6 shows,

19 undocumented youth thought they wouiliimately follow blue-collar occupations. On the
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other hand, of the documented youth, only 7 said they would realistically follow a blae-col
occupation.

Table 4.6 further dissects this information by showing the frequencies in thygaticnal
aspirations of male and female documented and undocumented youth. It can be seanghat al
at the same rate, documented and undocumented male youth wanted occupations tat requir
some college, 24 out of 29, up to a Master’s degree, 23 out of 33 respectively. In terms of the
occupations selected by documented and undocumented females, it can be seen that they
followed a similar pattern as the males. The females only significafféyed in the number
that wanted to obtain jobs requiring a Master’s degree in comparison to those who wanted t
obtain jobs requiring a four year college degree, 12 out of 33 documented and 6 out of 30
undocumented females wanted to obtain a occupations requiring a college degreabgetwice
number. Overall, significant differences were not found among the job preferenoesd and
female youth for the jobs they will realistically folloy?, (3, N =125) =5.07p = .167. Table
4.5 shows the breakdown for the occupations that the participants thought theglisticedly
follow by immigration status and gender. There was no difference between thetiocsupa
males and females thought about going ijt¢3, N=125) = .398, p = .941.

In order further investigate relationships between the occupational clobiceth
groups, a three-way analysis of variance was conducted to determineagfatiom status,
gender and time-spent in the United States made a difference in the occlighbaes of
either group. Question #4 in section V of the survey asked the youth questions about their
occupational aspirations. Specifically, the participants were asked to pnaeidddices for the
following question: What jobs or occupations have gmughtabout going into? In order to

analyze these, the two selections were added to provide an overall scale foti@talglaoice.
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The three-way analysis of variance found no significant differences atmemgcupational
choices of the documented and undocumented youth, no differences between males and female
and no differences by time-lived in the U.S (Tables 4.7 and 4.8).

Further analysis was then conducted in order to see if there was a relptioetsieen
item #4 —What jobs or occupations have ylooughtabout going into?, and #5 —Of these jobs,
which one do you think you witkealistically follow? In order to do this, a Kendall’s Tau-b test
was conducted for both, documented and undocumented youth. For the undocumented youth, a
strong relationship was found between the questions: Which jobs hatteoymitabout going
into, and which jobs will yowealistically follow. In general, the responses to questions 4 and 5
aligned in terms of undocumented youth’s occupational desires and realistitagapscwith
Kendall's tau-b = .598) = .000. For the documented group, there was also a strong relationship
between questions 4 and 5 above, with Kendall’s tau-b = p574000.

To further understand the relationship between their educational and occupational
aspirations, | wanted to see if there was a relationship between theppatsteducational
aspirations and the jobs they realistically wanted to follow. In other wontlasiexpected to
see a positive correlation between the years they wanted to go to school amdiplagi@as they
had selected. In order to do this, questions #4 —(What jobs or occupations have you thought
about going into?), #5 —(Of the jobs above which one do you think you will realistically
follow?) and #7 —(If you could do exactly what you wanted, how far would you like to go in
school?) in the survey’s section V were analyzed. Using Spearman’s rho, tlatcorr
between items 4 and 7 was .385, p = .000, and between items 5 and 7 was .427, p = .000.
Between items 4 and 7, the correlations for all the participants were medieahnshich

indicated that there were some discrepancies between the years the/gotgd to go to school
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and the professions they had selected (Table 4.9). Some youths claimedytheslisigcally

want to follow occupations that require more education than they thought they would get. For
instance, 8 individuals claimed they follow an occupation requiring a Master'ssdégtesaid

they will get a Bachelor’s degree or less education. On the other hand, 12 indisaiddley

will get Bachelor’s or a Master’s or degree, yet claimed thatwueyd follow a blue collar
occupation. Therefore, the educational aspirations of the youth did not exactyimexery

respect the occupations and professions they had ultimately selected4(Bableurthermore, it
seems that documented males were particularly prone to this. Of the 8 individoatkimed

that their occupation would require a Master’s degree but said they would get éoBsiche

degree or less, 6 of them came from the documented male group (Table 4.10). Table 4.11 has
the Spearman’s rho correlations for questions 4 and 7 broken down by gender and immigration
status. As can be seen, the Spearman’s rho for documented males was small andicanitsig
while all the other correlations were borderline large and significant.eTimebngs may show a

lack of procedural knowledge about the occupations they think they can pursue and the
educational qualifications and finances necessary to achieve these eapgcthtithe following

section these results are analyzed and discussed.

Discussion

This quantitative analysis did not find any major differences between documented and
undocumented participants in their attitudes toward their educational and nudéssi
aspirations, as revealed by the desire of both groups to continue to pursue an eduaaichn be
high school by going to college and by obtaining jobs that require some levelegfecoll
education. It is worth noting that while no statistically significanedéhce was found among

the two groups; the undocumented youth plan to continue their education beyond high school,
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despite the fact that they are more likely to encounter procedural, finandi&gal barriers in
continuing their education and obtaining a job after high school. For instance, ttheafact
undocumented participants desire to obtain Master’s degrees at sligihity hates than
documented participants is a surprisingly valuable and intriguing finding takmgc¢count that
most studies on aspirations have focused exclusively on highlighting gender, ethnrosand c
generational differences without analyzing any differences based oaitongstatus (Crosnoe,
& Lopez-Gonzalez, 2005; Duran & Weffer, 1992; Matute-Bianchi, 1986).

Part of the positivist attitude that some undocumented youth displayed in terms of both
their educational and occupational aspirations may be explained by a lack eptoahc
knowledge about the profession they would like to follow and the totality of the future
implications of their undocumented status. To exemplify, some discrepancie®weate
between the years the youth wanted to go to school and the professions they textl (Jelble
4.9). It was uncovered that while undocumented youth chose to obtain a higher education, at the
same time, some selected to go into jobs that required less education than theltplanne
acquire. This could be explained by the fact that some of the participantsnmpdy rsot know
enough about the job they want to pursue and have educational expectations that do not
necessarily match the requirements for the job they ultimately want koteweard. As a result,
undocumented youth seem to be setting their occupational expectations on the basis of pa
training, performance and work experiences (Portes et al., 1978), but theiratalcati
aspirations are not set consistently with the opportunities afforded lgpysadathin their
undocumented status. In spite of this, the educational aspirations of most of the undatumente
youth were to a greater extent correlated with the jobs they want to attain lutimethat they

might be able to accomplish given their irregular immigration status.
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This fact is highlighted by the high number of undocumented youth who want to obtain a
Master’s degree and realistically think that they will be able to obtain emplaywithin that
area. Itis important to note, that while a strong relationship was found betweesgbeses to
the questions “What jobs or occupations havethoughtabout going into?” and “Which jobs
you will realistically follow?”, undocumented youth selected to go into manual labor
occupations at higher rates than documented youth. Given their limiting imongstdtus, and
the restrictions this condition affords, it was not surprising that undocumentedchosth
manual labor jobs. However, at the same time a high percentage of them, 19% aist &elec
go into jobs that require a Master’s degree and beyond, such as medical dagterand
engineer (Table 4.5).

It is important to highlight that previous studies have also found discrepancies in the
knowledge and the educational and professional goals of Mexican youth. These studies have
concluded that some Mexican youth lack the procedural knowledge about what ibtakes t
achieve their professional aspirations. In addition, they may not be awheerefationship
between educational credentials and a selected job (Kao & Tienda, 1998; Mahdb+BL986).
Specifically, Matute-Bianchi’s study examined the responses thatattferinority groups,
Mexican and Japanese-descent youth, have on education. She found that while mast-Mexic
descent students asserted their need to obtain a higher education, adult succéss was of
described in terms of having a nice car, a house, or a job “making more than $10 an hour”
(p-242). So, although these youth did not have difficulty in expressing their occupational
aspirations, they struggled to articulate definite plans about how they wegetgeaittend
college and/or pursue additional studies or training. Overall, Mexican-dgscghtwere

clearly goal-oriented but not goal-specific like their Japanese countevwdar had an intimate



82

knowledge of school curriculum, post- secondary opportunities and most importantly the
correlation between their educational goals and the occupations they wantéalnto fol

Matute-Bianchi’'s (1986) findings were later supported by Kao & Tiend&38)
longitudinal study in which they found that while Mexican youth that graduated ¢thglols
showed high aspirations, they had a great deal of erroneous information aboutarallege
severely lacked information about financial aid and admissions procedures.t#lies, svhile
helpful in understanding some the complexities within the aspirations-achietveisjanction
have still left unanswered questions about the ways in which undocumented Mexican youth
intend to pursue their goals when their unauthorized immigration status is takercointaan
inquiry which is explored in Chapter V.

The finding that the aspirations of unauthorized and authorized youth were similar,
contradicts other studies which have concluded that the educational aspiratiocisievehaent
of Mexican youth denotes a generational decline, especially during the secoradigerigaos
& Tienda, 1998, Cronoe, & Lopez-Gonzalez, 2005). In this study, 57% of the undocumented
youth have been in the country for over 10 years, while 93% of the documented youth were born
in the United States (Table 4.1). Yet, despite the fact that the documentedlgatthbelong
to the second generation of immigrants in their family, this did not affectahgivers in terms
of the educational and professional goals they aspire to achieve.

Similar to these findings, more recent studies using larger populations have equall
concluded that Mexican descent youth “realistically expect to gradoatenigh school and a
solid majority believe it within their reach to gain some college educatg&irHiaire, 2003, p.
1037). This clearly reveals that most Mexican youth agree that educatiorithal means

for socioeconomic advancement as well as is a key factor for getiéagl an the U.S. The
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findings in this study showed that while documented participants have lived most o¥ésan
the United States, they aspire to continue their education beyond high school; ¢hératofor
the sake of time does not change the youths’ perceptions and expectations (Table 4.3).

Looking deeper at some of the answers given in the survey revealed the wagsethat t
spent in the United States might influence the aspirations of youth. In the findiiogsnented
youth were more inclined to perceive their Mexican heritage as makirffiatidifor them to get
an education. In the case of documented participants, their ethnicity is connegbeddezed
subordinate status in society and is utilized as a “reflex-response,” —+aictemstant
explanation for the difficulties they perceive in achieving their aspira{dasute-Bianchi,
1986; Kenny et al., 2003; Watson & Skinner, 2004).

The fact that documented youth see their ethnic status as a barrier in acloewenof s
their future expectations, seems paradoxical at first, since it would betexk pieat
undocumented immigrants would find their ethnicity as being more problematiaig toy
achieve higher aspirations due to the fact that Mexicans account for 64% of all uedteaim
immigrants and being of Mexican heritage is closely associated with bedocumented in the
U.S. (Office of Immigration Statistics, 2008; Gandara & Contreras, 200X, ax alternative
explanation for this difference is that undocumented participants are kelyetdi blame their
migratory status for their difficulties (See Chapter V), while docuateparticipants attribute
their struggles in getting ahead to the lower status associated withttiméerackground.
These various answers reflect a connection between time spent in the Usiiésda8t the
participants’ increasing awareness of societal expectations and$aB8iace undocumented
immigrants, as a whole, have spent less time living in the United States,dlgdyeranaware of

subtle misconceptions and stereotypes against Mexican immigrants, while uheedted youth



84

may have already experienced an array of different views about theicdidxeritage that can
subsequently contribute to their perceptions (Donato, 1997; Gandara & Contreras, 2008).
Another important finding highlighted in the results section is the fact that eléispit
lower educational and occupational achievement levels of their parents, both groupgealthor
and unauthorized, have high educational and occupational aspirations. Both immarpst gr
seem to be consistently resilient in their determination to achieve more thigratieats, both in
terms of education and occupation. In this sense, undocumented youth understand their parents
level of educational achievement and the reality that they should have obtained mat®educ
Therefore showing that despite their parents’ low level of cultural and eshedatapital and
having mostly blue-collar jobs, the youth are clearly encouraged to move beyorghteets’
level of socioeconomic achievement and most have already progressed beyond tienatiuca
achievement of their parents’ generation (Zhou et al, 2008). Consequently, an undocumented
status alone does not necessarily set the stage for “differing espErand avenues for
mobility,” since other moderating factors such as parental aspirationslaadeanent, societal
opportunities, as well as gender-role expectations must be taken into account (p.51)
Gender-role differences within the documented and undocumented groups were also
examined in conjunction with time-spent in the U.S. and differences in immigratios. sta
number of previous studies have signaled significant differences in the educatioectiations
of males and females of Mexican descent (Cooper, 2008; Ojeda & Flores, 2008; Rlunkett
Bacama-Gomez, 2003; Reyes et al., 1999). These differences have been explamesioh t
boys’ early socialization into “breadwinning roles” which compel many terehe labor market
at an early age (Hill et al., 2003; Zhou et al., 2008). In this study, it was notedhtiaée f@uth

had higher educational expectations and also value obtaining a higher educatitimamore
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males. These same differences remained consistent when the grougs/ideckby
immigration status; both documented and undocumented females had higher educational
aspirations.

This finding is consistent with other studies which have delineated a gender-gaprbetw
the aspirations and achievement of male and female Mexican youth (Cooper, 20@8%Oje
Flores, 2008; Plunkett & Bacama-Gomez, 2003; Reyes et al., 1999). For instance, Reyes,
Kobus, and Gillock (1999) and Gloria, Castellanos and Orozco (2005) found that the aspirations
of Mexican females departed from traditional notions and roles of motherhood anpdesaed
to be in non-traditional, male-oriented careers such as law, business, medieaithen avi
architecture and archeology. Likewise, this study found that Mexicaaidgrauth aspire at
higher rate than males to obtain a secondary education and that they have higineattie
plans for their futures. For instance, it was found that in general femalesovedmdin jobs that
require them to obtain a college and/or a Master’s degree at a higher mateaika (Table 4.5).
However, it is important to highlight that while some gender differences were, footidthe
occupational and educational aspirations of both males and females mostly semerkevel of
college education (Tables 4.5 and 4.6). As a result, it is important to keep in mind that the
educational aspirations of both males and females are influenced not only biyrgémde
socialization, but also by cultural expectations and most importanthelbfynancial possibility
to be supported and/or to support one’s educational expectations (See Chapter V).

It is therefore essential to underscore that across both immigrant groupte dagpi
gender-role differences, all of the participants valued higher educatiomaae real aspirations
of obtaining advanced degrees. In terms of undocumented youth they all aspire to doatinue t

education beyond high school and further wish to advance their socioeconomic status by
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working in their selected careers. Of additional importance is the fachéhahtlocumented
youth were optimistic in believing that having a higher education would eventeatlythem to
obtain the job they truly want. These findings challenge common beliefs about theosdlica
aspirations and achievement of undocumented Mexican youth by highlighting that thespite
many negative stereotypes and structural barriers they face, mosnok e to be given the
opportunity and tools to succeed.

Regardless of the turmoil that undocumented youth and families face due to their
undocumented status, these youth still expect to achieve high educational and @mtalupati
outcomes and to carve out lives beyond their parents’ socioeconomic level. Theairdar
gives a voice to the “unheard” and “otherwise clandestine” world of undocumented youth
(Chavez, 1994, p.59). This quantitative analysis provided initial empirical data int@$the m
times misunderstood world of undocumented youths as they try to build new inroads into
different occupational markets and to develop the questions that are explored in-dapth in t

qualitative phase.



Table 4.1

Demographic Characteristics of Documented and Undocumented Participants

Undocumented Documented

Characteristics N % N %
Age

17 19 30.2 22 35.5

18 17 26.9 23 37.1

19 14 22.2 6 9.7

20 12.9 9.7

21 7.9 5 8.1
Gender

Male 33 52.4 29 46.8

Female 30 47.6 33 53.2
Time-lived in the U.S.

0-5 11 17.5 - -

Over 5 16 254 - -

Over 10 22 34.9 - -

Over 15 14 22.2 4 3.2

Born in the U.S. - - 58 93.5

.8



Highest Grade Completed at Time of
Survey
9" grade
10" grade
11™ grade
12" grade
Fathers’ Educational Level
Elementary
Secondary
College
| don’t know
Mothers’ Educational Level
Elementary
Secondary
College
| don’t know
Fathers’ Occupation
Restaurant Worker
Landscaping Worker
Construction Worker
Factory Worker

11
24
28

33
22

41
16

17

16
22

17.5
38.1
44.4

54.4
34.9
3.2

9.5

65.1
25.4
1.6
7.9

27.0
12.7
25.4
34.9

12
27
21

42
17

43
16

11
37

3.2

19.4
43.5
33.9

67.7
27.4
3.2
1.6

69.4
25.8
4.8

11.3

11.3

17.7
59.7

88



Mothers’ Occupation
Restaurant Worker
Factory Worker
Child Care Worker
Professional Worker

Stay home

23

24

111
36.5
14.3

38.1

29

27

46.8
4.8
4.8
43.5

68



Table 4.2

Responses to Survey Question “What jobs or occupations have you thought about going into? ( #4),” Dividgaemgiessin

Immigration Status and Gender

Blue collar
occupations —

Requiring no college

White collar
occupations —

Requiring some

Professional
occupations—

Requiring a college Requiring a Master’'s

Professional
occupations—

education college education degree degree and beyond
Characteristic N % N % N % N % Total
Undocumented 18 28.6 18 28.6 15 23.8 12 19.0 63
Documented 10 16.1 20 32.3 19 30.6 13 21.0 62
All Male 15 24.2 18 29.0 16 25.8 13 21.0 62
All Female 13 20.6 20 31.7 18 28.6 12 19.0 63
Total 125

06



Table 4.3

Responses to Survey Question “How far would you like to go in school? (#37),” Divided by Freguefmmigration Status

Some college Graduate a 2-yr Graduate a 4-yr Get a Master’'s Get a
college withan  college with a degree doctoral, MD,
Associate’s Bachelor's PhD, law
degree degree degree, etc.
Characteristic N % N % N % N % N % Total
Undocumented Males 4 12.1 24.2 7 21.2 10 30.3 4 12.1 33
Documented Males 7 24.1 27.6 10 345 3.4 3 10.3 29
Undocumented Females 1 3.3 8 26.7 30.3 26.7 4 13.3 30
Documented Females 0 0 14 42 .4 18.2 21.2 6 18.2 33
Total 125

T6
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Table 4.4

Three-Way Analysis of Variance Results Showing the Effects of TimeailiedUnited States,
Gender, and Immigration Status on Educational Aspirations

Source df SS MS F P
Time-lived in the U.S. 3 27.8 9.25 713 .546
Immigration Status 1 10.13 10.13 .781 379
Male*Female 1 54.2 54.25 4.18 .043*
Time-lived*Male-Female 3 4.80 1.60 123 .946

Legal Status*Male-Female 1 .878 .878 .068 .795




Table 4.5

Responses to Survey Question “Of the Jobs You Selected Which Do You Think YouistidaRe&ollow? (#5)”, Showing the
Frequencies by Immigrations Status and Gender.

Blue collar White collar Professional Professional
occupations — occupations — occupations— occupations—
Requiring no Requiring some Requiring a Requiring a
college education  college education college degree Master's degree
and beyond
Characteristic N % N % N % N % Total
Undocumented 19 30.2 18 28.6 14 22.2 12 19 63
Documented 7 11.3 26 41.9 16 25.8 13 21 62
All Males 16 25.8 22 35.5 10 16.1 14 22.6 62
All Females 10 15.9 22 34.9 20 31.7 11 175 63
Total 125

€6



Table 4.6

Responses to Survey Question “What Jobs or Occupations Have You Thought About Going Into? (#4)”, Ishéwnengencies by
Gender and Immigration Status

Blue collar White collar Professional Professional
occupations — occupations — occupations— occupations—
Requiring no Requiring some  Requiring a college Requiring a
college education  college education degree Master’s degree and
beyond
Characteristic N % N % N % N % Total
Documented Males 5 17.2 11 37.9 7 24.1 6 20.7 29
Undocumented Males 10 30.3 7 21.2 9 27.3 7 21.2 33
Documented Females 5 15.2 9 27.3 12 36.4 7 21.2 33
Undocumented Females 8 26.7 11 36.7 6 20.0 5 16.7 30
Total 125

¥6



Table 4.7

Three-Way Analysis of Variance Showing the Effects of Time-lived in the Unitiesl St
Immigration Status and Gender on Occupational Aspirations

Source df SS MS F P
Time-lived in the U.S. 3 3.55 1.19 489 .690
Immigration Status 1 1.50 1.50 .620 433
Male*Female 1 .207 .207 .085 771
Time-lived*Male-Female 3 6.75 2.25 .930 429

Legal Status*Male-Female 1 1.10 1.10 453 502

95
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Table 4.8

Mean Scores and Standard Deviations for ANOVA Table Above Divided by Immigration Status,
Time-lived in the United States, and Gender

Immigration Status —Dependent Variable Occupational Choice

Immigration Status M SD
Undocumented 4.950 .206
Documented 5.248 465

Time lived in the United States —Dependent Variable Occupational Choice

Time lived in the U.S. M SD

0-5 5.083 A75
Over-5 5.167 405
Over-10 4.592 .336
Over 15 5.063 .500
Born in the U.S. 5.329 .206

Gender —Dependent Variable Occupational Choice

Gender M SD

Male 5.018 .329
Female 5.081 .252




Table 4.9

Crosstabulations Between Responses to Survey Questions “How Far Would You Like to Go #i &atidoalf the Jobs You
Selected in Question 4 Which One Do You Think You Will Realistically Rdllow

How far
would you
like to go
in school?

Total

Of the Jobs You Selected in Question 4 Which Do You Think You Will
Realistically Follow?

Blue collar White collar Professional  Professional
occupations — occupations — occupations— occupations—
Requiring no Requiring Requiring a Requiring a
college some college college degree  Master’s
education education degree and Total
beyond
Some college 3 7 1 1 12
Graduate a 2-year 11 17 7 3 38
college with an
Associate’s degree
Graduate from a 4- 7 14 7 4 32
year college with a
Bachelor’'s degree
Get a Master’s 5 4 10 7 26
degree
Get a doctoral, MD, 2 5 10 17
PhD, and/or law
degree
26 44 30 25 125

L6



Table 4.10

Crosstabulations Between Responses to Survey Questions “How Far Would You Like to Go #i &etidalf the Jobs You

Selected in Question 4 Which One Do You Think You Will Realistically Follow?” Fami@ded Males Only

How far
would you
like to go
in school?

Total

Of the Jobs You Selected in Question 4 Which Do You Think You Will

Realistically Follow?

Blue collar ~ White collar  Professional Professional
occupations — occupations — occupations— occupations—
Requiringno  Requiring Requiringa  Requiring a

college some college college degree  Master’'s
education education degree and Total
beyond
Some college 1 4 1 1 7
Graduate a 2-year 1 4 1 2 8
college with an
Associate’s degree
Graduate from a 4- 2 4 1 3 10
year college with a
Bachelor’'s degree
Get a Master’s 0 0 1 0 1
degree
Get a doctoral, MD, 0 1 1 1 3
PhD, and/or law
degree
4 13 5 7 29

86
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Table 4.11

Spearman’s rho Correlations for Questions 4 and 7 Broken Down by Gender and Immigration
Status

Spearman’s Rho p
Undocumented Males 478 .005*
Documented Males .183 341
Documented Females .543 .002*
Undocumented Females .624 .000*

*p < .05.
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CHAPTER V

YOUTH PORTRAITS

Introduction

This chapter focuses on presenting the living frames, i.e., the border crossim) st
educational and occupational aspirations and achievement plans of ten undocumentedgouth, fi
males and five females (See Table 5.1). These experiences are recountedive fiarmat in
order to provide the reader a detailed picture of these youths’ immigrant jsurreepicture
that gives the reader a clear sense of time, place and shaping rife ieviae lives of these
youth. These qualitative interviews provided an opportunity to deeply analyze theéajvanti
findings as well as the multifaceted nature of these young adults’ immhgxperiences taking
into account their border crossing stories, their condition of illegality, fineire plans and
pathways to achievement.

The youth’s living frames are presented in this first part and are mamlyased of the
youth’s own narratives in order to depict their counter-narratives and undemgtotlitheir
undocumentedness within the context of socio-legislative and community forcest tivastaape
and guide their life aspirations and achievement plans. Following the lifayadstrthe major
domains that emerged during the qualitative analysis are explored. Thsshajhlights the

major domains related to the research questions during the qualitativesanalysi
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Table 5.1

Male and Female Undocumented Participants’ Pseudonyms, Ages, Length of Time in the U.S in
Years, and Parental Level of Education

Participants Age Length of Parents’ Education
(Pseudonyms) Time in the Father and Mother
U.S. (yrs.)

Jovani 19 6 Father: ES*
Mother: ES

Karen 19 5 Father: ES
Mother: ES

Ema 19 6 Father: College degree
Mother: ES

Pedro 18 16 Father: ES
Mother: ES

Daisy 20 10 Father: ES
Mother: ES

Jonas 21 7 Father: ES
Mother: ES

Dai 20 5 Father: ES
Mother: ES

Gus 21 4 Father: ES
Mother: ES

Josie 19 5 Father: ES
Mother: ES

Lulu 21 8 Father: ES
Mother: ES

ES= Elementary School

Jovani

I've always wanted to be a medical doctor from the time | was little. But that wouldllye re
difficult now because they do give opportunities to go to college here, but they’re not enough for
someone like me.[...] You first start college, then after you're there you run manefy. You

then have to work and go to school, work and go to school because you can’t really be
depending on your parents at that point. That is going to be too much pressure to do it on your
own, and then you start to feel desperate. Then at the end, really my only option is to go to a
vocational school, to have a short career.

Jovani describes himself as a “magnet for making friends.” He sees allumelaed
immigrants as “human beings” who are only treated differently becausddh# speak English

well, as he says “having a paper doesn’t make you better than anybotiiBetsdn San
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Gabriel in Puebla Mexico 19 years ago, he remembers his Mexican friendeatibéets of San
Gabriel fondly by saying: “I had a lot of fun when | lived there.” Jovani’s journglye United
States across a 2-mile U.S.-Mexico desert border has shaped the walglandl understands
his condition of illegality. Jovani’s border crossing story began in late 2004 when benwas
years old and was told by his parents, “We are going to the U.S., in search of kf&é&tt€he
actual crossing took Jovani and his family over two months to finally reach thainth&tumid
destination in Mesa, Arizona.

The border crossing at Nogales, Sonora - Nogales, Arizona is one of the deaatlest pl
to cross. Deaths of undocumented Mexican immigrants in this region during 2005, the year
Jovani and his family crossed, were 246, and about 80% of those found dead were under 40
years old (Arizona Daily Star, 2011). Nevertheless, it is precisely dhe ttahgerous and
isolated nature of this area that desperate unauthorized immigrants takk dierossing, even
knowing that they will be at the mercy of temperatures of over 110 degrees)exigsert-like
conditions and unscrupulous human smuggléust even with the very real prospect of a
torturous death, Jovani's father decided that this was still the best plalse fantily to cross.

Notwithstanding the physical dangers, Jovani’s father struggled for over two mwtiths
a human smuggler, a “coyotetivho continuously lied about helping the family cross to the
United States together. After telling Jovani's father that the datiméy would be crossing
together, the coyote then told Jovani’s father that he needed to cross the boodé¢moth fhis
son and a group of ten other people, and that his wife, two small children, and teenag,daught
had to cross separately with another group. This was a crucial decision whichsltathar

made with many hesitations, but as Jovani put it, “confiando en Dios,” “trusting God.”

2«Coyotes” are the name for smugglers who fac#itdte migration of people across the U.S.-Mexicamlér.
Whenever human smuggling is referred to, the Shamad coyote will be used.
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After waiting for over three weeks in a Sonora hotel, the trip across the borderfbega
Jovani and his father on a Sunday afternoon, when the coyote suddenly decided to send them on
foot across the border in a group of 14 people including two border crossing guides:

So my family was separated, my mom, my sister, my little brothershtwekyo stay back

and we went in the front with the group that was walking. Once we got to the actual

border, we had to cross a chain-linked fence, but all you have to do is lift it up and go

across. | remember when we got to the fence, my father told me, just remieisiber t

because this is where you are going to take a step from Mexico into the Uaitesl 3t

was memorable; | won't forget about that.
Yet, getting to the fence was only the beginning. Jovani continues:

The coyote said that it would take us three days and three nights to get to thetowarest

in the United States, so each of us were carrying two gallons of water. He told us to

wear black clothes and to take some canned food, water but nothing else. He also told us

to be careful with thorns and to watch out for snakes.

While Jovani narrates the many struggles he faced trying to ges déleeolsorder, his
general recollection of this experience was very positive, as he akitrib contrast to that of
his uncle, Miguel. While crossing the same border, Miguel was once kidnapped Bgtasa
Mexican criminal organization dedicated to illegal drug trade, assasamaind other
organized crime activities across the border (Greyson, 2010). During anothelidgrig) tas
apprehended by the border patrol and deported three times back to Nogales. In total, he
attempted to cross the border eight times before reaching his final testina

Jovani describes his first impression of the U.S. as very optimistic —thinkirg as h
looked at the houses and the cars people drove: “Life is really very good heregvauits]
fondest memories are for his elementary and middle schools in Mesa, Arizonemétabers

not feeling like a stranger because: “Everyone in that school looked like meeagdrey

seemed nice, | did not see any discrimination, everyone helped me.”
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But Jovani’s life changed drastically yet again when Sheriff Joe dggarted an anti-
immigrant political campaign in Maricopa, Arizona, which made negaemwiments toward
immigrants quickly spread throughout the Grand Canyon state. In 2006, Arpaio iuskigcte
deputies to arrest all of those suspected of being undocumented aliens. TheNdgshington
Times “I'm not going to turn these people over to federal authorities so they can frageriae
back to Mexico. I'll give them a free ride to my jail (2006).” Jovani remembetSahthat time
there were a lot of immigration raids and my father was very afraid.” Thligheabeginning of
the second migration in Jovani’s life. This time, Jovani’s father relocatedrthly,fnot in
search of a better life, but in search of safety and peace of mind.

Jovani’s father relocated the family in 2008 to New Jersey, where Migwalnik uncle
had been living for over five years. Settling into this new routine was natyarty easy for
him as he recalls: “I started hanging out and cutting classes.” Jovani fetant aontrast
between his life in Arizona and his new life in New Jersey. The move frommrio New
Jersey caused Jovani’s grades to suffer and his overall interest in schooyshwereshed.
Jovani attributes this change to the negative influences around him in “Small Town,” Ne
Jersey. Jovani unequivocally sees his educational experiences in Arizona as pioke hel
because he was able to learn a lot of English and be supported by people who cared about hi
well-being.

In New Jersey’s schools he began to feel isolated, no longer did he feel that frertva
of the group, no longer did he feel that he belonged and was accepted. He narrates:

One day | came into a classroom, and | sat down and this Dominican kid saw me, he

started yelling and cursing me out. He started calling me stupid MeXjginche

guey,” and you know, you get offended and those are the things that start gang violence
around here.

% Mexican slang; used as a demeaning insult.
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But Jovani’s negative experiences in the New Jersey public school system whetegaied to
the way he was greeted by other Latino groups, but also to the way his ecpdesuits

suffered:

When | got here (to the high school in New Jersey), | thought that the school was ugl
When | got here, | wasn't interested in going to school anymore; | jusedémhang out
all the time.

Nevertheless, Jovani’s various experiences in New Jersey have helped him to put his
aspirations and plans for the future into a more realistic perspective:

I've always wanted to be a medical doctor from the time | was little. Hatitwould be

really difficult now because they do give opportunities to go to college here, buethey

not enough for someone like me. | mean, you go to college, and then you don't finish, is
always left halfway, in the middle. You first start college, therr give’re there you run

out of money. You then have to work and go to school, work and go to school because
you can't really be depending on your parents at that point. That is going to be too muc
pressure to do it on your own, and then you start to feel desperate. Then at thelgnd, real
my only option is to go to a vocational school, to have a short career, and that is it, just
get out.

Jovani understands not only the limitations of his immigration status, but also of his
financial situation. He feels that it would be a risk to enroll in a two- teyear college track
because he may not finish due to his limited financial situation. Jovani cde@eclylated that he
feels a sense of duty not only to help his parents and to guide his sister and littles a®the
eldest, but to the fact that he migrated to the United State and that alone entatssarngge of
responsibility.

| know that | got to work and go to school at the same time because | feel tadttbne

help my parents. | just can’t stay home and do nothing Ifketty boy | started

realizing when | was hanging out with my friends and not going to school that tioat’
why | came here. | started getting afraid because | might get cdwigigtthe wrong
thing. My mom started telling me all of the consequences of the things thedbing,

like the police could catch me and get me deported. So then | started asking myself:
Why did | come here? To waste my life?
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Thus Jovani has weighted his chances of finishing a college education against hid datyse
and practicality, and in the end, he has chosen not to go to college but instead to go to a
vocational school and/or to an apprenticeship. Jovani also displayed an understamding of t
vocation he would like to pursue.
Right now I'm working in a factory, and I've already learned to use one of thieimeac
that bends metal there. Very few people know how to use it because you have to be
trained by a specialist. So with the knowledge | already have, | can go tordactbey,
and | can get paid like $20.00 an hour.
Through his work experiences Jovani has gained an intimate knowledge of mietallur
and understands due to his own network of work contacts, the job market and future exigectati
for those who display an expertise in this area. As a result, Jovani feels thaeliepissitioned
to go to a six-month school and get a certificate. Once he has the certifechdieves, this
will make it better for him to find a job. Jovani’s future plans include sharpeningohksskills
through an apprenticeship at a vocational school and obtaining a higher-paying job that would in
turn allow him to be independent and help his family.
Following his determination to go to a vocational school and get a certificatedhia
allow him to earn more money in a different factory, Jovani was not able to delireede path
to how he plans to accomplish these plans. His explanations did not include any of the steps he
may need to take to apply to a vocational school.
| don’t know what school | am going to; | don’t have that yet. Where | work thare is
Black guy that goes to a school that's nearby. I’'m planning on askingdaint @&, but
lately he hasn’t been to work, so when he gets back, | will ask him. | had ah@aeyo
another school for mechanics, and they wanted like $8t06¢ just want to make sure
that you have a high school diploma. So I am thinking that the school | want to go to will
cost me about that.

Jovani’s educational plans are based on the oral accounts of his uncle, Miguel and of his networ

of work friends. These work relationships have allowed him to feel comfortable in the
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knowledge that he has the necessary skills to get a better paying job and that his entimtum
status is not a barrier in achieving the occupational and educational goalshhatdat for
himself. Jovani feels confident that once he obtains the certificate he willd® ajdt a job
because his various experiences in the work place have reinforced in him that &e can b
successful in the labor market.

Therefore, Jovani's achievement barriers did not include his immigration; stetiesd
Jovani’s greatest barriers in achieving his educational and work goalsnanearized by his lack
of English skills and by his ability to continue to stay out of trouble. Even though Jovani notes
his financial and career limitations as a result of his immigration stataedsenot view them as
the most prevalent barriers. Jovani does not see his unauthorized status as a bereseto a
the aforementioned goals, as he describes undocumented persons as: “Regular, aplenal pe
like everybody else, we simply come here to work.” Furthermore he saysard\&l human
beings, regardless of whether you have papers or not, the only thing that makksers dsf
that we don’t speak English. Sometimes | do feel like I'm less than other peopkejusiit
because | don’t speak English.” Presently Jovani understands some of the limaihisns
immigration status and hopes to be able to go to a vocational school to be able to make a dece

living in order to continue helping his family.

Karen

My immigration status is not a barrier to do anything. The only barrier | have is that | know that
college is expensive, so financially it would be difficult.[...] So, what | would like ® do i
graduate high school and work for about a year and save some money.

Karen is a self-proclaimed shy girimty callada, pero muy amiguera a la misma’vez

very quiet but very friendly at the same time. She doesn't feel differentdtioan immigrants

because of the fact that she does not have papers, “that doesn’t mean anythieg.tate to



108

the United States in 2006 when she was thirteen years old. Karen was born iddzUcar
Matamoros, a small rural town in the Mexican state of Puebla. IzUcar de Masastwcated

in the southwestern part of Puebla. In the census of 2010, it had a population of over 72,000
inhabitants and an average completion rate of 7.7 grades among those older timayefite ®f

age (INGE, 2011).

Karen recalls her life in IzGcar de Matamoros as being “good,” she“&aygyone liked
me there; | had a lots of friends.” Living in Izdcar de Matamoros, Kammembers:

| was living in my grandparents’ house [her father’s parents]. My father gmdah

mother had separated when | was three years old. My mother came to dtke3iaies

first, but | had never had contact with her until after | was living in NeseyerLater my
father came, but he came alone. My father already had another fardiljyamother
also had another family.

Karen’s border crossing journey was painfully forced upon her on Christmas Eve, 2005,
as she recalls: “I did not even know | was coming until the day before. All aldraydht they
were bringing my brother, not me. So | did not even have time to say goodbyene.dn
Karen’s painful departure from her native surroundings was particulafigudtias she describes
leaving those who had taken care of her when her mother and later her fatier teftome to
the States. Those relatives made her feel like she had a home and belonged, ipuatibe m
news that was thrust upon her made her feel alone as she would travel with hes ‘@ditiee
family.”

Karen’s crossing began with her stepmother on Decemife2BB5. Karen's father was
already living in New Jersey, and while he had had been crossing the border bfrkhaiiod
many years, he had decided that it was time for him to permanently setteuaitd with his

wife and daughter in the States. So, with the help of Karen’s father, her stepmadiecthm

necessary arrangements for a coyote to transport them across theroond¢odiales, Sonora to
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Nogales, Arizona. However, crossing to the United States was not a straightfpnecess. In

their case, they had to stay in Hermosillo, the capital city of the st&enafra, for three weeks.

Karen explained: “We had to wait for the coyote because it was Chrisinegsahd he was busy

partying and being with his family, so we just had to wait for him to be readter days of

waiting, Karen finally began her arduous journey, which was similar to thagarha of cat and

mouse —one that can many times end in unfortunate disappointments for the payingummigr
Once day they [the coyotes] finally picked us up from the hotel and put us in a small
house near the border. There we waited for more people to come, and then they helped
us cross the border through a fence. This fence had an opening, a hole they had made just
to help us cross. So we left the small house and they made us walk about an hour before
we could get to the fence. But the crossing was not easy because once we made it
through the fence, we got caught on the other side by the border patrol. The good thing
was that they did not detain us; they just saw us and told us to turn around. So we did.

Getting “caught” by the border patrol was “scary” but Karen desstioe border patrol officers

as “good people, doing their jobs.” Karen distinctively draws a differenoebptgetting

detainedand gettingcaught She is grateful that she was not officially detained and sent to a

deportation center because “then they got your name on record and they can keepegreu

like in a prison for a while. They don’t send you back immediately.” Karen continues:
The following day we tried going over a different fence when we saw therlgatiel
lights on the other side again, and so the coyotes decided to go back. The next day the
decided to help us cross the border very early in the morning like around six. ®aghat
like around January 22 So we had to spend a whole month on the road. The day we
crossed, the two coyotes had made another opening for us to cross. So this tiraet we w
through the fence, and we ran to a nearby house on the United States’ side. Ooice we ¢
to this house, we had to stay there for two days waiting for more people to arriverand t
after that they put us in a minivan. They made us lay on the floor and transported us to
another house that was even farther away from the border.
After this trial-and-error process, Karen and her stepmother finatiye ma#o their final

destination in New Jersey. In their case, crossing the border was not ontalgballenging

but also an emotionally charged experience for Karen because once slkathieefather’s
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house and her new life in the States began “she felt very uncomfortable” and tediypec
disappointed.

During the time I lived with my father, | did not go to school. | got here on, and I did not
go to school until September of the same year. | did not get along with my father. |
would do everything; they would have me wash their clothes, the dishes, clean floors,
cook, take care of the kids, and she [step-mother] didn’t do anything. So | sthirigd te
them: “The reason you brought me here was for me to clean your floors, do your dishes
and wash your clothes, you brought me her as a maid and nothing more.”

Karen'’s life changed dramatically from her life in 1zGcar de Muetgos when she arrived
to New Jersey. Karen never expected to be uprooted to the United States not to continue her
education. She felt she had been lied to and her relationship with her father and fis famil
became increasingly contentious. She eventually felt that she had to gétawagr father in
order to continue her studies and “not to be treated like a maid.” This forced hehtouttx
her birth mother and ask for help.
| never had a relationship with my mother. My brother, the eldest, was alreadpiner
he had contact with her. At first, | hated her, and | didn’t want to talk to her, but she kept
insisting and | was able to forgive her and talk to her. When | got to live withathem
things were better because she did not treat me like a maid. In her house, | diénot ha
to do all the things that | had to do in my father’s house. At that time, my mom also put
me in school, which is what | wanted to do.
Karen’s dilemma with “being treated like a maid” reflects herrddsi be given the education
she felt she deserved and the freedom to “do the things people my age do.” She did not feel
ready to embrace the adult responsibility of maintaining a household, and she eseply her
father for forcing her into this situation. Ironically, once Karen edtsohool she recalls:
| felt strange because people would look at me differently. Like a lot of dpdep@ the
class were not Mexican, so they looked at me differently because of what buwtore
mostly because | didn’t speak English. So at first it was really hardedrewause |
could not understand any English. When 1 first got to high school | became very sad and
disillusion about everything, my life was not going well. So then | decided to drop out.
But being at home doing nothing was not good for me. | hated it. | would stay at home

all day and I not talk to anyone; | was very isolated. So, | decided to geinbsatkoiol;
once | got back, | was more motivated than before.
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Throughout the interviews, Karen asserted the importance of education in hehéfe. S
talks about the education she has been exposed to in the United States as very good for her.
Karen’s expectations before she entered school were very high, as she had hoped to lea
“English quickly” and “just learn a lot.” However, she was unprepared to deal withltheat
differences and the academic difficulties that she encountered. In additiorggtie clitanges
she had experienced in the span of a year had left an indelible mark on her. Beidgdo
cross the border, leaving friends and family members, to be later coeragel wotk her mother
against her father, exhausted her and left her vulnerable to feeling sad and depresshe
finally entered school. As a result, after being in school for less than one yeard€gided to
drop out.

Quitting school, just like being out of school for six months while living with her father,
only put a temporary damper on Karen’s educational aspirations. Dropping out of school made
her realize how isolated she truly was from people her age. This made hek ¢o $&wol and
be motivated to realize her dream of being a doctor. Karen aspires to be “aluaictakes care
of kids” although she does not know the name of this specialty. Karen’s plans to achieve this
dream are not explicitly defined, and she does not know what colleges she reigthait/or
the educational requirements she might need to achieve her dream. At this poinshe gea
this information “soon,” but she does not know how, from whom and/or where.

While Karen’s educational and occupational aspirations are high, she deteongteat
difficulty in detailing any concrete plans to achieve them and only sees hardowio-
economic level as the main barrier in achieving her goals. Karen is adhaamer

immigration status is not an impediment in achieving any of her future asps.at
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My immigration status is not a barrier to do anything. The only barrier | hakatis
know that college is expensive, so financially it would be difficult. But my mom said
that she will support me with whatever | want to do. So, what | would like to do is
graduate high school and work for about a year and save some money. | know that when
| go to college | am going to need books and those books are expensive, and | want to be
able to at least buy my own books and have some spending money.

Karen’s occupational aspirations are vague. While she hopes to continue haoedunzht

pursue her dream to become a pediatrician, her immediate occupationdicaspane plagued

by great uncertainty, but at the same time, she wholeheartedly beliatebé will reach her

life-long dream to be a medical doctor. Since this is her main future goakdwgrational

aspirations are limited to working for about a year to save some money for ehgaes to

college. Karen expects to depend on her mother until she finishes college. She doesheot feel

need to work and/or to support herself in the near future. She is confident that with heismothe

financial support she will be able to achieve all of her dreams.

Ema

| used to want to go to college, but | know that’s not going to be possible because | don’t have
papers and what would | do with a college degree if | don’t have papers?

Ema describes herself as a serious and quiet person, who likes to keep tdbeeatsdf
likes to get ahead in life and is assertive enough not to “be pushed around.” Emer's bord
crossing began when she was 12-years-old in 2005. Her border crossing \éis@edy her
mother’s desire to be reunited with her husband, Ema’s stepfather, and by hersndotiaen
“to see the States.” Ema says that in Mexico she had a very comfortdistable life and that
her mother had no real need to cross the border. Thus, Ema’s crossing was natprbbipit
her family’s impending financial strains.

When Ema was told by her mother that she was making the trip, she immedifatedgr

because she had just started secondary school in a private Catholic school and heglvmany
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friends. In addition, Ema’s father had not been informed that she was leaving Mexasdec

her mother was afraid that he might refuse to give his permission and previatrhaking

Ema to the United States. But Ema’s mom eventually convinced her that “e@mgrgoing to

the States for a while. She said that we would live in the U.S. for a little bé drlhusband

worked, but then go back to Mexico.”
On November 30, 2005, Ema, her mother and her 2-year-old sister boarded a bus from

Puebla to Mexico City and then a flight from Mexico City to Ciudad Juarez inateeadt

Coahuila, where they ultimately crossed the border into the United StatesdeEonides her

border crossing experience as “an adventure, like | just cross the borddretya while, and

get back to my life.” She recalls that when they got to Juarez: “Thaea®iold us to leave

everything we had brought, just keep the clothes on our backs.” Ema’s border crossing wa

relatively uneventful as she describes the following:
They [the coyotes] picked us from the hotel, put us in a van and took us real close to the
border and put us in the back of a store. There more people started coming, people that
also wanted to cross the border. Once everyone was there, it was like 20 pepple, the
took us out of the store and told us to just start running. We started running along a
deserted stretch. We ran for like a half an hour. After we had passeddtudt, ste had
to cross a small sewer canal and after that cross a fence. Afthdall that we saw that
there was a camera from the border patrol, so we hid behind a cactus bush. W were a
lying down on the ground. When the camera turned, we crossed the highway,rears we
passing by real fast, but they let us cross. Once we got to the other side of thg/ highwa
we laid down on the ground again because we didn’t want the camera to catch us. We
lay there for like two hours waiting for the other coyotes to pick us up in a truck

Border crossing experiences vary depending on the crossing point but mostlyewetto |

experience and human network of the smugglers involved in the process. However, whsle Ema’

actual crossing only took about two hours, her trip to New York City was not as uneventful

After having arrived in El Paso, Texas, the objective was to continue the trimttere

with Ema’s stepfather in the Bronx in New York City. The coyotes had altezely paid to
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transport them there, and as a result, after three days of waiting in an El R&sBrhat her
mother and little sister where put in a truck with 18 other people heading north. Buatsec

That was like a 10-hour trip. We were like sardines inside this truck. Thenfiestitey

attempted the trip, the coyotes got lost because they were drinking againgys. So

we were on the road for five hours, and they didn't make any headway. So they decided

to go back to El Paso. After that people were getting very angry. The folloayntpey

put us on the truck again, but this time they had a different driver. This tigetwe

North Carolina. This was a very difficult trip because it was very hot. A lot of @eopl

were getting sick.

Ema’s last leg of the trip was plagued by the abuse of human smugglers whoergrkttle for
the comfort and safety of those they had been entrusted with. These coyotes didatmiwtare
the wellbeing of those who were getting sick and about responsibly transportag the
immigrants in a timely manner to their destinations.

Having arrived in New York City, Ema had hoped that her adventure would be over, and
that having left her friends behind would have been worth it. To her shock, what she saw was
not what she had imagined. Ema had imagined a city filled with clean streetgubpaaple
and a nice beautiful house to live in, “if not better, at least not worse.” Howevarshe
encountered was:

A little apartment, with a little hallway, and a little kitchen. didha small living room

and one bedroom, and it was just one closet for eight people. So | really started

comparing everything | had in Mexico with what | was seeing in the Statdst was

not good. To sleep we had two beds in the bedroom, so my mom, her husband and my

little sister slept in one. | slept in the same room but in a different bed. Adrepeople

slept in the living room.

While many immigrants, documented and undocumented, come to the United States with
inflated dreams and second-hand reports of what life in the States isikealhpdst adults make
the trip on their own accord and understand that things might be different. However, atst2-yea

old, Ema could not have expected the realities of what she might encounter and/or hew to fac

any potential difficulties. Instead, she kept comparing what she had left bathingdhat she
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encountered in the States. Ema recalls that in Puebla she had her own bedroom, bathroom and a
big house with a big backyard. But living in the Bronx, she not only had to share a bedroom
with her mother, stepfather and little sister, but an entire apartment withtf@rrpeople who
had also just recently arrived from Mexico. Continuously thinking that she had lefthsagnet
better was painfully draining, as she slowly began to realize that sheotvgsing back.
Ema’s school experiences were equally shocking. As she prepared tecbotdr her
inability to communicate with school peers became a source of great doxieéy.
| did not want to go to school. The school was nearby the apartment, so we would pass
by it, but | did not want to go because it looked like a prison. | also didn’t want to go to
school because | didn't know how | was going to communicate with people. | knew a
little bit of English but mostly in writing; | just didn’t know how | was goitagtalk to
people.
Based on the school’s exterior, Ema had expected her life in school to heeeayat once she
enrolled, her fears were confirmed. “The class was out of control. Some ddi et even
have a teacher, we just sat there alone.” Once in school, she realized thaif ‘tmexst [her
school peers] were Dominicans, one Puerto Rican and three Mexicans, but thegddhdlmen
here a while so they were different because some of them spoke Englisheahliikadhe
others.” In school, Ema felt isolated not only because of her lack of English lsktlilso
because she was an ethnic minority who acted differently than the rest.
In time, Ema was able to settle down and make new friends in school. Howevaryshe s
that her academic performance in the States: “has never been as good &g Mewaso, but |
get by.” At the same time, Ema’s educational aspirations have been lyeaiéeated by her
move to the United States and her status as an undocumented immigrant. She states:
| used to want to go to college, but | know that’s not going to be possible because | don’t

have papers and what would | do with a college degree if | don’t have pdpess@ to
want to go to Mexico and just go to college there, but now that’'s not possible either so |
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have to be a little more realistic, so | am just going to an interior design $ohbké a
year.

Ema’s previous goal to go to a four-year college has been moderated by her unded¢ument
status. She understands that being an unauthorized immigrant prevents her fromdeagsg a
to many of the opportunities available to others. Ema says that “being itlegals that you're
going to have barriers in your life. Like if | want to apply for a scholarstuan’'t because |
don’t have a Social Security number.” Ema’s educational and occupational aspieag now
to “work for a year, save money and then the following year go to school moygertificate
and then be able to get a job and work on that.”

Ema has been forced to give up many of her long-time dreams and finds hegppelf tra
in a place that she doesn’t belong. She says: “I feel like if | die they vam'toeiry me here. If
| were in Mexico, | could say this is my land, this is where | was born, tabalhere, but being
illegal, they can’t even bury me here.” Ema’s feelings are exaeerbg her dream of going
back to Mexico. Yet, she feels that it would be unsafe for her to go back:

My father has a very high government job in Puebla. He got his job under the PRI

government. Every six years there is a new governor; the new governor isiérother

party, the PAN. Since my father was hired under the PRI, he’s been having a lot of

problems with the new government because they want to fire him. He feels thiatikis li

in danger. So, he doesn’t want me to go back.

Ema feels that her life in the States is that of a passerby, a strangée. ski¢hunderstands that
her life has changed and that going back to Mexico is not an option within her reafthlyshe
identifies with being Mexican and her main goal is simply to survive in the States

Like when | hear the Pledge, | don’t feel anythipgy stand and you listen to it but you

feel nothing for it, but when | hear the Mexican national anthem, | feel proud and my
heart fills up.



117

In order to have a better salary, Ema feels that she needs to obtain an edegatidn b
her high school degree. As a result, her long-term occupational goalslartéaieer desire to
attend an interior design school in NYC, a school she says: “Is really goagsedbay also help
you find a job when you finish.” Ema says that she would work on anything for soysave
some money and then go to the interior design school. However, while Ema’e-guiag
aspirations are now dim because she understands that even if she finishessbelleguld still
need legal status to get a job, she doesn’t see the same issue aasisigeabbtains her
certificate from the interior design school —she says that she see$ Wwerkelg as an interior
designer in a couple of years. At this point, Ema does not have any clear informatiomoabout
she intends to apply to the vocational school of her choice and the exact finaociedesshe
would need to make her dream a reality. For now, Ema is focusing on getting a jobiagd sa
money for about a year so that she does not have to rely on her mother when she is ready to

enroll in the interior design school.

Pedro

From the time | was little | always thought about going there [Rutgers Universityg. | kikow

that to go to college you need financial aid because is very expensive. But in my condition, |

don’t think I would be eligible for financial aid. | don’t know if money is going to be an issue.
Pedro describes himself as an open-minded person who has very broad perspectives on

life. To exemplify this, he says of girls: “When it comes to girls, | sem the people, | see them

as human beings. | don’'t see them as sexual things.” Pedro also says that pedmdéewho

“take things too seriously,” and at the same time hates to be manipulated: d pentem with

authority.” Pedro was a two-year-old infant when his parents took him abeokerder, as a

result, he has no recollection of these events and his border-crossing journeyestiacalf the

stories he has heard from his parents throughout the years. Pedro was born in 8&an Andr
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Cholula. Cholula is a city located in the center west of the state of Puebidrad dexico.
San Andrés Cholula has a population of 100,500 inhabitants with an average completion rate of
10.9 grades among those 15 years and older (INGE, 2011).
Due to his young age, Pedro’s border crossing story is tied into his parersgmnléai
come back to the United States. Pedro’s parents met in New Jersey wherrinéoth 18-
years-old. Pedro’s mother had originally come to the United States in 1989 to suppon her ow
mother who had been left a widow and who was sick. So, at the tender age of 18, she decided to
migrate to the States where one of her uncles and a brother were alatiadgdt
Pedro’s father’'s migration was also driven by economic factors. Bddtler crossed
the border illegally in 1987, accompanied by his father, brother, and uncle. From 1991 to 1993
Pedro’s parents lived in New Jersey. However, after being togethewfolesthey decided that
they did not want to raise a family in the United States and went back to theirMatie. But
once the newlyweds settled in the Mexican town of Cholula, things took an unexpetted tur
After having lived in the United States, Pedro’s parents began to see thab Mes not the
best place to raise their children. About this subject, Pedro’s mother has said‘%/ailaft
Mexico because people were telling me: Your son is going to be a workerfieldisgust like
the other kids.” But she would say to them: “No! My son is going back to the UnaezbShe is
going to get educated and be somebody.” So, in 1994, the decision was made to crossrthe borde
a second time, this time with two-year-old Pedro.
My parents crossed the border by car. They have told me that we weedeall isethe
back with the coyote, and that there were three people in the front seat. eyl ate
that when they got to the border crossing gate, they got stopped by that a border patrol
officer, but that he just looked at them, didn’t say anything and let them passth&ifte
crossed the border, they were taken to a hotel away from the border, and then to anothe

hotel even farther away from the border. After that, one of the coyotes whéswas a
coming to New York brought them here by bus.
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Even though Pedro has no clear recollection of living in Mexico, he is verhedtéa
his Mexican heritage and imagines visiting Mexico real soon. While Pealrial \Wke to visit
Mexico, he admits: “| don’t have many relatives there. All of my family ig ey have all
come illegally.” Pedro describes his family as: “People who are used sangrdlse border
when they want.” Pedro’s family has a history of circulatory mignatiating back to the early
80s, and at this point, Pedro only has one blood relative remaining in Mexico —hisfather
sister, who recently retired. Given the fact that Pedro has so little fidsxico, he does not see
a future for himself there. He also says that his parents are not going bagkd)ébhey are now
texting,” referring to the fact that his parents have already adaptededacan lifestyles and are
modernized in many of their ways.
In speaking of his Mexican heritage, Pedro says that while he is cagghas Mexican,
he really isn’'t because he “belongs here.” Pedro struggles with this dichatwhigcuses the
conversation on the lack of respect he receives for being Mexican, he relates:
There was this time | was with my mom, my dad, my brother and sister, and e wer
walking around the mall. There was this young, white, preppy guy walking oppasite us
Since | was with my family, we were all talking Spanish. When the gisedase, |
heard him say: | hate freaking Mexicans. When | heard that | turned aroundsietl|
him: What you just say? If you are going to disrespect me, disrespectmygace.
And he said like: Oh, no, I didn’t say nothing. | experience similar thingsHéteathen
| go to a store and people look at me and think | am going to steal something. sThere i
lot of hate toward Mexicans because we are different.
Pedro’s Mexican heritage is closely tied to his ability to speak Spanish. Pesltbaaye
doesn’t enjoy speaking Spanish because he does not like to be stereotyped. Pedro aontinues t
describe how he gets respect when he speaks English instead of Spanish:
| don't like to speak Spanish because | don’t want people to think of me as like a
Mexican that can’t speak English. Like when | talk to people in Spanish, anthetalll

was born in Mexico, they treat me differently, but when | answer them baakglish |
get respect. They back off. They see me differently.
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Pedro has had several discriminatory experiences with the way outsideisghbis ethnicity
through his ability to speak English and Spanish. Pedro’s safety net has been gte Engli
language, which he has used as a tool to face off what he describes as attalt&eapect.
Pedro speaks proudly of the fact that he has never been in a bilingual program: Hewein w
entered Kindergarten, | wasn’t in a bilingual program; my parents alwagted me to learn
English.”

Pedro talks about his education in the States as being very good. He says that he has
been able to perform well in school because his parents care and because it isdris mot
dream, “the reason she brought me here.” He describes himself as a very faclessg \who
likes to get good grades. Pedro’s educational aspirations are to go to adiocoliege. He
details that he would like to go to Rutgers or William Paterson University.o Bagls that most
likely he will end up in William Paterson University because: “To go to &satgou have to
have really good grades and mine are not that good right now.” Pedro hopes tlegjea col
education focusing on business administration will give him the tools to one dhytiieac
occupational goal of having his own business.

| want to have my own business because | don’t want people telling me what to do. |

can't have that. I've never worked, but | see the way my parents gettreehey come

home tired and are treated badly by their bosses. | don’t want that for me.

Pedro’s dream is to own a business because he “really [has] a problem with people who
disrespect what [he] represents.” When asked what he represents, hedn‘®®eang
Mexican.” Pedro says that having his own business will allow him to make his own rules, and he
won't allow anyone to put him down. Pedro’s business interests are dual. He would like to
either have a landscaping company or a sporting goods store. Landscaping sepresetor

that he has been involved in through his family, and his interest in sporting goodsstsami
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love of sports, mainly soccer. When asked to detail how he plans to accomplish hi®educati
and occupational aspirations, Pedro said:

| only know what | hear from people. Like Rutgers, from the time | was littlevdys

thought about going there. Like | know that to go to college you need financial aid

because is very expensive. But in my condition, | don’t think | would be eligible for
financial aid. 1 don’t know if money is going to be an issue.

At this point, Pedro does not see a need to know exactly how he plans to achieve some of
his goals. He says that he knows he will go to college because he does not want to end up like
his parents. Pedro then drew a parallel between his life and that of his dayetgtailing the
ways in which his parents struggle in lower paying jobs and get abused by theiyesplo
because they are unauthorized. He continues to say that he won’t stand for thaituréni
While Pedro is clear about the fact that he does not want to be abused by an empkayer, w
pressed to describe the type of life he would like to have, he describe it snaielnaving a big
house with a basketball court. When asked what type of salary would allow him teeabise
goal he said: “I want to have the type of job where people work in slippers, like in a Google
company or something, just chilling, making a lot of money.”

Pedro’s uncertainty about how he will achieve his aspirations is cledatgd to his
condition of illegality. Pedro feels that as an undocumented person he won't be able to do the
things that others do. For instance, he explains how he is hoping that his family walbilel toe a
fix his immigration papers to reach his goals. Pedro says that if his paiéhtsWwill have to
do it himself:

I’'m an American. | don’t think they can kick me out just like that. Like | don’t have t

study to pass a citizenship test, that’'s my life, this is where I've baag iy whole

life. I've been living in America. | don’t need to pass a test to prove tmatAraerican.

Pedro feels strongly about his right to stay in the country even though hissgan@ught him

illegally. He feels that he has earned the right to be allowed to staymipacison to other
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immigrants who have spent less time in the country and do not possess the knowledge and the
language skills that he has. To Pedro, being undocumented has not only limited hisreaucat
and occupational goals but also his freedom, and ironically, also kept him awaydrom m
dangers: “I don’t ever want to get caught by the police because I'm afrgedtofg deported.

Like I think that’s the reason I've never got involved with gangs and things like lthest can’t

take the risk.” While Pedro recognizes that being undocumented represeastaadlier in his

plans to go to a four-year college, he also appreciates that this same faotdtad tis life in a

more positive direction and away from crime. At this point, Pedro plans to begiggbti
information he needs in order to be accepted into a four-year school, but his main hopes of

accomplishing his dreams lie in his parents’ ability to secure a legagnation status for him.

Daisy

| would like to be able to go to college and become a teabbet,don’t think | can do that here.
| think if I'm ever going to reach that goal | have to go back to Mexico and do it there. Like |
know | can do it here, but financially it would be more difficult, more expensive, but ¢dgh if
it here, it would be useless, what would be the point? | would not be able to use it.

Daisy describes herself as a fighter, someone who does not give upretsslyace of
difficulties. At the same time, Daisy likes to enjoy the good thing$ein‘l like to dress well,
go to nice places and just have good things.” She also says she has never geed that
school but that she gets by. Daisy was born in Tetelilla, a small village icalepac, Morelos,
in 1992. Jonacatepec is a city in the Mexican state of Morelos with a total pmpolai4,600
inhabitants with an average completion rate of 7.9 among those older than 15 wpggrs of

(INEGI, 2011). The name Jonacatepec comes from the Nahuatl language antiomdaa$ill

where there are onions.” Tetelilla itself has two primary schools and cmedseyg school,
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while the entire municipality of Jonacatepec has four elementary schoolsreadécondary
schools.

Daisy describes her time in Tetelilla as the best time in her life.d&wibes the
freedom she had by saying she could run inside her house and play with her sister withgut ha
to worry about the neighbors. Daisy talks about her life in Tetelilla in ternhe cfrefree
enjoyment, full of friends and family members. Daisy’s border crossipgrexce began when
her father decided to leave Tetelilla in 1997 because “he was tired of beggipig for a job.”
When her father left, Daisy stayed behind with her mother and five-year-old g\stén the
case with many immigrant families, the head of the household usually leavesioet ©f the
home first to try out life in the States. Once this person sees that it is possdalaite the
family, plans are made to move the remainder of the family across the.bblaleever,
sometimes the entire family is not reunited at the same time but in progreage® s

In 1999 Daisy’s father asked her mother to travel to the United States, leaviggabéis
her five-year-old sister with their maternal grandparents furtheratpg the nuclear family.
Before reuniting again with her parents in 2001, Daisy did not see her fatheefgefirs and
her mother for three years. Early in 2001, Daisy’s father decided to makip thack to
Mexico to bring back his girls. At that time, Daisy was 10-years-old. Shalmkssher border
crossing experience as the biggest adventure of her life.

When | crossed the border, | felt like | was going on a trip, a sort of vacation, an

adventure, you're seeing places you've never seen before. You're notcdwaze

dangers, you are not aware of the seriousness of what you're doing. | remembeg thinki

it was so exciting. | remember thinking, like oh yes, we are going to tres Stalhat’s

just part of childhood innocence. Thank God we didn’t have any struggles; we didn’t
have to walk for a long time. We really had a very easy experience.
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Daisy talks about her actual border crossing with relative ease dgtelim she was not aware

of the ways in which this simple act would change her life. Daisy remembevegjtiag

eagerly to see her mother. Daisy continuously compares her positive exgredsgsing the

border with that of others who have been caught by the border patrol and sent back seasral ti

others who have been abandoned by the coyotes in the dessert, and of others who have been

robbed and women who have been raped. However, Daisy’s crossing journey was quatk and s

apart by its simplicity:
From Morelos we took a bus to Puebla and then a plane from Puebla to Mexico City.
From Mexico City we took another plane to Hermosillo. Once we got to Nogales, we
stayed there for a night. The following day the coyotes took us to another hoesécclos
the border so that we could be closer to where we needed to cross. Once theydyere rea
they made us walk for maybe an hour. Like we would walk five minutes to one house,
15 minutes to another house and than 30 minutes to another, but in total it wasn’t more

than an hour walk. At that time crossing the border was easier, after 9/1 hienpgyit
worse. Once they got us to Phoenix, from there we took a plane to LaGuardia Airport,

New York.
Seeing her mother for the first time in three years was a greaesafyoy for Daisy, but

the joy was not long lived. Once in the United States, Daisy realized thaeheadiichanged

and not necessarily for the better. She details how seeing her mother’©plhaesfirst time

had a great impact on her young mind:
It was a big impression when | actually entered my mother’s house. Wheriesa
neighborhood | thought to myself: “Where are the beautiful places here?” Myakfe
really different here. Like my mom would tell us that we could not run in the apartment
She would tell me that | could not make much noise. Here we lived less comfortably
then we did in Mexico. For example, in Mexico we had our own room; here we had to

share the bedroom with my parents. Once you see the reality of what it is tadive he
you feel differently.

Daisy’s life changed in terms of the conditions in which she lived and the fewer
accommodations she enjoyed. She also narrates that during her first tsvon yharStates, she

would continuously tell her mom that she wanted to go back. Daisy explains that her mom
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would tell her to be patient because she had been given the special opportunity tadjat ahe
life. However, the frustration of being in a strange place clouded her judgment.yShe sa
“When you're that youngyou don’t understand what your parents are saying, you can’t really
comprehend what they mean. All you think about is, well, | had it over there, why ban# it
here.”
But Daisy’s difficulties were not limited to the home environment. Daigséstest
struggles were in school and in trying to speak English. Daisy says that whentesieel school
in the United States her grades suffered because she was nervous all the tirreneSibers
not being able to concentrate, wondering how she was going to communicate in Engisip. Da
feels that not being able to speak English at that time made her a reah$iteven quieter”
person. Daisy particularly recalls how she felt not being able to speakitghther kids:
One day | was playing outside with my little sister and two other kids. We hatesh
here for about a week. We realize that these girls could speak both Spanish arfd Englis
Then we got into a little fight, you know like a kid fight, nothing really importdsut
then one of the girls started telling us that we were stupid, that we couldskt Epglish.
She said things like: Why are you here if you can’t speak English, go bagkrto y
country. | felt bad; I just didn’t know what to say. They felt they were béider us;
maybe they were a little bit because they could speak English and we didn’'t know
anything. Like when we were fighting they would say things to us in &ndiut they
knew that we did not understand English, so why would they do that? | just remember
that a lot.
Daisy is still bothered by her inability to defend herself against thesekatteven today she still
wonders why she was alienated and made to feel less. Such experiences colpled wi
knowledge of her unauthorized status have had an impact on her educational aspiratgyns. Da
says that being undocumented does not make her less but it means that you veiave |
because it interferes with a lot of dreams.

Daisy’s educational aspirations are to one day become an elementary satioe. te

Daisy loves young children and says she has the patience to be a gretaredimaever, at the
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same time, Daisy explains that she cannot reach this goal in the ftsttbgcause she is
undocumented, second because it would be financially impossible and third becalsesstte
feel that she belongs in America. In Mexico, she believes that she has thdipyoskieiaching
this dream, even though it would still be financially difficult, she would have sitdeae hope.
Daisy doesn’t know how much a college degree would cost her in the United States,daysshe
that given the fact that she is undocumented, she will not get any loans. Théreiftge
unauthorized has had an impact on how she perceives she can potentially afford a college
education.

Daisy feels that being a Mexican citizen she has more rights in heryctugb to
college. Daisy senses that in Mexico she wouldeatejected by her differences and by her
inability to “speak English perfectly.” She says that since everyoneexiddl is the same, she
would be better received and not deal with linguistic discrimination. In additiasy Bdds that
getting an advanced degree in the United States just does not make sense given her
undocumented status: “It would be useless for me to do this here. What would be the point? |
would not be able to use it.” Daisy believes that being an undocumented immigrae¢ghiem
try to make her life work in the States because her parents made a loifafesato bring her
here. Daisy believes that she would be throwing away the opportunity to be in teafStage
did not try to stay longer. However, at the same time, she feels that her futung eatential
has been cut because she does not have the same work opportunities that other inemjigyants

Daisy’s educational aspirations are tied to her ability to use this eslutatenhance her
income. Daisy understands that having a college degree is not a gudransbde twould be able
to get legal employment because she understands the legal barriers tdgineeeiht this. At

the same time, Daisy does not have any concrete plans about going back to Méxite. A
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point, Daisy does not have any information regarding which schools in Mexico sHeapply
to become a teacher and what the cost of enrollment might be. She prefersviaitjaad see

what happens” with her undocumented status.

Jonas

My biggest barrier in life is to be illegal. Like think about it, suppose I finish seamabyet my
electrician certificate, but not a lot of companies are going to hire me because even though |
have the certificate, | don't have my Social Security number. In my condition, | would never be
able to work for a big company.

Jonas describes himself as a hard working man, one who has always liked school and
would one day like to own his business. Right now Jonas dedicates most his time to working in
a Polish butcher shop and spending time with his girlfriend and one-year-old son. He says:
“After | graduated high school, | gained weight because | only have tieeg &t night when |
get home and then | go to sleep; that's my life now.” He continues: “My litesisyjork and
work now.” Jonas was born in Veracruz, Mexico in 1990. Veracruz is a major port city and
municipality on the Gulf of Mexico. The city is located in the central patieottate of
Veracruz. In the census of 2010, Veracruz had a population of over 552,000 inhabitants with an
average completion rate of 9.8 grades among those older than fifteen year§lN{=£e2011).

Jonas’s border crossing story began when his father left Veracruz in 1999 to chme to t
United States with his new wife. Jonas’s life changed with his fathgrartlee because: “My
father was everything | knew because | was not raised by my mother. Myrnedtiney father
when | was two months old, and | was raised by him and my grandparents.” So wies Jona
father went back to visit Veracruz in 2004, Jonas was faced with the decision toHwofidvack

to the United States or stay in Mexico with his grandparents:

After so many years of not seeing my father, | figured, if | let him go Goly knows
when I'll see him again. So, | decided to come with him.
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For some youth in Jonas’s case, the decision to come to the States is madéeheasieey
know that they will be reuniting with a loved and very much missed family memins. T
knowledge makes their border crossing journey and potential struggles motdebaadaless of
a decision on their part since it is natural for children to want to be with their paratgss
there is a history of abuse and/or neglectful circumstances.
Jonas’s actual crossing across the Nogales, Sonora - Nogalesadbiarder was
plagued by incertitude and “bad luck.” The trip began when Jonas and his fatherseiuz in
2004 and made it to Nogales in Northern Mexico, after passing through Puebleg @éyiand
Hermosillo by bus. Jonas describes the three attempts they made to cross the bordey i
casual manner, and as he describes “simply part of the struggle to hatex Afé@in the other
side:”
My crossing was very difficult. The first time we tried, we left ginj and we walked
for like 30 hours. We walked for an entire night and day to make it across the border.
We could not carry anything with us. The only thing we had was canned food and some
water. When we got across, the border patrol caught us and | was put in handcuffs, sent
to a detention center and then back to Nogales.
Getting caught and officially detained by the border patrol did not scare Johasjetsils that
his father had prepared him well and had told him repeatedly that they coul@ipedie Once
the couple was back in Nogales, Sonora, it was time to try crossing again:
Once we got back, my father contacted another coyote, and we tried to cinssfdga
one point, we had already crossed the border and we were hiding behind a bush for a
while when the border patrol officers caught us again. This time, we did not gef deta
they just sent us back to Nogales. The third time we tried, the coyote refused tspa
He told my father that if he got caught again on the otherlsede/as going to jail
because the border patrol had detained him too many times. So we had no choice but to

go back to the hotel. At that time my father was getting really desperatesbaca had
tried to cross three times and we had not been successful.
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Crossing the border multiple times before succeeding happens to a multitude of
unauthorized immigrants on a daily basis. However, more dangerous than baingdley the
border patrol is the very serious risk of being abandoned in a deserted aredtarniiirzg to
cross the U.S.-Mexican border. Unauthorized immigrants put their lives and thairgfoung
children in the hands of human smugglers and have no choice other than to trust thgeses stran
to do the right thing. Jonas’s coyote realized that he could get caught again,caaddiang
them across the desert, decided to send them back. Yet, many other immigrants beee sot
lucky and have met with unscrupulous human smugglers who leave them behind when they feel
threatened and/or are cornered by the border patrol.

Fortunately, Jonas made it across the border safely after 15 days of beingaad thed
after three tries at crossing the Nogales’ border. Once in the United,St@abas says that he
had to adapt to living with a new family and that at the beginning this was diffidialby times
he felt isolated since his father and his stepmother already had two childrexrawn, so he
felt emotionally detached. Nevertheless, after only two weeks of haviagdafirom Mexico,
Jonas’s father enrolled him in a middle school. Jonas recalls that his greatesis$ not being
able to communicate:

This school looked different from what | was used to. The teachers, the students, the

language, not being able to talk to anyone, all of that was difficult. | justefigl weird.

| just could not get used to the environment, the friends. So it was hard for me to get

accustomed to the language. Not knowing English, you can’t speak to anyonanyou c

ask any questions, you don’'t know where you’re going; you just don’t know anything.
The environment that Jonas describes was limiting to him because of his laciisih Bkills.
Additionally, Jonas felt “out of place,” “weird,” as if he did not belong in this stareyv

community. This new setting was full of people, places and sounds he did not recognize. But

this feeling of isolation mostly centered around his home and school environment because
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around in the community he felt: “Comfortable because | didn’t really needa& Emglish
around here, is only when | went to school that | felt like | could not do it.”

Now that he has obtained his high school diploma, Jonas feels glad that he was able to
graduate, but at the same time feels the weight of having to support his ownlfaimgy
undocumented. Given this pressure, his educational and occupational goals have begn severel
restricted by his immigrations status:

Being illegal really blocks me. | mean, you can be prepared to do anythinggeput t

won't let you really get a job. Like being illegal doesn’t prevent ramfgetting a job,

but being illegal prevents me from having a decent salary. In my condition,d woul

never be able to work for a big company.

Jonas’s insights into the repercussions of his condition of illegality are kdgroatedly

accurate based on his educational and work experiences. Jonas understands theptedicam
being unauthorized and wanting to advance his own occupational prospects. As a ressllt, he ha
decided that the only way to reach his occupational goals is to have his own businpEsisHe

to achieve this by first helping his father with the landscaping businessrii@gsto build and

second to:

Get an electrician’s certificate. | think that I'm going to go todaln Tech. There after

like 14 months you get a certificate that says that you can do the job. Is redlgtnot

expensive, is only about $20,000. Being an electrician, | would offer my services to

people and people would hire me, so | would be my own boss and work on my own.

That's the only way out for me.

Jonas’s experiences in the work place have reinforced the fact that his undodumente
status is not an impediment to living and getting a job in the States, but only to havd) a g
salary. Therefore, he has resorted to having his own business in either one oasabatrare
positively marketable for him. When asked about the ways in which he plans to create his own

business, Jonas detailed how he has been working in landscaping for four years and how he is

helping his father on the weekends build his clientele. This extra job allows kg@mtmore
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experience on how to deal with customer service, and it gives him the opportunity gf savin
more money for his future goals. In terms of his plan to enroll in a vocational sahad, shys
that he is now saving enough money to be able to attend.

While Jonas feels positively hopeful about being able to reach his presentgbsdy s
that he has never been discriminated for being undocumented and/or of Mexicau, thessays
he feels trapped in a situation he has no control over. He feels that he isaldeieg
manipulated by dishonest employers. Jonas describes the way his fatherdvaf$direen years
of working for a landscaping company. He relates that his father wabéoadise the employer
did not want to give him a raise based on his level of expertise and experieplgebsoause
his father is unauthorized and could not fight for his rights. Jonas expressedifmustrthe
knowledge that there is nothing his father can do about this injustice and feels that he is
vulnerable to the same type of abuse and mistreatment.

Understandably, Jonas feels uncomfortable the more he exposes himself to people outside
his community. He says: “You always have something in the back of your head. You always
fear that you might get caught and sent back.” This feeling preventsdimvénturing too far
outside “Small Town” and acts as a constant barrier in his life. In reg@assibly going back
to his native Mexico, Jonas says that:

Mexico is very bad now with all the cartels. Like a couple of weeks ago imldeading

to my grandmother’s houskgs Zetagpretended to be cops and stopped people on

pickup trucks and stole them. People either had to give up their keys or be killed. If this

was not the case, | might go back, but I also think about the financial situatiorsthere i

also not good.

Jonas continues to weigh his present situation as an undocumented immigrant anddamily m

with the living conditions in his native Mexico, and he has concluded that for now, he will stay

in the United States and try to realize some of his long-term aspirations. Jonasdaas
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understanding of the barriers he will face in trying to set up his own business anémglyres
working two jobs to be able to save enough money and go to an electrician’s schooltidn,addi
by working with his father, he is obtaining the necessary exposure to how to run adasite
about different strategies to enhance customer service. In the end, Jonasnasiénat as an

unauthorized person his life will continue to be difficult.

Dai

| don’t think about being undocumented. I’'m a normal person. I'm a regular person, a human
being like anybody else. The only thing that makes me different is that | don’t have the same
things that other people have. For instance, | would like to visit Mexico, but | can’t lee€aus
did I couldn’t come back. So I have less. Also in terms of my education and getting a good job, |
really can’'t go to college being undocumented, for what? The people that have papers have
more, more in terms of education, more in terms of jobs.

Dai describes herself as a very stubborn, clever, but also outgoing young woman. She
regrets dropping out of school when she was 16-years-old because at 20-years-eéls shat f
her “time to go to school has passed.” Dai’s early years were spent icoM&#y. She was
born in 1991 and was raised mostly by her grandmother in a small neighborhood in Mexico City.
During the twelve years she was in Mexico, she says that her life wa$ pelbple who loved
her. She has fond memories of her grandmother’s dedication toward raising and gardi
She vividly recalls when her mother first left Mexico to come to the Unitag$Stvhen she was
9-years-old and how her grandmother became a fulltime mother to her.

Dai’s border crossing experience began with her mother’s departure in 2000t At tha
time her mother decided to cross the border because she needed a job to help raise and support

her growing family, resulting in Dai being left with her grandmother axgear-old brother.

Dai describes being away from her mother as “no big deal because | lagd &lxed with my
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grandmother anyway.” Dai feels that her life truly changed when héremwent back to
Mexico in 2003:
My mother went back to Mexico because my grandmother got very sick and somebody
else had to take care of us. The first time my mother came to the Stateg sne me
stepfather, and when she went back to Mexico to take care of us, he went with her.
By coming to the United States, Dai’s mom found a way to financially prowrdeet
family back in Mexico, but in addition, she was addxe to form a new family which she
introduced to Dai and her brother when she went back to Mexico. But life in Mexico had
changed and Dai's mother could not settle into her new life. As a result, in 2006 slesl deci
go back to the United States. During the three years her mother lived in Mexicec&)s:
“She would tell me that life here was really wonderful, that things here gveat.” But Dai still
refused to make the trip with her mother because: “I was really moreaibadd with my
grandmother than my mom, so | didn’t want to come with her.”
But Dai had no real choice, and in 2006 the entire family made the trip fromd@iic
to the Nogales border.
When we got there, we stayed in a house for one night, after that the coyotes took us out
and they made us walk for like a half day. It was my stepfather, my little beottd.
We crossed in a group of seven people. The coyotes had already crossed my mother
before us. They told my mother that they needed to get her across in a dgfetgnt
because our group was too large. My mother wasn’'t happy with that, but she had to do it.
After we got across the border to the United States, she was there Waitisg That
night we stayed in a hotel and the following day they put us on a truck and brought us
here to New Jersey. That took about three days.
Dai describes her border crossing experience as positive and uneventfudelSkgpdd that the
border patrol did not catch her and that she did not have to walk a lot. While Dai crossed the
Nogales border during the summer, she doesn’t recall being too hot since she renembe

stepfather carrying a big backpack with water and food for them. OncefBaily trip finally

ended when they arrived in New Jersey, she says: “l imagined the Unitesl &tat very clean
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place, very pretty and big. | guess | imagined this based on what | have seen on NJ. st
ugly to me; it just wasn’t what | had expected, what my mother had told me.”
Once her new life in the United States began, Dai found it very difficult to.a&et
recalls hating living in the States and from the first time she got heremsi@enbers: “never
liking the United States.” She believes this was due in part to the fact that she waateotto
come in the first place and she just wasn't interested in being here. Paraofrhesity toward
the country was partially due to the fact that she felt very isolated.
When we lived in Mexico, | had a lot of friends. | would go out every day to play with
them outside. We would also go out a lot with my mother. She would take us to the
park, to the movies, different places. But here I couldn’t really do any of those things
because my mother was working most of the time, and | had to stay in the aparitiment w
my little brother.
During this time, Dai felt that her mother had deceived her and that her IKenblslexico was
much better because she had more freedom. Nevertheless, she knew she was natkgoing ba
and after a week of having arrived from Mexico, Dai was enrolled in school, and this only
exacerbated the problems at home.
Being in school was really hard for me because the building was really jioist
couldn’t get used to anything. 1 didn’t know anybody. | didn’t speak the language, so |
felt very strange. At first when | came into the school, | didn’t even know whyethe b
was ringing. It was horrible.
The first couple of years in the United States proved a very difficult transitiddei.
She describes hating the United States. She explains that her problemsdstemmaevery
negative attitude about the sacrifices her mother made to bring the farosyg #ve border. She
says that at that time she just did not want to give her mother a chance becavee rsbteused
to living with her. The stress she felt at home and at school translated intagtagyaith her

mother and by constantly rebelling against school authorities. The stressnaf ledtvioved

ones, of living with her mother and stepfather in a strange country, and of beiad folearn a
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new language in a new environment combined to transform Dai into someone who was anxious
and tense most of the time.
The stress she felt not only affected her home life but also her acaderoroaede.
Dai recalls not being interested in her classes and simply hating schobls #ihe she began
cutting classes and skipping school days altogether to hang out in the streetsienufisa fr
house. Dai speaks of her ultimate decision to dropout of school with regret and wishad she
never put her mother through such unpleasant experiences:
| didn’t think | was getting more opportunities here, but in time | was able to elmang
mind. | was just blocked, like my mind didn’t want to see beyond my emotions. | just
did not think there was anything good about this place.
But after a year of being out of school, Dai realized that she needed to gefrhsechool
diploma and do something with her life. She then enrolled back in school and now feels that she
is on track to graduate next year. Dai’s educational aspirations have bewddiiethe
stressors she has experienced but mostly because she believes that #iregisdg®ld” to still
be in school. Her greatest impediments right now are that she feels that kist &ast of time
outside of school and her undocumented status. She is self-consciousness of the lfi@ct that s
will be graduating at the age of 21 and further senses that she is running outtofgehea
career on track. Dai says that while she would like to go to a four-year colleg@ostethat
her undocumented status would make this even more financially difficult for heradnske
has decided to go to a beauty school.
| know that there is an institute that all you need to have is a high school diplorga. The
prepare you very well, and after a year you take a test, and if you passtty@utget a
certificate and with that certificate you can get a job. | am notegaibout paying for

the school because is not that expensive and my mom told me that she would help me pay
for it. So my mom is supporting me with that.
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At this point, Dai thinks that the best opportunity to get her life back on track isrid atte
beauty school. Dai feels a sense of urgency in doing this because during tleetidnepped
out of school she worked in several different factories and vividly recalls that

The work was very hard. | could not rest or go to the bathroom a lot because they would

get mad. It was really very difficult work, and | don’t want to do that ever again. S

that’s part of my incentive for going to a beauty school and getting the @dibecause

| want to have a job where | can make some more money and not work as hard.

Dai’s work experiences have shown her that life as an undocumented immigrant vireking
factory is difficult and demanding, yet produces little monetary returnsinBaddition, Dai
knows that being undocumented and working in a factory is dangerous because:

Being undocumented you are never safe. Like my mom tells me the stories efthabpl

have worked in factories during immigration raids and are taken to prison and then back

to Mexico. That’s not fair because all they were doing was working. They’tveren

doing anything wrong, but it doesn’t matter, if they get caught they have takpothay

have no right to stay here. So not having papers affects me because you arenalways i

danger. You're always taking a risk.

Dai is well aware of the consequences of her undocumented status and she undeestands t
limiting nature of her condition and the dangers she is exposed to in the workplace. However,
Dai feels that she is well-positioned to become a beautician and be able to find thjslarea.

Being undocumented is not a problem for me to get the job | want because | have seen

people that have gotten the certificates and have gotten jobs. So | know thael wil

able to find a job doing that.

Being undocumented does not represent a major limiting factor for Dai. Shibeescr
undocumented persons as: “normal people.” She says that being undocumented does not make
you different in any significant way because you are still a “human bé&maiiybody else. The
only thing that makes me different is that | don’t have the same things thapete have.”

Dai narrows down the impact of her undocumented status to two major areas; firsthevhen s

illustrates that she would like to visit Mexico, but that she really can’t seaéshe did she
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would not be able to come back. Second, she explains the impact of her unauthorized status in
terms of getting an education and a good paying job. She says: “I reallgeao’tollege being
undocumented. So, the people that have papers have more, more in terms of education, more in
terms of jobs.”

While Dai explains that her unauthorized status represents many barhersfuture
life, she feels excited about the possibility of being able to reach her educatidnal
occupational aspirations within a year after graduating high school. Dai no lasydreams of
going back to Mexico. She says that she would like to go back to Mexico to visit one day, but
that she knows that she would not be able to live there again. Her thinking stems from the
realities she has experienced in the United States. First, she saysiléhat Wrst she hated
living in this country, she has never felt discriminated and that living in Smath Tow
comforting to her because “everyone looks the same.” Second, Dai feels thatibe@uvaste
of time for her time to go back to Mexico when she has fought so hard to finallyaseghith
her present life. At this point, Dai’s future plans do not include going back tactbui instead

to graduate high school, attend a beauty school, and continue learning English.

Gus

My dream is also to be an engineer. But | don't think this is a realistic dream for me right now
because here in the States you need to have your papers to continue studying. Since | don’t have
those papers, | can’'t do it. Butif | lived in Mexico, | could go to school, and | would not have
any problems.

Gus describes himself as a hardworking man. He says that he likes to gzt md inns
time outdoors riding his bike or playing soccer with the local team when he is nohgvoridus
also says that while he knows he is undocumented, he does not think about it because he is too

busy working and living a “normal life.” Gus was born in Tlaxcala, and he crossbdrier
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alone with his 16-year-old brother in 2007 when he was 17-years-old. Tlaxcalaesl limcat
east-central Mexico. It is bordered by the states of Puebla to the norimeastuth; Mexico
City to the west; and Hidalgo to the northwest. In the census of 2010, Tlaxcala had &gopula
of over 89,000 inhabitants with an average completion rate of 8.8 grades among those older than
fifteen years of age (INGE, 2011).
Gus’s border crossing story began early in 2000 when his parents decided to leave five
children behind with their maternal grandmother and to travel to the Unagzs$0 be able to
better support the family. But the five children, varying in ages from six+tgdats-old were
left in the maternal household with yet another family, Gus’ uncle, his wife ambterhil Gus
details that once his father left, “my uncle thought that he was going toetelhat to do. He
was acting like my father. ” This tug-of-war relationship made fahytyamics even more
difficult. Since Gus was the eldest, he felt that he should have had more influence ottegris
brothers, but his uncle would not allow him to take care of his brothers and to serve as the rol
model he wanted to be.
As a result of the many conflicts that were waged, early in 2007 Gus and his uncle had a
physical confrontation in which his 16-year-old brother also became involved, adta®Gas’
parents decided that it was best for him to leave Mexico and to cross the border togtle Unit
States with his brother. Gus remembers this moment with excitement:
| was very happy that they've decided to help me come to the States. | thmigtas
the best thing that they could’ve done because in Mexico | was getting in a lot of .trouble
| was very excited to come to the States because I've always wantedte péecée and
also because | missed my parents. | hadn’'t seen them for about eight or rsnd yea
would talk to them on the phone every Sunday but talking to someone on the phone is not
the same as living with them. Especially your parents, you miss them.”

Gus’ journey to the United States was a grateful reprieve from the life he éradivieg. He

had a strong desire not only to reunite with his parents, but he was eager to begirfiea new |
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Therefore, in 2007 Gus and his brother traveled by bus to Mexico City. Once theg aorive
Mexico City, they took a plane to Nogales. Once they got to Nogales, Gus edritectoyote
that his parents had arranged to transport them across the border. But crossingtheasord
not a straightforward endeavor.

The coyote that helped us cross the border was very experienced, but evenggiill

caught by the migfaas we were waiting to be picked up by a truck. When we were

being put in the truck to send us back to Nogales, my brother escaped, he just ran and
went back across the border to Mexico. The rest of us were taken to a detengomcent
the United States’ side. There they kept us for about a day. After this they $ewd us
to the Nogales Mexican side. When | was detained by the border patrol, tvi@otd|

my parents but they would not let me. | could not get in touch with anyone. When

immigration catches you trying to cross the border you lose a lot of ightis.r Like a

woman that was caught with us, she took her cell phone out and they took it from her so

that she could not call anyone.

After being arrested by the border patrol and detained for one day without beirg abl
communicate with his parents and not knowing what had happened to his brother, Gus was
relieved to be back on the Mexican side, where he was able to find his brother and call his
parents. But failing the first time did not stop Gus from trying again. He Sayas even more
determined to get across.” This resilience paid off the following day vileesaime coyote
helped them cross the border, this time successfully. Gus details thaimd sexssing was
along a very narrow stretch and that they did not walk for more than two hours. Ashatiers
experienced, Gus could not bring anything with him only a gallon of water. Fromthéhey
left Mexico to the time they arrived in New Jersey and met their patbete two minors were
on the road for a month and a half.

Arriving safely to New Jersey and seeing their parents for theifirstib nine years was

a source of great happiness to both brothers. But at the same time, Gus sey&rbat that

life in the States was going to be very different from what it was in Mexico:

* Migra: Spanish word meaning immigration.
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| knew that my life was going to be better once | crossed the border. | knew thaibeing i
the States | was going to have more opportunities. When | got to New Uessegmber
feeling very excited that | had left my life in Mexico behind.
Being happy and excited about the beginning of his new life helped Gus recongylefrtize
unexpected things he found in the States. For example, he details how he expected thbe cit
be cleaner and prettier, but that they were not. Gus also describes how mushkduetha
freedoms he had in Mexico:
Like | could do a lot of things. | could go out anytime. Here is just different, teeae'’r
lot of restrictions especially for people like me. Like being a Mexidieai | can
“hacer y deshacérdo and un-do.” Like here | can’t drive. | am afraid. But in Mexico |
used to drive without a license, but here | just can’t do it.
While Gus describes how much he enjoys being in the States, he also understasds that a
an undocumented person he cannot act irresponsibly. This awareness stems fto atage
out of the authorities’ radar. He does not want to do anything that would atiatibatto
himself or his family.
After arriving to the States, Gus says that his mother gave him timexo @laing this
time he says that he met a lot of people in the neighborhood and that he felt welcomed by the
community. Gus says that the fact that most people in the community speak Spanrsadeave
it easier on him. He even began playing soccer with the community’s local tasdid3ot
immediately enter school because he says that his parents did not know how to erant him
whether it was safe. Therefore, during the three months Gus was not in school, éx work
cleaning offices. Gus’ working experiences during this time reinforezéhtt that he could
make a living even though he did not have legal immigration papers. Gus felt that he was

making good money. Gus also felt good about the fact that as the eldest he was nog work

and being able to contribute to the family as well as send money back to Mexico.
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However, while working and making money made Gus feel useful, he also began to
realize that if he wanted to make more money he needed to have a high school diploma. This
compelled him to tell his parents that he wanted to enter high school and get his tédindas
parents’ support, Gus enrolled in the local high school:

Being in school made me feel good because | knew | was doing the right thing, but at the

same time, | felt very nervous because | knew | had a lot of work ahead of me, and | did

not know if | could do it. Like, | did not know any English, and | felt bad about this.

The good thing was that the school had a bilingual program, and | was able to understand

most of my classes.

Gus describes his educational experiences with a very positive tone. He has guoatsnef
his time in high school and says that while being able to complete the degree ha#ibakn di
he says that he has been lucky because his teachers have helped him a lots Gas feglife
is headed in the right direction and speaks positively about his future:

Now that | am in the States, | have more opportunities to work and make money. Here |

also have more time for myself. My parents do not expect me to work, so rightanow |

focusing on finishing my high school degree this summer. After | finish | wilimoat

to study English in a vocational school.

Gus’s educational aspirations are to sharpen his English skills. He fedisitigaable to
communicate with everyone is what is going to help him get a good job and potentrally ea
more money. He says that undocumented immigrants cannot get better jobs bemanfse a |
them do not speak English, and this makes them more vulnerable to abuses. Gus deisils that
an unauthorized immigrant he knows that he does not have the same opportunities as everybody
else. For instance, he talks about his desire to become an engineer, but at theeameestiys
that this is not a realistic dream for him because he would need papers to contiging stnd
since he does not have them he cannot achieve this dream.

When Gus was asked why he would like to be an engineer he said: “Becausediis just t

his workers what to do.” When asked to detail what educational requirements he would need to
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become an engineer, Gus said that he did not know. Gus’s attraction to engineeriingnstem
his work experiences back in Mexico, where he was a part-time construction Heipeis
drawn to the idea of a profession in which you “don’t get your hands dirty and yoelljust t
people what to do and they listen.”

Hence, Gus’ immediate educational aspirations are to continue studyilghEnihis
goal is tied into his occupational goal of making more money than his fatheriagdabke to
help his family. Gus’ occupational goals are vague. While he dreams of beingiagee, he
understands that his conditional of illegality and his ability to pay are irmeedis. Gus does
not foresee a problem finding a job because he has been able to find employment doing odd jobs.
As a result, Gus is not concerned about his job prospects and feels that is bettetddobus
on speaking better English because this is what would ultimately help hinoctodecore

marketable and find better job opportunities.

Josie

| have two dreams, one is to be a surgeon, and the other one is to be an accountant, one of them
is truly impossible. Being undocumented and getting a higher education is really going to be
hard for me because | can't get any loans to attend college. That situation may cause me to
“pause” my studies. Right now I think my only possibility is to go to a community college. In
there they don’t check your legal status.

Josie describes himself as an outgoing person who likes to work hard to get what he
wants. “Negative experiences just push me to try harder.” Josie says ihatdrg friendly”
and likes to help new immigrants by talking to them and telling “them whastimyd expect
while living here.” At the same time, he deeply misses the way his life veasrb®lexico,

mostly the family members he left behind. Josie was born in San Pedro, Cholulextban

state of Puebla. Josie describes his life in Mexico as very comfortablehs&gdeat a nice big
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house with plenty of room to run around, but when the entire family left Mexico, they lost the
property they had.
Josie’s parents’ decision to come to the United States was precipitated in 2006 by
emotional and personal events within the family. He narrates the way hig fioothe out that
his father was having an affair and how devastated the entire familyJasie’s father, not
wanting to lose his family, offered to move them to the States hoping that distamcdereamedy
the situation. Ultimately, their decision to cross the border was about kelepifagrtily unit
and not due to impending financial strains. Nevertheless, this decision angered Jase hec
felt betrayed by his father, and additionally felt that he now had to leave his ektandly and
soccer team friends because of his father’'s mistake. However, at themmanteetdetails that
he did not fight the decision his parents had made because as a teenager he knew that he had t
be with his family.
The family made the trip as single unit, three brothers, father and mother, tookanbus f
Puebla to Mexico City and from there a plane to Coahuila and later to Piedras ,Negmall
isolated town near the border. At the time he crossed the border in 2006 Josie easi3ldy
He describes his border crossing experience as “going camping. | did ndyastaany
danger in what | was doing at that time.”
The coyotes made us leave at night so when we started crossing the desert it w
nighttime. We walked for about three hours, then the guide told us to hide because he
could see lights from the border patrol. We hid behind a bush. On the second day the
same thing happened, we walked all day and at night we hid because we did not want to
get caught by the border patrol. But on the third day, our guide seemed to be lost and w
were running out of food, so | got a little scared. But finally after walfongbout six
hours we got close to a highway and a truck picked us up.

Paralleled to the crossing experiences of others, Josie could not take any valitables w

him, only a small backpack with water and some canned food for the family. Josie’s
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recollection of his border crossing is positive. He says that he was wadirpdeto cross the

border because back in Mexico: “I used to watch a soap opera that showed how peopé struggl
to cross the border. But, | think we were very lucky because nothing happened to us. The worst
thing was when we saw a snake in the desert. So, in my opinion, it was a very positive
experience; | did not even get tired.”

For the most part, Josie had imagined the United States as a good place, one in which he
could do anything he wanted, if he worked hard. He thought that coming to the United State
was a new opportunity for him to reach newer and higher goals. Josie rietateslytin which
in Mexico he have had excellent prospects of becoming a professional socceriptayens of
his uncles was in a major team and was training him. But coming to the Unitegietdizd to
give up that goal and focus on something else entirely.

However, having arrived in the United States and settling into his new environmest, Josi
felt nervous about having to go to school and the prospect of communicating with people he
could not understand. Josie describes this fear of talking to people as a sort of phob&ah®secaus
was deeply afraid of anyone talking to him and his inability to understand them. U$esica
him a lot of anxiety as he also expected to be mistreated in school because:

“In Mexico | used to watch TV program that showed how Mexicans suffered in the

States, it showed how they were exploited, mistreated, abused and even hit by other

people. So, | thought that in kids in school were going to hit me. But when | entered

school | entered with my cousin, and she helped me to meet new friends and to
understand that no one was going to do anything bad to me.”

Having the emotional and social support of a relative at the time he entered school

alleviated a lot of Josie’s anxieties. His cousin was able to guide him and keemhidegt in

the knowledge that nothing bad was going to happen to him in school. His cousin also helped
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him in building a network of friends, which in time grew and made him feel better about his
surroundings and more secure in his ability to learn English.

At this time, learning English became the focus of Josie’s life. Hehtlwtithout
knowing to speak English he would be more vulnerable to abuses and he really wanted to
integrate into the American mainstream. Therefore, Josie decided to erimmaself in English
by studying hard and by watching and listening to TV in English. Howevegxhsure also
showed him that Mexicans were not treated equally. He relates:

“One day in the news they were talking about a Mexican undocumented immingrant t

had gotten beat up by a group of men. Then | also started seeing immigration raids in

several factories. Another time | saw the case of a woman that got abused by

husband, but because she was undocumented, no one paid attention to her. So hearing

things like that made me realize that things here weren't like | hadnedghat things

were more negative.”

By watching and listening to these experiences on TV, he began to rbatize t
discrimination was a real issue in his life. Josie feels that being undocumentedandrbates
the discrimination that Mexicans are exposed to on a daily basis. Josie et@ains
undocumented immigrants are continuously blamed for many criminal astiwitien most of
the people committing horrible crimes are born in this country. Josie feethghaare a lot of
people who are legally in the United States that do not want to go to school and haveligebette
He says:

Even the word undocumented is a bit discriminatory because we are all human beings

and we all have feelings even though we may have a different color skin or ligtiona

Like when there is a natural disaster or something bad happens, it is natwuaat to w

help others. So, | always thought that we were all the same. | used to think that when

was younger, but as I've gotten older, | have realized that people hate us,rthat the
lot of racism, hatred, and injustice.
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Josie’s experiences have reinforced in him that his undocumented status is usscagas a
way to separate him from others, to make him feel different. He feels thgturelocumented
virulently labels people as subhuman. He narrates:

Like discrimination happens here for any reason. When [ first got to this teeahzed

that there was a local soccer team, and | wanted to join. Since | couldn’t syisk Bt

that time, | asked my uncle if he could go with me to find out what | needed to do. My

uncle then started talking to the soccer coach, who was a White guy, and the coach
started asking him things like where was | born? and my uncle told him that | vaas bor

Mexico. When the coach heard that, he did not like it, and he said that he did not want

any undocumented Mexicans in his team, that he only wanted kids that had been born in

the States.

Experiencing such negative rejections can have a detrimental impact on péoese’
However, when Josie reflected on this event, he realized that he had been unpodparethe
discrimination he would encounter in the States. Nevertheless, while he felt uwhveauttss
condition, at the same time, he realized that he could not let this incident depressihi
subsequently determine his future. Instead, Josie began turning the negatiaitydrelsnd him
as a key incentive to continue pushing harder in this life. He started thinking tied bee be
really strong and develop a very positive mind to not easily give up.

The discriminatory experiences due to his illegal status have made ydweder and
understand that going to school and getting a higher education may be the pfdy e to
get ahead in life. While Josie’s educational aspirations are to go to ¢hlieegkso weights this
desire with his inability to get college loans and not be able to pay for tuition owihis
Instead of “pausing” his studies to work full-time, Josie says that his onlgectsdio go to a
community college because they do not check anyone’s legal status.

Josie plans to go to a community college to study accounting. He has selected

accounting because he feels that it is a practical career in termgioi¢hee has to spend

pursuing it and the money he can potentially make. In order to do this, he plans to takethe basi



147

required courses in the States but finish the rest of the career in Mexico.pldosi® go back
to Mexico to finish his studies first because back home he would be able to afford his studie
and second, he has a good chance of obtaining a student visa to come back to the United States
legally. While this scenario is not ideal, he says it may be the only waynidolget ahead in
life since he knows that the biggest hurdle in finishing a four-year college edulcate is
money.
In terms of his ability to pay for his community college education, Josidedethat he
has worked in a florist for years and that he has already saved enough mpagydr this
portion of his education. He plans to continue working part-time as he attends the cgmmunit

college and to continue saving money to finish his education in Mexico.

Lulu

| really wish | could go to college, but | know that | can’t do that here [in the United States].
Right now | am working in a factory with my cousin, and | don’t make enough money to pay for
college. | know that if I could pay | would not be working but going to school, but being what |
am, | have to settle for less.

Lulu is a 21-year-old young woman who enjoys spending time with her cousins during
family picnics at the park and going swimming. Lulu was on her high schoohswgream
for almost three years and says she misses the days when she did not haveaboumbgging
to work to make a living. Lulu describes herself as an outgoing person, who enjoysgpendin
time with others. Lulu was born in Puebla in 1990. Lulu talks with sadness about growing up in
Puebla and vividly remembers the freedom she had to explore and to go out with her friends.
She says: “When | lived in Puebla, | did not have to worry about anything. Everyone in school

liked me, and | was very popular.” But in 2003 her life changed forever when her father w

killed by a member of Los Zetas.
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Lulu talks about this experience as “the most horrible thing that can ever happened t
anyone. My father was killed because he did not want to give up the money he hadjust bee
paid. So, they decided to kill him, take his money and car.” Dealing with the pain of taving
bury her beloved father at the age of 13 and knowing that her mother had been left alone to deal
with the responsibility of raising Lulu and her three other siblings, Lulstedsthat her mother
report the crime to the police so that they could arrest the assassins. Blut esplains,
everything backfired:

Someone from the neighborhood told them that we were going to go to the police, so the

night before we bury my father, they came to the house and told us that we had 24 hours

to leave our house and that if we did not they could came back and kill us.
Lulu’'s mother was paralyzed with fear for her life and that of her childremetirately, she
reached out to her aging mother who lived in the neighboring town of Cholula and asked her to
take Lulu’s three younger siblings because she and Lulu had to flee out oteheTsiia is the
way Lulu’s journey into the United States began.

After her father was buried, Lulu’s mother put her three little brothersbais to Cholula
to live with their grandmother. Minutes later, she and Lulu bordered another busitm ey
headed towards, Nogales- Sonora. Lulu remembers that she did not have time to think about the
fact that she was leaving her friends behind because she was physicallgted and nhumbed
with pain. After traveling by bus for four days, they finally arrivechatlhorder town where her
mother found a coyote that was willing to transport them both across the border.

Crossing the border was not hard at all, or maybe | just don’t even remembgmieller

because | didn't even know what was happening with my life. |1 do remember that we

crossed at night and that we were each carrying two gallons of water. We wvealked f

about six hours, and early in the morning we arrived at an old house on the Uniteéd States

side. During the time | was crossing, | was just trying to survive, so t tmmember a
lot of what happened at that time.
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Having safely arrived to the United States, Lulu says that she was ablethe meae easily for

the first time in over two weeks. While she was weakened with exhaustion, she knievittba
United States her life was not in danger. Since they had used up her fathegsiffgs

crossing the border, Lulu and her mother were forced to rent a room in a dilapidatg#d part
Nogales, Arizona and get jobs in order to make enough money to travel to New Jersdyawhere
mother’s cousin lived.

After three months, the couple earned enough money for travel expenses and for two
months of rent in her cousin’s apartment. This second part of the journey was uneventful, but
Lulu describes being very depressed when they left Arizona because shénkmaiglst never
again go back to Mexico. After three days of traveling by bus, the couple fimahgdato New
Jersey where they were well-received and given a nice, clean rova ito &nd new clothes to
put on. But Lulu’s mother did not have time to relax, she immediately found a job and &iarte
save up money to get her three children out of Mexico and across the border as soon as possible

Lulu explains that the hardest part of living in the States was being away frdamtiky.

She admits that without her cousin’s support they would have never made it to Ngwaddrse

that without her advice and help she may not have enrolled in school. Her cousin enrolled her in
the town’s middle school because her mother was busy working all the time and didenot ha

time for anything. Lulu said:

When | entered the middle school, | was scared because | did not know what to expect.

Back in Puebla | had so many friends, and now here | was alone and | could not tell

anyone about my problems and what had happened to me. This made it really bad for

me. So, at the beginning, | was very quiet and my grades began to suffer because | did

not know what | was supposed to be doing.

Dealing with the traumatic assassination of her father, the threats mademother’s life and

having to flee their own house, Lulu never had the time to mourn the losses she had exdperienc
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in less than one year. Entering a new school only added to the stressful evenliserahe she
felt lost and disoriented —without any real guidance. Also, at this time, Lulu did vethea
communicative tools to ask for the academic help she needed which led directlgé¢clihe in
her grades.
But Lulu did not give up, and while her grades were anything but stellar shegretse
and made it to high school. Lulu explains that her first year in school was thet loareles
because she could not communicate with people and did not have any friends. However, in time
this changed and with her cousin’s support at home she began to learn more English and to have
a few friends in the neighborhood.
After about two years of being in the States, | started feeling bbttat myself. | also
began to see how my mother was less depressed, and this made me feel good. [...] My
mother did bring my brothers after four years. That was the happiest day of!my life
When we were all together again.
Being a high school student, Lulu began to feel pressured to cut classes and not do school work.
Lulu explains: “I had a boyfriend then and | almost fell into temptation.” Lulu kst the
pressures she experienced to become sexually active and how she refused to dauiset togc
father raised me good morals and my mother did not bring me here for that. She beught m
here to protect me, and | knew | could not throw my life away with some boy.” sLuleimory
of her father and knowing the struggles her mother had endured acted as a protiettive s
keep her on track in school and focused on the best path for her future endeavors.
However, being close to graduating high school, Lulu experienced anotheksetbac
life. She says: “Everyone in school started talking about college, and | eitelebecause | had

always wanted to be a teacher, so | started talking about it too.” Lulu’s tra@xpdriences

had created a disconnect between her long-term expectations and what sheatistibalig
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accomplish in the United States. Lulu had never given much thought to the negatigetiedftect

being an undocumented immigrant could have on her life and on her goal of becomiiga teac
One day | talked to my mom about going to college, and she told me that | could not go
because | was illegal and we could not afford it. Before that day, | had justineught
about it. 1 knew | was illegal, but | just did not know how bad that really was. Like what
it really meant for me and my mom. | mean, my mom always had a job and she saved
money to bring my brothers, so | guess | did not think that being illegal was going t
affect me. But it has.

Realizing the dire consequences of her undocumented status was a blow to Lukti®ealuc

aspirations. She had hoped to go to college to become a kindergarten teacher and be able to hel

her mother by moving into their own house one day. Now that she understood that going to a

four-year college was financially out of her reach, she became depredssdlared again.

Lulu explained: “Thank God that when | found out that | wasn’t going to college beczausée

get student loans, | had already earned enough credits to graduate. Othénwiké may have

dropped out.” Lulu’s insights into the impact of her condition of illegality are poigrisime

explained how she suddenly stopped dreaming and began to realize that her future was to work

in a factory and nothing else. Lulu also explains that even if she finds a wayft par

college education, being undocumented she would never be able to find a job and practice her

craft.
Having graduated high school almost two years ago, Lulu’s life plans artaatiatsl.

From the time she graduated high school, she has worked in a clothing factoryrwitdie.

This extra income has allowed her and her mother to finally move into their own agartme

where Lulu has her own room “with a door and a lock.” Being able to work has given Lulu

independence and a sense of recognition from her mother, whom she says: “Is very ptoud tha

did not turn out like other girls, getting pregnant young and not finishing school.”
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In terms of her educational and occupational aspirations, Lulu says that sitikeshe
children so much she is looking into the possibility of working as a babysitter amd/diaycare
facility. At this point, she is keeping her options open and is actively looking fomaftmn on
how she may accomplish this new plan. Still, she is clear that she will not goetgecdiltst
because she is not able to afford it, and second, because even if she obtained a diploma she
would not be given employment as an undocumented person.

Yes, | know of other people like me who have gone to four-year and two-year colleges

and you know what, they’ve wasted their money because once they graduate they can

get a legal job. So, either way they end up working in a factory like | am now, bet wors
because they spent all that money and wasted all that time for nothing. | anmgadbgoi
do that! I can’t afford to waste my time like that. If | don’t have papens) not going to
college.

Lulu has made up her mind about going to college and presently her dreams for the future
do not include an advanced degree but instead looking for better job opportunities, better
working hours and looking into the possibility of adjusting her immigration status.’sllifé is
in a “wait and see” period. She has found great comfort in her ability to help her mothe
financially and feels that thus far she has made many right decisions irefardihopes to
continue to improve her life by working hard “the way my father taught me.” éMieif future
life no longer entails a college education, Lulu does not speak bitterly almfadhbut has
come to understand that due to her circumstances this is not a realistictexpémter.

Instead of feeling depressed and gloomy about her situation, Lulu is actively |émkangnues
to improve her present life with great practicality and logic of spirit. Syeetkat if she is able

to live comfortably and have the security of a steady and good paying job thatldse wil

satisfied.
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CHAPTER VI
QUALITATIVE FINDINGS AND INTERPRETATIONS

Introduction

A separate chapter for findings and interpretations has been dedicated issitation
to examine the similarities and differences among participants. Imtigsas, the voices of all
ten participants are placed in a larger context and are used to enhance ah exaeation of
the qualitative research questions that originally guided this study. Theendfigrchapter
focuses on the emergent themes that became apparent through the lens ofrtireqresstons:

1) Why do undocumented youth wish to continue their education beyond high school? 2) What
are the major barriers in undocumented youths’ achievement of their goels® 8o
undocumented youth plan to achieve their aspirations?

Table 6.1 presents a snapshot of the participants that includes their age, plabe of bir
population and school completion rate in their native towns, present level of educatietl,ass w
their border crossing dates and entry points. Looking at these overall trendsaisicruc
understanding how border-crossing experiences—where they take plaandhm®as in which
they take place and at what age—become the first transformativediieseas the youth enter
the United States and become undocumented in the land of opportunity.

Analyzing Table 6.1, it is clear that most of the youth have attained a levidti@dteon
well beyond the average typical of their birth locations. In terms of havieadsl achieved
more education than that of the average youth in their places or birth (INGE, 2011) and thei
parents (Table 5.1), the participants expressed in their narratives that cortedJnited States

had enhanced their educational opportunities and provided an avenue to eventually make more
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money and help relatives back in their homelands. Looking broadly at the demotyexuisc
other major similarities are apparent, e.g., that most of the youth crosdextdie at the same
entry point —Nogales, Sonora - Nogales, Arizona. In addition, it can be noted that thest of
youth came from urban centers in Mexico, six of them from the state of Pubtadeeover, most
made the difficult crossing between ten and fifteen years of age during 20@0@7. The

youth are also similar in the total number of average years they haversientd.S., i.e.,
between five and seven years. Clearly, these youth share many semsilartheir border
crossing experiences and places of origin.

Table 6.1

Demographic Information Showing Participants’ Age, Place of Birth, Population and School

Completion Rate in Their Native Towns, Present Level of Education, Border Crossingixhtes
Entry Points

Name Age Born Population  School Present Crossing Crossing
Completion Level of Date Point
Rate Education
Jovani 19  San Gabriel Chilac, 14,454 6.0 12" 2005 Nogales,
Puebla (Rural) Sonora -
Nogales,
Arizona
Karen 19 lzucar de 72,799 7.7 12th 2006 Nogales,
Matamoros, Puebla Sonora -
(Rural) Nogales,
Arizona
Ema 19 Puebla, Puebla 1,539,819 10.3 12" 2005 Ciudad
(Urban) Juéarez
Pedro 18 San Andrés, 100,500 10.3 11" 1994 Ciudad
Cholula, Puebla Juéarez
(Urban)
Daisy 20 Tetelilla, Morelos 14,600 7.9 12" 2001 Nogales,
(Rural) Sonora -
Nogales,
Arizona
Jonas 21  Veracruz, Veracruz 552,000 9.8 12" 2004 Nogales,
(Urban) Sonora -
Nogales,

Arizona
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Dai 20  Mexico City 8,851.000 10.5 12th 2006 Nogales,
(Urban) Sonora -
Nogales,
Arizona
Gus 21  Tlaxcala, Tlaxcala 89,000 11.3 12th 2007 Nogales,
(Urban) Sonora -
Nogales,
Arizona
Josie 19 San Pedro, Cholula, 120,500 9.5 12th 2006 Piedras
Puebla (Urban) Negras,
Coahuila
de
Zaragoza
Lulu 21  Puebla, Puebla 1,539,819 10.3 12" 2003 Nogales,
(Urban) Sonora -
Nogales,
Arizona

Research Question 1

Why do undocumented youth wish to continue their educations beyond higlelsool?

The educational and occupational aspirations of undocumented yogtmgsied in
Table 6.2. lItis clear that all of the participants want to continue their educatiomddtieir
high school diplomas. This information is equally consistent with the quantitativegsdi
(Chapter IV). Specifically, most of the youth aspire to obtain a vocationdiozte, a two-year
college, and/or an apprenticeship. All of the youth clearly plan to advance tlseintdevel of
education, and the aspirations they currently have range from that of being al medior in
the field of pediatrics, to becoming a teacher, to becoming an electriciase Vdmgous
educational aspirations will undoubtedly lead the youth into unique and separate occupational
paths. In terms of the reasons why the youth want to continue their education degpite thei
condition of illegality, the following were highlighted throughout the interviewst Riheir
desire to work in jobs that are better than those of their parents, and second, their need to be

respected and recognized within the family structure.



Table 6.2

Participants’ Information Showing Their Educational and Occupational Aspirations, as well as

Their Achievement and Financial Plans

Name Educational Occupational Achievement Financial
Aspirations Aspirations Plans Plans
Jovani e Becomea e Continue working e Attend a e Save money
metallurgic in factory vocational for school
\(,:v%r:gfrd e Get a better school Make $20.00
paying job an hour
Karen e Becomea e Workforlyear e Noclearplan e Save money
pediatrician to attend for school
college
Ema e Becomean e Workforlyear e Attendan e Save money
interior interior design for school
designer school in NYC
e Getan
internship
Pedro e Becomea e Businessowner e Notdefinite e House witha
businessman baseball court
Daisy e Becomea e Not definite e Not definite e Save money
teacher for school
Jonas e Becomea e Helpbuild his e Attend a e Save money
certified father’s vocational for school
electrician landscaping school
business
e Getan
electrician’s job
Dai e Becomea e Getajobasa e Attend a e Mother will
beautician beautician vocational pay for school
school
Gus e Tolearn e Getabetterjob e Attenda e Parents will
more vocational pay for school
English school
Josie e Becomean e Getanaccountinge Attend a e Save money
accountant jobin the U.S. community for school
and/or Mexico college for two
years
Lulu

Becomea e
daycare
provider

Get a better
paying job

Not definite

Save money to
have a better
life
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Better employment opportunities and working conditions

The youth demonstrated a clear knowledge of the struggles their panests ha
experienced working as undocumented immigrants in the United States. Theegsmrthetl at
various points the ways in which their parents have been mistreated and made to \worklextr
long hours in abusive conditions for very little monetary compensation. For instanae, Pedr
detailed the ways in which his parents’ working environment has affected yheevezes his
future employment. Pedro says that he would like to own a business because hevggs the
his parents come home exhausted and “are treated badly by their bosses.” Reithat sdile
his parents have worked in a bakery store for years, they were recegtiyaled now his mother
is unable to find another job. Ema also detailed how her mother needs two jobs to be able to
support her and her little sister and how she does not get paid for any over-timefuldbans
explains the ways in which his father has been abused by his employer featemy a
landscaper and was recently fired “because suddenly, his boss did not want toibegalisy’
The youth expressed their frustration at seeing their parents “stuck imibga# for years and
never being able to look for another job for fear that their unauthorized status mighbled.

Dai narrated her experiences working with her mother in a factory durinigniéashe
dropped out of school. Dai recounted how “the work was very hard” and she could not rest or go
to the bathroom because the bosses would get mad. She remembers the working conditions as
being horrible. Dai, Jonas and Jovani also talked of the fear of deportation, paytiwtlem|
working in factories. Factories and companies where more than ten people wottkeanelgx
vulnerable to random immigration raids. In recent years, immigrationhaigsbecome so

common in factories and towns where immigrants live and are employed thaephasrdent of
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Immigration and Customs Enforcement now even conducts immigration raids in pul#ie plac
such as street fairs and day festivals (Paynter, 2011).

Their vulnerability to being deported has driven many of the youth to look for
educational opportunities that would lead them to acquire the occupational freedioms the
parents do not have. For instance, Ema, Dai, Jonas, Gus, Pedro and Josie talked about the
possibility of having their own businesses or/and working independently by pursteegsciénat
would allow them to be their own bosses, such as being an interior designer, anagleatric
beautician, an engineer or an accountant so that they can have more contteiover t
employment lives.

While some of the undocumented youth seemed disenchanted with having a 9-5 job
because of their exposure to being deported and the abuses they may encountegrihey cl
stated that being self-employed they would have more control and be higsiigdatiith their
lives. However, being self-employed comes with great challengethéhgbuth do not yet
realize. To illustrate, studies on the work habits and perceptions of self-ethpkxygle report
that they work under a lot of pressure and find their work stressful as thejohagek long
hours and most times come home exhausted (Blanchflower, 2004; Jamal, 1997). Abditional
self-employed workers report being under constant strain, losing sleepavess and placing
more weight on work than on leisure (Bradley & Roberts, 2004). In this sense, esgarth
suggests that some individuals who dream of having their own business during early adulthood
may have an unrealistically “rosy view” of what it is like to run a busireser than staying
with the comparative security of being an employee (Blanchflower, 2004).

Given these employment facts, a surprisingly high proportion of undocumented youth

said they would prefer to set up their own businesses. Yet, the reality isogtaindocumented
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immigrants end up in the service industry and that most of the jobs they go into aredhe di
result of having friends and relatives with migratory and job experienastain sectors

(Briggs, 2003; Massey, 2008). The youth themselves demonstrated that even thougkatney dr
of being their own boss and setting up their own working hours, all of their work experiences
have been in the service industry, e.g., landscaping, construction, store clerks, and factor
workers. The fact that the youth have used the available resources in the ciymreurthe

social networks available to them, in understanding the occupations they couldabpire has
worked to their advantage because it has improved the efficiency and effectivétiesjob
search (Aguilera & Massey, 2003). In addition, being exposed to a particydyement sector
has made them knowledgeable of the steps they must take to eventually yielavaigber

within those sectors.

Since the youth have been exposed through family accounts and their own work
experiences to the abuses they might encounter at the work place as unauthorigeghisym
their possibilities have become more realistic. While some are clesitlysioned that they
may not be able to reach their dreams of having a four-year college educdkierunited
States, they are still hoping to succeed in the areas they have chosen. Consequegtiheha
freedom to make their own occupational choices is an essential component besdyauth
want to pursue a higher education.

Although better employment opportunities such as the ability to leave a job feea bet
one and having reasonable working conditions such as decent working hours and a respectful and
acceptable working environment are imperative for the youth, making more nhametnéir
parents is an essentially important point as.w&ll of the occupations they have selected show

their drive to achieve more occupational mobility and a higher socioeconotug tstan their
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parents have. As such, better employment opportunities and conditions do not precede and/or

supersede the importance of salary but are both equally important in their eyes.

Being recognized and respected within the family structure

The youth also aspire to continue their education because they feel that heatiegra
and/or a way to make their own money without depending on an employer will ultiratejy
them the respect and admiration of their family, as well as the recoghiépreiel they deserve
for their educational efforts.

The educational aspirations of the youth deeply reflected a need to be redagmiz
respected by the community around them. Karen, Pedro and Josie all talked about the
importance of having a good career so that they can help others and make theippawents
To exemplify, Pedro explains that his parents brought him to the United States whas tinew
years-old because they did not want him to work in the fields; they brought him so thalthe cou
get an education and be somebody. Jovani and Ema also shared similar expectations and
discussed the ways in which their parents expect them to achieve more educduabrirexy tcan
serve as role models for younger siblings and make them proud.

But parental expectations are not limited to getting more education and better jobs, but
starts at having the youth take on more responsibilities around the household in order to gai
more respect and acceptance as valuable and contributing members withinlihstfacture.
Having parents that are forced to work long hours to better provide for theliefahas
impacted the youths’ occupational choices and at the same time exposed thenasedadeilt
responsibilities, which at the time of their arrival, they were unprepared\ievertheless,

playing an essential role in the household as part-time caretakers and prioaglgigen the
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youth a reason to continue working harder and the motivation to achieve many aftthreir f
goals.

To exemplify, Karen points out the ways in which she was made to work “as a maid” to
help her father and stepmother with daily household duties, this at the expense of hex own lif
and educational prospects. Ema and Daisy also remember taking care of theirssinliags
because their parents needed to work. All of the youth vividly recall their losedbfrewhen
they arrived in the United States and some illustrated how they could not even plastiedtse
and/or make too much noise in their apartments (Daisy, Ema, Karen and Gus).

The fact that all of the female youth were expected to cook, clean and babgsitftar
siblings during their first years in the United States is consistent withairgenance of
traditional women roles in the household. Another important fact that reflects tbevptes of
these roles within the household is that four out of the five female participantstieat w
interviewed already have one child of their own (Dodson, 1998). In keeping with traditional
gender expectations, most of these young women have chosen to lengthen tlasr time
caretakers and by default to maintain traditional women roles by becomihgmnbefore their
21% birthday. This fact is a source of great pride for these young women asehemain
equal footing with their parents and feel that because they have their owercloitdy now can
they fully understand their parents’ sacrifices for them —and this has codhfyedla to pursue
their aspirations. Their young children have served as further motivation to remajotis and
not as a barrier.

The male youth also have deep desire of being recognized and respectetheithi
family structure and have felt the pressure of helping their families bliglvls different ways.

For instance, Jovani describes his belief that it would be wrong for him to just gt aten
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his parents are working so hard and to “do nothing like a pretty boy.” All of the yoaleg m
that were interviewed have maintained part-time jobs during the time they reavenlsehool to
help their families financially and to save up money for their future educh#ispiaations. As a
whole, the entire group of youth experienced a heightened sense of emotionalrandlfina
responsibility towards the nuclear family at the time they arrived in tiked) States and began
to see how hard their parents were working to support them.

But being recognized and respected is not only centered around the family strimatur
in their conversations it was extended to being acknowledged as human beings that have uniqu
skills to offer and to furthermore be respected as citizens and not continuouskgdoaand
undocumented. For instance, Ema, Dai and Pedro, all said that they did not fully belong in the
United States. Ema and Pedro both used the same example to illustrate holt: thielyde
here they can’t even bury me here (Ema)” and “When | die | want to be buriedRbdre)(.
All of the youth felt a deep connection to their homelands and reiterated that backiao Mex
they would not experience discrimination for looking different and/or for not speakijicsk
(Daisy and Josie).

Of the ten youth, eight spoke in detail about the possibility of going back to their
homelands to complete their careers where they would have more occupational diaicgs
of them felt that being Mexican citizens they had a right to obtain a higheatexatuin their
countries and that their efforts would be better acknowledged and utilized in thelahdse
For instance, Daisy explained that her “inability to speak English perfeetiyld not be a
deterrent to get an advanced degree in her homeland. She feels that having an accent would

brand her as different in a college campus in the United States.
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The recognition the youth crave also extends to their need to be treated jusy bkkean
immigrant. In discussing their undocumented status and the impact of it in theii@talcat
aspirations, all of the youth explained that it is difficult for them to achidugheer education in
the United States because even after they have a college degreeatmiglatenent is not
adequately recognized because they are undocumented. In other words, the youttratechons
a sincere concern for not being able to translate their academic achieverteereal monetary

success in the United States.

Research Question 2

What are the major barriers in undocumented youths’ achievement of thegoals?

While discussing their educational aspirations, all of the participantse@f® the fact
that their undocumented status has had a moderating and/or limiting influence in titeadlc
goals they now look to achieve. In addition to the fact that being undocumented re@esents
barrier in the aspirations they want to attain, the participants also iéértkiir socioeconomic
status and their lack of English fluency as major roadblocks. Moreover, a limitedekigevadf
the educational requirements they need to reach their educational aspirascadsavidentified
as a major obstacle in realistically planning and realizing their fubaks.g All of these factors
act as interrelated barriers in the youths’ lives (Figure 3).

In terms of the barriers to their occupational aspirations, most of the yakel kheir
future educational plans to the possibility of furthering their opportunities ftartsmployment.
In other words, the participants detailed the ways in which their academic puvetgt
intrinsically connected to a future job. These youth showed a keen awarenessftitthigedi
they may encounter in the job market and as a result want to make themselveshieairket

specific areas. The youth have identified areas that they would like to go imakiryg
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reference to a network of family and friends that have been successful in workioge areas.
As a whole, a major barrier in the acquisition of their occupational goals wasrtiregration
status and their inability to fight for decent wages and better working comlitiThis prevents
the youths from pursuing new career paths and causes them to stay with those fén@yliar

with and that are easy for them to obtain.

Innability to
obtain student
loans

Barriers to the educational
and occupational
aspirations of
undocumented youth

Figure 3: Educational Barriers to Being Undocumented

Educational Barriers

Being undocumented

Being undocumented represents a clear barrier in the youths’ ability to plegue

educational dreams. The fact that they are undocumented has made them changgrtbkir or
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educational dreams and opt for options they perceive to be more realistic andlpnatttio

their immigration status. For instance, Jovani talked about the fact that he hadllgrigi

intended to become a medical doctor, but that since the opportunities to pursue this kind of
degree for someone like him are limited, his only real option is to go to a vocaibioal, “to

have a short career.” Ema also explained how she desired to go to college, shesithoes not

have any papers, this would be impossible. Daisy would have liked to become a teacher, but she
does not think this is within her reach now. Dai and Jonas also said that being unauthorized it
does not make sense for them to attend a four-year college.

Being unauthorized in the land of opportunity has influenced and changed the educational
aspirations of all the youth. Their experiences crossing the border; theirekiyewf their
parents’ sacrifices in bringing them to the States; their own diffisuktigning English and
adapting to a new culture; and their witness to their parents’ and friendsiesqesr
encountering the many occupational barriers that undocumented people face irgteSties
have taught them that to succeed in the States they need to be flexible and &éaginditions
their status leaves them.

These eclectic experiences have also given the youth an understanding of the
consequences of their unauthorized status and this knowledge has taught them that they mus
realistic in terms of their educational aspirations. For example, the yeukleemly aware that
being undocumented they are susceptible to deportation laws and want to respaisabyity
of being detained by immigration officials. The youth feel that by worlarigg factories with
other unauthorized immigrants they are more vulnerable to random immigratianAsids

result, the youth aspire to advance their education, hoping to obtain jobs other thgnifadtor
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Being undocumented the youth have learned to evade certain places and to “stay out of
trouble” for fear of being deported (Pedro, Josie, Jonas, Ema and Dai). The youth alslogtnow t
they are not protected by state regulations in the workplace. This knowledge hessteof
them to find alternative solutions in vocational schools and by wanting to pursue occupations
that are typically outside their ethnic economies such as landscapingraestaorker, house
cleaning and babysitting (Nee, Sanders, & Sernau, 1994).

The youth consistently agreed that their immigration status was therfpstiment in
getting a higher education. Jovani, Ema, Daisy, Jonas, Pedro, Dai, Gus, Josie, and Lulu all
expressed their concern with the limited opportunities they had in their livegsisiteof being
unauthorized. However, at the same time the youth have resorted to using anyalhigea
opportunities to their advantage in having a more prosperous life. For instance, khe yout
understand that completing a four-year college education is mostly outraketheh, so they
spoke constantly of going to the local community college to learn more English emdéon
certificates in the areas they wish to work in. Other options mentioned wereotoagational
schools in the areas that do not require proof of legal documentation. While these umtiedume
youth are aware of the serious barrier that their immigration statesesys, they are willing to
try to obtain a higher education, hoping to be given the opportunity to work in their fields of
expertise. Many of the youth (Dai, Jovani, Jonas, Pedro, Gus and Lulu) have educational
aspirations that specifically match the restrictions they facetimgemployment. Becoming a
beautician, an electrician, a construction worker, a daycare and metalorger all encompass
fields that other undocumented immigrants have already made inroads in adddipabvide a

certain level of occupational freedom.
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Inability to obtain student loans

Having access to an affordable college education may lead high school gsadugd on
to college, and perhaps even encourage those who may have dropped out of high school not to
drop out and to be resilient (Chin, & Juhn, 2010). Several studies have reached a similar
conclusion in regard to the importance of financial aid and college completieniratethat the
affordability of college education has a great impact on students’ atterat@hoa the numbers
of college years they are able to complete (Chin, & Juhn, 2010; Dynarksi, 2003; 2005; Kane
1994). Following the findings of previous research, the undocumented youth all expreissed the
frustration at not being able to comfortably afford a college education. All of wexe aware
that as undocumented immigrants in the state of New Jersey they would not be abia to obta
student loans. Karen specifically pointed out that she knew that a college @uwaaild be
very expensive and that this was the most serious barrier that she faced mg wahé a
pediatrician. Thus, another obstacle the youth identified which is linked to timeigriation
status is their inability to get college loans.

Pedro detailed his dilemma in going to a four-year school by explaining thgttgoin
college was a very expensive endeavor and that someone in his condition would nyasblikel
be eligible for financial aid. Ema also said that even if she applied forasshipls, she would
not get them because she doesn’t have a social security number. Daisy arukdd&ially
refer to the fact that they can’t get student loans as a major barrierriatitigy to pursue their
dreams.

Undocumented youth face a myriad of problems in trying to pay for a collegeieducat
because in most states they do not qualify for state or federal aid. Addijtiomahy

scholarship organizations require applicants to submit proof of their legalistatater to even
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be considered. Still, even if the undocumented student is able to get some scholarship money,
this money is never enough to cover all college-related expenses, e.g., books,, dmiking
transportation, etc., leaving the youth alone to secure the necessary funds.

Overall, the youth felt that if they could get student loans they would be more radtivat
to pursue a four-year college degree. One of the greatest fears in termslioigeinral four-
year college is the real possibility of not being able to finish the degree baxfahsir inability
to pay. The youth expressed that obtaining a higher education is most of all a monetary
investment in their futures. Therefore, if there is the slightest possiifilihis investment not
being realized for financial reasons, then the youth would rather find other, eabstic
alternatives. In the case of these youths, their options are limited to rgtenddcational school

and/or getting an apprenticeship.

Lack of English proficiency

All of the youth, except Pedro who has been living in the U.S. for 16 years, highlighted
the fact that their lack of English proficiency was a severe barrier irctievament of both
their educational and occupational goals. While the youth feel that as undocumesded pe
they are being denied access to many opportunities, another tangible hurdieish@yercome
is their inability to speak English with easghe youth showed a clear understanding that
American citizens expect those who live in their country to speak English. Condgdghe
youth believe that not being able to speak English perfectly is a great sodrseriofiination
toward them because this makes them feel “different” in the way they rethtmmmunicate
with others.

To illustrate, Jovani asserted that what “makes us different is that wespgeak

English.” Following this line of thinking Gus also explained that undocumented imtsgiee
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even more vulnerable to abuses because most do not speak English, and people exploit them
even more because of their ignorance. The youth explained that this abuseastethsif
linguistic inability to ask the right questions and to affirm their rights niyt aut of fear but also
because people withhold information, thinking they do not understand.

Not being able to fluently speak English has been a source of great amddias been
emotionally draining for the youth. For Karen, Ema, Daisy and Dai, their ityabil
communicate with others in English translated into depressive episodes, which |eid sioope
out (Karen and Dai) and the school performance of others to suffer (Jovani, Enyaabdis
Josie). For instance, Karen detailed: “At first it was really hard for roause | could not
understand English [...] I became very sad and disillusion about everything.” Emé thsre
opinion when she narrated that: “I didn’t want to go to school because | didn’t know how | was
going to communicate with people.” Daisy also spoke of the fact that when shezlestienol,
she was nervous all the time because she did not know how she was going to communicate in
English. Dai also said that not being able to speak English made her feel likestrantger.
Moreover, Gus explained that being in school he felt “nervous because [he] knew [he] had a lot
of work ahead of [him...]” “I did not know any English, and I felt bad about this.” Siiypjlar
Josie felt that without being able to speak English fluently, he was more vutneratiluses and
has consequently worked very hard to assimilate into the American mainblydaamning more
English.

Not being able to fluently speak English puts the youth at a severe disadvantage. The
youth have already experienced the debilitating effects of this bygde@mtheir parents have
to rely on them and other people as personal translators when they are in need ofnamyitgom

services. This makes them dependent on others and puts them in a weak position to defend
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themselves against abuses. The youth also understand that by not speaking Englistthiesxent
will make less money and work in less prestigious jobs. Therefore, these yousg adul
understand that even if they are accepted into a college or vocational schoabnnwalild not
give them the chance to earn a decent income; they must be able to communicglishnoE
they will not be able to compete for the jobs they want.

At this point, the youth believe that if they want to succeed in the U.S., as long-time
residents they need to be able to communicate with neighbors; and to get a good jobdthey nee
to speak English fluently —if they do not, they are at a severe disadvantage. Tihus the
educational, occupational aspirations, and quality of life depend on it, and most aig awtli

indeed plan to continue studying English as part of their future goals.

Lack of academic procedural knowledge

During the interviews, the youth clearly delineated that their undocumeated Bas
had an impact on their educational aspirations, as well as a negativereffest inability to
secure student loans. However, throughout the conversations the youth were notlaaiby/to ¢
pinpoint any other barriers, such as their lack of academic preparation to be abteéa $nc
post-secondary education. None of the youth discussed any course pre-requisitesiiithey
need in order to enroll and/or to achieve their degrees/certificates. Theaygutdid not know
what steps they needed to take to complete a college application and/or how much myney the
would need to accomplish their educational goals. The youth were not aware lyf \whaatt
schools they wanted to attend and/or what schools would be the best options for them in terms of
their migratory and financial constrains. Only one of them (Pedro) was abledw mkwn his
choices to two schools, Rutgers and William Paterson University. Overglhltitiscussed the

college application process in terms of third party knowledge given to them outside of a
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educational setting, i.e., what they have heard from others in the neighborhood &tisr fr
not their guidance counselors and/or teachers. In none of the cases, the youtlatieohyttd
to apply for post-secondary enrollment although two of them had attained their nogh sc
degrees two years prior to the interview and seven had recently completed atdenb(1).

To illustrate, Jovani said that he was going to get the information about the school he
wanted to go to from a co-worker in the metallurgic factory where he workexpianed that
getting his certificate would cost him approximately $8,000.00 because thagisnigerate in
other similar schools. Karen was unable to give any details and/or to mention dyheam
universities she plans to attend, and she could not articulate any of the preaethasishe
would need to enroll in a pre-med program. Pedro also said that he did not know how to apply to
college for business administration, but that he knew that he did not want end-up likerts pare
In addition, those that have seriously considered the possibility of going back tcoMexi
realize their educational and occupational aspirations, do not have any knowledge dbgeit col
requirements and/or the college application process in Mexico (Daisy, dddterea). They
believe that being Mexican citizens they have an innate right to be acceptedotiema and to
pursue a post-secondary education in their country.

Based on their responses, the youth displayed a set of deeply ingrained o blelgefs
and ideas about the importance of education in their lives. However, more concretelgaowle
and attitudes about what it would take to actually attain these aspirations dactbt eorm
their future expectations. For instance, it is clear that Karen, Pedro and Jestedesire to
pursue lengthy post-secondary careers, i.e., beyond a four-year college degspite of this, at
this point they clearly lack the basic realization that only wishes and hard wonktget them

accepted into the colleges and careers they want. They must also learngsfaligceavigate
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the competitive waters of the college application process and be acadeprepdired for the
challenges ahead. While these are the same challenges that mostaaaithgtie inner cities,
the fact that they are undocumented further curbs their ability to go out tabhyand seek out
this information. This fact coupled with the lack of knowledge about the educatisaafces
that may be available to them in their communities, and the lack of educational wapin
their social networks and family structures, severely constraindidedinood of achieving their
educational aspirations.

Nevertheless, while the youth clearly lack the procedural knowledge to dekngatie to
achieve their academic aspirations, their resilience and disposition teeantoee education
than their parents is still mostly pragmatic when taking into account thepdiests of their
aspirations and how they plan to achieve them. Therefore, the fact that undocuoetiteth
spite of their illegal status, remain determined about their dreams ofiagcuinigher education
speaks to their resilience in the face of insurmountable barriers.

The youth repeatedly stated that they would be able to reach their goalsvifoitkexy
hard. Such positivism in terms of their future goals could be explained by théesknoé
knowledge about the professions they would like to follow and of the future implicatitmesirof
undocumented status. In other words, some of the youth may simply not know enough about the
jobs they want to pursue and may have expectations which do not necessarily matoh wha
reality they will be able to accomplish. To illustrate, Josie realistieapects to transfer his
accounting degree from Mexico to a successful practice in the United $ititeut discussing
the fact that taxing and accounting laws in Mexico are different than those initied States,
and therefore, may not be completely transferrable. Ema also expects to firefaghiptas an

interior designer, and while she foresees some financial problemsingdpet education and
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says that being undocumented is a barrier to obtaining a higher education, she doesenot see h
immigration status as a problem in obtaining an internship and subsequent empioytment
field of interior design.

Consequently, a major barrier in the youth’s acquisition of their aspirationsris thei
limited knowledge about the college application process and major pre-resjuiddeing more
information about these facts can better prepare them to face the challesaygks At this point,
these youth are unprepared to complete a college application because they hay¢heoti dlat
parental and school mentoring to guide them through this process more successfaliyth&
fact that these youth are also facing an undocumented status and seveld fiestnaints, the
likelihood that they would successfully enroll and complete the education theysveamniously

diminished by the obstacles ahead (Abrego, 2006; Contreras, 2009).

Occupational barriers
Knowledge of the future implications of being undocumented

The difficulties in being undocumented are not limited to getting an educatioa; thes
barriers extend to being able to get a job not only the area of expertise butahasiagly high
paying job. Additional difficulties take place when undocumented youth realizleidfatr
paying jobs require a legal documented status and that they are restribid i@alistic choice
of an occupation. Many undocumented youth believe that a college education would athow the
to level the playing field and subsequently be able to get better paying jobsiubately, at
the time of graduation, most realize that unless their immigration statusis$eattio reflect a
legal status, the same barrier will prevail throughout their employmest live

Of the youth that participated in the interviews, few were able to expredsethg

undocumented was also a hurdle in obtaining the job they wanted. Of those that did, Jonas
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talked about being undocumented as an employment barrier: “Not a lot of companm@a@re g
to hire me because even thought | have the certificate, | don’'t have a ScaidtySeumber.”

In this statement, Jonas demonstrates that he knows that getting an etectrait#icate is not

a guarantee that he would be able to find a job in that area. Ema also refersdbdtoenyi of
getting a college degree and not being able to “do anything with it,” rejeaithe fact that
even if she succeeds in obtaining a college degree, she will still be limitedahilitg to find
employment. However, most of the youth believe that once they obtain theicatsifand/or
degrees, they will have the edge to obtain the jobs they desire.

Their confidence in finding employment has been reinforced by the fact tioatladim
with the exception of Karen have had several different working experiences. afgolex
Jovani has worked in a metallurgic factory for the past four years, Ema iwakgocery store,
Gus works cleaning office buildings, Dai in a clothing store and Josie in a.flétlsaf them
have been able to find employment and to maintain their jobs despite the fact tha¢ they a
undocumented. As a result, knowing that being undocumented has not been a major impediment
in finding employment, the youth feel that this will continue to be the casdladtehave
obtained their post-secondary certificates. In other words, the youth’s workeexgsrhave

cemented the thinking that if they are willing to work hard, they can get the jpl#ms.

Research Question 3

How do undocumented youth plan to achieve their aspirations?

Most of the undocumented youth have clear aspirations about the educational and
occupational paths they intend to follow. The range of the educational achievdregraspect
to attain is wide and ranges from a six-month to a year apprenticeship in a vocaimuisuch

as a beauty school, to a two-year training to become an electrician, an atccandtar an
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interior designer, to going to a four-year college to become a businesstiastdy to go to
medical school.

While the youth know the paths they would like to follow, their achievement plans were
many times vague and haphazardly explained through third-person accounts of svhaeded
to apply to different schools and the ingrained idea that their educational and jobosrspénce
relatively easy to achieve if they just work hard enough. As previously exgléneyouth did
not make clear the nature and amount of college course work that is required to achieve the
educational goals. The youth also did not explain in concrete terms what would bedréauir
them to apply to any of the schools they wanted to attend; instead they only focused on the
financial aspect as the main impediment. Nevertheless, the youth did desgepeial terms
the various ways in which they plan to achieve their aspirations: first,\oggen parental
support; second, by saving money to cover education expenses; third, by going back to thei

homeland; and finally, by looking out for new opportunities and keeping hope alive (B)gure
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Figure 4: Achievement Plans of Undocumented Youth

Parental Support

Through research it is known that youths’ educational goals and achievenhsrangat
influenced by many people, processes and institutions (Behnke et al., 2004; Clayton, 1993;
Delgado-Gaitan, 1992; Mau & Bikos, 2000; Plunkett & Bacama-Gomez, 2003; Qian & Blair,
1999; Teachman & Paasch, 1998; Wilson & Wilson, 1992). Parents, the broader family, the
influence of peer groups, the community, the schools and others are all drawn in toositage y
progress towards their self-fulfillment. However, the youths themselsepkly a pivotal role
in forming and reforming their behavior, aspirations and achievements based orsthiitpes
within their reach. In this study, the youth refer to their parents as a mage dunotivation

and of financial and emotional support to achieve their goals.
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The youth spoke candidly about the sacrifices their parents had made to cross the borde
and as a result, they feel indebted to stay out of trouble and to continue their educdtioen and
somebody.” For instance, Daisy talked about the fact that “when you aretingt, you don’t
understand what your parents are saying, you can’t really comprehend whaete” Dai
explained that “I did not think | was getting more opportunities here, but in timedbilaso
change my mind. | was just blocked.” And in talking about what it means to live in @aneri
Jovani described a deep sense of responsibility towards his parents’ sashiceke
mentioned how careful he is not to get in trouble because if he did, “Why did | com&hbere?
waste my life?” Pedro also describes the ways in which his parents havefpoift @ust in him
to “get ahead in life.” None of the youth talked about living independently from their pavents
the contrary, they expressed a wish to stay with their parents so that witsuthyort they may
be able to advance their studies.

For undocumented youth, continued parental support after they graduate high school is an
essential tool to combat their inability to obtain student loans. To illustrate, fen Kkosie,

Ema, Dai and Gus having full parental support will allow them to focus exclusivelyion the
studies without having to work to support themselves. However, it is interesting to nate tha

the males and females that were interviewed, the females spoke more ogenlgeeater detail
about being financially supported by their mothers as they go to school. The yousganale

the other hand, did not talk about parental support in such determinant ways, but instead referre
to the fact that without some sort of parental support they could not obtain their dreams of a
higher education.

In terms of the degree of parental support they would need, all of them, except Gus,

spoke about a combination of parental support with their present efforts to save mohely for t
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future college expenses by continuing to work at least part-time whilgth®yschool. The
youth have a clear awareness of the struggles their parents face onbasiaitp provide basic
sustenance for their families, and as a result, none of them plan on being cyripiae¢eident
on their parents for their post-secondary studies, but instead plan to continue wamddxg t
money. Therefore, the youths’ expectations of parental support have been modetiated b
knowledge of their families’ lower socioeconomic status and their inalolitylty pay for their

college education (Desforges, & Abouchaar, 2003).

Saving money

Lack of money to support their educational aspirations was a dark cloud over the youth as
they talked about their future achievements. In all of the conversations thegpeatedly
asserted their wishes to obtain a higher education, but always reportdustiaiuid be very
difficult given the fact that they could not obtain student loans. The youth have solved this
puzzle in part by saving money before enrolling in post-secondary school and loyicgntid
work part-time to support their college expenses.

Saving money is an ongoing process that would not end at the time they enroll in post-
secondary education as they all plan to work in some capacity to build their saviogevel]
saving money is also a way for the youth to assert their independence withimillgestaucture,
to serve as role models for younger siblings, and a way to relieve theirspairémeir financial
burdens. For instance, Karen and Josie, specifically talked about how expensive college
textbooks are and how they need to save up some money to at least cover those expenses and
have some spending money. Others such as Jonas, Jovani, Dai and Ema talked about how saving
money now to go to a vocational school would alleviate the pressure of not being abléto finis

their certificates. One of the major fears in terms of achievinggbeis was the possibility of
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not being able to finish their advanced studies due to lack of funds. Seeing how easéydebt c
pile up and how this can be a serious barrier in their ability to finish their schobkngputh
have decided to be actively employed now and since they do not have to pay rent and are not

forced to pay any bills, they are able to save most of what they make.

Going back to their homeland

In discussing their achievement plans to obtain a post-secondary educatymuyitisé
answers did not focus entirely on parental support and on their responsibility to sayefamron
their future expenses, the youth also talked about the real possibility of gokntp lilaeir
homeland —Mexico. Of the ten youth, eight talked about the possibility of retumMgxico
to complete their education. In Mexico, the youth feel that they would be given theright
enroll in college and that it would be much easier for them to pay for this education. For
instance, Josie detailed his plan to attend a community college in the Stateterthe plans to
finish his career in a four-year college in Mexico, where it is more feafgibhim to pay for it.
Other youth such as Ema, Jonas and Daisy dream of going back to Mexico to fimistuthes
but also talked about the fact that criminal activity has increased so much ipirtigilaces that
they are afraid of going back.

Overall, the option of going back to Mexico is for many of the youth a vague pogsibilit
because none of them were able to clearly delineate where they would live and hawuliey
adapt to the new living conditions. The youth also expressed some ambivalence agheyvhat
might find in their native towns after being away for so long. However, knowinghéaatan
go back to Mexico seems a comforting thought in light of the likelihood that they mgivent
the job they want in the States once they finish their post-secondary sfldidsistrate, Ema,

Daisy and Jonas discussed the ways in which obtaining a higher education in this Shatest
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a useless endeavor for them because “what would | do with a college ddgtee’ithave
papers?” (Ema) and “even if | did get it [a college degree] here, it would lessisehat would
be the point? | would not be able to use it?” (Daisy) and “I can be prepared to dogbwythin
they [immigration authorities] won't let you really get a [high payig}’ (Jonas).

Therefore, the thought of going back to Mexico is used as another alternani@dve
their educational plans. However, their wish of going back also reveals thenwalyh the
youth feel alienated and powerless to control their own futures. The youth talkedhabiaiat t
that being Mexican citizens they had an intrinsic right to obtain an education atidsmeght
would not be taken away from them in their native countries. On the contrary, goinggecoll
in the States they feel that they may be rejected for their condition ofityegad even once
they enroll, they may suffer discrimination at the hands of people that see tléfarast.

Being different in terms of their language abilities was another reasgrotith
considered going back to Mexico. For example, Jovani, Daisy, Dai talked abautythén
which not being native speakers of English has caused them great anguish, ambligsombe
another reason they feel different. “Sometimes | do feel less than othes peoalise | don't
speak English” (Jovani). Daisy feels that being a Mexican citizen sh@dr@ rights in her
country to go to college. Daisy senses that in Mexico she won't be rejected bijdrendes
and by her inability to “speak English perfectly.” Therefore, in thinkingoifig back to their
homelands to continue their education the youth are motivated by a feeling thabttielyave
to face linguistic discrimination and that this would make it easier for thehieve their

educational dreams.
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Looking out for new opportunities and keeping hope alive

In discussing the ways in which they would achieve their educational aspirdi®ns, t
youth also talked about the fact that they need to wait and see what happens with thei
immigration status. The youth seemed hopeful that their immigration stégbschange
sometime in the near future and this would help them reach their goals. In thensations,
the youth demonstrated a strong sense of hope and resilience about their futumestarfas,
Pedro is positively convinced that he can adjust his immigration status on thtnhbbkis has
lived and obtained all of his education in the United States.

Josie is also hopeful and resilient about his future goals and his ability to onecdmebe
a legal resident of the United States. Josie explained how he has turnedegative
experiences into incentives to continue pushing harder in his life. Josie plans to aitaiiiniga
post-secondary education in the States and then go back to Mexico to finish hisrahreer a
doing so be able to obtain a student visa to come back to the United States as a liggahimm
Yet, keeping hope and resilience alive are not only limited to the youths’ dofame day
becoming legal residents, it is also in their belief that after they ob&ipast-secondary
education they have planned for that they will be able to find employment in those area

All of the youth showed extreme confidence in their ability to find employmehein t
areas of expertise, notwithstanding their unauthorized status. For instarare,plans to obtain
a job that would pay him at least $20.00 dollars and hour, Karen plans to practice medizine,
plans to obtain an internship as an interior designer, Dai plans to find a job in a salon as a
beautician, Jonas and Pedro plan to have their own businesses.

While all of the youth want to realistically find occupations within their aodaxpertise

following their acquisition of degrees and/or certificates, they also uaddrte possibility that
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they may have to adapt to any changing conditions that may arise ag afrdsaif

undocumented status. The youth understand that as undocumented immigrants their éutures ar
uncertain and that the treat of deportation is a daily reality for them (Jdwaas and Dai). As

a result, most of their educational aspirations and plans for achievement havedoesated

and leveled based on their limiting socioeconomic and immigration status, andhelilgish

to achieve their dreams, there is also a sense of great flexibility argphitemo that these plans

may not be accomplished, yet they still hope that everything will work out.
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CHAPTER VII

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Introduction

At this point in their lives, the youth are hopeful and highly motivated to achieve all of
their dreams. Given the educational, occupational, economic and socio-structilgabelsahat
most unauthorized youth experience and which await them after high school gradbation, t
resilience they show in combination with their high level of motivation can help insiadding
how these youth plan to succeed despite the harsh circumstances they faoef thdogouth
have adapted their dreams to face many personal and social barriecg, iHs important to
reflect on the youths’ aspirations not as unrealistic dreams but as an maaliathce and drive
to have a life better than that of their parents despite the fact that theysiaeraly restrictive
legislative system and that many would not be able to adjust their undocumented stat

This chapter is organized into three main parts. First a summary of the fesulthis
study is presented. Second, the major conclusions that emanated from the youthrs ares
presented. Third, recommendations for further research are explored andrpplayéntations

are made in light of the barriers undocumented youth face in getting a adjieation.

Summary of findings

The main purpose of this study was to uncover, examine and try to understand the
educational and occupational aspirations of a group of undocumented Mexican youth. An
additional goal of this study was to quantitatively determine how much post-seceddaation
the undocumented youth wanted to achieve and from these answers conduct qualitative

interviews aimed at examining how the youth planned to achieve their educgtalsal
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Consequently, another major purpose of this research was to have extensive diailibgiines
youth which ultimately demonstrated their need and desire to advance their istdoes to
have better employment opportunities.

A total of 125 participants, 62 documented and 63 undocumented, took the survey. Of
these participants, ten, five males and five females, volunteered to péetinigadepth
interviews. During the analysis of the quantitative phase, it was cleéahéhandocumented
youth aspire to acquire a post-secondary education at almost the saméhatdoasimented
youth despite the fact that they are unauthorized, have spent an average afstéemtye States
and are not fully proficient in English. The fact that they are undocumented arskfamus
barriers in accomplishing these dreams did not act as a major barrier in prge¢hein from
having high aspirations.

In the quantitative analysis, the undocumented youth showed a tendency to select jobs
that required less education than they had originally reported they would likaito athis
demonstrated a discrepancy between the level of education they would like toteangléhe
jobs they realistically know they will be able to find. In their answers tsuheey, they
demonstrated great positivism in that a high number reported that they wantednd/aistar’'s
degrees and realistically think that they will be able to obtain employm#nnwhose areas.
Interestingly enough, at the same time, undocumented youth also selected to gmumb m
labor occupations at higher rates than documented youth.

Both in the quantitative and qualitative data the undocumented youth demonstrated many
similarities in terms of their educational and occupational aspirations.is@orly,
undocumented youth want to achieve more than their parents, both in terms of education and

occupation. Therefore, showing that despite their parents’ low level of culhgraldaicational
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capital and having mostly blue-collar jobs, the youth are clearly encourages¢doeyond
their parents’ level of socioeconomic achievement, and most have already modregsnd the
educational achievement of their parents’ generation (Table 5.1).

Consistent with the quantitative analysis, the qualitative data also showdtkthat t
undocumented youth are highly confident in their belief that having a higher educatitth w
eventually lead them to obtain the jobs they want. They believe this despitie theral
barriers they face. Time and time again during the interviews the youtiresgthe
importance of education in their lives and asserted the fact that they want jobbsawdere
they are respected and where they can make enough money to support their oes. famihe
interviews, the youth demonstrated an awareness of how their condition oftjiegaint
prevent them from reaching their goals, and while this is a source of gteassl confusion and
uncertainty, they still continue to persevere in looking for any educational andyemepio
opportunities available to them.

In trying to understand the full impact of their unauthorized status in their lives|ear
that being undocumented is a relentless negative force in their lives. Due it thatfthey are
undocumented, the youth have given up most of their original aspirations of going toyadour-
college, and instead have decided to settle for going to a vocational school and/orumitgmm
college where they can complete an apprenticeship —quickly and inexpensively. The
information from the interviews clarified and put into perspective the resuhe iquantitative
data which showed a high rate of undocumented youth who wanted to obtain a four year college
education and beyond.

Being undocumented has not only affected their overall aspirational outlook butdhas als

contributed to their sense that they are second-class citizens and that in ySrtteatvhey are
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living on “borrowed time.” The youth constantly expressed the ways in which theyda
navigate the possibility of being deported, and while this has caused many ob tstam dut of
trouble, at the same time, it has prevented them from freely asking questionthabout
educational opportunities that may be available to them. In other words, the feheitha
undocumented status might be revealed is also the reason why many of them do not have
accurate and sufficient information about the careers they would like to pursisanférmation
also clarified the finding in the quantitative data which reported that a high nafmbe
undocumented youth realistically thought they could obtain a professional job if thédyeha
right credentials.

Clearly, being undocumented sets the stage for many of the youth to have umrealist
expectations based on three important facts. First, they do not know exactytavget the
information they need. Second, fear of deportation prevents them from getting tidarma
about educational opportunities that may be available to them, and third, because d dfis lac
educational capital, they lack a clear connection between academict@isdeossible jobs,
and their immigration status.

While the youth may lack information about educational opportunities, they are very
much aware of their condition of illegality and the major restrictions fheg, yet they are still
grateful for the opportunity to live in the United States. The youth did not expresadst
about their present lives and/or about how their lives would have been if they stayeddo. Mex
Instead, their altruism and gratitude towards their parents’ sacidickesnonstrated in their
willingness to work hard and to make the best out the situation they are faced with.th@ive
harsh conditions they encountered when they first entered the States, the youitidpaed to

their new lives in a very short time and are now active contributors to the bdsitasee of
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their parents’ households and their own. Knowing that they have reached this level of
independence makes them feel proud of their accomplishments to date and motivates them to
continue down the path to success, even if this success is not measured by acqollegg a
and/or a Master’s degree but instead by their ability to comfortably ael¢ sapport their own
families and provide their children with even more opportunities.

Throughout the interviews the youth exhibited constant resilience —resilieseg ta
the powerful stories of motivation, hard work, and persistence generated througlatretives.
This type of resilience cannot be measured by standardized tests and/dousBAene that is
bound within a person’s life, that which extends beyond the boundaries of any measutement.
this sense, undocumented youths’ stories of educational and occupational aspinasidns m

considered as a way to resist and persevere in the face of the oppressiveestthey face.

Conclusion

It has become clear that providing a basic public education is no longer enough for
undocumented youths because it is not adequately preparing them to be competitreesnoém
our global village. A basic public education is no longer sufficient for undocumyoiitials
because in this outsourcing and technologically driven economy, obtaining just a basic publ
education does not prepare youth to be competitive members of society. Recent economic
changes have ushered in a wave of educational reforms in which public “educatiectae
increasingly more technical and instrumental, with a primary focus on the eicamaicomes of
education, and undergirded by a resolute belief in meritocracy” (Mid&lekiser, 2005, p. 2).
As these changes occur, undocumented youth are persistently kept on the sidelines of the

educational and immigration debates and the country loses the academic and humah gfotenti
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thousands of motivated human beings eager to contribute and move up the educational and
economic ladders.

The starting point of analysis for undocumented youths’ present condition at both the
elementary and post-secondary levels has been one-sided when it should bedwé&isstlethe
discussion has mostly centered on providing undocumented youth with the right to ob&am a ba
public education. In regards to the rights of undocumented youths to obtain a post-gecondar
education, this is now addressed on a state-by-state level with some stdbs@ion,
Connecticut, Oklahoma, Kansas, Nebraska, California, Texas, New Mexico, andadew
having passed laws allowing them to attend public universities and pay in-dtate tBut,
while small battles have been won, these do not negate the call for a national wenawati
inclusive policy geared towards developing the educational and professionaigbotent
undocumented youth: “An effort which should focus on removing the legal/illegal impasse
which affects a multitude of undocumented children” (Hiscott, 2005, p. 4).

Second, efforts to address the needs of undocumented immigrant youth are incomplete
because they often assert their right to obtain an education without makirefereyce to
whether the right to obtain an education is eventually leading them to obtainingobgitey
jobs. As Justice Brennan highlighted in the majority opinidRlyter v. Doe,an undocumented
status “imposes a lifetime of hardship on a discrete class of children not abtedmtaheir
disabling status.” Evidently, continuing to refuse to provide a pathway out of theiticorafi
illegality, “we deny [undocumented youth] the ability to live within the strtecof civic
institutions, and foreclose any realistic possibility that they will cbute in even the smallest

way to the progress of our NatiorPlyler v. Dog 1982).
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While undocumented young adults are, in some circumstances, “allowed” to continue
their education in universities and/or vocational schools, they are still not {eeroitegally
find employment that would pay them a salary equivalent to the credemtchthe education
they have earned. Therefore, ignoring the fact that educatiafl &iudents, including
undocumented youth, extends beyond the realm of public education, and that it is not only how
much one knows but how much one is able to use this knowledge in the markets of society,
seriously overlooks that undocumented youth also need the legal and practical tools/& achie
their professional dreams.

This study develop an awareness of the disabling effectsdafcumentednesisat are
based on the youth’s accounts and resilience in the face of oppressive, discrimamat@gcial-
structural barriers. This study has presented some of the many educatianzdtiooal
aspirations and challenges that undocumented youths face. The youth’s ndriglivgist the
gap between what public schools label “unlimited opportunities for those who work hard” and
the realities of life-after-graduation, which undocumented youths must face hdyeare
discarded into a society oblivious to their needs. This study underlines that adrthef biee
“undocumented youth problem” there is an isolationist-deficit-process at work in hotbisc
and society.

Drawing on LatCrit theory as a conceptual framework, it is evident that uneodcedh
youth are effectively disempowered and segregated within their commutiges their
condition of illegality, and when they attempt to obtain a postsecondary educationahjh-
paying job, their immigration status is used against them as a deficit thayt @wvercome. This
process begins in schools which by law must ignore undocumented students’ unauthorized status

and which offemo real help in advocating for these students’ rights, leaving them helplessly
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isolated at the time in which they need the most guidance. These combined experiences
transform undocumented youth from everyday students to violators of the law, fgomatsted
shadows t@riminals undeserving of societal incorporation further marginalizing thém i
oppressive socioeconomic structures via socio-psychological means oficapress

In this sense, unauthorized youth by default create a new phenomenon, a caste within
schools and society, a structure that is perpetuated by the silence of fhétegsd executive
branches and fueled by society’s misconceptions. This system consistentbse¢hs outsider
status of undocumented youth in a hierarchical social structure of haves anddiave-
Resulting in separatist practices and restricting unauthorized yown#ssaithin their own
communities in which they are forced to effectively enter the dominant lestdav-waged
labor market that further positions them as expendable commodities in a lifiesef #&ear, and
neglect.

It is important to note that the future educational and occupational prospects of
undocumented immigrant youths are the future not only of those living in the Unitesl State
under the stigma of illegality, but of the American population itself. “Giventtigpopulation
has less access...to the connections, resources, and other forms of social caprtahtiia”
(Crosnoe, & Lopez-Gonzales, 2005, p.3) higher aspirations and faster upward motslity, it i
important to draw attention to the perceived and lived experiences of undocumentechithmig
youth. This may perhaps be the most compelling way of illustrating the catitvadiof
contemporary capitalism in an increasingly changing world.

The fact that there are no major policies addressing the status of undoclyoeries
speaks of a socially constructed, hierarchical, insider/outsider, hegemeystenh which fails

to appeal to any sense of economic practicality and even morality, to the rigesefchildren
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to become full members of society, and to give the human dignity of obtaining thensdréa
it stands, “ways of thinking about [undocumented youth and]...Latino students are routinized
through institutional policies and practices...[that are] seen as “commori aads@ormal”

and are thus not open to interrogation” much less negotiation (Murrillo, 2002, p. 221).

Recommendations for future research

This present state of affairs calls for further studies that wouldmedtiie eclectic nature
of undocumented youth’s dreams and resilience to overcome barriers. These tuddebes
both quantitative and qualitative in nature and use a higher number of participants to order
better demonstrate these youths’ drive to achieve a higher socioecotaiosc $/10st
poignantly, within the youths’ narratives, it is seen thdilic schools are not providing
undocumented youths with the information they need in order to make informed decisions about
career paths that are feasible for them. As a result of the lack of gri@agh@ttention that is
paid to the needs of undocumented youth in public schools, they are severely neglacted by
system that is supposed to give the same educational opportunities to all. Ehénefavle of
public schools within the lives of undocumented youths is an area of research thavetaly
unexplored.

Future research should examine in greater depth the aspirations-achievaauonk pa
immigrant youth in relation to the aspirations of other undocumented groups, i.e., nmaMex
groups, since different immigrant groups have various needs and methods of obaining t
goals. Given the diverse nature and much needed attention of this population, casehumsre
of past studies and more personalized in-depth research should be conducted with unddbcumente

youth in order to substantiate the widely held proposition that there is a conrsstiveen
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aspirations and achievement and between time-spent in a particular communitypalShaf g
such studies should be to gain a deeper understanding of undocumented youth’s condition in
secondary and post-secondary education as well as their opportunities withbotheadaket

and the possible impact of policies addressing their needs.

Recommendations for future policy

Today’s immigrant population is entering not only a national, but a global economy that
is in transition in which labor markets are progressively demanding moretedlwaarkers. In
light of this, undocumented youth have been on the sidelines of the immigration discussion for
far too long and the country has been losing the academic and human potential of thmusands
motivated human beings eager to contribute and move up the educational and economic ladder.
The rejection of proposals that could help undocumented immigrant youth ultimately
result in the construction and enactment of policies (or the lack of) that @ietikesor that look
to “remedy” inadequacies by simply reproducing the local subordination of inamgrant
groups (Murrillo, 2002). As a result, the political stillness with regarahémthorized youth
permanently precludes them from the potential of earning higher wagesexercising their
constitutional rights as long-time residents of the country, from taking thletful place within
American society, and eventually utilizing their democratic rights sxdapitalist nation.
This study then calls upon policymakers to make changes towards addressegat
status of undocumented youth while they are still in school, to “catch them saulyat they
have a better chance of completing a high school education and attend post-sesairotdry
The fact that most adults have reached their highest level of educational ettigiynthe age of

25 should be considered when gauging the economic impact of schooling on undocumented
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youths (Fry, 2002; Swanson, 2009, p.12). Given the fact that “at no point in our nation’s recent
history...has the critical role of a quality education been more evident...it isle#sdltat the
brunt of the crisis will be borne by those with the least education” (Swanson, 2009, p.30).

At this juncture, it is our collective responsibility to advance a policy that wouldaeebr
undocumented youth’s dreams of being fully recognized and of having the same eduaational a
professional opportunities for success afforded to all other youth. Hence, thencoéablicies
geared towards enhancing “the potential of all our children...should focus on removireshurdl
for the disadvantaged, including undocumented children...in regards to their legal (Rays”

& lzza, 2005, p.4). Given the findings in this study, the following tenets foldégis that
would address the needs of undocumented should be kept in mind:

I. As minors, undocumented youth should be afforded the same rights as any other youth
residing in the United States. These rights should not be limited to an elementary a
secondary education.

II. The more time undocumented youth spend in the United States, the more bonds they
form with their communities and with American society. It is thereforenagthe

American precepts of liberty, non-discriminati@guity, access, social justice and

freedomto expect and/or force these youths to go back to their countries of birth with

which they no longer have any ties.

lll. Despite the bleak future they face, undocumented youth attend public schools and most
finish their high school education. Many more go on to college, aware of the uphill battle
not only to pay for tuition, but also of what the aftermath would bring. This attests to

their motivation to achieve high.
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IV. Undocumented youth did not willfully and/or knowingly break any federal gration
law. Since they are minors, they must abide by their parents’ wishes, and asisuch, i
unreasonable to punish them for the actions of their parents.
Passing legislation that directly benefits a group of marginalized indigicrad are still
considered by some as “violators of the law” is not an easy task. While it thatug one
“comes to a policy issue tabula rasa, value-free, uninfluenced by personamegeand social
messages” (Stone, 2001, p.384), it is also true, that the time has come to look not only at the
future but how the past has helped to shape present conditions. In light of this, the issue of t
legalization of undocumented youth should not be taken by its opponents and supporters as a
one-size-fits-all solution of exclusion and/or inclusion and therefore armég&clusively
restrictive and/or protective measures.
If we are truly part of a global village where equity, freedom andriridyeare truly
valued, then we must encourage policymakers to stop ignoring the needs of undocumehnted yout
by condemning them to the life-long punishment of not belonging and of not having one’s worth
ever recognized by society. In the end, it is only right/just for Amerigeiety to recognize the
inherent value in permitting undocumented youth to “normalize” their immigratitusstae
reasons should not only be pragmatic, but should also take into account American’s pfecepts

equity, civil rights and humanitarian aid in a democratic society.
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Central Question: How do undocumented Mexican youth aged 17-21 express their edwradiocaupational aspirations in

Appendix A

Research Matrix

comparison to documented youth, and how do they narrate their plans for the future?

Research Questions

Source of Data Collection

Method of Data Analysis

aspirations of immigrant undocumented and
documented youth different from and/or
similar to each other?

1. How are the educational and occupational Educational and Occupation

Aspirations survey

Descriptive, inferential statistics
(ANOVAs), correlations
(SPSS package)

2. What are undocumented youth’s educatio
and occupational aspirations?

natlucational and Occupation
Aspirations survey

Descriptive, inferential statistics
(ANOVASs), correlations
(SPSS package)

3. What are the effects of time-lived in the
United States, gender, and immigration stat
on the educational aspirations of

undocumented and documented youth?

Educational and Occupation
IF\Spirations survey

Descriptive, inferential statistics
(ANOVASs), correlations
(SPSS package)

4. Why do undocumented youth wish to
continue their education beyond high school

First and second semi-structured
?interviews (Appendices C and D);

Researcher's memos: Literal,

interpretative and reflexive

1. Transcribed interviews.

2. Codified answers by common
themes.

3. Interpreted the meaning of
themes/descriptions.

4. Member checks and peer
reviews conducted.

5. What are the major barriers in
undocumented youths’ achievement of their
goals?

First and second semi-structured
interviews (Appendices C and D);
Researcher's memos: Literal,
interpretative and reflexive

1. Transcribed interviews.

2. Codified answers by common
themes.

3. Interpreted the meaning of
themes/descriptions.

4. Member checks and peer
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reviews conducted.

6. How do undocumented youth plan to
achieve their aspirations?

First and second semi-structured
interviews (Appendices C and D);
Researcher's memos: Literal,
interpretative and reflexive

1. Transcribed interviews.

2. Codified answers by common
themes.

3. Interpreted the meaning of
themes/descriptions.

4. Member checks and peer
reviews conducted.

L6T
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Appendix B

Survey of Educational and Occupational Aspirations
THIS SURVEY IS COMPLETELY ANONYMOUS
PLEASE, DO NOT PUT YOUR NAME ANYWHERE ON IT

THANK YOU
. What is your age? Circle the one that applies to you
Cual es tu edad? (Circule una)
17 18 19 20 21

. What is your grade in school/ What was your final grade in school?
Cual es/fue tu ultimo grade escolar?

g 1d" 11" 12"
. What is the highest grade completed by your mother? (circle one or | don’t know)
Cual es el grado escolar mas alto que terminé tu mama? (circula uno 6 no se€)

Elementary SchooEscuela basica
1 2 3 4 5 6 7 8

High School and beyond/scuela secundaria y mas
9 10 11 12 Some College or | don’t know/ No sé

. What is the highest grade completed by your father? (circle one or | don’t know)
Cual es el grado escolar mas alto que terminé tu papa? (circula uno 6 no sé)

Elementary SchooEscuela basica
1 2 3 4 5 6 7 8

High School and beyond#iscuela secundaria y mas
9 10 11 12 Some College or | don’t know/ No sé

. What is the occupation of your father
(En que trabaja tu papd)

. What is the occupation of your mother
(En que trabaja tu mama)




9. Where was your mother born?

(En donde nacio tu mama?)

10. Where was your father born?

(Donde nacio tu papa?)

11. Where were you born?

(En donde naciste tu?)

12. How long have you lived in the United States?

(Hace cuanto tiempo vives en los Estados Unidos?)

13. What were your high school grades?
(Selecciona las calificaciones que obtuviste en la secundaria
a. Mostly A’s,
(Casi todas fueron A.)
b. About half A’'s and half B’s,
(Como la mitad fueron As y la otra mitad Bs.)
c. Mostly B’s,
(Casi todas fueron Bs.)
d. About half B's and half C’s,
(Como la mitad fueron Bs y la otra mitad Cs.)
e. Mostly C’s,
(Casi todos fueron Cs.)
f. About half C’'s and half D’s,
(Como la mitad fueron Cs y la otra mitad fueron Ds.)
g. Mostly D’s, and
(Casi todas fueron Ds y)
h. Mostly below D.

(Casi todas fueron debajo de Ds)
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The responses to the following statements are rated on a five-point scgteeddsiindicate
your judgment in terms of agreement or disagreement with the statements.

Strongly disagree = 1

Disagree =2

Undecided (Neither agree or disagree) = 3
Agree =4

Strongly agree =5

|. EDUCATIONAL VALUES AND ASPIRATIONS

On a scale of 1 to 5 indicate whethe 1 2 3 4 5
you disagree or agree with each Strongly Disagree Undecided Agree Strongly
statement presented on the right. Disagree Agree

1. Everyone needs a high school
education today.

Hoy en dia todos necesitamos una
educacion secundaria.

2. You need more education than y
now have.

Yo necesito mas education de la qu
tenga ahora.

3. More education would provide a
better living for you.

El tener mas educacién me dara un
opportunidad de mejorar mi vida.

4. Your parents should have had
more education.

Mis padres deberian de haber
obtenido mas educacion de la que
tuvieron.

5. Your parents want you to have
more education.

Mis padres quieren que yo tenga m
educacion.

6. You plan to continue your
education beyond high school.

Voy a continuar mi educacién
despues de la high school.
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II. SHOLASTIC EXPERIENCES

On a scale of 1 to 5 indicate 1 2 3 4 5
whether you disagree or agree with Strongly Disagree Undecided Agree Strongly
each statement presented on the  Disagree Agree
right.

7. There were/are classes that
were/are easy for

you.

Algunas de las clases que tome en
escuela fueron faciles.

8. There were/are classes that
were/are difficult for you.

Algunas de las clases que tome en
escuela fueron dificiles.*

9. You would describe your interest
in classes as good.

Me interesa mucho estar en la
escuela.

10. School is/was easy for you.
Estudiar es facil para mi.

11. School is/was difficult for you.
Estudiar es dificial para mi.*

12. You understand/understood wh
you read for class.
Yo entiendo bien lo que leo.

13. You prefer class work that is
challenging so that you can learn ne
things.

Prefiero trabajo académico dificil
para asi aprender mas cosas.

14. You like/d school.
Me gusta la escuela.

15. Your attendance is/was regular.
Mi assistencia escolar es/era regu
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[ll. LIFE IN THE STATES

On a scale of 1 to 5 indicate 1 2 3 4 5
whether you disagree or agree with Strongly Disagree Undecided Agree Strongly
each statement presented on the  Disagree Agree
right.

16. In the United States it is possib!
for people from all racial groups to
get ahead.

En los Estados Unidos es posible g
gente de cualquier grupo racial salg
adelante.* (70)

17. Other members of my racial
group experience discrimination.
Otros miembros de mi grupo racial
sufren de discriminacion.*(71)

18. Being Latino(a) you will
probably have to work harder than
most people in order to get ahead.
Siendo Latino(a) probablemente
tendré que trabajar més duro que lg
mayoria de la gente para salir
adelante.*(73)

19. You feel that prejudice and
discrimination against others like yo
impose barriers to their future
outcomes?

¢ Tu crees que el prejuicio y la
discriminacion en contra de gente
como tu impondra barreras en su
futuro?*(74)

20. Personal advancement in
American society is possible for
everyone.

El avance personal en la sociedad
americana (EE.UU.) es posible pare
todos.*(42)

21. Being of Mexican descent mak
it more difficult for you to get an
education.

El hecho de ser Mexicano me
difficulta mas tener una educacion
avanzada. *

22. Most minority group students
in school have a more difficult time
getting an education.

La majoria de los estudiantes que s
minorias se les difficulta mucho
obtener mas educacion.*
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IV. LIFE PLANS
On a scale of 1 to 5 indicate 1 2 3 4 5
whether you disagree or agree Strongly Disagree Undecided Agree Strongly
with each statement presented on Disagree Agree

the right.

23. | don’t think there are more
opportunities to get ahead here the
in my country of birth.

No pienso que hay mas
oportunidades para salir adelante
agui en este pais, que en mi pais
natal *(55)

24. 1 would like to return to live in
my country of origin.

A mi me gustaria volver a vivir a r
pais natal(56)

25. | plan to return to my country ¢
origin after | get my education here
in the United States because I'll
have better opportunities to get
ahead over there.

Pienso regresar a mi pais natal
después de que termine mi
educacion aqui en los Estados
Unidos porque tendré mejores
oportunidades para salir adelante
alla.*(59)

26. Going back to my country of
origin to live is not an option for me
El regresar a vivir en mi pais natal
verdaderamente no es una opcion
para mi*(58)

* need to be reversed

V. OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS
1. What is your current occupation?
En que trabajas en este momento?

2. Twenty years from now, how much do you think you will personally be earning in soday’
dollars? (circle one)
¢,Cuanto dinero crees que ganaras dentro de veinte aflos? (circula uno)*(49)

No more than to $10/hour
No mas de $10/ hora



$10-$15/hour
$10-$15/ hora

$15-$20/hour
$15-$20/ hora

$20-$25/hour
$20-$25/ hora

$25-$30/hour
$25-$30/ hora

$30-$35/hour
$30-$35/ hora

$35-$40/hour
$35-$40/ hora

$40-$45/hour
$40-$45/ hora

$45-$50/hour
$45-$50/ hora

$50-$55/hour
$50-$55/ hora

More than $55hour
Mas de $55/ hora

3. Twenty years from now, what will your socio-economic status be? (omele
Dentro de veinte afos, ¢ cual sera tu nivel socio-econémico? (circula uno)*(50)

arwnE

4. What jobs or occupations have you thought about going into?
¢, Que tipo de trabajo/empleo has pensado en desempefar?

Poor pobre)

Working Clasqde clase obrera)

Middle Clasgde clase media)

Upper Middle Classde clase media superior)
Upper ClasgClase alta)

204



205

5. Of the jobs above which one do you think you will realistically follow?
¢, De las trabajos/empleos que escribiste arriba cual crees que es el que realaseate
sequir?

6. How well do you know the job or occupation you want to follow?
¢,Que tan bien conoces la carrera o el trabajo que quieres seguir?

( ) You know it well
La conoces bien

( ) You have a general knowledge
Tienes una idea en general

( ) You do not know much about it
No sabes mucho acerca de el trabajo

7. If you could do exactly what you wanted, how far would youtlikgo in school?
(check one)

¢, Si pudieras hacer exactamente lo que quisieras, ¢ qué tan lejos te gustariariégar
escuela? (marca uno)

Some college
Algo de universidad

Graduate from a twgear college with an associate’s degree (AA)
Graduarme de una universidad de dos afios con un titulo de asociado

Graduate from a fowyear college with a bachelor’s degree (BA)
Graduarme de una universidad de cuatro afios con un titulo de licenciatura

Get a master’s degree (MA; teaching credential, social work, business)
Obtener una maestria (credencial de ensefianza, trabajo social, 0 negocios)

Get a law degree, a Ph.D., or a medical doctor’s degree
Obtener un doctorado (como doctorado en leyes, doctor de medicina, u otro)

Thank you
Gracias



Appendix C

Question Protocol

First interview
Research questions addressed: 1. Why do undocumented youth wish to continue thendshyeand high school?

2. What are the major barriers in undocumented youths’ achievement of their §dds®? do undocumented youth plan to
achieve their aspirations?

Purpose Possible Questions Probe Respondent for:
1. Introductions

Information about me and the study;
answer clarifying questions about
research, use of data, etc.

1.1 Background of Respondent

1. How did you enter the U.S.? Can you tell me aboBorder-crossing stories
the trip?

i. Who came with you?

ii. Where and with whom did you stay

when you first arrived?

2. Have you been back home since you arrived? Can
you tell me about that experience?

i. How did you re-enter the U.S.?
3. How old were you when you first came to the
U.S.? What year?
4. What are some of the things that are very ingmbrt
in your life? Why?

i. Can you think of an experience/event or
something that happened to you that makes
this experience more important than other
things?

5. Do you know other youth who are in the same
situation? Do you talk about it with them?

1.2 Definition of Undocumented 1. What terms do you use to describe your Meaning of being undocumented
Status immigration status?
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1.3 Impact of Undocumented
Status

1.4 Impact of Undocumentedness

1.4 Future Possibilities

i. Why do you use this term over another?
1. Are there any activities that you avoid becaafse Obstacles and plans
your status?
2. As an [...] what is the first thing you think abauit
regards to your status?
3. As an undocumented person, what is your greatest
fear?
4. Given your experiences in the U.S. thus far,ldiou
you have entered the country if your parents gate y
a choice? Explain.
1. How does being undocumented shape your Community life
participation in society?
i.How is your life in “Small Town"?
2. Do you enjoy your life in this community? Explai
i. Would you like to live in another community?
If so, why?
ii. Can you think of a reason/experience that
makes you feel this way?
3. What do you think most people think of
undocumented persons?
4. Do you recall any experiences (negative and/or
positive) you have had in the community? Explain.
i. What was your reaction?
ii. How do you feel about that?
iii. Why do think this happened?

1. What are your feelings about going to college? Educational and occupational

i. Do you think you will apply to college? aspirations
ii. What would a college education mean to
you?
iii. Do you see education playing a role in your
future?
2. What does it mean to you to be successful in
America?
3. Do you foresee any obstacles in realizing your
dreams?

4. What is the greatest challenge you now face in
getting a job?

5. What is the greatest challenge you now face in
furthering your education?

6. What does “success” mean to you? Explain.
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Second interview

Research questions addressed: 1. Why do undocumented youth wish to continue thgomdakeyond high school?
2. What are the major barriers in undocumented youths’ achievement of their dd®? do undocumented youth plan to
achieve their aspirations?

Purpose
2.1 Possibilities within their border
crossing stories

2.2 Work-related obstacles

2.3 Life plans

Appendix D

Question Protocol

Possible Questions Probe Respondent for:
1. What is a very important dream you have? Dreams for the future and realistic

2. Can you think of anything that may prevent yenf expectations
obtaining your dreams?
3. Have you been back to Mexico since you camdirtste
time? Can you talk about this experience? If ndiatw
prevents you from going back?
1. How do you go about getting a job? Life obstacles
i. How do you keep a job?
2. Have you ever encountered any problems gettjpha
If, so, which ones?
i. Can you think of an experience and/or a timemwhe
this happened?
3. Can you share an experience you have had wwdhe
place?
i. What was your reaction?
ii. How do you feel about that?
iii. Why do think this happened?
1. What kinds of life plans do you have? Future plans
i. Can you tell me why these are important to you?
2. What do you see yourself doing in 3 years?
i. If this includes being in college, what inforritat
do you have so far about college admissions?
ii. Have you applied? Explain.
3. What do you see yourself doing in 10 years? &wrpl
4. Can you share some of your future goals/dreams?
5. Would you want to change anything about yoer?liff
so, why?
i. Can you think of a reason/experience that makes
you feel this way?

80¢



209

Appendix E

INFORMATION SHEET FOR PARENTS

My name is Alejandra Maria Varela, and | am student in the Urban Educatidh Program at
The Graduate Center of the City University of New York (CUNY) and Principagstigator of

this project, entitled “Educational and professional aspirations among Megac#h.” This is a
research study about the educational and job aspirations of Mexican youth. &g &wesild

like to know if you will be willing to allow your son or daughter to volunteer to fill out an
anonymous survey about some of his/her school experiences, and the ways in which his/her
education and immigration status may have influenced his/her educational andoluture |
aspirations.

The survey consists of approximately 46 questions which will be taken volurstadilst your
son’s/daughter’s convenience. The survey should take him/her about 20 to 30 minutes to
complete. All information gathered in the surveys will be kept strictly dential and will be
stored in a locked file cabinet, to which only I, and my advisor, will have accessiyAime your
son/daughter is free to discontinue the survey and he or she will not face angpenalegative
repercussions.

The benefits of your son’s/daughter’s participation in this study are thatillidwelp the
researcher and others to better understand the relationships between educpiratiahas
occupational achievement after high school and immigration status.

| may publish results of the study, but the names of people, or any identifyingtehatizs, will
not be used in any of the publications. If you would like a copy of the study, please previde m
with your address, and | will send you a copy in the future.

If you have any questions about this research, you can contact me at (973) 626-628broeen
alejandra.seides@gmail.coor my advisor Dr. Michelli at (917) 882-7670 or email him at
nmichelli@gc.cuny.edulf you have questions about your rights as a participant in this study, you
can contact Kay Powell, IRB Administrator, The Graduate Center/Cityedsity of New York,

(212) 817-7525, kpowell@gc.cuny.edu.

Thank you for allowing your son/daughter to participate in the study. You cathiake
information sheet with you.
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INFORMATION SHEET FOR STUDENTS

My name is Alejandra Varela, and | am doing a study as a doctoral studenGratuate
Center of the City University of New York (CUNY). The title of this project‘Educational
and professional aspirations among Mexican youth.” The study consists of one shicleyau
can take voluntarily and at your convenience under my supervision.

As a result, you have been asked to volunteer for this study.
| understand that...

1. 1 must obtain verbal parental permission from my parents if | am under 18 taorg the
survey, and | must inform Alejandra Varela of the time, date and manner in whigérihission
took place.

2. Some of the questions will be related to the school experiences in my immediate
neighborhood.

3. I will answer some questions about future goals.

4. No names will be on any papers with the questions and answers given.

5. My answers will remain confidential and my name or any other charactetisit can
identify me will not be given in the final report.

6. My answers will be compared with those of another group of Mexican students.

7. 1 can stop completing the survey at any time.

8. I, my parent or guardian can ask for a copy of the study results when itpketan

| understand that this study has been revised and approved by the Institutional BRestié\wn

Human Subjects in research at the Graduate Center /City University of dléw For research
related problems or questions, | can contact the Institutional Review Board thraydtotell,

IRB Administrator, Office of Research and Sponsored programs at 212-817-7525.

If at any point you have any further questions about this study please contaanyadisor.

Contacts:

Alejandra M. Varela Dr. Nicholas Michelli

Doctoral Student Study Supervisor

Urban Education Department Presidential Professor, Urban Education Dagartm
City University of New York Graduate Center, City UniversityN&fw York

Office Phone (973) 626-6295 Office Phone (917) 882-7670
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PARENTAL PERMISSION FORM

My name is Alejandra Maria Varela, and | am student in the Urban Roln¢ah.D. Program at
The Graduate Center of the City University of New York (CUNY) and Prinbipaistigator of

this project, entitled “Educational aspirations among Mexican youths'iSha research study
about the educational and job aspirations of Mexican students and how immigratiomsatatus
affect their educational aspirations. As a result, | would like to know if yhdevivilling to

allow your son or daughter to volunteer to fill out an anonymous survey about some of his/her
school experiences, and the ways in which their education and immigration statugu@ay
influenced his/her educational and future job aspirations.

The survey consists of approximately 46 questions which will be taken voluntatit our

son’s and/or daughter’s convenience. The survey should take him/her about 20 to 30 minutes to
complete. All information gathered in the surveys will be kept strictlfidential and will be

stored in a locked file cabinet, to which only I, and my advisor, will have accessiyAime

your son or daughter is free to discontinue the survey and he or she will natygmnalties or
negative repercussions.

There are no risks involved in this study. The benefits of your son’s/dasgadicipation in
this study are that the answers will help the researcher and others tabeétiestand the
relationships between educational aspirations, occupational achievemehighftechool and
immigration status.

| may publish the results of the study, but the names of people, or any idgntifaracteristics,
will not be used in any of the publications. If you would like a copy of the study, pleasde
me with your address and I will send you a copy in the future.



212

If you have any questions about this research, you can contact me at (973) 626-628broee
atalejandra.seides@gmail.coor my advisor Dr. Michelli at (917) 882-7670 or email him at
nmichelli@gc.cuny.edulf you have questions about your rights as a participant in this study,
you can contact Kay Powell, IRB Administrator, The Graduate Centetityersity of New
York, (212) 817-7525, kpowell@gc.cuny.edu.

Thank you for allowing your son/daughter to participate in the study. | willygiuea copy of
this form to take with you.

| agree that my son/daughter complete this survey.

Yes No

Parent (Guardian’s) name

Parent’s signature Date Investigator’s signature Date
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STUDENT ASSENT FORM

My name is Alejandra Varela, and | am doing a study as a doctoral studenGratuate

Center of the City University of New York. The purpose of this study is to zmalfiether the
immigration status of Mexican youth affects in any way their educatanhjob aspirations.

The study consists of one survey of approximately 46 questions which you can takeriyplunta
and at your convenience under my supervision.

As a result, you have been asked to volunteer for this study.

| understand that...

1. Some of the questions will be related to the school experiences in my immediate
neighborhood.

| will answer some questions about future goals.

No names will be on any papers with the questions and answers given.

My answers will remain confidential and my name or any other charactetissiccan
identify me will not be given in the final report.

My answers will be compared with those of another group of Mexican students.
| need to sign this paper to help with the study.

| can stop completing the survey at any time.

| or my parent or guardian can ask for a copy of the study results.

hwn

© N O

| understand that this exploratory study has been revised and approved by tngolmestit
Review Board on Human Subijects in research at the Graduate Center /CitssitinofeNew
York. For research related problems or questions | can contact the InstitRemalv Board
through Kay Powell, IRB Administrator, Office of Research and Sponsored progte212-
817-7525.
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| have read and understand the explanations provided to me. | have had all my questions
answered to my satisfaction, and | voluntarily agree to help in this study.

Student:

Print name

Student:

Date:

Sign here

Date:

Alejandra Maria Varela - Investigator

Contacts:

Alejandra M. Varela

Doctoral Student

Urban Education Department
City University of New York
Office Phone (973) 626-6295

Dr. Nicholas Michelli
Study Supervisor

Presidential Professor, Urban Education Departme
Graduate Center, City UniversityN&fw York

Office Phone (917) 882-7670
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VERBAL CONSENT SCRIPT

Hi, my name is Alejandra Maria Varela, and | am doing a research #ledy'Educational
aspirations among Mexican youth” at the City University of New YorkdGate Center. |
would like to know if you will be willing to allow your son or daughter to volunteeilltout an
anonymous survey of approximately 47 questions about some of his/her schoenegseand
the ways in which his education has influenced his/her education and future job aspivations
son’s or daughter’s answers in the survey will help me and other investigatorgto bett
understand the relationships between educational aspirations and immigratienistare will

be approximately 120 participants taking part in this study.

All of your son’s/ daughter’s answers will be given a special idengfgumber rather than
his/her name. All of the papers pertaining to this study will be kept in a lob&kedbinet, and
all electronic data will be stored in computer files. Only | and my adliees direct access to
these records. When the project is finished and results are reported, no individual will be
identified in any way. Your son’s/ daughter’s participation is voluntary h®hedn refuse to
participate, and you can stop his/her participation at any time, if ydutavigo so, without any
negative consequences to you.

As a result, | am asking for your permission to allow your son/ daughtkddhe survey.
Do you have any questions/comments?

Questions/Comments made by parent:

Parent of participant 01 gaverbal consent on

Date Time

Parent of participant 01 did not giverbal consent on

Date Time

If you have any additional questions or concerns about the study pleasecféeldoatact me,
my advisor, or the university research office at any time in the numbers proviged in the
Information Sheet.

Thank you
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