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A bstrac t

THE ONE-YEAR RESIDENCE PROGRAM 
FACULTY ADVISING PROJECT: A STUDY OF

INNOVATIONS IN ADVISING ROLES AND STRUCTURE

by

Rose Zweig S ta rr

A dv iso r: Dr. Irw in  Epstein

What do experienced working students In a p a r t- t im e  work- 

study M.S.W. degree program view as supports and obstac les  to  

p ro fess io na l education? How do they perce ive th e ir  dual ro le  

o b lig a tio n s  as employees and students? What ro le s  and fu n c tio n s  

do th e ir  fa c u lty  adv iso rs  perform? These questions were explored 

In the One-Year Residence Program F acu lty  A dvis ing  P ro je c t,  a 

fo rm a tive  research study and dem onstration In which in nova tive  

fa c u lty  adv is in g  models fo r  p a r t- t im e  and residence year students 

were Implemented and eva lua ted .

Guided by the p r in c ip le  th a t the s tru c tu re  and con ten t o f  

adv is in g  should be adapted to  the p a r t ic u la r  needs and problems 

o f  w ork-study s tuden ts , the Innovation In the p a r t- t im e  >hase 

incorpora ted  the adv is in g  fu n c tio n  In to  the classroom te a ch e r's  

ro le  In a requ ired  so c ia l p o lic y  course. For residence year 

s tuden ts , the Innova tive  program was cha rac te rized  by c o n t in u ity  

in  adv iso r between the p a r t- t im e  and fu l l - t im e  phases o f  the 

Program, small group a d v is in g , and e a r ly  adv is in g  assessment

iv



and In te rv e n tio n  to  prevent f ie ld  work problems and Improve 

em ployee-students ' le a rn ing  o p p o r tu n it ie s .

Comparative e va lu a tio n  o f p ro je c t and re g u la r adv is in g  

program s tu d e n ts ' pe rcep tions Ind ica ted  th a t p ro je c t s tudents 

were more s a t is f ie d  than c o n tra s t groups w ith  the s tru c tu re  

and content o f  t h e ir  re spec tive  adv is in g  programs. P ro je c t 

adv is ing  appeared to  s tim u la te  student In te ra c t io n  and a s s is t*  

ance, and provided a mechanism fo r  the Id e n t if ic a t io n  and 

re s o lu tio n  o f  systems-wlde problems. P ro je c t adv iso rs  valued 

the p ro je c t 's  focus on e a r ly  assessment, problem preven tion  and 

the Id e n t if ic a t io n  o f  spec ia l needs s tuden ts .

The e m p irica l study o f  adv is in g  ro le s  and a c t iv i t ie s  

corrobora ted  o th e r research f in d in g s  suggesting a gap between 

theory and p ra c t ic e  re : the a d v is o r 's  perceived In te g ra tiv e

teaching fu n c t io n . In the residence year, adv iso rs  performed an 

educationa l f a c i l i t a t i o n  fu n c tio n  through In fo rm a tion  p ro v is io n , 

supportive  counse ling , p rob lem -so lv ing , systems negotlon and 

educationa l m on ito ring  a c t iv i t i e s .

Study f in d in g s  in d ica ted  th a t w ork-study students Irre s p e c ­

t iv e  o f  adv is in g  in te rv e n tio n  o r Program phase perceived themselves 

as employees ra th e r than s tuden ts . Excessive work load and tim e 

c o n s tra in ts  ra th e r than Incom patib le  ro le  o b lig a tio n s  were 

the prim ary source o f ro le  s t r a in .  These data h ig h l ig h t  the 

Importance o f  the agency In successfu l w ork-study programs, 

and suggest a d i f fe r e n t  p a tte rn  fo r  the p ro fess io na l s o c ia liz a t io n  

o f experienced working students In a l te rn a t iv e  M.S.W. programs.
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CHAPTER I

PROBLEM STATEMENT AND LITERATURE REVIEW

The Growth o f  Part-T im e Programs: O rga n iza tiona l S u rv iva l
and Access to  New Student Const Ituencle iT

P a rt-tim e  M.S.W. s tudents and p a r t- t im e  a lte rn a t iv e  pathways 

to  the Master o f  S ocia l Work degree represent a "grow th a rea " in 

s o c ia l work educa tion , and a response to  changing economic and demo­

graph ic  c o n d it io n s . From 1972 to  1977> en ro llm en t in  p a r t- t im e  M.S.W.

programs increased 112% from 14 to  22%, as compared to  St  In the number
1

o f f u l l - t im e  students in  the same p e rio d . As documented in  a 1979
2

survey by Frumkin and G rigsby, over n in e ty  percent o f  the schools o f  

s o c ia l work in  the n a tio n  have o p e ra tiv e  p a r t- t im e  M.S.W. degree 

programs o r  programs in  the p lann ing stages o f  development. The 

m a jo r ity  o f  these programs have emerged w ith in  the la s t  ten years .

The d e c lin e  in  the pool o f  younger students and p u b lic  s c h o la r­

sh ip  support has m otivated the development w ith in  h ig h e r education

o f  educa tiona l a lte rn a t iv e s  to  meet the needs o f  a growing a d u lt
3

student co n s titu e n cy . W ith in  p ro fe ss io n a l s o c ia l work educa tion , 

the emergence o f  the p a r t- t im e  a lte rn a t iv e  r e f le c ts  both o rgan iza -
4

t io n a l s u rv iv a l and community se rv ice  concerns. P a rt-t im e  p ro ­

fe ss io n a l degree programs a l t e r  the length  and s tru c tu re  o f  the 

f u l l - t im e  two-year design and prov ide  new o p p o rtu n it ie s  fo r  

advanced education to  w orkers, m in o r i t ie s ,  and o the rs  whose fa m ily ,
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ca re e r, and f in a n c ia l r e s p o n s ib i l i t ie s  l im i t  t h e ir  access to
5

standard day-tim e programs. Paying th e ir  own way, a d u lt  s tudents 

in  p a r t- t im e  programs he lp  b o ls te r  the sagging en ro llm en t and 

income o f  hard-pressed u n iv e rs it ie s  and p ro fe ss io n a l schools whose 

fu l l - t im e  student popu la tion  is  on the d e c lin e . As a r e s u lt ,  p a r t -  

time programs have gained acceptance as necessary and im portant 

components o f  p ro fe ss io n a l s o c ia l work educa tion .

Program Q u a lity :  The Need fo r  F acu lty  A dv is ing  fo r
Part-T im e M.S.W. Degree Students

The l i te r a tu r e  on p a r t- t im e  M.S.W. degree programs a lthough
6

r e la t iv e ly  sparse and g e n e ra lly  d e s c r ip t iv e  in  n a tu re , has begun 

to  id e n t ify  o rg a n iz a tio n a l Issues and problems th a t need to  be 

addressed i f  p a r t- t im e  programs are to  f u l f i l l  t h e i r  educa tiona l 

prom ise. A lthough schools o f  s o c ia l work have begun to  recognize 

the importance to  I n s t i tu t io n a l  s u rv iv a l o f  new programs th a t a l t e r
7

the leng th  and form at o f  the t r a d it io n a l tw o-year plan , the re  has 

been re s is tance  to  accep ting  them as equals in  the educa tiona l h ie r ­

archy and p ro v id in g  them w ith  s u f f ic ie n t  resources to  m ain ta in  

q u a l i ty .  Thus, the "resource  s ta rv a t io n "  and p e rip h e ra l p o s it io n  o f

p a r t- t im e  programs In both h ighe r and p ro fe ss io n a l education have
8

long been o f  concern as have the re la te d  issues o f  program 

standards and q u a l i ty .
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Guzzetta has lin k e d  the questions o f  program q u a li ty  and 

o rg a n iz a tio n a l m arginal I t y  to  the s tru g g le  fo r  o rg a n iz a tio n a l 

c o n tro l,  p o in t in g  to  the " s h i f t s  in  power ( in  schools o f  s o c ia l work)
9

which In e v ita b ly  would fo llo w  dram atic  changes In accepted p a t te rn s ."

Frumkln, a rgu ing  th a t "schoo ls  o f  s o c ia l work — are d e liv e r in g

a lte rn a t iv e  programs th a t are a t le a s t o f  equal q u a li ty  to  th e ir

re g u la r c o u n te rp a rts ,"  neverthe less c a l ls  fo r  constant v ig ila n c e

w ith  respect to  q u a li ty  and standards fo r  p a r t- t im e  programs. The

b ig  issue , in  h is  v iew , is  "whether schools have a commitment to

q u a li ty  a lte rn a t iv e  education o r whether th e ir  prim ary In te re s t is
10

s u rv iv a l In a pe rio d  o f  scarce resources and domain in c u rs io n ."

Echoing th is  concern fo r  the maintenance and enhancement o f

q u a l i ty ,  o th e r w r ite rs  have developed c r i t e r ia  fo r  necessary program

in p u ts , in c lu d in g  adequate fa c u lty ,  f ie ld  and l ib r a r y  resources;

student and fa c u lty  d iv e r s i t y ,  c u rricu lu m  cho ice , o p p o rtu n it ie s
11

fo r  s o c ia l iz a t io n ,  and program e v a lu a tio n .

To gain acceptance and reduce o p p o s itio n  from fu l l - t im e  program

fa c u lty ,  p a r t- t im e  programs have attem pted to  demonstrate th e ir

id e n t i f ic a t io n  w ith  standard M.S.W. requirem ents and t h e ir  a b i l i t y

to  produce graduates comparable to  those prepared in fu l l - t im e  two- 
12

year programs. This e f f o r t ,  w h ile  s t r a te g ic a l ly  im portan t to  

assure program s u rv iv a l,  has tended to  d iv e r t  a t te n t io n  from 

c r i t i c a l  a n a lys is  o f  the d i f f e r e n t ia l  needs o f  p a r t- t im e  students 

and the adap ta tion  o f  educa tiona l s tru c tu re s  necessary to  meet them.
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Only re c e n tly  has re c o g n itio n  o f  the spec ia l needs o f  p a r t- t im e  

a d u lt lea rne rs  begun to  emerge, c a l l in g  In to  question  conventiona l 

assumptions re : resource a l lo c a t io n  and the a p p l ic a b i l i t y  o f  

t r a d it io n a l educa tiona l p a tte rn s .

In th is  regard , the Importance o f  the fa c u lty  a d v is in g  fu n c tio n
13

fo r  p a r t- t im e  students has been Id e n t if ie d  as has the question  o f  

how to  connect p a r t- t im e  students to  the school and I t s  educa tiona l 

processes, and re ta in  them through extended program phases to  the 

p o in t o f  degree com ple tion .

The fa c u lty  a d v is o r In p ro fe ss io n a l s o c ia l work education 

t y p ic a l ly  perform s a l ia is o n  fu n c tio n  between s tudents and f i e l d ­

work agencies, and id e a lly  he lps s tudents in te g ra te  p ra c t ic a l and 

th e o re t ic a l knowledge from c lass  and f ie ld  experience . They p ro ­

v ide  in fo rm a tio n  and counsel on a range o f  educa tiona l issues and 

problem s, and are a v a ila b le  as needed between scheduled co n ta c ts .

I n i t i a l l y ,  the fa c u lty  a d v is in g  component in  p a r t- t im e  programs 

was sparse ly  developed, on the assumption th a t students a tte n d in g  

evening c lasses d id  not re q u ire  ex tens ive  resources fo r  fo rm a lly  

s tru c tu re d  advice and in fo rm a tio n . As the experience w ith  p a r t-  

tim e students and programs has grown, however, i t  has become c le a r  

th a t more, not le s s , may be re q u ire d . The is o la t io n  and d iscon ­

nec tio n  o f p a r t- t im e  students from school processes and In fo rm al 

in fo rm a tio n  networks has become apparen t, c re a tin g  the necess ity  

fo r  p a r t- t im e  program fa c u lty  adv iso rs  who are re a d ily  a v a ila b le
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and access ib le  to  p a r t- t im e  s tu d e n ts , and who have adequate knowledge 

o f  educa tiona l op tio ns  and requirem ents as w e ll as the " In s "  and 

"o u ts "  o f  the educa tiona l In s t i tu t io n  i t s e l f .

Furtherm ore, the o p p o rtu n ity  to  in te ra c t  w ith  fa c u lty  and 

students and p a r t ic ip a te  In school and p ro fe ss io n a l a c t iv i t ie s  are 

considered im portan t elements In the development o f  a fe e lin g  o f  

connection to  and s a t is fa c t io n  w ith  the educa tiona l In s t i tu t io n  and 

i t s  processes — perhaps equal in  importance to  d ire c t  in s tru c t io n a l 

a c t iv i t i e s .  In th is  regard , the tim e-extended nature  o f  p a r t- t im e  

programs (they t y p ic a l ly  re q u ire  three o r  more years to  com ple te ); 

the in fre q u e n t and lim ite d  con tac t o f  p a r t- t im e  students w ith  

fa c u lty  and each o th e r (course-work is  u s u a lly  in  the evening and, 

in  some programs, a t off-cam pus s i t e s ) ;  the heavy re lia n c e  o f  p a r t -  

tim e programs on ad junc t o r  p a r t- t im e  fa c u lty  (they tend not to  be 

fa m i l ia r  w ith  o r  e s p e c ia lly  committed to  the educa tiona l I n s t i tu t io n  

they s e rv e ), and the s h o rte r  "re s id e n ce " requirem ent ( f u l l - t im e ,  

day-tim e s ta tu s ) fo r  p a r t- t im e  students may l im i t  the frequency and 

in te n s ity  o f  in te ra c t io n  requ ire d .

As a p ra c t ic a l m a tte r, the m u lt ip le  fa m ily ,  work and school 

re s p o n s ib i l i t ie s  o f p a r t- t im e  a d u lt s tudents crea te  demand le v e ls  

th a t seve re ly  l im i t  th e ir  access to  School a c t iv i t ie s  and resources. 

At the same tim e , i t  is  recognized th a t School resources, fo r  the 

reasons p re v io u s ly  d iscussed, tend to  be organized to  meet f u l l ­

tim e ra th e r  than p a r t- t im e  s tu d e n ts ' needs. The inadequacy o f  

l ib r a r y  hours and c ir c u la t io n  m a te r ia ls , fo r  example, as w e ll as the
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scheduling o f spec ia l a c t iv i t ie s  and programs du ring  the day o n ly ,
15

mentioned In the l i t e r a tu r e ,  appear to  be ch ron ic  problems fo r  

p a r t- t im e  s tuden ts . This lack o f  a r t ic u la t io n  between p a r t- t im e  

s tu d e n ts ' requirem ents and the conventiona l ope ra tion  o f  p ro fess io na l 

schools o f  s o c ia l work can crea te  fe e lin g s  o f  d is s a t is fa c t io n  and 

low s ta tu s  among p a r t- t im e  s tu d e n ts , and impede the development o f  

p o s it iv e  a t t i tu d e s  toward both the in s t i t u t io n  and the educa tiona l 

experience.

F acu lty  A dv is ing  fo r  One-Year Residence Program S tuden ts:
Program L im ita t io n s  and the Need /o r  Change

As the above d iscuss ion  in d ic a te s , the re  is  growing re c o g n itio n  

o f  some o f  the spe c ia l problems in  educating p a r t- t im e  students and 

connecting them - -  p h y s ic a lly  and a t t i t u d in a l1y — to  school and the 

p ro fe ss io n a l le a rn in g  experience . There is  a lso  a beginning aware­

ness o f  the need fo r  s e le c tiv e  d i f f e r e n t ia t io n  o f  educa tiona l methods 

and s tru c tu re s  to  meet p a r t- t im e  s tu d e n ts ' needs. However, few 

e f fo r t s  have been made to  s y s te m a tic a lly  study p a r t- t im e  programs o r 

s tu d e n ts ' experience and, on the basis o f  e m p ir ic a l da ta , develop 

educa tiona l and o rg a n iz a tio n a l innova tions to  improve them.

Thus, i t  is  the in te n t  o f  th is  study to  re p o rt on the des ign , 

Implem entation and e v a lu a tio n  o f  s p e c if ic  innova tions in  the fa c u lty  

adv is in g  s tru c tu re  fo r  One-Year Residence Program students a t the 

Hunter College School o f  Socia l Work. The purpose o f  the innova tions
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was tw o - fo ld :

1. to  Improve the q u a li ty  o f  the p a r t- t im e  program 

and s tu d e n ts ' educa tiona l experience through a 

dem onstration p ro je c t Implementing adjustm ents 

in  the fa c u lty  a d v is in g  s tru c tu re  to  b e tte r  

meet s tu d e n ts ' id e n t if ie d  needs.

2. using the P ro je c t as a v e h ic le ,  to  gain In s ig h t 

in to  the na ture  o f  the fa c u lty  a d v is in g  fu n c tio n  

fo r  p a r t- t im e  w ork-study s tu d e n ts , and e m p ir ic a l 

data on s tu d e n ts ' pe rcep tions o f  the fa c to rs  im­

p ing ing  on th e ir  p ro fe ss io n a l educa tiona l 

experience.

The focus on fa c u lty  a d v is in g  was based on the perceived im­

portance o f  the fa c u lty  adv is in g  fu n c tio n  in  p a r t- t im e  programs, 

and i t s  p o te n t ia l fo r  a m e lio ra tin g  the is o la t io n  and d isconnection  

endemic to  p a r t- t im e  students and programs. In a d d it io n ,  s p e c if ic  

problems have been id e n t if ie d  by fa c u lty  and students w ith  respect 

to  the p a r t- t im e  a d v is in g  s tru c tu re s  c u r re n t ly  operant in  the OYR 

Program. These problems not on ly  lend themselves to  s p e c if ic  

s o lu tio n  and e v a lu a tio n , but a lso  p rov ide  an o p p o rtu n ity  to  examine 

the spec ia l needs, c h a ra c te r is t ic s  and percep tions o f  a g iven 

p a r t- t im e  popu la tion  and the a c t iv i t ie s  o f  fa c u lty  adv iso rs  In 

re la t io n  to  them.
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Let us tu rn  to  a d e lin e a tio n  p f  these problems in  o rde r to  

more f u l l y  p o rtra y  the s p e c if ic  needs the p ro je c t Innovations w i l l  

attem pt to  address. But f i r s t ,  a b r ie f  d e s c r ip t io n  o f  the OYRP as i t  

re la te s  to  general p a r t- t im e  program c h a ra c te r is t ic s .

Part-T im e C h a ra c te r is t ic s :  The Hunter One-Year
ftes I dence t* rog ram

Although p a r t- t im e  M.S.W. degree programs r e f le c t  a v a r ie ty  o f

educa tiona l p a tte rn s  and c h a ra c te r is t ic s ,  a n a ly s is  o f  Council on

Socia l Work Education data revealed the fo llo w in g  com m onalities in

program s tru c tu re :  1) ex tens ion  o f  f i r s t  year course and /or

f ie ld  work requirements over a tw o-year pe riod  o r  lo n g e r; 2 ) the

second year o f  course and f ie ld  work requirem ents in  one fu l l - t im e

year (the residence y e a r) ;  and 3) extended, co n cu rre n t, b lock

on in d iv id u a liz e d  f ie ld w o rk  arrangements in school-sponsored
16

f ie ld  work placements.

The recent Frumkin survey o f  p a r t- t im e  programs found th a t 

course requirem ents in  the m a jo r ity  o f  programs were completed over 

a f iv e -y e a r  period  o r lo nge r, and degree requirem ents were the same 

fo r  both p a r t- t im e  and fu l l - t im e  s tuden ts . In most schoo ls , a 

one-year residency requirement fo r  f u l l - t im e  s ta tu s  was in  fo rc e , 

and two f ie ld  work placements In concurren t o r  b lock  form were the 

norm. P r io r  work experience was requ ired  in  o n ly  a small number o f  the 

schools surveyed, a lthough "w o rk -s tu d y " f ie ld  placement arrangements a t
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the s tu d e n ts ' p lace o f  employment appeared to  be an a v a ila b le  

o p tio n . In what was de fined  as the "modal a l te rn a t iv e  program ," 

the average number o f  p a r t- t im e  program graduates per year was
17

tw e n ty -fo u r. As to  student c h a ra c te r is t ic s ,  the ty p ic a l p a r t- t im e

student was o ld e r ,  w h ite  and fem ale. In g e n e ra l, m in o r ity  and male
18

enro llm en t were low.

W ith in  th is  c o n te x t, the Hunter OYR Program e x h ib its  s im i la r i t ie s  

to  and d iffe re n c e s  from o th e r p a r t- t im e  a lte rn a t iv e s .  L ike  o th e r 

programs, the OYRP m ain ta ins the same standards and requirem ents fo r  

the M.S.W. degree as the fu l l - t im e  program; combines p a r t- t im e  and 

fu l l - t im e  phases in  i t s  educa tiona l fo rm a t, and requ ires  one year 

residence o r  f u l l - t im e  s tudy. The Program d i f f e r s  s u b s ta n t ia lly  

from o th e r p a r t- t im e  s tru c tu re s  in  lo n g e v ity ,  s iz e , student body 

com position , com pletion tim e , f ie ld  work requ irem ents, and the 

w ork-study practicum  arrangement.

U n like  the m a jo r ity  o f  re c e n tly  developed p a r t- t im e  programs, 

the OYRP has been in  ex is tence  over ten yea rs . In i t ia te d  in  1971 

w ith  the f u l l  support o f  the Dean and se n io r fa c u lty ,  the Program 

was designed to  promote access to  p ro fe ss io n a l education to  BA-tevel 

p ra c t it io n e rs  in  the s o c ia l s e rv ic e s , e s p e c ia lly  m in o r it ie s  and men, 

unable to  a tte nd  school on a fu l l - t im e  b a s is . The p a r t- t im e  innova­

t io n  a lso  compensated fo r  the sudden w ithdraw al o f  agency-sponsored 

educa tiona l leaves and government s tip e n d s , and the re s u lt in g  loss
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o f  t u i t i o n  and enro l lm ent from such sources.

Larger than most p a r t - t im e  programs, the OYRP has admitted be­

tween 95 and 105 students per yea r ,  inc ludes approximate ly 250 

students in  a l l  program phases, and has c o n s is te n t ly  graduated over 

100 students a year. In com pos it ion , the Program has been able to  

meet i t s  o b je c t iv e  o f  p ro v id in g  access to  m in o r i t ie s  and men. Over 

301 o f  e n te r in g  classes have been Black and H ispan ic ; approximate ly 

o n e - th i rd  have been men.

The time f o r  completion o f  degree requirements has a lso  va r ied  

from the modal p a t te rn  p re v io u s ly  descr ibed. Although OYRP s tuden ts , 

l i k e  t h e i r  f u l l - t im e  cou n te rp a r ts ,  may take up to  f iv e  years to  

complete the degree, program data in d ic a te  th a t  the vast m a jo r i ty  

o f  students earn the H.S.W. in  two and o n e -h a lf  to  three years.

One o f  the reasons fo r  s tuden ts ' r e la t i v e ly  rap id  completion

o f  the program is  the reduction  o f  the f ie ld w o rk  practicum from

1200 to  800 hours. This reduc tion  is  based on the requirement

th a t  students e n te r in g  the Program have s u b s ta n t ia l  previous

work experience (a t le a s t  two years o f  f u l l - t im e  paid experience

as a s oc ia l worker in a s o c ia l  se rv ice  agency), enab ling  them

to  acce le ra te  f i e l d  work le a rn ing  and meet performance o b je c t iv e s

in one year (two semesters) o f  f i e l d  work, fo u r  days a week ra th e r
19

than the more ty p ic a l  p a t te rn  o f  two years , three days a week.

Although the Frumkin survey in d ica ted  tha t f i e l d  work c re d i ts  may 

be earned a t  the s tu d e n t 's  place o f  employment, work-study arrange-
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ments have been a d i s t i n c t  m in o r i ty  In the p a r t - t im e  program f i e l d .

In c o n t ra s t ,  the work-study fea tu re  has been ce n tra l to  Hunter's

Program since i t s  beg inn ing , and ts  la rg e ly  responsib le  fo r  i t s

student body d iv e r s i t y .  Whereas most p a r t - t im e  programs requ ire

students to  complete f i e l d  work requirements as vo lun teers  a t

agencies the School s e le c ts  (as per the two-year f u l l - t im e  model),

the Hunter OYRP enables students to  remain paid employees throughout

a l l  Program phases and complete the f i e l d  practicum In the con text o f

the employment s e t t in g .  This s t ru c tu re  has made I t  poss ib le  fo r

s oc ia l se rv ice  workers who could not a f fo rd  to  be unemployed fo r

two years o f  f u l l - t im e  study -  f o r  fa m i ly  f in a n c ia l  o r  career

reasons — to  re tu rn  to  school f o r  the p ro fess iona l M.S.W. degree.

With f in a n c ia l  b a r r ie r s  to  p ro fess iona l education thus removed,

su b s ta n t ia l  numbers o f  m in o r i ty  group members and men have been
20

able to  en te r  and complete the Program.

The work-study s t ru c tu re  has a lso  made the employing agency a

d i r e c t  p a r tn e r  in  the education o f  i t s  employee-student. From the

School's p e rspe c t ive ,  the agency's cooperation in developing an 

e d u ca t io n a l ly  sound f i e l d  placement must be obta ined a t  admissions, 

so th a t  s tuden ts , once e n ro l le d  in the Program, are assured a

practicum acceptable to  the school and fe a s ib le  w i th in  the

agency system. Thus, agencies whose employees meet admissions 

standards are requested to  in d ic a te  t h e i r  w i l l in g n e s s  and a b i l i t y  

to  meet the schoo l 's  f i e l d  placement requirements. They inc lude the



p ro v is io n  o f  an experienced M.S.W. superv iso r w i th  whom the s t u d e n t /  

employee has not had a p r io r  superv isory  re la t io n s h ip *  su b s ta n t ia l  

change in  work assignments to  a l lo w  f o r  new lea rn ing  experiences, 

reduction  in o v e ra l l  workload r e s p o n s ib i l i t ie s ,  and one day a week 

to  a ttend  c lasses.

The Hunter OYRP, s im i la r  to  most p a r t - t im e  programs, combines 

both p a r t - t im e  and f u l l - t im e  periods o f  s tudy. Up to  30 c re d i ts  may 

be taken on a p a r t - t im e  basis through evening courses, in the year 

o f  residence o r  f u l l - t im e  s ta tu s ,  the supervised f i e l d  work p r a c t i ­

cum as o u t l in e d  above, and method and o th e r  requ ired  courses are 

completed on a f u l l - t im e  day-student bas is .

S p e c i f i c a l l y ,  the Program is  organized in to  three Time Frames. 

During Time Frame I (h e re a f te r  c a l le d  T F l) ,  students take app ro x i­

mately fo u r  th re e -c re d i t  courses in two semesters, a t tend ing  school 

one n ig h t  a week. In Time Frame I I  ( T F l I ) ,  students are in  the super­

v ised f i e l d  work practicum a t t h e i r  employing agencies fou r  days a 

week f o r  two semesters and earn 18 c r e d i t s .  The f i f t h  day, students 

take three to  fo u r  requ ired  and e le c t iv e  p ra c t ic e ,  poI ic y , . re s e a rc h  

and human behavior courses assemester. In T F l I I ,  students re tu rn  to  

school one semester as evening students and complete remaining 

courses fo r  the 60 c r e d i t  degree.

Both TFl and TFl11 may be extended, enab ling  s tudents to  take 

courses a t  t h e i r  own pace and slow the ra te  a t  which they complete 

degree requ irem ents, i f  persona) o r  agency circumstances so necess i-
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ta te .  Program data in d ic a te  th a t  10-12 percent o f  students take 

th is  o p t io n .  For the m a jo r i ty  o f  students who fo l lo w  the pre­

scribed program, o r  the increas ing number who e n te r  w ith  p r io r  

c r e d i t s ,  however, i t  Is poss ib le  to  graduate in  approximate ly 

two and o n e -h a lf  years. The o f fe r in g  o f  one course each summer 

has fu r th e r  f a c i l i t a t e d  s tuden ts ' r e la t i v e ly  rap id  movement 

through the Program.

The Standard Facu lty  Advis ing Program: Time Frame I and Time Frame II

In the e a r ly  years o f  the One-Year Residence Program, on ly  in ­

formal s tu d e n t - in i t i a te d  adv is ing  was a v a i la b le  to  students in  TF l,  

the p a r t - t im e  phase. I t  was, as Dr. Robert Salmon, Associate Dean 

o f  the School and former D ire c to r  o f  the Program, dubbed i t ,  "s e a t -  

o f - th e -p a n ts "  a d v is in g ,  l im i te d  in  scope and c r is is - o r ie n te d .  

E ve n tu a lly ,  t h is  method was replaced by the assignment o f  the to ta l  

e n te r in g  c lass to  three f a c u l t y ,  w i th  an adv is ing  load o f  app ro x i­

mately t h i r t y - t h r e e  TFl students each. F ind ing such in d iv id u a l iz e d  

adv is ing  overwhelming, given the amount o f  f a c u l t y  resource 

a v a i la b le ,  Program a d m in is t ra to rs  developed group adv is ing  methods 

to  t r y  to  meet TFl s tuden ts ' needs In a more e f f i c i e n t  way. With 

t h is  method, s t i l l  In o p e ra t io n ,  a modest adv is ing  agenda was de­

vised f o r  the three group meetings held per semester by each a dv iso r .  

The purpose o f  the sessions was to  prov ide u p - to -d a te ,  ongoing 

in fo rm ation  on courses, schedules and School requirements, and to



help students plan fo r  the f i e l d  work year. Problems in  s tuden ts ' 

classroom performance, agency f i e l d  work sponsorship o r  TFI| f i e l d  

practicum arrangements were id e n t i f ie d  fo r  In d iv id u a l fo l lo w -u p .  

In d iv id u a l contacts  were kept to  a minimum, however, as the attempt 

was made to  provide students in fo rm ation  and advice in  the group 

s e t t in g .

During the Residence Year o r  T F l I ,  when students have both 

day-time classes and the supervised f i e l d  p rac t icum , i t  was 

assumed th a t  more frequent s tu d e n t - fa c u l ty  in te ra c t io n  and the 

in te g ra t io n  o f  c lass and f i e l d  content occurred . Thus viewed as 

the capstone o f  the educationa l process and the c r i t i c a l  period 

f o r  p ro fess iona l and in s t i t u t i o n a l  a c c u l tu ra t io n ,  i t  was i n i t i a l l y  

the on ly  phase o f  the Program to  receive s u b s ta n t ia l  f a c u l t y  

adv is ing  resources. OYRP s tuden ts ,  l i k e  f u l l - t im e  Two-Year 

s tuden ts , were assigned in d iv id u a l  fa c u l t y  adv isors  a t  the beginning 

o f  the f i e l d  work year. Fo llow ing the i n i t i a t i o n  o f  con tact by the 

fa c u l t y  adv iso r  and p e r io d ic  meetings dur ing  the semester, I t  was 

understood th a t  adv isors  were a v a i la b le  to  both the student and the 

f i e l d  work in s t r u c to r  on an "as needed" bas is . Typ ica l adv is ing  

ro les  included m on ito r ing  f i e l d  work assignments and s tuden ts ' 

lea rn ing  progress, review o f  s tudent records, c o n s u lta t io n  to  the 

agency f i e l d  in s t r u c to r ,  assignment o f  the f i n a l  f ie ld w o rk  grade, 

and " t ro u b le -s h o o t in g "  and p rob lem -so lv ing  as needed.



In sum, a spec ia l group adv is ing  s t ru c tu re  w i th  l im i te d  ob jec ­

t iv e s  and fa c u l ty  resources evolved over time fo r  T F l,  w h ile  TFlI 

students were exposed to  the standard adv is in g  system a v a i la b le  f o r  

f u l l - t im e  s tuden ts . The need fo r  change resu lted  from the fo l lo w in g  

id e n t i f ie d  problems:

I d e n t i f i c a t io n  o f  Problems and Needs: TFl

In TF l,  group advisement sessions were scheduled from 5:00 to  

6:00 p .m ., o s te n s ib ly  to  f i t  between the end o f  the s tu d e n ts 1 work 

day and the beginning o f  evening c lasses . However, unless students 

were able to  leave work e a r ly ,  both t ra v e l  and work r e s p o n s ib i l i t ie s  

tended to  l i m i t  the ex ten t to  which a l l  students were able to  a ttend 

the sessions and /or be on t im e. The re s u l t  was t h a t ,  f o r  many 

s tuden ts , important Program in fo rm ation  and advice was missed, as 

was the o p p o r tu n ity  to  ask questions and hear o th e r  s tuden ts ' con­

cerns. S t r u c tu r a l l y ,  a res idua l system o f  in d iv id u a l  adv is in g  was 

developed to  p ick  up the s la c k .  This system was not on ly  too t im e- 

consuming f o r  the l im i te d  fa c u l t y  resources a v a i la b le ;  I t  was a lso  

f e l t  th a t  such in d iv id u a l  a dv iso r -s tude n t contact could not d u p l i ­

cate the b e n e f i ts  to  TFl students o f  in s t i t u t io n a l i z e d  group in t e r ­

a c t io n  and p a r t ic ip a t io n .

TFl students were perceived to  be m in im a lly  connected 

to  the School and o th e r  s tuden ts ,  due to  t h e i r  time c o n s tra in ts  

as workers and l im i te d  con tact w i th  the Program ou ts id e  o f  the few
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hours a week spent in c la s s .  Rushing to  and from the School a f t e r  

work, they were viewed as m a rg in a lly  a ttached to  the School community 

and divorced from the in te l le c tu a l  and so c ia l  s t im u la t io n  re s u l t in g  

from in te ra c t io n  w ith  peers and fa c u l t y .  Thus, f o r  TFl s tuden ts ,  

group ra th e r  than in d iv id u a l  adv is ing  was viewed as p re fe ra b le ,  f o r  

educationa l as w e ll  as o rg a n iz a t io n a l reasons.

In a d d i t io n ,  School fa c u l t y  and Program a d m in is t ra to rs  found

th a t ,  in  the absence o f  a t tend ing  scheduled group advisement, TFl

students sought Program in fo rm ation  and advice from evening course

in s t ru c to rs  w i th  whom they had most frequent con tac t .  Usua lly

ad junct in s t ru c to rs  u n fa m i l ia r  w i th  both the School and the OYR

Program, these in s t ru c to rs  were not ab le to  respond a ccu ra te ly  to

s tuden ts ' questions o r  re la te  to  t h e i r  concerns. As a r e s u l t ,

students were in c re a s in g ly  angry and f r u s t r a te d ,  according to

feedback from both students and evening fa c u l t y ,  and perceived

f a c u l t y 's  lack o f  f a m i l i a r i t y  w i th  Program in fo rm ation  as lack o f

School concern f o r  t h e i r  needs. The s e l f - v ie w  o f  OYRP students as

"Second Class C i t iz e n s "  In a le ss - fa vo re d ,  less-respons ive  Program,

noted in  previous surveyssof OYR s tuden ts ' a t t i t u d e s ,  was thereby 
21

heightened. In a d d i t io n ,  va luab le  c lass time was lo s t  to  

a d v is in g - re la te d  questions and, f t  was specu la ted, created a 

negative le a rn ing  environment w i th  im p l ic a t io n s  fo r  s tuden ts ' con­

nection  to  the School and the p ro fess iona l lea rn ing  experience.
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F in a l l y ,  program m onito r ing  in fo rm ation  c o l le c te d  over the la s t  

few years ind ica ted  th a t ,  f o r  OYRP s tuden ts ,  the TFl p a r t - t im e  phase 

o f  the Program was extremely Important to  student r e te n t io n .  The 

m a jo r i ty  o f  w ithdrawals  and leaves-of-absence from the Program 

occurred in  TF l,  and h a l f  o f  a l l  s tudents who took leaves in  TFl in 

the years s tud ied  d id  not re tu rn  to  complete the degree. Thus, the 

leave-of-absence appeared to  be an in form al route to  w ithdrawal from 

the School. Once students reached T F l I ,  they tended to  remain to  

complete degree requirements. This in fo rm ation  turned a t te n t io n  to  

the importance o f  the TFl pe r io d ,  and the p o te n t ia l  ro le  o f  fa c u l t y  

adv is ing  in p rov id ing  supports to  help students remain in  School.

In summary, the standard TFl a d v is in g  s t ru c tu re  was not r e a d i ly  

access ib le  to  p a r t - t im e  evening students when and where they needed 

i t .  Large-sca le , in frequen t and impersonal, i t s  primary focus on 

in fo rm a t io n -p ro v is io n  and p repa ra t ion  f o r  TF lI  d id  not perm it d is ­

cussion o f  broader issues a f fe c t in g  s tuden ts ' comfort w i th  the re tu rn  

to  School and the demands o f  p ro fess iona l educa tion . As a r e s u l t ,  

the adv iso r  was not e f f e c t i v e l y  used as a support to  students during 

the TFl per iod  in  which dropp ing-out o f  the Program tended to  occur. 

Conversely, students attempted to  use the fa c u l t y  w i th  whom they were 

most in contact - -  evening ad junc t In s t ru c to rs  — to  d iscuss t h e i r  

concerns and get answers to  t h e i r  ques tions , w i th  f r u s t r a t i n g  

re s u l ts  f o r  both p a r t ie s .
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Id e n t i f i c a t io n  o f  Problems and Needs: Time Frame i l

In T F I I ,  the problem w i th  the conventiona l adv is in g  s t ru c tu re  

discussed above was th a t  i t  was not a ttuned to  the t im ing  and content 

o f  OYRP s tu d e n ts 1 lea rn ing  pa tte rns  and needs. Un like  f u l l - t im e  

s tuden ts , OYRP students have on ly  one year o f  supervised f i e l d  work in 

which to  achieve the leve l o f  p ro fess io na l knowledge, value and s k i l l  

expected o f  School graduates. As a r e s u l t ,  TFII has been an in tense , 

pressured period  in which the s tu d e n t 's  a b i l i t y  to  maximize learn ing  

o p p o r tu n i t ie s  and move in  q u ic k ly  to  the educationa l experience was 

key. I t  o f te n  was d i f f i c u l t ,  however, f o r  OYRP students to  accept 

the ro le  o f  student and su cc e s s fu l ly  in te g ra te  i t  w i th  ongoing 

employee tasks and demands. Although f i e l d  work plans negotia ted  

w i th  the agency In TFl attempted to  set the stage f o r  the s tuden t-  

employee's new ro les  and tasks , and c l a r i f y  a u th o r i ty  r e la t io n s h ip s ,  

jo b  reduction  and new student assignments; the execution o f  the plans 

in TFII o f te n  surfaced c o n f l i c t s  In demands and e xpe c ta t io ns ,  w i th  

negative im p l ic a t io n s  fo r  p ro fess iona l le a rn in g .

Some colleagues appeared to  resent t h e i r  co -w orke r 's  spec ia l 

student s ta tus  and trea tm ent. Some agenctes were re lu c ta n t  to  

change assignments, o r  reneged on workload re d u c t io n ,  as o r i g i n a l l y  

agreed w i th  the School. Advisors o f te n  found, a f t e r  the f a c t ,  th a t  

the components o f  the School-agency f i e l d  work agreement had imper­

c e p t ib ly  changed, but in many cases were not recognized o r  re ­

negotia ted  u n t i l  a c r i s i s  a f fe c t in g  the s tu d e n t 's  educationa l
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performance occurred. By th a t  t im e, much o f  the f i r s t  semester o f  

TFII was gone, and the o p p o r tu n ity  f o r  student engagement In the 

lea rn ing  process was t run ca te d ,  I f  not s e r io u s ly  damaged.

In order to  cope w i th  these problems and maximize the lea rn ing  

o f  p ro fess io na l ro les  and s k i l l s  In one year o f  f ie ld w o rk  versus two, 

I t  was thought th a t  TFII students requ ired  ready f a c i l i t a t i o n  o f  the 

educationa l experience e a r ly  In the F a l l  semester. The conventional 

adv is ing  s t ru c tu re  d id  not respond to  t h is  urgency o r  a n t ic ip a te  

these problems. The general fa c u l t y  who were assigned to  advise 

TFII students were not f a m i l i a r  w i th  s tuden ts ' p r io r  f i e l d  work 

arrangements, o r  cognizant o f  the importance o f  e a r ly  m on ito r ing  

o f  the educationa l agreement. They tended to  I n i t i a t e  contact w i th  

OYRP students and agencies around mid-* semes t e r  as they would t h e i r  

Two-Year Program advisees.

In a d d i t io n ,  adv isors  o f te n  scheduled meetings w i th  t h e i r  

advisees a t  times set aside fo r  t h is  purpose on School-wide "Common 

Days," the f i v e  days a year es tab l ished  fo r  cu rr icu lum  enrichment 

programs and School governance a c t i v i t i e s .  Since OYRP students have 

not beet: expected to  a ttend  Common Days because o f  work o b l ig a t io n s ,  

and adv isors have not s y s te m a t ic a l ly  reached out to  OYRP advisees on 

t h e i r  one day a week a t School, a s t ru c tu re d  system fo r  contact 

w ith  OYRP students has been lack ing .

Thus, a Two-Year Program model was app lied  to  OYRP s tuden ts , 

r e s u l t in g  in the loss o f  time and educationa l b e n e f i t  to  OYRP students
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in the c ru c ia l  F a i i  f i e l d  work semester, and o f te n ,  the to o - la te  

emergence and handling o f  f i e l d  work problems tha t  might have been 

resolved a t  an e a r l i e r  p o in t  w i th  less negative Impact on the educa­

t io n a l  experience.

Beyond t h i s ,  TFII was the phase o f  the OYRP in which i t  was 

assumed th a t  students began to  fee l a p a r t  o f  and id e n t i f ie d  w i th  

the School and p ro fess iona l le a rn in g .  Daytime classes were viewed 

as o f fe r in g  both time and o p p o r tu n ity  f o r  the in te ra c t io n  and par­

t i c ip a t io n  th a t  f a c i l i t a t e  t h is  process. The combination o f  course- 

work and supervised f i e l d  work were presumed to  be the c ru c ib le  f o r  

the in te g ra t io n  o f  le a rn in g .  However, l i t t l e  was known about how 

experienced p a r t - t im e  students perceived t h e i r  graduate educationa l 

experience. Were fa c u l ty  assumptions about d i f fe re n c e s  in  i n t e r ­

a c t io n  and in te g ra t io n  between the p a r t - t im e  and f u l l - t im e  phases o f  

the Program co rrec t?  How do students view the impact o f  the employee 

ro le ,  and the demands o f  t im e , work and fa m ily  on t h e i r  educationa l 

pu rsu its?  What supports and c o n s t ra in ts  do they perceive7 There 

was a need to  begin to  exp lo re  OYRP s tuden ts ' pe rspec tives , and to  

learn more about how fa c u l t y  adv is ing  might p lay  a h e lp fu l ro le  in 

p a r t - t im e  a l te r n a t iv e  education programs.
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Innovations In Facu lty  A d v is in g ;  The OYRP Demonstration P ro jec t

Based on the needs p re v io u s ly  I d e n t i f i e d ,  a demonstration p ro ­

je c t  was designed and implemented w i th  the fo l lo w in g  prim ary goa ls :

1. to  crea te  fa c u l t y  adv is in g  s t ru c tu re s  th a t  more adequately 

f i t  the pa t te rn s  and needs o f  mature employed p a r t - t im e  

M.S.W. degree s tuden ts ,  and thus enhance t h e i r  p ro ­

fess ion a l educationa l experience.

2. to  exp lo re  aspects o f  OYRP s tuden ts ' experience, in 

p a r t i c u la r  t h e i r  percep tions o f  t h e i r  ro les  as em­

ployees and s tuden ts , and the nature o f  the supports 

and obs tac les  a f fe c t in g  t h e i r  p u rs u i t  o f  p ro fess iona l 

education .

3 . to  describe e m p ir ic a l ly  fa c u l t y  adv is ing  a c t i v i t i e s  

as implemented in the P ro je c t  and perceived by both 

adv isors  and s tudents .

The innovations designed and implemented conformed to  the prob­

lems and needs id e n t i f ie d  in  the p a r t - t im e  (TFl) and f u l l - t im e  (T F II)  

phases o f  the OYR Program. To adapt adv is ing  s t ru c tu re s  to  the needs 

and pa tte rns  o f  TFl s tuden ts ,  the adv is in g  fu n c t io n  was Incorporated 

in to  the classroom in s t r u c t o r 's  ro le  in  a requ ired so c ia l  p o l ic y  

course o f fe re d  in the evening dur ing  the F a l l  1981 semester.

Frequency o f  con tact thus assured, in fo rm a tion  and advice were 

a v a i la b le  to  students when they needed I t ,  and where they most
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fre q u e n t ly  in te rsec ted  w i th  the School dur ing  the f i r s t  semester o f  

TFl. An adv is ing  cu rr icu lum  was developed th a t  attempted to  re la te  

to  the educationa l needs and concerns o f  TFl students as they were 

understood and became known.

In T F I I ,  se lected students remained w i th  t h e i r  TFl adv isors to  

m ainta in c o n t in u i t y  in  fa c u l t y  adv is ing  between the periods in  which 

f i e l d  work arrangements were planned (TFl) and executed (T F I I ) .  

Advisors knowledgeable about both students and agencies were a v a i la b le  

fo r  in te rv e n t io n  e a r ly  in  the F a l l  semester o f  T F I I ,  a per iod  

be lieved important f o r  s tuden ts ' engagement In the lea rn ing  pro­

cess, and f re q u e n t ly  cha rac te r ized  by m u l t ip le  ro le  demands and 

d is ru p t io n s  in  f i e l d  work arrangements. A group adv is ing  cu rr icu lum  

was developed, focus ing on the needs and concerns o f  work-study 

students and t h e i r  engagement in the p ro fess io na l le a rn ing  process. 

Designed to  f a c i l i t a t e  con tac t in  accord w i th  TFII s tuden ts ' 

schedules, meetings were organized on s tuden ts ' days in  schoo l,  as 

opposed to  school-wide Common Days -  a v a i la b le  but la rg e ly  inaccess­

ib le  to  OYRP students due to  work o b l ig a t io n s .

Throughout the term in  which the adv is ing  Innovations were 

implemented, the three fa c u l t y  adv iso rs  invo lved (one in TF l,  two 

in T F II)  documented the type and q u a n t i ty  o f  adv is ing  a c t i v i t i e s  

engaged In w ith  s tuden ts ,  in d iv id u a l ly  and In the con tex t o f  the 

group. They a lso  responded to  an end -o f- te rm  in d iv id u a l  in te rv ie w  

on the na ture  o f  t h e i r  experiences and the advantages and d is ­

advantages o f  the adv is ing  Innovations as they perceived them. An



23

end-o f- te rm  ques tionna ire  was provided both to  students p a r t ic ip a t in g  

in  the Advis ing P ro jec t  and to  a sample o f  TFi and TFII students 

rece iv ing  the standard adv is ing  program fo r  t h e i r  respec t ive  time 

frames. Through th is  ins trum ent, comparative data on s tuden ts ' 

s a t is fa c t io n  w i th  fa c u l t y  a d v is in g ,  t h e i r  views o f  fa c u l t y  adv is ing  

a c t i v i t i e s ,  and perceptions o f  se lected fa c to rs  impinging on t h e i r  

educationa l experience were gathered.

A more d e ta i le d  d e s c r ip t io n  o f  the plan f o r  the des ign, imple­

mentation and eva lua t io n  o f  the Innovative  Facu lty  Adv is ing  P ro jec t 

w i l l  be presented in Chapter I I .  F i r s t ,  the re la te d  l i t e r a t u r e  on 

the fa c u l t y  adv is ing  fu n c t io n  in  s o c ia l  work education w i l l  be re ­

viewed fo r  perspective  on the conceptual issues to  be explored in 

t h is  P ro je c t .  In fo rm ation  from a d m in is t ra to rs  o f  m e tropo lI tan -  

area Part-Time M.S.W. Degree Programs on fa c u l t y  adv is ing  pa tte rns  

and issues w i l l  prov ide cu rre n t  data on the lo ca l s ta te  o f  the a r t .  

F in a l l y ,  the l i t e r a t u r e  on p ro fess iona l s o c ia l i z a t io n  and ro le  

a c q u is i t io n  w i l l  be explored as I t  re la te s  to  the engagement 

o f  experienced workers as students in  the p ro fess io na l lea rn ing  process.

The Facu lty  Adv is ing  Function in  Socia l Work Education

In a w ide ly  accepted d e f in i t i o n ,  Finestone de fines fa c u l ty

adv is ing  as " a l l  f a c u l t y  a c t i v i t i e s ,  except d i r e c t  academic o r

f i e l d  I n s t r u c t io n ,  by which students are ass is ted  to  achieve goals
22

o f  p ro fess iona l s oc ia l work e d u c a t io n . . . "
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This d e f in i t i o n ,  which locates adv is ing  in  the educationa l 

arena by s p e c i fy in g  what i t  is  n o t , but a l lud es  to  the breadth and 

all-encompassing nature o f  what i t  h>.» provides some in s ig h t  in to  the 

e lu s iv e ,  en igm atic  q u a l i t y  o f  the adv is in g  fu n c t io n  in s o c ia l  work 

education.

P r a c t ic a l ly  speaking, adv is ing  is  and has been an in te g ra l  

pa r t  o f  s oc ia l work education s ince i t s  emergence as a formal 

un ive rs ity -b ased  system. Facu lty  ro u t in e ly  perform i t ,  and 

o f ten  perceive i t  as a "bottom less p i t "  o f  kn o t ty  problems, lack ing  

in rewards commensurate w i th  the e f f o r t  requ ired . Schools w ide ly  

prov ide i t ,  assign fa c u l t y  workload c r e d i t  f o r  i t ,  and j u s t i f y  i t s  

s u b s ta n t ia l  cost as a quas i- teach ing  a c t i v i t y .  To s tuden ts ,  I t  is  

a "sometime t h in g , "  o f  g rea t impact to  many, pe r func to ry  o r  non­

e x is te n t  to  o the rs .

Given i t s  p o s i t io n  as a t r a d i t io n a l  and un ive rsa l component 

o f  so c ia l  work educa tion , the palpab le a c t i v i t y  surrounding i t  and 

the s u b s ta n t ia l  investment i t  has commanded, I t  Is somewhat remarkable 

th a t  fa c u l t y  adv is ing  has received so l i t t l e  a t te n t io n  in  the pro­

fess iona l l i t e r a t u r e ,  and remains la rg e ly  undefined, unevaluated,
23

and unstudied. According to  S i te s ,  " the  e n t i r e  pub lished 

l i t e r a t u r e  on adv is ing  indigenous to  so c ia l  work education appears 

to  cons is t  o f  no more than fourteen  item s...m ore  than h a l f  o f  i t . . .

In the la s t  ten y e a rs . "  This w r i t e r ' s  search o f  so c ia l  work and 

soc ia l science jo u rn a ls  y ie lde d  no p u b l ic a t io n s  s ince 1977, end a
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h igher p ropo rt ion  o f  unpublished to published a r t i c le s  o r  books in

the m ld-60 's  to  m ld -7 0 ' s ,  a period in which adv is ing  issues appeared

to command some s c h o la r ly  a t te n t io n .

D i re c t ly  re la te d  to  the lack  o f  l i t e r a t u r e  and em p ir ica l study

is  the absence o f  a c c o u n ta b i l i t y  mechanisms to  determine the outcomes

o f  adv is ing  r e la t iv e  to  I t s  costs in  fa c u l t y  time and e f f o r t .  To

e x p la in  t h is  lack o f  eva lua t io n  and a c c o u n ta b i l i t y ,  S ites  po in ts  to

" th e  l im i te d  agreement on a d e f in i t i o n  o f  a d v is in g "  and confusion
24

about func t ions  and ro le s .  Getzel and Rosenbloom a t t r ib u te  s im i la r

fa c to rs ,  no t ing  the lack o f  c le a r -c u t  expecta t ions about the outcome

o f  advisement; the ambiguous p o s i t io n  o f  advisement in the educationa l
25

system and lack o f  c l a r i t y  about the a d v is o r 's  r o le . "  L ike b l in d  

men descr ib ing  an e lephant, the f i e l d  e x h ib i ts  consensus on the s ize  

and scope o f  a d v is in g ,  but l i t t l e  agreement on i t s  shape o r  d i r e c t io n .

There is  l i t t l e  doubt, however, th a t  f a c u l t y  adv is ing  serves 

func t ions  and meets needs th a t  br idge the academic and p ra c t ic e -  

based foundations o f  soc ia l work education. Amorphous though i t  may 

be, were fa c u l ty  adv is ing  not to  e x i s t ,  i t  would o f  nece ss ity ,  be 

invented.

But what form would i t  take? And how do the d iscussions 

o f  adv is ing  In the l i t e r a t u r e  compare w i th  r e a l i t y ?  I t  is  to  

a d iscuss ion  o f  the conceptual fo rm u la t ions  o f  adv is ing  and t h e i r  

f i t  w i th  em p ir ica l data on I t s  o p e ra t io n a l iz a t io n  tha t we now tu rn .

Two cen tra l issues pursued in  the l i t e r a t u r e ,  the purpose o f  adv is ing
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and I t s  Importance in  the educationa l development o f  p ro fess iona l 

M.S.W. s tuden ts , w i l l  form the basis o f  t h is  d iscuss ion  as they re la te  

to  P ro jec t concerns.

On Roles and Function

S ites  a t t r ib u te s  much o f  the d e f in i t i o n a l  confusion about fa c u l t y

adv is ing  to  a lack o f  c l a r i t y  on the d i s t i n c t i o n  between adv is ing

func t ions  and adv is ing  ro le s .  In h is  v iew, the l i t e r a t u r e  suggests

fo u r  fu n c t io n s ,  about which there appears to  be widespread agreement

on ly  on the f i r s t .  These fu n c t io n s  are " f a c i l i t a t i n g  le a rn in g ,

in te g ra t in g  le a rn in g ,  m a in ta in ing  educationa l s tandards, and
26

ra is in g  agency standards o f  p r a c t ic e . "  To c a r ry  out these

fu n c t io n s ,  adv isors  perform seven s p e c i f i c  behaviors o r  ro le s :

" teache r,  e v a lu a to r ,  counse lo r, exemplar, a d m in is t ra to r ,  advocate 
27

and le a rn e r . "  In a study conducted a t the U n iv e rs i ty  o f  P i t ts b u rg h ,

however, S ites  found th a t  the in te g ra t iv e  fu n c t io n  and teaching r o le ,

omnipresent in  the l i t e r a t u r e ,  were among the le a s t  important as

perceived by both fa c u l t y  and students surveyed. There were a lso

s ig n i f i c a n t  d i f fe re n c e s  between the amount o f  time fa c u l t y  devoted

to  adv is ing  and the amount o f  time students perceived.

Ranked most important by students were the ro le s  o f  le a rn e r ,

counselor, exemplar, a d m in is t ra to r  and e v a lu a to r ,  In th a t  o rde r .

Although fa c u l t y  considered the ro les  o f  exemplar and a d m in is t ra to r

more important than d id  s tuden ts , they concurred in ranking advocate
28

and teacher in la s t  p lace.
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Getzel and Rosenbloom found s im i ta r  d is p a r i t ie s  between the 

conceptual d e f in i t i o n  o f  adv is ing  and what appears to  be o p e ra t io n ­

a l iz e d  and valued. Viewing adv is ing  as the s t ru c tu re  provided by the 

school " t o  a s s is t  (s tudents) in b r id g in g . . .the  school embedded in the 

U n iv e rs i ty  and the agency l in ked  to  the broader community," they 

assert a dual focus on student and f i e l d  agency, and m u l t ip le  

func t ions  re la te d  to  f a c i l i t a t i o n ,  in te g ra t io n ,  and the maintenance 

o f  educationa l qua I i t y :

The focus o f  Facu lty  Advisement is  on supporting  
the s tu d e n t 's  educationa l progress in in te g ra t in g  
h is  persona l,  academic and p ra c t ic e  experience and 
concu rren t ly  on m a in ta in ing  c lose c o l la b o ra t io n  and 
c o n s u lta t io n  w i th  the f i e l d  agency in  which the 
student is  p laced. The in te n t  is  to  assure an 
app rop ria te  balance o f  c lass  and f i e l d  work 
experience w h ile  enhancing the q u a l i t y  o f  
supe rv is ion  he re c e iv e s .29

To respond to  t h is  mandate, they suggest f i v e  ro les  and a 

se r ies  o f  t im e - l in k e d  tasks as a g u id e l in e  f o r  f a c u l t y  advisement, 

fo rm a l ly  t i t l e d  the " In te g ra t iv e  Seminar." These ro les  are "o r ie n ­

t a t io n ,  teaching ( in t e g r a t io n ) ,  c o n s u lta t io n ,  e v a lu a t io n ,  and 
30

a d m in is t ra t io n . "  T he ir  research to o ,  however, in  the form o f

s tuden ts ' e va lu a t io n  o f  t h e i r  a d v is o rs ' he lp fu lness  in  perform ing

these ro le s ,  showed lower ra t in g s  fo r  te a ch in g -re la te d  tasks and

h igher ra t in g s  fo r  "as needed" a v a i l a b i l i t y ,  responsiveness to
31

s tuden ts ' needs, and help in p rob lem -so lv ing . The ir  f in d in g s  

thus h ig h l ig h t  the importance o f  a counseling ro le  which in  t h e i r  

own fo rm u la t io n ,  appears to  be subsumed under o th e r  adv is ing  tasks.
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Drawing the e lephant ye t another way, Finestone categorizes 

the three components o f  adv is ing  as 1. "general educationa l adv is ing  

aimed a t supporting  the s tuden ts ' educationa l experience a a w h o le ,"  

2 . academic a d v is in g ,  focusing on academic program-planning and 

s tuden ts ' academic performance, and 3* f i e l d  work a d v is in g ,  in -
32

e lud ing  f i e l d  work p lann ing and student performance e v a lu a t io n .  

P ro je c t in g  poss ib le  ro le s  and tasks w i th in  each component, Finestone 

ra ises questions about the app ro p r ia te  scope and boundary l im i t s  

f o r  the adv iso r as they re la te  to  the func t ions  o f  the classroom 

teacher, f i e l d  in s t r u c to r  and the schoo l 's  f i e l d  work department.

Y e la ja ,  using F inestone 's  t r i p a r t i t e  fo rm u la t ion  o f  adv is ing  

r e s p o n s ib i l i t ie s ,  asserts  both educationa l and personal development 

goals f o r  the adv is ing  fu n c t io n .  Terming i t  "s tu d e n t"  ra th e r  than 

" f a c u l t y "  a d v is in g ,  he de fines i t s  goal as p ro v id in g " . . .a n  

emotional and in te l le c tu a l  lea rn ing  experience which w i11 a s s is t  

the student to  m ob il ize  h im se lf  f o r  le a rn in g . "  Describ ing almost 

god like  q u a l i t i e s ,  Ye la ja  sees the adv iso r  as the l i n k  between the 

s tuden t,  the school and the p ro fess io n ;  the mediator o f  c o n f l i c t  

between the student and h is  lea rn ing  environment, an advocate to 

the s tuden ts ' c l i e n t s ,  the s tu d e n t 's  f r ie n d ,  ph i lo sophe r,  gu ide"
33

and a "p ro te c to r  o f  s tuden ts ' r ig h ts  and freedoms."
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Lowy, Ploksberg and Va lberg , in  a study o f  the way schoo ls '

cu rr icu lum  s t ru c tu re  promotes in te g ra t io n  o f  le a rn in g ,  o r  a s ta te

o f  wholeness o r  u n i t y ,  id e n t i f y  fa c u l ty -s tu d e n t  adv is ing  as a major

in te g ra t iv e  dev ice . They p o in t  o u t ,  however, th a t  d i f f e r e n t  schools

have developed w ide ly  d ive rse  adv is ing  pa t te rn s  and tha t the f i e l d

lacks c l a r i t y  in the d e f in i t i o n  and d e s c r ip t io n  o f  adv is ing  ro les

and s t ru c tu re s .  Conceptua liz ing adv is ing  as an in te ra c t io n a l

" in te g r a t i v e  e lem en t,"  they found, fu r the rm ore , th a t  when

e m p ir ic a l ly  s tu d ie d ,  n e i th e r  adv isors nor students perceived an

in te g ra t iv e  ro le .  C i t in g  the necessary c o n d it io n s  fo r  the adv is ing

re la t io n s h ip  to  become an in te g ra t iv e  dev ice , they s ta ted  th a t :

. . .w e  have to  id e n t i f y  the s p e c i f i c  ro les  
the fa c u l t y  a dv iso r  ought to  perform . For 
example, a fa c u l t y  adv iso r  perform ing an 
in te g ra t iv e  fu n c t io n  would have to  have a 
comprehensive o v e ra l l  knowledge o f  the 
major concepts taught in  the var ious
sequences.34

Thus, the l i t e r a t u r e  — s l im  and d ispa ra te  though i t  may be — 

reveals some consensus on the importance o f  adv is ing  in f a c i l i t a t i n g ,  

enhancing and supporting  the educationa l experience through a v a r ie ty  

o f  ro le s ,  in c lud ing  systems-lInkage and c o o rd in a t io n ,  counseling and 

c o n s u lta t io n ,  mediation and advocacy, m on ito r ing  and e v a lu a t io n ,  and 

o r ie n t in g  and a d m in is te r in g .  The in te g ra t iv e  fu n c t io n ,  in  which 

the adv iso r helps student connect p ra c t ic e  and theory o r  u n i fy  

aspects o f  knowledge, s k i l l ,  values and use o f  s e l f ,  has received 

prominent a t te n t io n  but l i t t l e  e m p ir ica l v a l id a t io n .  Q u a l i ty



assurance, through maintenance o f  educationa l standards and improve­

ment o f  f i e l d  s e t t in g s  and superv isory  p ra c t ic e s ,  has been mentioned 

in r e la t io n  to  the b r id g in g  ro le  o f  the adv iso r v is - a - v is  school 

and agency. As th is  d iscuss ion  has shown, however, e ss e n t ia l  

questions on ro les  and fu n c t io n s ,  the d e f in i t i o n  o f  boundaries, 

and the p ra c t ic e  vs. theory o f  adv is in g  remain unanswered. As 

a r e s u l t ,  s p e c i f i c  goa ls ,  o b je c t iv e s  and eva lua t ions  o f  e f f o r t ,  

e f fe c t iv e n e s s  and e f f i c ie n c y  have ye t to  be made.

On Adv is ing  as Centra l o r  P e r ip h e ra l ,  Residual o r  I n s t i t u t i o n a l

Related to  these questions on adv is ing  ro les  and func t ions  is  the 

issue o f  the p lace o f  a d v is in g  In so c ia l  work education . In t h is  

regard, Finestone conceptua lizes three p o s i t io n s ,  in the f i r s t ,  

adv is ing  is  both pe r ip he ra l in nature and res idua l in s t ru c tu re .  

Modeled a f t e r  adv is ing  in h igher educa tion , i t  is  " a d m in is t ra t iv e ly  

f a c i l i t a t i n g , "  but lack ing  in c o n t in u i t y  and In te n s i t y ,  based on 

the assumption th a t  mature graduate students do not need such an 

a s s is t  to  maximize t h e i r  educationa l experience.

At the o th e r  extreme, adv is ing  is  perceived as c e n tra l  to  student 

le a rn in g .  Through s t ru c tu re d ,  frequent conferences, the a d v is o r -  

student r e la t io n s h ip ,  in I t s e l f ,  provides I n te l le c tu a l  s t im u la t io n  

and enhances emotional growth. I t  Is thus a ce n tra l  and 

I n s t i t u t io n a l iz e d  component o f  the to ta l  educationa l program.



As an in te rm ed ia te  p o s i t io n ,  adv is in g  is  conceived as essen t ia l 

s t ruc tu red  and re g u la r iz e d ,  but less ambitious In I t s  emotional impact 

and in te g ra t iv e  goa ls . Established to  help students " a d m in is t ra t iv e ly  

and through In d iv id u a l iz e d  educationa l counseling to  make maximum use 

o f  learn ing  o p p o r tu n i t ie s  and meet educationa l requ irem en ts ,"  the 

p ro v is io n  o f  an independent m u lt i - fa c e te d  lea rn ing  experience is  not
35

i t s  ce n tra l focus, but may occur as a "secondary b e n e f i t . "

As F lnestone 's  ca tegories  In d ic a te ,  there are a number o f  va r iab les  

th a t  d i f f e r e n t ia t e  the p o s i t io n  o f  adv is in g  w i th in  the educationa l 

program (See F igure 1). S t r u c tu r a l l y ,  adv is ing  can be 

in s t i t u t io n a l iz e d  and regu la r ized  f o r  a l l  s tuden ts ,  o r  i t  can be 

re s id u a l,  a v a i la b le  only to  some students "as needed." In the former 

system, adv is ing  may be i n i t i a t e d  by e i th e r  adv iso r o r  s tuden t,  but 

contact is  expected. In the l a t t e r ,  con tac t is  not expected unless 

in i t i a t e d  by the in d iv id u a l  s tuden t.

S u b s ta n t ive ly ,  p a r t i c u la r l y  in the residua) s t ru c tu re ,  adv is ing  

may be a d m in is t ra t iv e  and te c h n ic a l ,  focus ing on cu rr icu lum , f i e l d  work 

.and f in a n c ia l  p lann ing , performance e v a lu a t io n ,  and c r i s i s  problem­

s o lv in g .  F a c i l i t a t i v e  o f  the educationa l program, i t s  

p o s i t io n  is pe r iphe ra l to  the s tuden ts ' lea rn ing  process.

In s t ru c tu re s  charac te r ized  by increas ing  ro u t in iz a t io n  and 

i n s t i t u t i o n a l i z a t io n ,  the content o f  adv is ing  may Include the 

former but is  focused more d i r e c t l y  on the in d iv id u a l  s tuden ts ' growth 

and le a rn ing .  Perceived as e sse n t ia l  to  le a rn in g ,  the substance
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o f  adv is ing  may inc lude 1. f a c i l i t a t i n g  the educationa l 

process through a d m in is t ra t iv e ,  l ia is o n  and counseling ro le s ,

2 . teach ing , i . e . ,  enhancing lea rn ing  through a t te n t io n  to  the 

problems o f  in te g ra t io n  o f  c lass  and f i e l d  experience, and the 

re la t io n s h ip  o f  the in d iv id u a l  to  the p ro fess ion  3« m a in ta in ing  

program q u a l i t y  through a t te n t io n  to  the f i e l d  agency and educa­

t io n a l  s tandards, o r  a combination th e re o f .

As the adv is ing  re la t io n s h ip  i t s e l f  gains in  importance, 

the substance o f  adv is ing  and i t s  p o s i t io n  in the 

educationa l h ie ra rchy  may be viewed as c e n tra l  to  student 

le a rn in g ,  equal in importance to  c lass and f i e l d  teach ing .

Using th is  framework as a gu ide, i t  is  poss ib le  to  id e n t i f y  

the stance taken by var ious w r i t e r s  on the place o f  adv is in g  in 

p ro fess iona l educa tion , and i t s  app rop r ia te  focus and con ten t.  

Y e la ja ,  f o r  example, adopting F lnes tone 's  second c o n c e p tu a l iz a t io n ,  

p rescribed the w idest range o f  ro les  and func t ions  to  the adv iso r 

and focused on the adv iso r-s tude n t re la t io n s h ip  as a ce n tra l  com­

ponent o f  le a rn in g .  Levy too , viewing adv is ing  expans ive ly  and as 

more a r t  than sc ience, emphasized the a d v is o r 's  d ia g n o s t ic  s k i l l s  

and "use o f  s e l f "  in  h is  re la t io n s h ip  w i th  s tuden t,  f i e l d  in s t r u c to r  

and f i e l d  agency execu tive :



The fa c u l ty  adv iso r  does less adv is ing  than 
diagnosing. On the o th e r  hand, h is  ro le  Is 
ha rd ly  so passive as may be im plied in the 
ra th e r  d e b i l i t a te d  d e s c r ip t io n  o f  h is  ass ign­
ment as " l i a i s o n "  f o r  s tuden t,  school and 
f i e l d  in s t ru c t io n  agency, and ha rd ly  so a c t iv e  
as may be expected o f  the classroom in s t r u c to r  
o r  the f i e l d  In s t r u c to r .  A c t ive  o r  passive, 
however, the fa c u l t y  a dv iso r  has a v i t a l  pa r t  
In p ro fess iona l educa tion . The way in which 
he plays h is  ro le  has cons iderab le  bearing on 
whether and how the student lea rns , and 
whether and how the classroom and f i e l d  in ­
s t ru c to rs  teach. His in f luence  on any o f  the 
three s ta r r in g  ac to rs  whom he presumably l i n k s ,  
a c tu a l ly  and s y m b o l ic a l ly ,  Is less a m atte r  o f  
science than a r t  f o r  i t  f lows less from h is  
jo b  d e s c r ip t io n  than from h is  d i f f e r e n t i a l  
and d e l ib e ra te  use o f  h im se lf  in h is  r e la t io n ­
sh ip  w i th  a l l  three ac to rs  and w ith  the s oc ia l 
systems which they re p re s e n t .36

On the o th e r  extreme, Latimer challenges Y e la ja 's  p o s i t io n  th a t

a l l  students should be provided in d iv id u a l iz e d  and I n s t i t u t io n a l iz e d

fa c u l ty  a d v is in g ,  and the range o f  se rv ices p re v io u s ly  described.

A sse rt ing  th a t  adv is ing  ought to  be regarded as a res idua l a c t i v i t y

e ss e n t ia l  in some s i tu a t io n s  fo r  some students but not a l l ,  she

suggested th a t  some adv is in g  ro les  might be u n iv e rs a l ;  o th e rs ,  more

s e le c t iv e ly  a p p l ie d .  Latimer a lso  debunked the "go-between" a dv iso r

in p u rs u i t  o f  th e o ry -p ra c t fc e  in te g ra t io n :  "Many students t e l l  us
37

annua lly  th a t  i t  s imple doesn 't  w o rk ."

Taking In te rm ed ia te  p o s i t io n s  are Rosenbloom e t . a l . ,  Getzel and 

Rosenbloom, and S ites  who view adv is in g  as a mix o f  a d m in is t ra t iv e  

and in te g ra t iv e  tasks ,  e ss e n t ia l  to  student le a rn in g .  The p r i o r i t y ,

however Is c le a r ly  on the in te g ra t iv e  fu n c t io n :  " I t  Is ou r c on ten t io n ,
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s ta te  Rosenbloom e t . a l . ,  " t h a t  enab ling  the In te g ra t iv e  process i s ,
38

above a l l  o th e r  fu n c t io n s ,  the most v i t a l . "  To m ainta in th is  focus,

adv isors must be f a m i l i a r  w i th  cu r re n t  p ra c t ic e ,  f i e l d  s e t t in g s ,  and
39

the fundamental components o f  the schoo l 's  cu rr icu lum . Rosenbloom 

e t . a l .  a lso  argue th a t  " the  hodgepodge o f  a d d i t io n a l  (adv iso ry) 

fu n c t io n s , "  such as in f lu e n c in g  and improving f i e l d  placement 

o p p o r tu n i t ie s ,  supplementing the f i e l d  in s t r u c to r 's  r o le ,  e t c . ,
ko

should be removed so th a t  the in te g ra t iv e  focus remains pr im ary .

As t h is  c a te g o r iz a t io n  in d ic a te s ,  there is  r e la t iv e  c la r  I t y  In 

the conce p tu a liza t ion s  o f  adv is ing  as e i t h e r  res idua l and pe r iphe ra l 

o r  in s t i t u t i o n a l  and c e n t ra l .  T h e ir  content and p o s i t io n  are r e la ­

t i v e l y  c le a r .  More ambiguous is  the in te rm ed ia te  p o s i t io n ,  in  which 

adv is ing  appears to  be e ss e n t ia l  so long as i t s  in te g ra t iv e  func t ion  

is  p r im ary . One might ask whether, in  the absence o f  em p ir ica l

evidence f o r  the a d v is o r 's  ro le  in the in te g ra t io n  o f  p ro fess iona l
*♦1

le a rn in g ,  co nce p tu a liza t ion s  th a t  focus on f a c i l i t a t i n g  lea rn ing  

should be viewed as e s s e n t ia l  to  s tudent lea rn ing  o r  "demoted" to  

a more pe r ip he ra l p o s i t io n  in  the educationa l s t ru c tu re .  This 

question w i l l  have im p l ic a t io n s  f o r  P ro je c t  f in d in g s  on the ro le  

and fu n c t io n  o f  f a c u l t y  adv is ing  in  the OYRP, and w i l l  be pursued 

fu r th e r  in the f in d in g s  and recommendations o f  th is  study.

In sum, the l i t e r a t u r e  on fa c u l t y  adv is in g  r e f le c t s  

the e x is t in g  la c k .o f  c l a r i t y  in the f i e l d  on the app rop ria te  

ro le s ,  func t ions  and p o s i t io n  o f  the fa c u l t y  adv iso r  In
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soc ia l work education . As a r e s u l t ,  a c c o u n ta b i l i t y  Is l im i te d .  

Although e m p ir ica l s tud ies  are few, they in d ic a te  a gap between the 

th e o re t ic a l  emphasis on the a d v is o r 's  fu n c t io n  regarding in te ­

g ra t in g  le a rn in g ,  and the ac tua l focus o f  the adv iso r  on f a c i l i ­

t a t in g  lea rn ing  through a d m in is t ra t iv e  counse ling , l ia is o n  and 

o the r  supportive  ro le s .  This presents an o rg a n iz a t io n a l problem 

fo r  the so c ia l  work school located In the u n iv e r s i t y ,  whose 

ra t io n a le  fo r  the a l lo c a t io n  o f  s u b s ta n t ia l  resources and workload 

c r e d i t  in t h is  area is  based on the d e f in i t i o n  o f  f a c u l t y  adv is ing  

as a quas i- teach ing  o r  in te g ra t iv e  fu n c t io n .  W i l l  money and 

sanction f o r  adv is ing  as an e s s e n t ia l  un ive rsa l component o f  so c ia l  

work education remain i f  the teaching myth is  la id  bare? We w i l l  

re tu rn  to  t h is  issue in the la s t  chapter o f  t h is  study.

Facu lty  Adv is ing  in P a r t- t im e  M.S.W. Degree Programs

There is  no body o f  l i t e r a t u r e  on fa c u l t y  adv is ing  in  p a r t - t im e

programs per se. Unpublished papers descr ib ing  and eva lua t ing

in d iv id u a l  programs,hhave h ig h l ig h te d  the need f o r  q u a l i t y  adv is ing

as an a n t id o te  to  student i s o la t io n ,  enhancing s tu d e n t 's  educationa l

p lann ing , and addressing the spec ia l needs and com p lex it ies

o f  t h e i r  educationa l program. According to  Nooe and

Green, p a r t - t im e  students a t  the U n iv e rs i ty  o f  Tennessee in

Chattanooga "expressed fe e l in g  Iso la ted  from the schoo l"  and empha-
42

sized " the  need fo r  an a v a i la b le  and access ib le  a d v is o r . "  Cohen,
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viewing adv is ing  as a " c r i t i c a l  face t o f  support s e rv ic e s , "  asserts  

th a t  adv is ing  is  e s p e c ia l ly  necessary fo r  p a r t - t im e  students in  

view o f  t h e i r  d ive rse  s i tu a t io n s .  I t  "has the p o te n t ia l  to  minimize 

the s u r f e i t  o f  problems these studentsmmight experience as they 

progress through the program," he s ta te s ,  i f  they are not p rope r ly  

informed o f  course schedules, cu rr icu lum  requirements and adm ln is-
43

t r a t i v e  procedures.

G erhart, in an eva lua t io n  o f  the p a r t - t im e  program a t  Rutgers, 

discusses fa c u l t y  adv is ing  in r e la t io n  to  the increased resources 

requ ire d :  " I t  should be remembered th a t  although a p a r t - t im e  student

generates about o n e -h a lf  to  o n e - th i rd  o f  the FTE's as compared to  

a f u l l - t im e  s tuden t,  h is  adv is ing  needs, f i e l d  c o n s u lta t io n  and 

o the r  demands, may be equal to  o r  g re a te r  than a f u l l - t im e  s tu d e n t . "  

Id e n t i f y in g  the need f o r  in d iv id u a l iz e d  educationa l p lann ing ,  com­

p l ic a te d  by the extension o f  s tuden ts ' programs over t im e , Gerhart

a lso  po in ts  out the g re a te r  resource necessary to  assess and m onitor
44

work-study f i e l d  work p lans. Echoing th is  r e f r a in ,  York s ta tes  

tha t "placements taken in the employing agency o f te n  requ ire  more 

time f o r  p lann ing , c la r i f y i n g  ro les  and m a in ta in ing  than those
45

arranged ou ts ide  the s tuden ts ' own agency."

Summing up these issues as they impact on o v e ra l l  program 

standards and q u a l i t y ,  Nooe and Fauri developed a guide fo r  

p a r t - t im e  programs in which the importance o f  f a c u l t y  adv is ing  

in both educationa l and f i e l d  work p lann ing is  noted:
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For f u l l - t im e  q u a l i t y  p ro fess iona l education to  
take p lace , in d iv id u a l  p a r t - t im e  study programs 
must be developed w i th  adv isors  on a c a r e fu l l y  
s t ru c tu re d  b a s is . . .P a r t- t im e  students need to  
know the to ta l  course o f  study and the op t ions  
a v a i la b le  to  them a t  the time they e n te r  the 
program. Advis ing p a r t - t im e  students may re ­
q u ire  more time and e f f o r t  on the p a r t  o f  
fa c u l t y  members as w e ll  as more d e ta i le d  
knowledge o f  cu rr icu lum  o p t io n s .  L ikew ise, 
development o f  q u a l i t y  f i e l d  in s t r u c t io n  
o p p o r tu n i t ie s  f o r  p a r t - t im e  study students 
may requ ire  a d d it io n a l  e f f o r t . ^6

In sum, fa c u l t y  adv is ing  fo r  p a r t - t im e  students has been viewed 

as la rg e ly  a d m in is t ra t iv e  and f a c i 11 ta t iv e ,  ye t e s s e n t ia l  to  the 

maintenance o f  educationa l q u a l i t y  due to  s tu d e n ts 1 Is o la t io n  and 

the com p lex it ies  o f  t h e i r  educationa l programs. Although the 

question o f  a d v is o rs ' in te g ra t iv e  fu n c t io n  has not been addressed, 

there Is re co g n it io n  o f  the necess ity  f o r  Increased adv is in g  re ­

sources in  course and f ie ld w o rk  p lanning and m on ito r ing  - -  e s p e c ia l ly  

f o r  work-study arrangements.

The M e tropo li tan  P ic tu re :  Facu lty  Adv is ing  Pa tterns and Issues

A b r ie f  review o f  m e tropo li tan  New York C i ty  p a r t - t im e  programs 

ind ica tes  t h a t ,  as in  the Hunter OYRP, adv is in g  pa t te rn s  d i f f e r  

between the p a r t - t im e  and f u l l - t im e  program phases. In these o the r  

programs I t  was o f te n  the case th a t  a f a c u l t y  member, f re q u e n t ly  from 

the Dean's O f f ic e  o r  Admissions Department, was assigned to  advise a l l  

students in the p a r t - t im e  phase. In t h is  phase, most schools o f fe re d  

a combination o f  three to  f i v e  la rge group meetings dur ing  the year
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and "as needed" in d iv id u a l c o n ta c t. A dv is ing  was a lso  o ffe re d  a t 

semester course re g is t ra t io n s .

Focusing p r im a r ily  on course s e le c t io n ,  program p la n n in g , and 

problem re s o lu t io n , a d v is in g  in th is  pe riod  in te n s if ie d  as students 

approached the f ie ld  work yea r. A t th a t p o in t ,  in a d d it io n  to  

ass is tance  w ith  f ie ld  work and f in a n c ia l p la n n in g , some schools 

o ffe re d  a sem ester-long seminar to  o r ie n t  s tudents to  the expec ta tions  

o f the f ie ld  work yea r, and /o r he lp  b ridge  the gap between p a rt- t im e  

courses and s tu d e n ts ' agency p ra c t ic e .  S tudents ' concerns about 

changing ro le s , from employee to  s tu d e n ts , were a lso  p a r t o f  the 

agenda.

Host schools Id e n t if ie d  th e ir  p a r t- t im e  programs as "feede r 

programs" fo r  e i th e r  the f i r s t  year o r  second year in  the Two-Year 

program (depending on whether the students were experienced workers 

and q u a li f ie d  fo r  a reduced re s id e n cy .) Thus, when students moved 

in to  the f ie ld  work o r  residence phase o f  the program, they were per­

ceived as fu l l - t im e  students and provided the same type o f 

a d v is in g . Depending on the school and the yea r, a d v is in g  va ried  

in amount and in te n s ity ,  but In general tended to  conform to  the 

in te rm ed ia te  category p re v io u s ly  describ ed , ch a ra c te rize d  by a 

com bination o f  a d m in is tra tiv e  and In te g ra t iv e  o b je c t iv e s . One 

school a lso  spoke o f  b u ild in g  e a r ly  In te rv e n tio n  and m ore -than -the - 

normal amount o f  adv is in g  In to  the f ie ld  work year fo r  those students 

In w ork-study as opposed to  school-sponsored f ie ld  placements.
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Problems a f fe c t in g  p a r t- t im e  s tu d e n ts , as perceived by adv iso rs  

and program a d m in is tra to rs ,In c lu d e d  Is o la t io n  and d isconnection  from 

the School, due to  the extens ion  o f  courses over tim e , lack o f  f r e ­

quent con tact w ith  o th e r students and fa c u lty ,  and exc lus io n  from no r­

mal systems o f communication and in fo rm a tio n . Some schools 

attem pted to  keep p a r t- t im e  students a ttached to  the school com­

m unity and aware o f  what was happening through n e w s le tte rs , spec ia l 

programs, and a d v is in g  m eetings. Others noted the d i f f i c u l t y  In 

b r in g in g  p a r t- t im e  students to g e th e r as a separate cons tituen cy  

due to  scheduling problems and s tu d e n ts ' tim e c o n s tra in ts .  Some 

schools organ ized a d v is in g  meetings and c lasses on Saturdays and 

during  the evenings in  o rd e r to  a l le v ia te  these pressures.

F in a n c ia l problems were o f  se rious  concern to  employed 

students in programs re q u ir in g  two fu l l - y e a rs  o f  f ie ld  work in 

unpaid placements. I f  unable to  leave th e ir  jo b s ,  i t  was d i f f i c u l t  

f o r  s tudents to  devote s u f f ic ie n t  tim e in  the evenings o r  on week­

ends to  complete the requ ired  number o f  f ie ld  work hours. As a 

r e s u lt ,  these programs, as w e ll as those th a t reduced the f ie ld  work 

requirem ent fo r  experienced s tu d e n ts , were becoming more open to  the 

p o s s ib i l i t y  o f  deve lop ing w ork-study f ie ld  placem ents, a r a r i t y  in  

the pas t.

A d ju s tin g  to  s h i f t s  in  ro le  behavio r and expec ta tions  from 

employee to  student was the p rim ary problem noted fo r  students in  the 

fu l l - t im e  f ie ld  work phase. "U n lea rn ing  o ld  h a b its , "  le a rn in g  to
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accept c r i t ic is m ,  a d ju s tin g  to  changes in  re la t io n s h ip s  w ith  agency 

co lleagues, e s p e c ia lly  the s t a f f  member assigned as f ie ld  super­

v is o r  — a l l  were mentioned as im portant issues to  be d e a lt  w ith  as 

students planned fo r  and began f ie ld  work. Such issues were pe r­

ceived as p a r t ic u la r ly  acute fo r  w ork-s tudy s tu d e n ts , in  f ie ld  work 

a t th e ir  employing agencies.

In sum, th is  review  in d ic a te s  th a t area schools d i f fe re n t ia te d  

ad v is in g  p a tte rn s  by program phase. Recognizing the ro le ,  schedu­

lin g  and a s s o c ia tio n a l problems o f  p a r t- t im e  working students and

the importance o f  fa c u lty  a d v is in g  resources In th is  regard , most

schools provided r e la t iv e ly  t r a d it io n a l and low resource adv is in g  

mechanisms. A lthough the programs surveyed were g e n e ra lly  sm a lle r in  

s ize  than the OYRP, the a d v is o r/s tu d e n t r a t io  In the p a r t- t im e  phase 

was s im ila r  i . e . ,  30-p lus s tudents to  one a d v is o r. Those schools w ith  

75~tOO students in  the p a r t- t im e  phases o f  severa l programs (Re­

duced Residency, Extended Phase, e tc . )  tended to  focus on the sm a lle r 

cohort o f  25 to  40 s tudents p repa ring  fo r  f ie ld  work. Most programs 

a llo c a te d  some work c re d it  fo r  p a r t- t im e  a d v is in g , a lthough less than 

fo r  adv is in g  in the f ie ld  work yea r. In one schoo l, workload c re d it  

was a llo c a te d  on ly  fo r  such " f i e l d "  as opposed to  "academ ic" a d v is in g .

Schools o f fe r in g  In te n s ive  seminars to  prepare s tudents fo r  f ie ld  

work and a s s is t  in  ro le  t ra n s it io n s  were the exce p tio n s , as were those 

p ro v id in g  spec ia l he lp  to  students in  w ork-study placem ents. The

la t t e r  may w e ll become an issue as more schools c u r re n t ly

re q u ir in g  one o r two years o f unpaid f ie ld  placement respond to
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s tu d e n ts ' needs fo r  w ork-s tudy arrangements. In th is  regard, the 

innova tions in  fa c u lty  a d v is in g  documented in  th is  paper may have 

relevance fo r  schools o f  s o c ia l work in ten d in g  to  expand the work- 

study o p tio n .

We w i l l  now examine the l i t e r a tu r e  on workplace Id e n t ity  as i t  

re la te s  to  the a c q u is it io n  o f  the p ro fe ss io n a l student ro le  and 

no tions o f  student le a rn in g . Such concepts w i l l  p rovide  a founda­

t io n  fo r  the p ro je c t 's  e x p lo ra t io n  o f  the ro le  re la t io n s h ip s  o f  

p a r t- t im e  w ork-study MSW degree s tuden ts .
j

On Being a S tudent: The Impact o f  Work Experience and Agency Id e n t ity
on Student Learning

In the c la s s ic  l i t e r a tu r e  on s o c ia l work education Reynolds 

and Towle question  the e f fe c t  o f  m a tu r ity  and p r io r  work e x p e r i­

ence on student le a rn in g  and the a c q u is it io n  o f  the p ro fe ss io n a l 

ro le .  Recognizing the dynamic o f  re s is ta n ce  in  le a rn in g , Reynolds 

fo r  example, suggests th a t " . . .s u b m it t in g  to  the a u th o r ity  o f  

g re a te r e xp e rie n c e ,"  even as one seeks I t ;  o f  re -educa ting  one 's 

s e l f  by c r i t i c a l l y  examining e s ta b lish e d  b e lie fs  and p ra c t ic e s ,

may be more d i f f i c u l t  fo r  o ld e r  ra th e r than younger students to  
48

accept. S im ila r ly  Towle, re fe r r in g  to  the mature experienced 

worker re tu rn in g  to  schoo l, id e n t i f ie d  the re luctance  to  change 

ing ra ined  p a tte rn s  o f behavior th a t have "th rough re p e t it io n  — 

become autom atic and e f f o r t le s s . "  To become a p ro fe s s io n a l,  she 

s ta te s  th a t



the student who has had s o c ia l work experience 
as an un tra ined  worker has the added problem 
o f  sense o f  loss o f  p ro fe ss io n a l understanding 
and s k i l l .  His h igh hope o f  having less to  
lea rn  than o th e r students crashes aground as 
he must unlearn and re le a rn  much th a t he took 
fo r  granted as use fu l accomplishment. In fa c t ,  
w h ile  he has some advantages over inexperienced 
s tuden ts , the la t t e r  In some respects have a 
less d i f f i c u l t  ta s k . ..4 9

As Reynolds e x p la in s ,

when le a rn in g  has much re c a ll o f  the o ld  in  i t ,  
the le a rn e r may stop a t p a r t ic a l mastery and 
f a l l  back on the o ld  when he can "make do* w ith  
i t . . .H e  may s tru g g le  to  regain the o ld  competence 
and thus not g ive  h im s e lf f re e ly  and f u l l y  to  the 
a c q u is it io n  o f  the new.50

To re le a rn  and adopt new knowledge, b e l ie fs  and va lues, 

fu rthe rm o re , is  to  id e n t i f y  w ith  a new s o c ia l group. Towle, 

using Lew in 's c o n c e p tu a liz a tio n , re fe rs  to  th is  process o f  p ro ­

fe ss io n a l s o c ia liz a t io n  as a c c u ltu ra t io n .  A p ro fe s s io n , she s ta te s ,

is  a n ' ' in -g ro u p ' as de fined  by Lewin, a group to  
which the new members are m otivated to  belong 
and where common knowledge, sen tim en ts , a t t i ­
tudes, c o n v ic tio n s  and p ra c tic e s  p re v a i l.  The 
student in  a very rea l sense en te rs  a new 
c u l tu r e . ..51

How th is  process o f  a c c u ltu ra tio n  and p ro fe ss io n a l le a rn ing  

is  in fluenced  by p r io r  work experience and concurren t jo b -h o ld in g  

has received l i t t l e  a t te n t io n  o r  e m p ir ic a l study in  the so c ia l 

work l i t e r a tu r e .  Reynolds and T y le r  as w e ll as more recent w r ite rs  

have argued fo r  " s ta r t in g  where the student i s , "  i . e . ,  adapting 

the s o c ia l work cu rricu lu m  to  the needs o f  students d if fe re n t ia te d
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52
by age, p r io r  work expe rience , knowledge and a s p ira t io n s .

Other w r ite rs  have attem pted to  examine the re la t iv e  impact o f
53

p r io r  work experience and age on student performance outcomes.

To gain pe rspec tive  on the process o f  em ployee-students1 in d u c tio n  

in to  the c u ltu re  o f  p ro fe ss io n a l e du ca tion , however, concepts from 

the l i t e r a tu r e  on p ro fe ss io n a l s o c ia liz a t io n  and ro le  theory p ro ­

vide a use fu l s ta r t in g  p o in t .

Students o f  a d u lt  s o c ia liz a t io n  and p ro fe ss io n a l s o c ia liz a t io n

have likened  them to  the process o f  ro te  a c q u is it io n .  States

Varley on the process o f  a d u lt  s o c ia l iz a t io n ,

I t  is  through th is  process th a t young a d u lts  
acqu ire  new m ajor ro le s  in  l i f e ,  such as new 
fa m ily  p o s it io n s ,  occupa tiona l ro le s  - -  and 
a s s im ila te  the values a p p ro p ria te  to  these 
ro le s . — To acqu ire  a new ro le  invo lves 
le a rn in g  new behavio r p a tte rn s  and te ch n ica l 
s k i l l s ,  c r y s ta l l iz in g  ro le  e x p e c ta tio n s , and 
re o rgan iz ing  the s e lf- im a g e .5 ^

S im ila r ly ,  Merton re fe rs  to  s o c ia liz a t io n  as the le a rn in g

o f s o c ia l ro le s , d e f in in g  i t  as "th e  process by which people

s e le c t iv e ly  acqu ire  the values and a t t i tu d e s ,  the in te r e s t ,  s k i l l s

and knowledge — in  s h o r t ,  the c u ltu re  — c u rre n t in  the groups o f
55

which they a re , o r  seek to  become, a member."

In re fe rence to  the ways p ro fe s s io n a ls  are shaped, and acqu ire  

the ro le  e x p e c ta tio n s , behavio r and se lf- im age  o f  the p ro fe ss io n a l 

s u b c u ltu re ; fa c to rs  both in te rn a l and e x te rn a l to  the educationa l 

in s t i t u t io n  have been id e n t i f ie d .  In th is  regard , the l i te r a tu r e
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on the s o c ia liz a t io n  o f  medical students is  o f  lim ite d  u t i l i t y  due 

to  the d iffe re n c e s  between medical and s o c ia l work education in 

ge n e ra l; the a c c u ltu ra tio n  o f  experienced s o c ia l agency p ra c t lc -  

t io n e rs  in  p a r t ic u la r .  N everthe less, as the dominant c o n tr ib u to r  

to  the study o f p ro fe ss io n a l s o c ia l iz a t io n ,  the medical l i t e r a ­

tu re  h ig h lig h ts  the importance o f such v a r ia b le s  as studen t
56

perspectives o r  c u ltu re ,  tim e o r  lo n g e v ity  o f exposure to
57

s o c ia liz in g  in flu e n c e s , and the expec ta tions  o f o the rs  in 
58

one 's  ro le -s e t .

Medical s o c io lo g is ts  have a lso  id e n t if ie d  an in d iv id u a l 's  
59

" p r io r  s o c ia l iz a t io n , "  in c lu d in g  one 's  past a c t io n s , ro le s ,
60

group a s s o c ia tio n s , and " la te n t "  s o c ia l id e n t i t y ,  as a 

c o n s tra in t on the adoption o f  new ro le s  and beh av io r, and thus 

in f lu e n t ia l  in  the process o f  p ro fe ss io n a l s o c ia liz a t io n .

This focus on v a r ia b le s  e x te rn a l to  the le a rn in g  s itu a t io n  

seems p a r t ic u la r ly  use fu l in understanding the a c q u is it io n  o f  the 

p ro fe ss io n a l student ro le  by experienced agency w orkers, fo r  they 

b r in g  a v a r ie ty  o f  s t r o n g ly - fe l t  and long -he ld  a sso c ia tio n s  and 

commitments to  the graduate educa tiona l experience. In th is  re ­

gard, ro le  th e o r is ts  Feld and Radin d iscuss the importance o f 

"norm ative  re fe rence g ro u p s ,"  I . e . ,  the norms o f  the groups to  which 

one belongs and cares abou t, and one 's  r e la t iv e  s a t is fa c t io n  w ith  

past experiences, as e s ta b lis h in g  a t t i t u d in a l  and behavio ra l

standards aga ins t which new ro les  and behaviors are judged —
61

and may be found w anting .



46

Speaking d i r e c t ly  to  th is  p o in t in  a study o f  the a c q u is it io n

o f  p ro fe ss io n a l values o f  e n te r in g  and g radua ting  s o c ia l work

s tuden ts , V a rley  found th a t o ld e r  s tudents w ith  s u b s ta n tia l p r io r

s o c ia l work experience and o s te n s ib ly  o th e r re fe rence groups were

dec ided ly  less m a lleab le  and open to  values change than younger,

less experienced students who "had no o u ts id e  a lte rn a t iv e  so c ia l

work re fe rence groups" and thus were "more dependent on the
62

educa tiona l c u ltu re  than students w ith  such g ro u p s ." Viewing

previous exposure to  s o c ia l work as an in d ic a to r  o f  "a n t ic ip a to ry

s o c ia l iz a t io n , "  she concluded th a t "s tuden ts  w ith  p r io r  experience

m ight have ro le  models o th e r than those In the t ra in in g  s i tu a t io n s . "

Thus, p recon d ition ed  a t t i tu d e s  o r  " a n t ic ip a to ry  s o c ia liz a t io n

(does n o t) n e c e s s a rily  f a c i l i t a t e  the s c h o o l's  jo b  in  t ra in in g  
6 3

s tu d e n ts .. . "

In app ly ing  these concepts to  an understanding o f  w ork-study 

so c ia l work s tu d e n ts ' a c q u is it io n  o f  the s tuden t ro le  - -  as the 

means by which the p ro fe ss io n a l s e l f  and s o c ia liz a t io n  are thought 

to  be ach ieved, one may a n t ic ip a te  even s tro n g e r attachm ent to  

agency re fe rence groups and employee versus student id e n t i t y .

For f u l l - t im e  agency employees who re tu rn  to  school w ith  two 

o r  more years o f  so c ia l agency expe rience , th a t i s ,  the performance 

o f  s o c ia l work ro le s  and id e n t i f ic a t io n  as a s o c ia l worker precedes 

Id e n t i f ic a t io n  w ith  the studen t ro le ,  and continues unabated du ring  

the pe riod  o f  p ro fe ss io n a l educa tion . As a r e s u lt ,  one can expect



th a t ,  as the l i t e r a tu r e  on p ro fe s s io n a l s o c ia liz a t io n  im p lie s , 

ex te rn a l fa c to rs  may h e a v ily  in flu e n c e  the process and outcome o f  

student ro le  a c q u is it io n  fo r  th is  group, and the perceived impor­

tance o f  the student versus employee ro le .

Longevity  in  the employee ro le  and the continued g re a te r time 

spent a t work as opposed to  school may a f fe c t  w ork-s tudy s tu d e n ts ' 

id e n t i f ic a t io n  w ith  both the school and the student ro le .  F u rth e r­

more, the s trong  a ss o c ia tio n  w ith  the agency system as a s o c ia l 

re fe re n t may e s ta b lis h  expec ta tions  fo r  behav io r th a t may run 

counter to  student ro le  performance and id e n t i t y ,  and d i lu te  de­

pendence on the school as a s o c ia liz in g  In flu e n c e . In th is  regard , 

one may hypothesize th a t the agency-based s ta tu s  and d e c is io n ­

making power o f  many w ork-s tudy s tudents crea tes dissonance w ith  

the lo w -s ta tu s  and r e la t iv e  powerlessness perceived to  be associa ted 

w ith  the student ro le .  S im i la r ly ,  to  the e x te n t th a t employees 

have had p a r t ic u la r ly  good experiences as nonpro fess iona l so c ia l 

agency p ra c t i t io n e rs ,  they may, as Feld and Radin have In d ic a te d , 

be less open to  the new o r ie n ta t io n s  th a t the school and the 

student ro le  rep resen t. F in a l ly ,  g iven the Importance o f  the 

in fo rm al s tru c tu re  and s tuden t c u ltu re  on the s o c ia liz a t io n  process, 

i t  is  l i k e ly  th a t w ork-s tudy s tudents as a c r i t i c a l  mass in  the 

school may moderate the focus on "be ing  a s tu d e n t,"  fa c u lty  

assumptions and pre ferences n o tw ith s ta n d in g .
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In sum, a lthough the a v a ila b le  l i te r a tu r e  on p ro fe ss io n a l 

s o c ia liz a t io n  does not speak d i r e c t ly  to  the a c c u ltu ra tio n  o f  s tudents 

who are c o n cu rre n tly  agency employees, use fu l concepts e x is t  and p ro ­

v ide a s o c io lo g ic a l framework w ith in  which to  examine w ork-study 

s tu d e n ts ' ro le  re la t io n s h ip s  as a component o f  the p ro fe ss io n a l 

s o c ia liz a t io n  process. From th is  p e rs p e c tiv e , d is t in c t io n s  may be 

use fu l between ro le  id e n t i t y  on the one hand and p ro fe ss io n a l le a rn ­

ing on the o th e r . What Towle and o the rs  have viewed as psycho log i­

ca lly -based  re s is tn a ce  to  le a rn in g  on the p a rt o f  students w ith  work 

experience, th a t is ,  may re la te  in  p a rt to  s o c io lo g ic a lly -b a s e d  re ­

luctance to  s h i f t  ro le s . C onversely, to  the e x te n t th a t experienced 

workers o r  employees do not id e n t ify  w ith  the student ro le  w h ile  In 

p ro fess io na l schoo l, the assumption o f  la ck  o f  investm ent in  

p ro fe ss io n a l le a rn in g  may not be w arran ted , in fa c t ,  as Epstein 

and Conrad in  a review o f  e m p ir ic a l s tu d ie s  on the p ro fe ss io n a l ro le  

o r ie n ta t io n  o f  M.S.W. s o c ia l workers have shown, id e n t i f ic a t io n  w ith

the agency ra th e r than the p ro fess io n  is  c h a ra c te r is t ic  o f  workers
64

a f te r  graduate school as w e ll .  Thus, precedents e x is t  fo r  a 

conceptual d is t in c t io n  between ro le  o r ie n ta t io n  and successfu l 

com pletion o f  o r  investm ent in  the p ro fe ss io n a l le a rn in g  process.

These issues w i l l  be exp lored fu r th e r  in  Chapter IV. At th a t 

p o in t ,  data c o lle c te d  from OYRP students on th e ir  percep tions o f  

ro le  id e n t i f ic a t io n  and s t ra in  du ring  both the p a r t- t im e  and f u l l ­

time phases o f  the Program w i l l  be presented. A d iscuss ion  o f  the
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broader im p lic a tio n s  o f these f in d in g s  fo r  the p ro fe ss io n a l 

education o f  p a r t- t im e  w ork-study students w i l l  be discussed in  

Chapter V I .

Chapter I I  e labo ra tes  on the g o a ls , o b je c tiv e s  and design 

o f the F acu lty  A dv is ing  P ro je c t,  and the p lan fo r  i t s  Implementa­

t io n  and e v a lu a tio n . In Chapter I I I ,  the Innova tive  fa c u lty  

adv is in g  program w i l l  be described , and data on i t s  assessment 

by fa c u lty  and students w i l l  be presented. S tudents ' pe rcep tions 

o f  ro le  id e n t i f ic a t io n ,  ro le  s t ra in  and the b e n e fits  o f  employee- 

student ro le  performance w i l l  be exp lored In Chapter IV, toge the r 

w ith  s tu d e n ts ' views o f  the obs tac les  and supports to  th e ir  

graduate educa tion . F in a l ly ,  in  Chapter V, s tu d e n ts ' pe rcep tions 

o f  the o p e ra tio n a l a c t iv i t ie s  o f  P ro je c t fa c u lty  a d v is o rs , as they 

re la te  to  conceptual frameworks on a d v is in g  ro le s  and fu n c t io n s , 

w i l l  be d iscussed. The recommendations and conclusions th a t flo w  

from P ro je c t experience and the a n a lys is  o f  f in d in g s  w i l l  complete 

th is  s tudy.
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CHAPTER I I

PROGRAM DESIGN AND RESEARCH METHODOLOGY

In the previous ch a p te r, the renewed In te re s t o f  so c ia l work 

educators in  adapting fa c u lty  a d v is in g  s tru c tu re s  to  meet the 

d i f f e r e n t ia l  needs o f  p a r t- t im e  students was p iesen ted . The 

o rg a n iz a tio n a l m a rg in a lity  o f  p a r t- t im e  programs and the l im ita t io n s  

on student In te ra c t io n  and connection to  the u n iv e rs ity  were 

d iscussed.

in  th is  c o n te x t, the Hunter One-Year Residence Program, a 

p a r t- t im e  w ork-s tudy model o f  p ro fess io na l education  was described 

The Inadequacy o f c u rre n t fa c u lty  a d v is in g  arrangements In the 

p a r t- t im e  and f u l l - t im e  phases o f  the program was documented. 

Innovations in  the con ten t and s tru c tu re  o f  fa c u lty  a d v is in g  as 

an Im portant component o f  the MSW cu rricu lu m  were proposed in  o rde r 

to  a m e lio ra te  the problems Id e n t if ie d  and Improve p ro fe ss io n a l 

education In the OYRP.

In th is  chap te r, we tu rn  to  an in -dep th  review  o f  the g o a ls , 

o b je c tiv e s  and design o f  the fa c u lty  a d v is in g  innova tions proposed, 

and a d iscuss ion  o f the p lan fo r  t h e ir  im plem entation, m o n ito r in g , 

and e v a lu a tio n . The innova tions conformed to  the p a r t- t im e  and 

f u l l - t im e  phases o f  the Hunter School o f  S ocia l Work One-Year 

Residence Program, c a lle d  re s p e c tiv e ly  Time Frame I (TFI) and 

Time Frame I I  (T F II) .
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Program Goals and Object Ives 

Time Frame I

Given the problems o f  p a rt- t im e  students Id e n t if ie d  e a r l ie r  - -  

th e ir  tim e c o n s tra in ts ,  lack o f frequen t In te ra c t io n  w ith  and 

connection to  students and the u n iv e rs ity ,  and m a rg in a lI ty  in  the 

school community — the o v e ra ll goal o f  the TFI Innova tion  was to  

enhance p a r t- t im e  p ro fe ss io n a l education through the c re a tio n  o f  

an a d v is in g  s tru c tu re  th a t more adequately f i t  the p a tte rn s  and 

needs o f  mature employed so c ia l workers re tu rn in g  to  school fo r  the 

MSW degree on a p a r t- t im e  bas is . By c o n s o lid a tin g  a d v is in g  and 

course In s tru c t io n ,  the new s tru c tu re  attempted to  accommodate the 

tim e c o n s tra in ts  o f  working students and prevent e x tra  t r ip s  to  

School fo r  a d v is in g  a lone.

Aside from convenience, the s tru c tu re  attempted to  promote 

In te ra c t io n  and a sense o f  t r u s t  and supp o rt, w ith in  which adv is in g  

con ten t was developed to  address p a r t- t im e  s tu d e n ts ' problems and 

needs as they became known. S p e c if ic a l ly ,  the TFI fa c u lty  adv is in g  

Innova tion  was designed to  in co rp o ra te  a f le x ib le  but purposefu l 

educationa l c u rric u lu m . An o b je c t iv e  was to  engage e n te rin g  

students In d iscuss ion  o f  th e ir  t r a n s it io n  to  student s ta tu s  and 

the concerns as mature working a d u lts ,  w ith  fa m ilie s  and d ive rse  

r e s p o n s ib i l i t ie s ,  th is  crea ted  fo r  them. The In te n t was a lso  

to  p rov ide  In fo rm a tion  and advice  about the School and p ro fe ss io n a l
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education when they needed I t ,  so th a t they m ight fe e l fa m i l ia r  and. 

com fortab le  w ith  the expec ta tions  o f these systems and ab le  to  

s u c c e s s fu lly  n e g o tia te  them. Through development o f  a s tuden t- 

teacher re la t io n s h ip  and frequen t c lass  con tac t w ith  an In s t r u c to r /  

adv iso r who was knowledgeable about both the School and the s tru g g le s  

o f p a r t- t im e  s tuden ts , I t  was a n tic ip a te d  th a t a t r u s t in g ,  somewhat 

c lo s e r fa c u lty  a d v is in g  re la t io n s h ip  than Is  normal m ight p re v a il.  

These measures, I t  was f e l t ,  would enhance s tu d e n ts ' knowledge o f  

and attachm ent to  both the School and the educationa l program, and 

thus Improve the In tro d u c to ry  phase o f  th e ir  graduate educationa l 

experience.

To summarize, two key o b je c tiv e s  o f  the TFI adv is in g  s tra te g y

were:

1. To p rov ide  In fo rm a tion  and advice  to  p a r t- t im e  en te rin g  

students when they needed I t ,  and where they most f r e ­

q u e n tly  came In con tac t w ith  the School during  the f i r s t  

semester, accord ing to  an a d v is in g  cu rricu lu m  designed 

to  meet th e ir  p a r t ic u la r  educationa l needs.

2. To enhance s tu d e n ts ' knowledge o f  and Id e n t if ic a t io n  w ith  

School personne l, s tru c tu re s  and processes, and thus th e ir  

engagement and s a t is fa c t io n  w ith  the p a r t- t im e  phase o f  

p ro fe ss io n a l so c ia l work educa tion .

In a d d it io n ,  the re  were two o b je c tiv e s  geared to  the o rgan iza ­

t io n a l problems o f  lim ite d  School resources and student re te n tio n .
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As noted In the f i r s t  chap te r, the Inadequacies o f  the re g u la r 

adv is in g  system appeared to  be associa ted w ith  misuse and overuse 

o f  fa c u lty  resources. That Is ,  students unable to  a ttend  m onthly 

adv is in g  o r d is s a t is f ie d  w ith  I t s  con ten t tended to  seek advice 

from classroom In s tru c to rs  o r  e x tra  appointments w ith  th e ir  fa c u lty  

a d v is o rs . The form er o fte n  lead to  studen t anger and f r u s t r a t io n  

as evening course In s tru c to rs  fre q u e n tly  were Ignoran t o f  the 

system o r la ck in g  In empathy fo r  s tu d e n ts ' problems. The la t t e r  

consumed much more o f the a d v is o r 's  tim e than was designated fo r  

the fu n c tio n  o r seemed use fu l to  I t s  purpose. Thus, another

o b je c t iv e  o f  the TFI a d v is in g  s tra te g y  was:

3. To make more e f f i c ie n t  use o f  both fa c u lty  and

s tu d e n ts ' tim e and resources.

F in a lly ,  as p re v io u s ly  In d ic a te d , TFI o f  the OYRP was seen 

as a c r i t i c a l  pe riod  fo r  s tudent re te n tio n .  Students dropping 

out o r  ta k in g  le a v e s -o f“ absence In TFI o fte n  fa i le d  to  re tu rn  

to  compliete degree requ irem ents. The fa c u lty  a d v is o r , f t  was 

hypothesized, cou ld  be a use fu l fo rc e  In he lp ing  students remain, 

attached to  the program du ring  th is  s t r u c tu r a l ly  fragmented 

pe rio d . Thus, a f in a l  o b je c t iv e  o f  the TFI a d v is in g  s tra te g y  

was:

h.  To assess I ts  p o te n t ia l fo r  m a in ta in in g  students In

the program.
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Time Frame 11.

The o v e ra ll goal o f  the TF II adv is in g  Innova tion  was to  

maximize the p o te n tia l fo r  s tudent le a rn in g  through c re a tio n  o f  

an adv is in g  s tru c tu re  th a t more adequate ly f i t  the p a tte rn s  and 

needs o f  mature employed students In the f u l l - t im e  f ie ld  work 

phase o f  th e ir  MSW educa tion . The In te n tio n  was to  enhance the 

educationa l experience In TFII by e s ta b lis h in g  a mechanism fo r  

e a r ly  Id e n t i f ic a t io n  o f  ac tua l o r p o te n t ia l problems and th e ir  

rap id  a m e lio ra tio n . I t  was f e l t  th a t e a r l ie r ,  more frequen t 

and su b s tan tive  co n ta c t between a lre a d y - fa m l1la r  adv iso rs  and 

students tn TFII would f a c i l i t a t e  the development o f  a more 

p rodu c tive  re la t io n s h ip  tn which c r i t i c a l  educationa l Issues m ight 

be discussed and acted on. Furtherm ore, I t  was f e l t  th a t a d v is in g  

In i t ia te d  by the a d v is o r, d o ve ta ile d  to  s tu d e n ts ' schedules, and 

planned fo r  set times over the course o f  the semester would 

p o s it iv e ly  acknowledge the tim e c o n s tra in ts  and d i f f e r e n t ia l  

needs o f  w ork-study students engaged In the o f te n -s tre s s fu l 

residence year.

S p e c if ic a l ly ,  the o b je c tiv e s  o f the TF II adv is ing  

s tra te g y  were:

1. To p rov ide  c o n t in u ity  In fa c u lty  a d v is in g  fo r  OYRP 

students between TFI and T F I I ,  s p e c i f ic a l ly  between 

the periods In which f ie ld  work Is planned and 

executed (the  Spring term o f TFI and the F a ll 

term o f  T F I I ) .
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2. To maximize the a v a i la b i l i t y  o f  fa c u lty  adv iso rs 

knowledgeable about students and agencies e a r ly  In  the 

F a ll semester o f  T F II ,  a pe riod  be lieved  c r i t i c a l  fo r  

OYRP s tu d e n ts ’ le a rn in g  and fre q u e n tly  ch a ra c te rize d  by 

ro le  s t ra in  and c o n f l ic t .

3. To prevent o r a m e lio ra te  educa tiona l problems e a r ly

In the term so th a t s tudents can maximize the le a rn ing  

p o te n t ia l o f  the residence yea r.

k.  To help OYRP students a d ju s t to  the s tuden t ro le  and 

p ro fe ss io n a l s u p e rv is io n , manage tim e and demands, and 

regard themselves as deve lop ing s o c ia l work p ro fe s s io n a ls .

Program Design 

Time Frame I .

In the Time Frame I .  In n o va tio n , the fa c u lty  adv is in g  fu n c tio n  

fo r  a sample o f  e n te rin g  evening students was Incorpora ted  in to  the 

In s tru c t io n a l ro le  o f  a fa c u lty  member teach ing an evening sec tion  

o f  the requ ired  f i r s t  semester Socia l W elfare O rgan iza tion  course 

(SSW 701). Students se lected  fo r  the se c tio n  were requ ired  to  a ttend  

c lass one n ig h t a week from 5:30 to  8:00 p .m ., Instead o f  the usual 

6:00 to  8:00 p.m. evening schedule. This a llow ed an e x tra  h a lf  

hour per week fo r  the assigned classroom In s tru c to r  to  perform  

fa c u lty  a d v is in g  fu n c tio n s  fo r  the c lass  as a whole o r  de fined  

small g roups, accord ing to  a f le x ib le  cu rricu lu m  plan designed and
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Implemented over the course o f  the semester. This change In the 

tim ing  and s e tt in g  fo r  fa c u lty  a d v is in g  con tras ted  w ith  the monthly 

" la rg e  group a d v is in g "  fo r  a l l  o th e r p a r t- t im e  TFI students by 

assigned "OYRP fa c u l t y . "

I t  was made c le a r  to  students In the spec ia l so c ia l p o lic y  course 

sec tion  th a t the e x tra  classroom tim e a l lo t te d  to  fa c u lty  adv is in g  

exempted them from re g u la r m onthly a d v is in g  requ ired  fo r  o th e r TFI 

s tuden ts . I t  was a lso  c la r i f ie d  th a t the e x tra  h a lf-h o u r  fo r  adv is ing  

would be used on ly  I f  the re  was a s p e c if ic  need and purpose to  

convey In fo rm a tion  o r d iscuss Issues p e r t in e n t to  th e ir  education 

Thus, the p o s s ib i l i t y  o f  s tudents having e ith e r  a d v is in g  o r fre e -t lm e  

before  th e ir  8:00 p.m. c la s s , w ith  a d v is in g  con ten t provided when 

necessary, t im e ly ,  and In te g ra l to  student fu n c t io n  ra th e r than on 

a somewhat a r b it r a r y  m onthly b a s is , conformed to  the o r ig in a l 

In te n t o f  the new a d v is in g  program.

On the assumption th a t the a v a i la b i l i t y  o f  fa c u lty  a d v is in g  

In fo rm a tion  and advice would be Im portant to  he lp  f u l l - t im e  employees 

make the t r a n s it io n  to  p a r t- t im e  student s ta tu s , the program design 

Included a d v is in g  sessions fo r  the p o lic y  c la ss  as a whole alm ost 

every week du ring  the f i r s t  month and a h a l f  o f  schoo l. Th is  was 

to  be fo llow e d  by le s s -fre q u e n t a l l - c la s s  a d v is in g  sessions and a 

four-week cyc le  o f sm a ll-g roup  m eetings. The open weeks provided 

fre e  tim e fo r  e ith e r  the whole c lass  o r  the small groups th a t were 

not schedulec to  meet.



This Innova tive  plan con tras ted  w ith  the re g u la r a d v is in g  p a tte rn , 

In which th ree  meetings were scheduled by OYRP fa c u lty  fo r  th e ir  la rge  

groups o f  25 -  30 advisees a month o r  more a p a rt over the course o f  

the semester, and were designed to  meet TFI student need in  a m in im a l, 

expedient manner. Regular OYRP adv iso rs  planned to  have th e ir  f i r s t  

adv is in g  meetings toward the end o f  O ctober, fo r  example, by which 

time the In s tru c to r /a d v is o r  fo r  the TFI a d v is in g  in nova tio n  had 

planned to  hold approx im ate ly  fo u r  adv is in g  sessions. A schema 

diagramming type and frequency o f  adv is ing  con tac ts  In  standard and 

innova tive  programs Is presented below:

F a ll 1981 Semester 

Planned A dv is ing  Contacts Sept. O ct. Nov. Dec. Jan.

Regular OYR Program

la rge  group a d v is in g  -

In d iv id u a l (as needed)

Innova tive  OYR Program

a l 1 -c lass  a d v is in g  — — — — — — —

small group

In d iv id u a l (as needed) -------- ----------

Fundamental to  the development o f  the TFI adv is in g  cu rricu lu m  

was the assumption th a t freq uen t student con tac t w ith  a sym pathetic 

and sys tem s-soph is tlea ted  In s tru c to r /a d v is o r  would c rea te  a h igher - 

le ve l o f  mutual knowledge and t r u s t ,  and understanding o f  TFI
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s tu d e n ts ' needs and concerns as they emerged over tim e . Based on 

th is  assum ption, s p e c if ic  cu rricu lu m  con ten t fo r  a d v is in g  sessions 

and the tim in g  o f  the sessions themselves were to  be designed by 

the w r i te r  and the In s tru c to r /a d v is o r  as the semester evolved and 

th e ir  experience w ith  students grew. In a d d it io n ,  general to p ic s  

fo r  d iscuss ion  In the adv is in g  cu rricu lu m  were to  Inc lude  a range 

o f  sub jec ts  as re le v a n t, such as the na tu re  o f  p ro fess io na l 

educa tion , the s tru c tu re  o f  the OYRP and the Hunter School o f  

Socia l Work, the d iffe re n c e s  and s im i la r i t ie s  between the p a r t- t im e  

and fu l l - t im e  programs, the na ture  o f  academic and f ie ld  work 

requirem ents and e xp e c ta tio n s , the development o f  programs and 

schedules, s tudent problems and Issues, access to  School resources 

and f a c i l i t i e s ,  the fu n c tio n  o f  School com mittees, and a d m in is tra tiv e  

m atte rs  o f  Import In c lu d in g  procedures fo r  incom pletes, change o f  

s ta tu s  and c re d it  t ra n s fe r .  Frequent meetings o f  p ro je c t fa c u lty  

were planned to  assess student progress and needs as w e ll as the 

tim e lin e s s  o f  broader educa tiona l to p ic s  fo r  In c lu s io n  in  s p e c if ic  

adv is in g  session agenda.

Time Frame 11

The Time Frame I I  fa c u lty  a d v is in g  s tra te g y  was cha rac te rized  

by maintenance o f  c o n t in u ity  In adv iso rs  between Time Frame I and 

Time Frame I I ,  e a r ly  ( p re - f ie ld  work) con tac t between adv iso rs  and 

s tuden ts , a s tru c tu re d  a d v is in g  c u rric u lu m , and the use o f  small
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groups as p rim ary mechanisms fo r  d issem ina tion  o f In fo rm a tio n , 

advtee and p rob lem -sha rIng .

As Ind ica ted  In the previous needs assessment, a problem w ith  

re g u la r TFM advisement was I ts  maintenance o f  f u l l - t im e  program 

norms and assum ptions, and la ck  o f  ada p ta tion  to  the problems 

and needs o f  w ork-s tudy students w ith  one year o f  residence and 

f ie ld  work. T F II,  w ith  I t s  program o f  day-tim e study and 

supervised f ie ld  p rac tlcum , was known to  be an In tense period 

fo r  OYRP students In which heavy c lass  and f ie ld  work demands 

and acce le ra ted  performance expecta tions o fte n  exacerbated 

normal l i f e  pressures. In a d d it io n ,  the experience tended to  

move ra p id ly ,  the year nearing com pletion be fore  the components 

fo r  sound f ie ld  work education were f i r m ly  In p lace . Ye t, 

re g u la r TF II a d v is in g  d id  not take In to  account these Im portant 

d iffe re n c e s . Students u s u a lly  d id  not know o r  have con tac t w ith  

th e ir  T F It adv iso rs  u n t i l  alm ost m id-sem ester. By then , m inor 

problems were so m a gn ified , educationa l d e f ic ie n c ie s  so Ingra ined 

th a t the q u a li ty  and con ten t o f  the educationa l experience was 

s e r io u s ly  d im in ish ed . The new a d v is o rs , fu rthe rm o re , were not 

Involved w ith  o r knowledgeable about e ith e r  the student o r 

TF II f ie ld  work arrangements. Thus va luab le  In fo rm a tion  was lo s t  

to  the T F Ii a d v is in g  process as a re s u lt  o f  th is  gap tn adv is in g  

c o n t in u ity .

To coun ter these d e f ic ie n c ie s ,  I t  was proposed th a t two o f  

the th ree  fa c u lty  members who were fa c u lty  adv iso rs  fo r  TFI students
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In 1980 -  1981 con tinue  to  be fa c u lty  adv iso r fo r  a sample o f  

these students In T F II.  I t  was assumed th a t the p r io r  r e la t io n ­

sh ip  coupled w ith  con tac t In i t ia te d  by the adv iso r e a r ly  In the 

term before  f ie ld  work began would serve to  enable e a r ly  

assessment o f  and In te rv e n tio n  In c lass  o r f ie ld  problems th a t 

could n e g a tiv e ly  e f fe c t  the TF II le a rn in g  experience.

As In  the TFI Inn o va tio n , TF II a d v is in g  was to  be planned a t 

a time convenient fo r  students to  a tte n d , presumably on the one 

day a week they were tn School. The use o f  small groups as a 

prim ary a d v is in g  v e h ic le  was designed not o n ly  to  f a c i l i t a t e  

meaningful exchange re : problems and Issues, but a lso  to  conform

to  the lik e lih o o d  th a t advisees would be In  School on d i f fe r e n t  

days, depending on the tim e the re le va n t m ajor method c la ss  was 

o ffe re d .

A f le x ib le  a d v is in g  cu rricu lu m  was developed by the w r ite r  

and the two TFII adv iso rs  over the course o f  the semester, 

based on c u rre n t and evo lv in g  assessment o f  w ork-study s tu d e n ts ' 

problems and needs. In co rp o ra tin g  the standard TFII emphasis on 

m on ito ring  s tuden t f ie ld  le a rn in g  and e xp e c ta tio n s , the adv is in g  

cu rricu lu m  was designed to  focus on the development o f  app ro p ria te  

le a rn ing  assignments, the purpose and process o f  su p e rv is io n , the 

nature  o f  c la ss  and f ie ld  e xp e c ta tio n s , the management o f  employee/ 

s tudent ro le  demands and c o n f l ic t s ,  the meaning and conduct o f 

p ro fess io na l p ra c t ic e , and the In te rfa c e  o f  theory  and p ra c t ic e .
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s tr in g e n t demands on students fo r  a v a r ie ty  o f  w r it te n  m a te r ia ls ,  

the con ten t o f  which would help I llu m in a te  le a rn in g  needs and 

o b s tru c tio n s , and In d ica te  f r u i t f u l  areas fo r  both d iscuss ion  and 

In te rv e n tio n .

P ro je c t Overview: Goals and O b jec tives

In the previous s e c tio n , the c h a ra c te r is t ic s ,  goa ls and 

o b je c tiv e s  o f  the a d v is in g  program Innovations were se t fo r th .

W hile they formed the cen te rp iece  o f  the p ro je c t ,  I t  had a d d it io n a l 

components and o b je c tiv e s  th a t  w i l l  now be described .

As s ta te d  e a r l ie r ,  the TFI and TFII adv is in g  Innovations 

were developed to  so lve  problems associa ted  w ith  o th e r adv is in g  

s tra te g ie s  and to  Improve the educa tiona l experience o f  H un te r's  

p a r t- t im e  w ork-study s tuden ts . In a d d it io n ,  I t  was f e l t  th a t the 

im plem entation o f  these innova tions would p rov ide  r ic h  o p p o rtu n it ie s  

fo r  the c o l le c t io n  o f  data on Im portant questions re le va n t to  

fa c u lty  a d v is in g  both a t Hunter and In p a r t- t im e  MSW programs 

based on a w ork-s tudy m odel.

From the review  o f the l i t e r a tu r e  on fa c u lty  a d v is in g , fo r  

example, I t  was c le a r th a t e m p ir ica l research on the fa c u lty  adv is in g  

fu n c tio n  In both p a r t- t im e  and f u l l - t im e  so c ia l work education was 

sparse. T he re fo re , a m ajor p ro je c t o b je c t iv e  was to  document the 

content and process o f  In nova tive  fa c u lty  a d v is in g  adm in istered 

to  sample groups o f  the p a r t- t im e  evening (TFI) and day-tim e 

residence (T F II) s tuden ts . Questions to  a id  th is  exam ination included
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1. What do adv iso rs  do?

2. When do they do It?

3. What ro le s  do they play?

k.  What problems do they con fron t?

I t  was planned th a t  re p o rts  from both adv iso rs  and students 

would be used to  lea rn  more about the r e a l i t y  o f  p a r t- t im e  a d v is in g  

as perceived by p ro v id e r and consumer In  two phases o f  the OYRP.

In a d d it io n ,  p a tte rn s  were to  be ana lyzed, and comparisons to  the 

th e o re t ic a l fu n c tio n s  o f  a d v is in g  In the l i t e r a tu r e  made.

An assumption u n d e rly in g  the fa c u lty  a d v is in g  p ro je c t was th a t 

p a r t- t im e  MSW s tuden ts , by v ir tu e  o f  p r io r  work experience and

a d u lt  r e s p o n s ib i l i t ie s ,  may have d i f fe r e n t  educa tiona l needs

and l i f e  demands from f u l l - t im e  students to  which p ro fe ss io n a l 

programs should be responsive . The ada p ta tion  o f  educationa l 

s tru c tu re s , to  the ex te n t th a t I t  occurs o r  Is  d e s ire d , Is based 

on the presumption o f  such d if fe re n c e . Beyond the d e s c r ip tio n  o f  

baste s tuden t c h a ra c te r is t ic s  In  some programs, however, the na ture  

o f th a t d iffe re n c e  has received l i t t l e  research a t te n t io n .

Thus, an Im portant p ro je c t o b je c t iv e  was to  ga the r In fo rm a tion  

on the kinds o f  Issues and problems p a r t- t im e  students faced du ring  

the In tro d u c to ry  semester o f  both p a r t- t im e  and f u l l - t im e  phases 

o f  s tudy. How d id  students In TFI and I I  pe rce ive  the demands made 

by School, employment, fa m ily?  What o b s tru c tio n s  to  th e ir  educationa l 

goa ls dtd they Id e n t ify ?  What suppo rts , personal and e d u ca tio n a l,
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d id  they count on? How were School, egency, end fa m ily  viewed In 

th is  regard7 Through the c o l le c t io n  o f  data from students on these 

ques tions , I t  was hoped th a t  the nature  o f  these aspects o f  th e ir  

experience could be more f u l l y  understood and documented. In th is  

way, v a r ia b le s  a f fe c t in g  the degree and e x te n t o f  th e ir  d iffe re n c e  

as n o n tra d lt lo n a l so c ia l work students can begin to  be measured, 

f a c i l i t a t in g  more system atic  and Informed program a d a p ta tio n .

tn th is  regard , a th ir d  p ro je c t o b je c t iv e  was to  assess 

fa c u lty  and student s a t is fa c t io n  w ith  the a d v is in g  Innovations 

Implemented. Did students perce ive  them to  meet th e ir  needs fo r  

In fo rm a tio n , a d v ice , supp o rt, In te g ra tio n  o f  lea rn ing?  Did fa c u lty  

view them as more o r  less e f fe c t iv e  and e f f i c ie n t  than the standard 

adv is in g  methods fo r  OYRP students? What was learned from the process 

and con ten t o f  p ro je c t Implem entation on the a p p ro p ria te  s tru c tu re  

and substance o f  fa c u lty  a d v is in g  fo r  p a r t- t im e  students?

The Implem entation Plan 

Program design Is  a r e f le c t io n ,  In p a r t ,  o f  program p o lic y  

o r g o a ls . Program Im plem entation focuses on the what, when and how 

o f  program p lann ing and o p e ra tio n . As many w r ite rs  on the Implementa­

t io n  process have observed, the way a program Is c a r r ie d  ou t may 

In fluence  program goa ls as much as I t  is  In fluenced  by them. 

Furtherm ore, the d is c o n t in u ity  between design and Implem entation — 

the le a d e rsh ip , s t a f f ,  o r departments Invo lved - -  can adverse ly  

a f fe c t  program outcomes. C arefu l p lann ing o f  program Implem entation 

as w e ll as design Is  thus recommended.
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I t  Is  to  a d iscuss io n  o f  the p lan fo r  program Im plem entation, 

In c lu d in g  resource a c q u is it io n  and the phases o f  program p lann ing 

and a c t iv i t y ,  th a t we w i l l  now tu rn .

The A c q u is it io n  o f  Resources: Approvals and Personnel

C r i t ic a l  to  the Implem entation o f  the p ro je c t design was the 

a c q u is it io n  o f a p p ro p ria te  personnel and o rg a n iz a tio n a l app rova ls , 

tn th is  s e c tio n , the steps taken to  ga in  approval fo r  the a llo c a t io n  

o f  th ree  fa c u lty  members as p ro je c t fa c u lty  adv iso rs  w i l l  be 

described and analyzed In the con tex t o f  the p ro je c t 's  scope and 

fe a s lb l11 ty .

In the Spring o f  1981 when the p ro je c t proposal was In a 

beginning stage , support fo r  p ro je c t goa ls was obta ined from key 

o rg a n iz a tio n a l a c to rs . These Included the D ire c to r  o f  the OYRP, 

the C oord ina tor o f  F acu lty  Advis ing  fo r  the School, and the Dean 

o f  the School.

The OYRP D ire c to r  saw the p ro je c t as an o p p o rtu n ity  to  Improve 

the projgram  he had headed fo r  several yea rs , and address one o f  

I ts  perceived weaknesses. The C oord ina to r o f  A d v is in g , an
2

Im portant c o n tr ib u to r  to  the fa c u lty  a d v is in g  l i t e r a tu r e ,  

had a long-te rm  In te re s t In s treng then ing  the fa c u lty  a d v is in g  

fu n c tio n  and des ign ing  research to  th a t end. As the fa c u lty  

member respons ib le  fo r  ass ign ing  fa c u lty  adv iso rs  to  a l l  s tudents 

In f ie ld  work, In c lu d in g  OYRP students tn  T F II ,  she agreed to  

a d ju s t a d v is in g  loads to  f i t  p ro je c t requ irem ents.

The Dean o f  the School was committed to  the development o f



73

knowledge about a d v is in g  and i t s  e ffe c tiv e n e s s  through e va lu a tio n

research. He saw the fa c u lty  adv is in g  fu n c tio n  as one o f  the

most expensive, le a s t evaluated educationa l processes In so c ia l

work educa tion . He a lso  understood I t s  p o te n tia l as a mechanism

fo r  m a in ta in in g  "hum an ity" and " q u a l i t y "  fo r  p ro fe ss io n a l s tudents

tn an era o f resource s c a rc ity  and w ithdraw al o f  support from human
3

serv ices  and the he lp ing  p ro fe ss io n s . In A p r i l  1981, he gave 

form al support to  the p ro je c t and agreed to  a d ju s t the workload 

and assignment o f  a p p ro p ria te  fa c u lty  to  enable th e ir  

p a r t ic ip a t io n .

The fa c u lty  des ired  fo r  the p ro je c t were those w ith  a lo g ic a l 

connection to  i t s  des ign . F acu lty  members could not v o lu n te e r 

o r be se lected  unless they met s p e c if ic  c r i t e r ia .  For example, 

s ince one o f  the v a r ia b le s  to  be assessed tn the TFII Innova tion  

was the c o n t in u ity  o f  the ad v iso r between TFI and T F II ,  the 

th ree  fa c u lty  who had been TFI adv iso rs  In the 1980-1981 academic 

year were the o n ly  ones fo r  whom a continuous re la t io n s h ip  w ith  

students In TFII was p o s s ib le . Thus they were the on ly  ones 

e l ig ib le  to  be TF II p ro je c t a d v iso rs .

Of the fa c u lty  In th is  p o s it io n ,  the a u th o r, as p r in c ip a l 

In v e s tig a to r  fo r  the p ro je c t,  was ru led  o u t. Given the minimum 

o f  29 students des ired  In the TF II sample, and the School ru le  

aga ins t ass ign ing  any one fa c u lty  member th a t number, p ro je c t 

v ia b i l i t y  requ ired  th a t both o f  the remaining fa c u lty  be 

assigned, each to  c a rry  12 to  15 p ro je c t advisees.
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was obta ined tn the Spring o f  1981, pending the Dean's approval 

o f  p ro je c t advisees as p a rt o f  her w ork load. Once th is  was 

secured, the number o f  advisees and th e ir  m ajor method were 

determined before  the onset o f  the F a ll 1981 semester by the 

w r i te r  In coopera tion  w ith  the fa c u lty  member and the 

C oord ina tor o f  F acu lty  A d v is in g .

The second requ ired  fa c u lty  member fo r  the TFII Innovation  

was re lu c ta n t to  become Invo lved . She had re tu rned from 

sabba tica l the previous year and was assigned TFI advisees In 

the Spring 1981 semester to  f i l l  In fo r  another a d v iso r who had 

le f t  School m id -year. Her knowledge o f  and commitment to  th is  

group o f  advisees and the OYRP were l im ite d ,  both by b r ie f  

con tac t and a h is to ry  o f  adv is in g  f u l l - t im e  students in  her major 

method casework c la s s . She f ra n k ly  s ta ted  her o b je c t io n  th a t 

OYRP a d v is in g  was more d i f f i c u l t  and time-consuming than 

adv is in g  f u l l - t im e  s tuden ts , ye t was accorded no a d d it io n a l 

workload c r e d it .  In a d d it io n ,  the tim in g  o f  the p ro je c t and I ts  

a d d it io n a l research tasks was u n fo rtu n a te  as she planned to  

defend her d o c to ra l d is s e r ta t io n  the same semester.

The Dean's ro le  In c la r i f y in g  p ro je c t requirem ents and 

e s ta b lis h in g  a coopera tive  atmosphere w h ile  a f f irm in g  the importance 

to  the p ro je c t o f  fa c u lty  Involvement and the fa irn e s s  o f  sharing
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d i f f i c u l t  assignments was e s s e n tia l.  Were I t  not fo r  h is  strong 

support and w ill in g n e s s  to  coun ter re s is ta n c e , the minimum personnel 

requirem ents fo r  the TF II innova tion  would not have been met.

The assignment o f  a fa c u lty  member to  the TFI Innovation 

occurred w ith in  more f le x lb la  param eters. In the e a r ly  stages 

o f the p ro je c t ,  I t  was f e l t  th a t an in s tru c to r  from e ith e r  the 

b e g tn n ln g -le ve l Human Behavior o r Socia l P o lic y  courses could 

Implement the new TFI a d v is in g  program s ince the m a jo r ity  o f  

e n te rin g  OYRP students took both courses the f i r s t  semester.

As the w r i te r  sought the views o f  fa c u lty  and a d m in is tra tio n  on 

th is  q u e s tio n , a consensus developed on the s e le c tio n  o f  the 

In tro d u c to ry  p o lic y  course as the more a p p ro p ria te  v e h ic le .

I ts  con ten t — on p o lic y ,  program and systems — appeared b road ly  

congruent w ith  the a d v is in g  agenda. More Im p o rta n tly , a s p e c if ic  

so c ia l p o lic y  In s tru c to r  was In te re s te d  In and h ig h ly  equipped 

fo r  the assignment through h is  past experience teach ing TFI 

OYRP s tuden ts , w h ile  the m a jo r ity  o f  human behavior In s tru c to rs  

fo r  the evening c lass  sec tions  were ad ju n c t fa c u lty ,  u n fa m ilia r  

w ith  e i th e r  the School o r  the OYRP and I ts  s tuden ts .

The fa c u lty  member des ired  fo r  the TFI Innova tion  had taught 

evening OYRP c lass  sec tion s  o f  the In tro d u c to ry  p o lic y  course fo r  

several years. He knew the School and was sym pathetic to  working 

s tuden ts . He was eager to  a c t as the form al fa c u lty  adv iso r fo r
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th is  ro le  over the years. His s ta tu s  as a p a r t- t im e  temporary 

fa c u lty  member, however, made h is  fu tu re  teaching assignment a t 

the School u n c e rta in . Requests to  the Dean from the C oord ina tor 

o f  Advis ing  and o th e r fa c u lty  th a t he be assigned to  the p ro je c t 

based on h is  competence as a teacher and adv iso r were success fu l.

A l l  o th e r tasks necessary to  the ongoing des ign , 

a d m in is tra tio n , m on ito rin g  and e v a lu a tio n  o f  the p ro je c t were 

the w r i t e r 's  r e s p o n s ib i l i t y .

As can be seen from the above d is c u ss io n , the amount and 

kind o f  resource requested fo r  p ro je c t im plem entation re fle c te d  

the p ro je c t 's  lim ite d  o b je c tiv e s  and dem onstration na tu re . 

O v e ra ll,  the modest scope o f  the p ro je c t In numbers o f  

students and fa c u lty  invo lved  enhanced I ts  f e a s ib i l i t y ,  as 

d id  I t s  sh o rt-te rm  dem onstration s ta tu s . Large amounts o f  

resource were not committed fo r  long periods o f  tim e o r  fo r  

permanent programs. These fa c to rs ,  tn a d d it io n  to  the 

p o te n t ia l fo r  program improvement and the a c q u is it io n  o f 

knowledge, were c a lc u la te d  to  Increase the b e n e fits  and 

reduce the costs o f  p ro je c t Im plem entation to  the School and 

thus crea ted  a fa vo ra b le  atmosphere fo r  I t s  app rova l.
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Phases o f  A c t iv i t y  tn the Implementation Plan

P ro je c t Implem entation was d iv id e d  In to  two phases: p repa ra tio n

and a c t iv a t io n .  The p repa ra to ry  phase included the a c q u is it io n  o f 

resources and app rova ls , adv is in g  cu rricu lu m  p lann ing , sample 

s e le c tio n  and n o t i f ic a t io n ,  and Instrum ent c o n s tru c tio n . The 

beginning o f  the p repa ra to ry  phase overlapped w ith  the end o f  the 

p ro je c t design phase tn the la te  Spring o f  1981, and continued 

through the summer u n t i l  the onset o f  the p ro je c t in  September 198).

The nece ss ity  to  Implement the p ro je c t in  the F a il semester 

o f  an academic ye a r, when students e n te r TFI and TFII phases o f  

the OYRP, e s ta b lish e d  the tim e ta b le  fo r  both p ro je c t p re p a ra tio n  and 

I n i t ia t io n .  Were the necessary approvals and p lann ing Incom plete, 

p ro je c t a c t lv ia t lo n  would have been delayed u n t i l  the fo llo w in g  

academic yea r.

The p ro je c t began in  September 1981 and continued through the 

F a il semester u n t i l  January 1982. This phase o f  p ro je c t a c t iv i t y  

cons is ted  o f  a d v ls o r-s tu d e n t con tac ts  ( in d iv id u a l,  group o r c la s s ) 

fo r  Implem entation o f  the adv is in g  program des ign , and p ro je c t 

fa c u lty  meetings fo r  ongoing m on ito ring  and cu rricu lu m  p lann ing .

An o u t l in e  and tim e ta b le  fo r  the phases o f  the p ro je c t 

from fo rm u la tio n  through im plem entation to  e va lu a tio n  is  

p rov ided .
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Phases o f  A c t iv i t y :  F acu lty  A dvis ing  P ro je c t

SPRING 1981 SUMMER 1981 FALL 1981 SPRING 1982

ProJ ect Form ulation

Development o f  p ro je c t design

P ro je c t P repa ra tion

P ro je c t ( Resource a c q u is it io n
r

A c tiv a t io n
V

tmplemen- ( O rgan iza tiona l approval P ro je c t Imple­
( m entation

ta t lo n ( Curricu lum  and In s tru - and/ongotng
( ment development
(

plann ing
\
( Sample s e le c tio n  and M on ito ring  Evalua­
( n o t i f ic a t io n t io n

Research Design and Methodology

Scope and Design
L

As a fo rm a tive  research p ro je c t, the prim ary purpose o f  the

new adv is in g  program and I t s  e va lu a tio n  component was to  c o n tr ib u te

to  the development o f  knowledge fo r  Improvement o f  the Hunter One-

Year Residence Program. A lthough the p roduction  o f  In fo rm ation

usefu l to  o th e r p a r t- t im e  so c ia l work programs was considered a

l ik e ly  outcome, the s h o rt-te rm  e x p lo ra to ry  na ture  o f  the p ro je c t

argued ag a in s t the use o f  an experim enta l design fo r  summatlve 
5

research purposes.



The research design was developed to  conform to  o v e ra ll p ro je c t 

o b je c t iv e s :

1. To document the fu n c tio n  and process o f  fa c u lty  adv is in g  

In a p a r t- t im e  w ork-study program.

2. To understand aspects o f  the s tu d e n ts ' experience, In c lu d ­

ing supports and obs tac les  to  the educationa l process and 

the ro le  o f  fa c u lty  adv iso rs  In two phases o f  the OYRP, 

and

3. To assess the e x te n t to  which fa c u lty  and students were s 

s a t is f ie d  w ith  the a d v is in g  Innova tio ns .

In accordance w ith  these o b je c t iv e s , p ro je c t research 

Incorporated q u a li ta t iv e  and q u a n t ita t iv e  methods fo r  program 

m on ito rin g  and e va lu a tio n  tn a quas i-experim en ta l " a f te r - o n ly "  

w ith  c o n tra s t group design . H a jo r design elements Inc luded :

1. An a f te r -o n ly  survey o f  TFI and I I  students who had 

p a r t ic ip a te d  in  the p ro je c t.

2. A d m in is tra tio n  o f  the a f te r -o n ly  survey to  a c o n tra s t 

group o f  TFI and I I  s tudents who p a r t ic ip a te d  In the 

standard a d v is in g  program.

3. In d iv id u a l in te rv ie w s  w ith  p ro je c t fa c u lty .

k. S e lf- re p o r t in g  by p ro je c t fa c u lty  on student and

c o l la te ra l con tac ts  and adv is in g  sessions.

5. C o lle c tio n  o f  se lected  admissions data and 

student re p o rts .

6 . Observation o f  se lected  TFI a d v is in g /c la s s  sessions.
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7. Group feedback sessions w ith  TFI and I I  p ro je c t s tuden ts .

Although th is  design allow ed d i f f e r in g  In te rp re ta t io n s  o f  the

nature  o f  change and the ex ten t o f  program Impact, as Wetss s ta te s ,

nonexpertmental designs can generate data " f u l l  o f  d e ta i l and Imagery,
6

p ro vo ca tive , and r ic h  In In s ig h t . "  I t  can a lso  "p ro v id e  a p re lim in a ry
7

look a t the e ffe c tiv e n e s s  o f  a program" to  assess whether fu r th e r ,  

more re fin e d  e va lu a tio n  Is w arran ted. As a fo rm a tive  research 

e f f o r t ,  these were the design g o a ls : to  p rov ide  e m p irica l data from

fa c u lty  adv iso rs  and students on th e ir  re sp e c tive  experiences 

and the fa c u lty  a d v is in g  fu n c tio n  In a p a r t- t im e  HSW degree program, 

and to  a s c e rta in  whether s tuden t and adv iso r response to  the adv is in g  

Innovations warranted fu r th e r  study and use.

An e f f o r t  a t  randomized s e le c tio n  o f  p ro je c t p a r t ic ip a n ts  and the 

non -p ro jec t c o n tra s t group (w ith in  l im i ts  discussed below) was undertaken, 

and considered an Im portant design fe a tu re  adding r ig o r  to  the eva lua­

t io n  by c o n t ro ll in g  fo r  numerous th re a ts  to  In te rn a l v a l id i t y ,  no tab ly
8

h is to ry ,  In s tru m e n ta tio n , and s e le c tio n . The e f f o r t  to  randomize was 

a lso  Im portant g iven the r e la t iv e ly  small number o f  p ro je c t  p a r t ic ip a n ts  

and the d i f f i c u l t i e s  o f  the data a n a ly s is  w ith  s t r a t i f ie d  samples In 

such c lrcum tances.

Target Popu la tion  and Sample S e lec tio n

The un ive rse  o f  students from which the p ro je c t samples and 

c o n tra s t groups were se lected Included the e n te rin g  1981 OYRP c lass



and those OYRP students who had completed TFI and were e n te rin g  

TF II In September 1981. As the p ro je c t design Involved the 

Implem entation o f  d i f fe r e n t  a d v is in g  Innovations fo r  the OYRP's 

two tim e phases, the sampling s e le c tio n  procedures fo r  these 

program subgroups and th e ir  re sp e c tive  c o n tro ls  w i l l  be described 

se p a ra te ly .

S e le c tio n  o f  the Time Frame I Sample

In August 1981, adm issions In fo rm a tion  from the School 

a d m in is tra to r  In charge o f  adm issions and records Ind ica ted  th a t 

116 students had been accepted to  the OYRP. B a rring  w ithdraw al 

o r la ck  o f  acknowledgement o f  th e ir  acceptance, they were 

expected to  e n te r TFI In September. Of th is  to ta l TFI 

c o h o rt, s tudents  e l ig ib le  fo r  random assignment to  the TFI 

Innova tion  Included o n ly  those who had not had p r io r  courses 

a t Hunter as n o n m a tricu lan ts . To prevent sample b ias and enable 

students In the TFI Innova tion  to  s ta r t  from the same base, I t  

was f e l t  th a t  the re  should be no p r io r  educa tiona l Involvement 

w ith  the School. As a r e s u lt ,  over o n e - th ird  o f  the e n te rin g  

c lass  was ru le d  ou t o f  the sample s e le c tio n  based on p r io r  

coursework.

Another group o f  students e lim in a te d  from the pool fo r  TFI 

sample s e le c tio n  Included Incoming group work majors whose
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schedule requ ired  th e ir  attendance on Tuesday ra th e r than Wednesday, 

the day scheduled fo r  tha "e x p e rim e n ta l"  so c ia l p o lic y  c la s s . F in a l ly ,  

s tudents who d id  not acknowledge acceptance to  the program o r who 

w ithdrew  p r io r  to  sample s e le c tio n  were excluded.

Of the remaining 62 e n te rin g  students e l ig ib le  fo r  the 

sample, 25 p lus 10 a lte rn a te s  were randomly se lec ted  by a ta b le  

o f  random numbers. Of these , th ir te e n  w ithdrew  before  c lasses 

began, had completed a Hunter o r  e q u iv a le n t s o c ia l p o lic y  course, 

o r  were not ab le  to  a ttend  a Wednesday s e c tio n . Thus, o f  the 

o r ig in a l 35 students randomly se lec ted  fo r  the sample, 22 were 

con firm ed. Four students who requested a Wednesday schedule were 

added, c re a tin g  a to ta l o f  26 s tudents fo r  the In n ova tive  TFI 

a d v is in g  p ro je c t c la s s .

The s e lf - s e le c t io n  o f  a small p ro p o rtio n  o f  the sample (15%) 

was an a d m in is tra tiv e  accommodation warranted In  an educa tiona l 

program w ith  p r io r i t ie s  r iv a l in g  research co n s id e ra tio n s . Respect­

ing s tu d e n ts ' requests fo r  p a r t ic u la r  schedules, to  the e x te n t 

p o s s ib le , was standard p ra c tic e  In the OYRP. A lthough these 

s tudents met the o th e r sample s e le c tio n  c r i t e r ia  and were not 

known to  have q u a l i t ie s  d i f fe r e n t  from o th e r e n te rin g  OYRP 

s tu d e n ts , I t  Is Im portant to  Id e n t ify  th is  as a l im i ta t io n  In 

the sample s e le c tio n  procedure. Lack o f  accura te  In fo rm a tion  on 

e n te rin g  students and the changing s ta tu s  o f  students In the 

period  between program acceptance and en ro llm en t a lso  

In fluenced  the process and outcome o f  the sample s e le c t io n .
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S e lec tio n  o f  the TF It Sample

The TFM sample o f  25 was p a r t o f  a to ta l  o f  89 students beginning 

the Residence Year ( f ie ld  placement) In September 1981. The sample 

was se lected  from the 1980-1981 TFI a d v is in g  groups o f  two fa c u lty  

members (h e re a fte r  c a lle d  Professors #1 and # 2 ), numbering 26 and 30 

re s p e c tiv e ly . Students were In e l ig ib le  fo r  the sample I f  they had 

taken p r io r  courses w ith  t h e ir  fa c u lty  a d v is o rs : the TFI adv is in g  

re la t io n s h ip ,  un in fluenced  by any o th e r In s tru c t io n a l r o le ,  was the 

s in g le  common denominator fo r  the sample. Th is  fa c to r  d id  not 

In fluence  the s e le c tio n  o f  P rofessor #1 *s group; however, a sub­

s ta n t ia l number o f  P ro fessor #2 's  advisees who had been In her 

In tro d u c to ry  casework c la ss  were e lim in a te d  from s e le c tio n .

In a d d it io n  to  the ex is ten ce  o f  a p r io r  In s tru c t io n a l r e la t io n ­

s h ip , the s tu d e n t's  m ajor method In fluenced  TF II sample s e le c tio n .

I t  was standard p ra c t ic e  fo r  adv iso rs  to  be assigned students 

m ajoring  In methods conform ing to  the a d v is o r 's  e x p e rtis e  and 

background. In accordance w ith  th is  p ra c t ic e  and g iven P rofessor 

#2 's  c l in ic a l  background and te ach ing , community o rg a n iz a tio n  and 

a d m in is tra tio n  students In her TFI adv is in g  group were e lim in a te d  

from the sample. A few o th e r students were in e l ig ib le  due to  la s t  

m inute changes In th e ir  f ie ld  work plans and course schedules.

As a r e s u lt ,  s ix  group work and s ix  casework students from her 

o r ig in a l TFI a d v is in g  group were assigned to  P rofessor #2 's 

TF II adv is in g  sample.



To conform to  P ro fessor # l 's  background In d ire c t  p ra c t ic e  and 

a d m in is tra tio n , as w e lt as workload agreements and the School 

p ra c t ic e  d iscourag ing  fa c u lty  a d v is in g  assignment In fo u r methods; 

community o rg a n iz a tio n  students were e lim in a te d  from her sample. 

Assigned were th ree  group work, f iv e  a d m in is tra tio n  and f iv e  

o f  the f i f t e e n  casework students from her o r ig in a l TFI a d v is in g  

group. The casework students were se lec ted  a t random from those 

w ith  a Tuesday c la ss  schedule, In o rd e r to  co n fin e  P rofessor #1 *s 

a d v is in g  con tac ts  to  two days (Tuesday fo r  casework and group work 

s tuden ts , Thursday fo r  a d m in is tra t io n ) .

As th is  d iscuss io n  In d ic a te s , a v a r ie ty  o f  a d m in is tra tiv e  

and educa tiona l c o n s id e ra tio n s , In c lu d in g  fa c u lty  w ork load , 

schedule and e x p e rt is e  and the s tu d e n ts ' m ajor method, p r io r  

re la t io n s h ip  w ith  the a d v is o r, and course schedule . In fluenced  

the s e le c tio n  o f  the TF II sample. A lthough the des ired  sample 

o f  tw e n ty - f iv e  students was ob ta in e d , the above c o n s tra in ts  

were respons ib le  fo r  the e lim in a tio n  o f  community o rg a n iz a tio n  

majors and prevented the use o f  a random s e le c tio n  process.

Table 1 compares the TFII sample to  the o r ig in a l TFI 

adv is in g  groups from which they were se le c te d .
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TABLE 1

COMPARISON OF TF II SAMPLE AND TFI ADVISING 
GROUPS, BY MAJOR METHOD

Number o f  Students Number o f  Students % o f  TFI
In TFI A dvis ing In TF II Sample by A d v Is1ng
Groups, by Method Method 1981-82 Groups In
1980-81 TFII Sample,

by Method

CV GW CO AD T. CW GW CO AD T. CW GW CO AD

32 9 5 10 56 11 9 0 5 10 34 100 0 50

R e la tiv e  to  the p ro p o rtio n s  In the TFI adv is in g  groups, the 

TFII sample was overrepresented in  group work and a d m in is tra tio n , 

underrepresented In casework and unrepresented In community 

o rg a n iz a tio n . In th is  dim ension, the sample was not rep re ­

s e n ta tiv e  o f  the un ive rse  from which I t  was se le c te d .

S e lec tio n  o f  T f l  and TF II C ontrast Groups

To conform w ith  design o b je c t iv e s , the f in a l survey fo r  

p ro je c t p a r t ic ip a n ts  was adm in is te red to  c o n tra s t groups o f  

TFI and TF II students who received standard adv is ing  du ring  the 

period o f the p ro je c t 's  Im plem entation.

Students were e lim in a te d  from TFI c o n tra s t group s e le c tio n  

I f  they were In the adv is in g  p ro je c t o r had taken nonm atrlcu lan t 

courses a t  the School p r io r  to  adm ission to  the OYRP. These 

c r i t e r ia  caused the e lim in a tio n  o f  e ig h ty  students from the
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to ta l pool o f  106 TFI students re g is te re d  a t the end o f  September 

1981. A l l  t h i r t y  remaining TFI students were Included In the 

TFI c o n tra s t sample. This number Included two students who 

w ithdrew  and two who requested leaves-of-absence from the Program 

a t the end o f  the F a ll semester, but were In  attendance a l l  o r  

most o f  the term .

Students e lim in a te d  from TF II c o n tra s t group s e le c tio n  were 

those In the TFII adv is in g  p ro je c t ,  those who w ithdrew  from School 

p r io r  to  o r  e a r ly  In Time Frame I I ,  and those who entered the 

OYRP p r io r  to  1980 and were not p a rt o f  the a p p ro p ria te  e n te rin g  

c la s s . Of the 52 students rem ln lng , 30 were randomly se lected  

w ith  a ta b le  o f  random numbers fo r  the TFII c o n tra s t group survey.

A P r o f i le  Of Part-T im e Students In the OYRP Advis ing  P ro je c t 

In th is  s e c tio n , the age, race , sex and m ajor method o f 

students In p ro je c t samples and c o n tra s t groups w i l l  be described 

and compared w ith  the to ta l  OYRP popu la tions from which they were 

se lec te d . The ch i square s t a t i s t i c  was used to  In d ic a te  the 

ex ten t to  which p ro je c t  and c o n tra s t group students were 

considered re p re s e n ta tiv e  o f  the ta rg e t popu la tion  on these 

dim ensions. The com position o f  p revious OYRP classes was examined 

fo r  a d d it io n a l pe rspe c tive  on the represen ta tiveness o f  the 1981 

c lass  over tim e.
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TFI and TFII P ro je c t Samples

S lx ty - f lv e  percent o f  the TFI p ro je c t sample were over 31 

years o f  age; 54% were b lack  and H ispan ic . E igh ty  percent were 

female and 62% were casework m ajors (see Table 1,

Appendix 1 ). Age, race , gender and method d iffe re n c e s  between 

the TFI sample and the to ta l  TFI c la ss  were not s t a t i s t i c a l l y  

s ig n i f ic a n t ,  and the sample was re p re s e n ta tiv e  o f  the 

popu la tion  on these dimensions.

S ix ty - fo u r  percent o f  the TF II sample students were over 

31 years o ld ;  56% were w h ite . Seventy-two percent were 

female and 80% were d ire c t  se rv ices  (casework and group work) 

method majors (see Table 2, Appendix 1 ). Age, ra c ia l and gender 

d iffe re n c e s  between the sample and TF II p o p u la tion  were not 

s t a t i s t i c a l l y  s ig n if ic a n t ;  however, method d iffe re n c e s  were. The 

sample, th a t Is ,  conta ined s u b s ta n t ia lly  fewer caseworkers and 

o rg a n iz e rs , and tw ice  as many group workers as the to ta l 

p o p u la tio n . As a r e s u lt ,  the TF II sample was re p re s e n ta tiv e  o f  

the TF II popu la tion  on the dimensions o f  age, race and sex but not 

major method. The d iffe re n c e  In method was a consequence o f  the 

use o f  m ajor method as a c r i t e r io n  In the s e le c tio n  o f  the TFII 

sample, p re v io u s ly  described .

TFI and TF II C ontrast Group Samples

The TFI c o n tra s t group was composed p r im a r ily  o f  w h ite  (76%), 

female (70%), casework and group work majors (77%), 54% o f  whom
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were over 31 years o ld  (s e e  Table 3 . Appendix 1 ) . Age, race, sex 

and method d iffe re n c e s  between the c o n tra s t group and the TFI 

popu la tion  were not s t a t i s t i c a l l y  s ig n i f ic a n t .  As a r e s u lt ,  the 

TFI c o n tra s t group was re p re s e n ta tiv e  on these dim ensions.

F i f t y - s ix  percent o f  the TF II c o n tra s t group were age 30 and 

under; 51% were w h ite . S lx ty - th re e  percent were female 

and 6 6 | were casework m ajors. The TF II c o n tra s t group was 

not s t a t i s t i c a l l y  s ig n i f ic a n t ly  d i f fe r e n t  from the TFII 

popu la tion  In age, race, sex and method, and can be considered 

re p re s e n ta tiv e  on these dim ensions.

P ro je c t Samples and C ontrast Groups Compared

A comparison o f  TFI and TF II p ro je c t samples and th e ir  

re spec tive  c o n tra s t groups (see Tables k and 5,  Appendix 1) y ie ld e d  

s t a t i s t i c a l l y  s ig n if ic a n t  d iffe re n c e s  on o n ly  one dim ension, I . e . ,  

the method d iffe re n c e s  between the TFII sample and c o n tra s t 

group s tuden ts . There were no s t a t i s t i c a l l y  s ig n if ic a n t  

d iffe re n c e s  between the TFI sample and I ts  c o n tra s t group. On 

the dimensions o f  age, race and sex, the TFII sample and c o n tra s t 

groups were s u f f ic ie n t ly  s im ila r  to  a llo w  v a l id  comparison.

In summary, the TFI p ro je c t sample was re p re s e n ta tiv e  o f 

the TFI c lass  on the dimensions o f age, race , sex and major 

method, whole the TF II p ro je c t sample was re p re s e n ta tiv e  o f 

the TF II c lass  on a l l  but m ajor method c h a ra c te r is t ic s .  No 

s t a t i s t i c a l l y  s ig n if ic a n t  d iffe re n c e s  were found between the
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TFI and TF II c o n tra s t groups and th e ir  re sp e c tive  c lass  

p o p u la tio n s . S im ila r ly ,  the TFI p ro je c t sample d id  not d i f f e r  

s ig n i f ic a n t ly  from the TFI c o n tra s t group. The TF II p ro je c t 

sample d if fe re d  from the TF II c o n tra s t group o n ly  on m ajor method 

c h a ra c te r is t ic s .  As a r e s u lt ,  study f in d in g s ,  w ith  these excep­

t io n s ,  can be genera lized  to  the TFI and T F II ta rg e t p o p u la tio n s , 

and v a l id  comparison between p ro je c t samples and c o n tra s t groups 

(except fo r  method as noted) can be made.

The Study P opu la tion  and OYRP Composition Trends

A na lys ts  o f  OYRP student com position s ince  1977 Ind ica ted  

th a t age, race , sex and method d is t r ib u t io n s  have remained 

r e la t iv e ly  s ta b le . The m a jo r ity  o f  students have been over 31 

years o ld ,  w h ite , female and casework method m a jo rs . The 

m in o r ity  re p re se n ta tio n  has been over t h i r t y  percent each year 

and the p ro p o rtio n  o f  males has averaged th ir t y - th r e e  pe rcen t.

In th is  c o n te x t, the 1981 study popu la tions  r e f le c t  the 

c h a ra c te r is t ic s  o f  previous e n te r in g  c lasses and thus are 

c o n s is te n t w ith  past as w e ll as present p a tte rn s  o f  OYRP 

student body com position .

Instrum ent Development and A d m in is tra tio n ; O b jec tives and T im etable

A v a r ie ty  o f  data c o l le c t io n  Instrum ents were developed by 

the au thor to  meet research design o b je c t iv e s . The co n te n t, 

ra t io n a le  and tim e ta b le  fo r  each w i l l  be discussed In th is  

s e c tio n , fo llo w in g  a b r ie f  statem ent on the process o f  Instrum ent 

development.
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The Process o f  Instrum ent Development and P re-Testing

A ll Instrum ents were reviewed, rev ised and approved by the 

th ree  p ro je c t fa c u lty  upon submission o f  a p lan and d r a f t  m a te ria ls  

by the a u th o r. This c o lla b o ra t iv e  process took p lace In the 

summer and f a l l  o f  1981 a t  p ro je c t fa c u lty  meetings e s tab lishe d  

fo r  cu rricu lu m  p lann ing  and Instrum ent development. Instrum ents 

were a lso  reviewed by the D ire c to r  o f  the OYRP and one o r more 

o f  the fa c u lty  se rv ing  on the a u th o r 's  do c to ra l com mittee.

Instrum ents fo r  fa c u lty  were rev ised  as needed a f te r  

t r i a l  use. There was no form al p re - te s t in g  o f  the end -o f-te rm  

survey adm in is te red to  the p ro je c t and c o n tro l groups.

An a ttem pt was made to  s tandard ize  Instrum ents across tim e 

frame fo r  both fa c u lty  and s tuden ts . Where the s itu a t io n  d id  not 

perm it t h is ,  the re s u lt in g  Instrum ent m o d if ic a tio n s  w i l l  be noted. 

Data C o lle c tio n  Instrum ents fo r  F a cu lty  Advisors

The data c o l le c t io n  Instrum ents used by o r  w ith  fa c u lty  

adv iso rs  du ring  the course o f  the  fa c u lty  a d v is in g  p ro je c t  

were d iv id e d  In to  th ree  ca te g o rie s  by chronology and fu n c t io n :

1. Instrum ents to  prepare adv iso rs  fo r  the adv is in g  

process.

2. Instrum ents to  d e fin e  the adv is in g  process and 

a d v is in g  fu n c t io n s .

3 . Instrum ents to  exp lo re  a d v is o rs ' views o f  the 

fa c u lty  a d v is in g  Innovations and experience.



1. Preparing fo r  the A dvis ing  Process

To f a c i l i t a t e  e a r ly  and Informed engagement o f  TF II p ro je c t 

fa c u lty  adv iso rs  w ith  th e ir  advisees a t the beginning o f  the 

f ie ld  work yea r, fo u r Instrum ents were developed to  p rov ldeovlde  

fa c u lty  adv iso rs  w ith  p e r t in e n t In fo rm a tion  and are shown In 

Appendix 2. F i r s t ,  an Academic Summary shee t, f i l l e d  ou t by the 

OYRP se c re ta ry  from the s tu d e n ts ' f i l e s ,  gave adv iso rs  In fo rm ation  

on th e ir  adv isees ' p r io r  MSW coursework and grades, and f a c i l i t a te d  

program p lann ing  and problem Id e n t i f ic a t io n  (Incom ple tes, e t c . ) .

A Time Frame I Summary form was f i l l e d  ou t by TF II adv iso rs  

on th e ir  adv isees ' TFI h is to r y .  I ts  purpose was to  f a c i l i t a t e  

re c o lle c t io n  by adv iso rs  o f  th e ir  con tac ts  w ith  students In 

TF I, the nature  o f  problems o r  concerns noted then , and the 

a d v is o r 's  a n t ic ip a t io n  o f  both studen t and agency a b i l i t y  to  handle 

the coming residence year.

The f i r s t  seel ton o f  the form asked fo r  d e ta ile d  admissions 

data on each s tu d e n t. Since th is  in fo rm a tio n  was time-consuming 

fo r  adv iso rs  to  c o l le c t  from student f i l e s  and was p r im a r ily  

fo r  research use, i t  was decided th a t the au thor would review 

th is  data fo r  a l l  TF II p ro je c t s tuden ts .

Revis ions were made on the fram ing o f  questions re : the

a d v is o rs ' expec ta tions  fo r  TFM studen t performance, and are 

Included in  Appendix 2.
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A Student In fo rm a tion  Sheet was g iven to  TF II p ro je c t students 

a t the f i r s t  a d v is in g  meeting fo r  e a r ly  re tu rn  to  the fa c u lty  a d v is o r. 

This form provided adv iso rs  not o n ly  baste Id e n t ify in g  data on 

s tuden ts , but a lso  th e ir  views o f  the TFI experience and th e ir  

p lans and expec ta tions  fo r  the TF II yea r. Th is  document served as 

a mechanism fo r  e a r ly  Id e n t i f ic a t io n  o f  c la ss  and f ie ld  problems 

from the s tu d e n t's  p e rsp e c tive .

TF II p ro je c t students were asked to  subm it an Educational

f ie ld  work. Based on an o u t l in e  developed by the S choo l's  

a d m in is tra tio n  sequence and conform ing to  a guide used by fa c u lty  

adv iso rs  In community o rg a n iz a tio n , the Educational Plan asked 

students to  describe  m ajor f ie ld  assignments and beg inn ing ta sks , 

d iscuss le a rn in g  needs and o b je c t iv e s , and Id e n t ify  both ass is tance  

needed and obs tac les  a n t ic ip a te d .  Th is  in fo rm a tio n  helped adv iso rs  

assess the s tru c tu re  and purpose o f  f i e ld  assignm ents, and 

s tu d e n ts ' awareness and conceptual a b i l i t y .  I t  served to  narrow 

the range o f  s itu a t io n s  re q u ir in g  e a r ly  agency v is i t s  o r  o th e r 

forms o f  p re lim in a ry  a d v is in g  in te rv e n tio n .

In a d d it io n  to  these Instrum ents developed s p e c i f ic a l ly  fo r  

the p ro je c t ,  another source o f  In fo rm a tion  deemed Im portant fo r  

a d v is o rs ' p re p a ra tio n  and p lann ing was the o f f i c ia l  C ontract 

L e tte r  sent by the School to  the agency the previous semester. 

T y p ic a lly ,  the le t t e r  s ta ted  the s tu d e n ts ' educationa l assignments
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fo r  TF II and the work r e s p o n s ib i l i t ie s  to  be reduced fo r  th is  

purpose. The new f ie ld  su p e rv iso r and o th e r agency personnel 

involved In student le a rn in g  were a lso  In d ic a te d . As the on ly  

form al document on the s tu d e n t's  TFII p la n , a copy o f  th is  

le t t e r  was provided to  each TFII p ro je c t adv iso r as the basic 

understanding from which a l l  p a r t ie s  Invo lved In the 

s tu d e n t's  education were to  proceed.

In a d d it io n  to  p reparing  TF II adv iso rs  fo r  TF II p ro je c t 

a d v is in g , the fo u r  data c o l le c t io n  Instrum ents described above 

were geared to  enable comparison o f  p ro je c t s tudents and th e ir  

experiences In TFI and T F I I ,  as w e ll as th e ir  a n t ic ip a te d  

and actua l experiences In T F II ,  from th e ir  own and 

a d v is o rs ' p e rsp e c tive s . The nature  and e x te n t o f  these 

a d v is o rs ' con tac t w ith  advisees In T F I, fo r  comparison w ith  the 

c u rre n t TFI p ro je c t a d v is in g  process, was a ls o  Intended.

U n like  the TF II p ro je c t  a d v is o rs , the TFI p ro je c t adv iso r 

was provided no p re lim in a ry  In fo rm a tion  on the e n te rin g  OYR 

students se lec ted  fo r  the spec ia l p o lic y  c lass  and adv is in g  

program. As adm issions In fo rm a tion  was re a d ily  a v a ila b le  to  

the adv iso r as needed and s tu d e n ts ' TFI academic h is to ry  and 

f ie ld  p lans were In the m aking, I t  was f e l t  th a t a d d it io n a l 

data was unnecessary fo r  e i th e r  a d v is in g  o r research 

purposes. Thus the on ly  form provided the TFI p ro je c t adv iso r 

was an Attendance Sheet l i s t in g  the 26 students se lected  fo r
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and adv is in g  sessions du ring  the semester.

2. D e fin ing  the A dvis ing  Process and Advis ing  Functions

Two F acu lty  Advis ing Contact Logs (see Appendix 3 fo r  these 

and o th e r instrum ents In th is  s e c tio n ) were provided TFI and TFII 

p ro je c t adv iso rs  to  tra c k  the tim e , type and purpose o f  th e ir  

In d iv id u a l con tacts  w ith  each advisee and re la te d  fa c u lty  o r 

agency personne l. The purpose o f  the  log form was not o n ly  to  

enable adv iso rs  to  have a ch ro n o lo g ica l w r it te n  summary o f  th e ir  

work w ith  each adv isee , but a ls o  to  f a c i l i t a t e  la te r  exam ination 

o f  the adv is in g  process and c o n te n t, i . e . ,  what adv iso rs  a c tu a lly  

do, from a d v is o rs ' own system atic  re p o rts .

A t a minimum, the log forms were designed to  p rov ide  

data on the numbers o f  con tac ts  adv iso rs  had w ith  students 

and c o l la te ra l personnel du ring  the semester, th e ir  I n i t ia t o r s ,  

and the su b s ta n tive  Issues o r problems d e a lt  w ith .  Advisors 

were a ls o  asked to  concep tua lize  the prim ary reason fo r  each 

c o n ta c t, u t i l i z i n g  a key developed fo r  th is  purpose. From 

these da ta , im portant aspects o f  the a d v is o r 's  fu n c tio n  fo r  p a r t-  

tim e students m ight be in d u c t iv e ly  d e fin e d . In a d d it io n ,  the 

s im i la r i t ie s  and d iffe re n c e s  In a d v is in g  in  the two tim e 

frames could be compared.

Group Advis ing  Meeting Summary forms were provided TFI and 

TF II p ro je c t fa c u lty  to  f a c i l i t a t e  th e ir  r e f le c t io n  on meeting 

accomplishments in  r e la t io n  to  the planned agenda and th e ir  

percep tions o f s tu d e n ts ' concerns, as w e ll as t h e ir  own ro le
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behav io r. In a d d it io n ,  the form asked adv iso rs  to  Id e n t ify  

subgroup fo rm a tio n , le a e rsh lp  development and student 

a t t i tu d e s  toward schoo l, agency, the p ro fess io n  and th e ir  

student s ta tu s . These data were re le va n t to  the assessment 

o f  group adv is in g  as a m o d a lity  In both TFI and I I ,  and fu r th e r  

understanding o f  s tuden t views and Issues as they developed 

c o l le c t iv e ly  In both the p a r t- t im e  and f ie ld  work phases o f  the 

OYRP. In a d d it io n ,  the data enabled fa c u lty  to  Id e n t ify  

the In form al s tru c tu re  o f  th e ir  a d v is in g  coho rts  and i t s  

re la t io n s h ip  to  both fa c u lty  adv is in g  and student le a rn in g .

3. Assessing the Advis ing  Innovation

To assess the TFI and TF II a d v is in g  Innovations from the 

a d v is o rs ' p o in t o f  v iew , an in te rv ie w  schedule (see Appendix 4) 

fo r  an in -person taped In te rv ie w  w ith  each p ro je c t a d v iso r a t 

the end o f  the semester was developed. A f te r  Id e n t ify in g  a d v is o rs ' 

p r io r  adv is in g  experience and views o f  OYR s tu d e n ts , the schedule 

sought a d v is o rs ' re tro s p e c tiv e  op in io n  on the a d v is in g  Innovations 

advantages and disadvantages and the con ten t and s tru c tu ra l 

components they would recommend fo r  the fu tu re .  A b r ie f  summary 

o f  each o f  th e ir  adv isees ' performance and s ta tu s , and the 

nature o f th e ir  Involvement as a d v is o rs , were a lso  sought. This 

in fo rm a tio n  was an Im portant component in  the o v e ra ll e va lu a tio n  

o f p a r t ic ip a n t  s a t is fa c t io n  w ith  the adv is in g  Innovations and 

provided a d d it io n a l m a te ria l on the students In the p ro je c t .
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Data C o lle c tio n  Instrum ents fo r  Students

The p rim ary mechanisms fo r  c o l le c t io n  o f  data on student 

percep tions o f and s a t is fa c t io n  w ith  TFI and TF II adv is in g  

Innovations were the End-of-Term Q uestionna ire  (see Appendix 5) 

and an In te rv ie w  Guide fo r  Group Feedback Sessions w ith  p ro je c t 

s tudents (see Appendix 6 ) .

The qu e s tio n n a ire  was composed o f  open- and closed-ended 

questions designed to  p rov ide  data on:

1. S tudents ' a t t i tu d e s  toward student and employee 

ro le s  and p ro fess io na l educa tion .

2 . O bstruc tions to  th e ir  educationa l goa ls la s t  year 

and /or th is  term.

3. Sources o f  support to  th e ir  educa tiona l goa ls .

4. S tudents ' percep tions o f fa c u lty  a d v is o rs ' a c t iv i t ie s  

tn th e ir  b e h a lf; the number, purpose and q u a li ty  o f 

th e ir  co n ta c ts , and th e ir  s a t is fa c t io n  w ith  adv is in g  

substance and fo rm at.

5. S tuden ts ' In te ra c t io n  w ith  o th e r s tuden ts , Involvement 

and Id e n t i f ic a t io n  w ith  the School, and view o f  s e l f  

as an OYRP s tuden t, agency employee and so c ia l work 

p ro fe s s io n a l.

6 . The n a tu re , sources and s a t is fa c t io n  w ith  In fo rm a tion  

about the School; communication mechanisms and 

problems.
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7. S tudents ' views o f the S choo l's  awareness and 

responsiveness to  OYRP s tu d e n ts ' needs.

8. id e n t ify in g  da ta , in c lu d in g  s tu d e n t's  age, sex, 

fa m ily  and m a rita l s ta tu s , m ajor method, Time Frame 

years o f  experience in so c ia l agencies, t i t l e ,  f le ld p  

o f  p ra c t ic e ,  e tc .

S u b s ta n tiv e ly , the q u e s tionna ire  fo r  TFI and TF II students 

in the p ro je c t was the same. S p e c if ic  questions re le va n t to  

each group on th e ir  two d i f fe r e n t  adv is in g  innova tions were 

incorpora ted  in to  separate addenda.

S im ila r ly ,  the basic qu e s tio n n a ire  fo r  p ro je c t students 

was adm in is te red to  the n o n -p ro je c t sample o f  TFI and TFII 

students re c e iv in g  standard a d v is in g . M o d lf(ca tio n s  in  some 

questions were made to  f a c i l i t a t e  assessment and comparison o f  

th e ir  d i f f e r e n t  adv is in g  programs (see Appendix 7 ) .

The In te rv ie w  Guide fo r  Group Feedback Sessions w lth  

p ro je c t p a r t ic ip a n ts  e l ic i te d  in -person taped student d iscuss ion  

o f s tx  to p ic s , In c lud ing  0VRP s tu d e n ts ' needs the School should 

be aware o f ,  communication mechanisms and problems, educationa l 

supports and o b s tru c tio n s , s tu d e n ts ' connection to  the School 

— what fo s te rs  i t ,  c o n f l ic ts  o r com plem entarity In s tu d e n t- 

employee ro le ,  and the fa c u lty  adv is in g  ro le s  they found 

Im portan t. Since group feedback sessions were v o lu n ta ry  and 

not expected to  reach a l l  p ro je c t s tuden ts , these data were
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c o lle c te d  to  supplement and punctuate o th e r In fo rm a tion  on 

student percep tions tn these areas.

Other Data C o ile c tio n  instrum ents

An in te rv ie w  Guide fo r  M e tro p o lita n  Schools o f  S oc ia l Work 

on F acu lty  A dv is ing  fo r  Part-T im e Students (see Appendix 8) was 

developed to  ga ther data In te lephone In te rv iew s  w ith  a d m in is tra ­

to rs  o f  lo ca l p a r t- t im e  MSW programs. The purpose o f  the In te r ­

views was to  ga in  pe rspe c tive  on o th e r schoo ls ' experience w ith  

fa c u lty  a d v is in g  programs fo r  p a rt- ttm e  students and the problems 

perce ived . These data would be use fu l In understadning the 

contemporary m e tro p o lita n  con tex t w ith in  which the c u rre n t p ro je c t 

on p a r t- t im e  a d v is in g  took p lace , and In assessing the e x te n t to  

which p ro je c t f in d in g s  m ight be a p p lic a b le  to  o th e r Schools.

instrum ent A d m in is tra tio n  and T im etable

As in d ica te d  tn the above se c tio n  on the kinds o f  data c o l le c t io n  

Instrum ents developed fo r  the p ro je c t,  Instrum ent a d m in is tra tio n  

fo llow ed  the lo g ic  o f  p ro je c t purpose. S p e c if ic a l ly ,  the fo u r 

instrum ents fo r  adv is in g  p re p a ra tio n  were used a t the beginning o f  

the semester to  c o l le c t  re le va n t data on p ro je c t s tudents from 

a d v is o rs , s tuden ts , and School admissions and records. Instrum ents 

to  d e fin e  adv is in g  process and fu n c tio n s  were used by adv isors 

throughout the semester fo llo w in g  each student o r c o l la te ra l 

con tac t and each group o r classroom adv is in g  m eeting. In te rv iew s
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w ith  p ro je c t fa c u lty  adv iso rs  on th e ir  views o f  p ro je c t Innovations 

were conducted a t the com pletion o f  F a ll semester f ie ld  work and 

the fa c u lty  adv is ing  p ro je c t 's  Im plem entation phase.

End-o f-te rm  que s tionna ires  were m ailed to  p ro je c t and c o n tra s t 

group students a t the end o f the F a ll 1981 semester, o r  e a r ly  In 

the Spring 1982. An envelope fo r  re tu rn  o f the q u e s tio n n a ire  and 

a le t t e r  o f In s tru c t io n  were Inc luded.

A l l  ques tionna ires  were anonymous and c o n f id e n t ia l .  Follow -up 

e f fo r t s  were ta rge ted  to  a l l  students In ca tego ries  w ith  low response 

ra tes  ( fo r  example, a l l  c o n tra s t group T F I I 's ) .  The response o f  

s p e c if ic  In d iv id u a ls  was not known o r Id e n t i f ia b le ,  and d id  not 

In fluence  fo llo w -u p  procedures.

Group feedback sessions were scheduled on s tu d e n ts ' c lass  days 

In February. A l l TFI and TFII p ro je c t students were n o t if ie d  o f  

the feedback sessions by le t t e r .

Telephone In te rv iew s  w ith  a d m in is tra to rs  o f  o th e r p a r t- t im e  

so c ia l work progreams were conducted a f te r  the p ro je c t 's  com ple tion .

A l i s t  o f  p ro je c t Instrum ents and a t lm e - l ln e  fo r  th e ir  

a d m in is tra tio n  is  Included fo r  summary purposes.
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PROJECT PHASE AND DATES

PREPARATION IMPLEMENTATION EVALUATION

CAug. 1981- (Sept. 26, 1981- (Jan. 1982 on)
Sept. 30, 1981) Jan. 26, 1982)

INSTRUMENTS

For/by Advisors

Student Academic 
Summery

TFI Advis ing  Summary

Student In fo rm a tion  
Sheet

Student Educational 
Plan

TFI P o lic y  Class 
Attendance Sheet

TFII C ontract 
L e tte r

F acu lty  A dvis ing  
Contact Logs

Group A dvis ing  
Meeting Summary

In-person
In te rv iew s

For/by Students

End-of-Term 
Q uestionna lre

Group Feed­
back Sessions
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FOOTNOTES

1
J e ffre y  L. Pressman and Aaron W lldavsky, Im plem entation,

3d e d . ,  (B e rke ley , C a l. :  U n iv e rs ity  o f  Cat I f o r n la , 19 ^9 );
see a ls o : Erwin C. Hargrove, The H iss in g  L ink - -  The Study
o f  Implem entation P o lic y  (Washington, D .C .: The Urban In s t i tu te .
i m r —  ----------------

2
P ro fessor Maria Rosenbloom, the C oord ina to r o f  F acu lty  

A dv is ing  a t The Hunter College School o f  Socia l Work, has w r it te n  
papers on fa c u lty  a d v is in g  w ith  P rofessors George G e tz e l,
P h y ll is  C a ro ff, and Greta S tanton, re fe rre d  to  in  the review  o f  
l i te r a tu r e  in  Chapters 1 and 5 o f  th is  s tudy .

3
Dean Harold Lewis d e liv e re d  these remarks on fa c u lty  adv is in g  

a t a F acu lty  A dv is ing  Seminar, Hunter College School o f  Socia l 
Work, New York C ity ,  New York, November 16, 1981.

k
Irw in  Epste in and Tony T r ip o d i, Research Techniques fo r  

Program P lann ing , M o n ito r in g , and E va lua tion  (New York: Columbia
U n iv e rs ity  ^ re s s , 1977)> pp. 112-117; see a ls o : Carol H. Weiss,
E va lua tion  Research (Englewood C l i f f s ,  N .J . :  P re n tic e -H a l1, In c .,  
l9 > 2 ), pp. 16-17, 66-67.

5
Ib id .

6
I b id . ,  p . 73-

7
Ib id ,  p. 7k.

8
See Donald T. Campbell and J u lia n  C. S tan ley , "Experim ental 

and Q uasi-Experim ental Designs fo r  Research on T each ing ," in 
Handbook o f  Research on Teaching, ed. N .L. Gage (Chicago, 111.:
Rand McNally and C o., I 963 ) fo r  a d iscuss ion  o f  e ig h t th re a ts  to  
in te rn a l v a l id i t y .  See a lso  Epste in and T r ip o d i,  Research 
Techniques fo r  Program P lann ing , M o n ito rin g  and EvaTuatton, 
pp. 117-118.
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CHAPTER I I I

INNOVATIONS IN FACULTY ADVISING FOR PART-TIME VORK-STUDY STUDENTS: 
PROGRAM DESCRIPTION AND ASSESSMENT

In th is  s e c tio n , the fo rm a t, substance and process o f  the 

TFI and TF II fa c u lty  a d v is in g  innova tions Implemented In the F a ll 

1981 semester w i l l  be described . Based on data from fa c u lty  

a d v iso r con tac t logs and group meeting summaries as w e ll as 

in te rv ie w s  and se lec ted  obse rva tions  by the w r i t e r ,  the k inds o f  

Issues and problems th a t adv iso rs  addressed w i l l  be d iscussed.

W ith th is  as a d e s c r ip t iv e  base, both a d v is o rs ' and s tu d e n ts ' 

re a c tio n s  to  the in nova tive  fa c u lty  a d v is in g  programs w i l l  be 

presented. Responses to  the po s t-s tu d y  q u e s tio n n a ire  by p ro je c t 

and c o n tro l group students and a d v is o rs ' in te rv ie w s  w i l l  be the 

prim ary sources o f  e v a lu a tiv e  m a te r ia l.

The Innova tive  Facu lty  A dv is ing  Program 

Time Frame I

The in nova tive  TFI fa c u lty  a d v is in g  program was conducted in 

the con tex t o f  the requ ired  s o c ia l p o lic y  course (SSW 701) w ith  

26 incoming students se lec ted  from those w ith  no p r io r  MSW course- 

work a t H unter. The a d v is in g  plan emphasized an i n i t i a l  se rie s  o f  

adv is in g  meetings fo r  the whole c la ss  a t the end o f  the p o lic y  

sess ions, fo llow ed  by a se rie s  o f in -c la s s  small group meetings
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and In d iv id u a l sessions as needed.

The te a ch e r/a d v iso r fo r  the TFI fa c u lty  a d v is in g  Innovation 

was one who had p re v io u s ly  taught and In fo rm a lly  advised e n te r in g  

OYR s tuden ts . The agenda fo r  c lass  and small group sessions were 

developed In c o n s u lta tio n  w ith  the au tho r and the D ire c to r  o f  the 

OYRP, and were designed to  p rov ide  tim e ly  in fo rm a tion  and advice 

to  students and help ease the t ra n s it io n  to  student s ta tu s .

A f te r  the f i r s t  c lass  a t which the a d v is in g  program and ro le  

o f  the a d v iso r were in trodu ced , c lass  a d v is in g  sessions were he ld  

each week fo r  the next month. One o f  the sessions was a 

l ib r a r y  o r ie n ta t io n  conducted fo r  a l l  TFI s tuden ts . Fo llow ing  

the a i l - c la s s  a d v is in g  m eetings, the c lass  was d iv id e d  in to  two 

groups by method. The te a ch e r/a d v is o r met w ith  the students 

m ajoring  in  a d m in is tra tio n , community o rg a n iz a tio n  and group work 

one week; casework m a jo rs , the n e x t. Two more a l l - c la s s  a d v is in g  

sessions were he ld  a f te r  Thanksgiving and before  the end o f  the 

sem ester, one o f  which was q u ite  b r ie f  and focused on s tu d e n ts ' 

que s tio n s , answers and announcements. From Thanksgiving ( i . e . ,  

post-m id-sem ester) on, the a d v is in g  emphasis s h if te d  to  in d iv id u a l 

a d v is o r/s tu d e n t meetings to  reso lve  s p e c if ic  f ie ld  work and o th e r 

problems th a t emerged fo r  in d iv id u a l s tuden ts . The f in a l  in -  

c lass a d v is in g  session was fo r  the adm in is tra tion /com m un ity  

o rgan iza tion /g roupw ork  coho rt and i t s  separate f ie ld w o rk  and 

course scheduling issues.
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The type o f  adv is in g  meetings he ld  a t d i f fe r e n t  p o in ts  In the 

semester is  summarized below.

The F a ll 1981 Semester 

SEPTEMBER OCTOBER NOVEMBER DECEMBER

A dvis ing  Format 16 23 30 11 14 21 28 4 11 18 2 9

ALL CLASS ________  H. H. ___________ H.

SMALL GROUP __  __  __

INDIVIDUAL

■ Meetings

H “  Hoi I day

From the a d v is o r 's  re p o rts  and the a u th o r 's  o b se rva tio n s , 

the f i r s t  two a l l - c la s s  adv is in g  sessions were p r im a r ily  in fo rm a­

t io n a l*  and served to  put students a t ease on th e ir  re tu rn  to  

p ro fe ss io n a l schoo l, in  many cases a f te r  severa l ye a rs ' absence 

from academic s e t t in g s .  S tudents ' experience In the f ie ld  was 

acknowledged and th e ir  confidence to  meet th is  new cha llenge was 

strengthened as the a d v iso r a le r te d  them to  what to  expect and how 

to  conduct themselves in  the Hunter system. Furtherm ore, a group 

cameraderle developed as i t  was c le a r  th a t the a d v is in g  s tru c tu re  

would a f fo rd  the c lass  o p p o r tu n it ie s  to  ra ise  and d iscuss Issues 

th a t a ffe c te d  them a l l .  The ch a rac te r o f  th is  c lass  as a r t ic u la te
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and in te l l ig e n t ,  w ith  unusua lly  im pressive c re d e n tia ls  (agency 

p o s it io n ,  breadth and depth o f  p ra c t ic e  experience , e t c . ) ,  a lso  

helped crea te  a sense o f  group confidence and support.

In these sessions the agenda was established by the advisor, 

and, in addition to the key focus on the advisor's ro le  and th e ir  

tra n s itio n  to student sta tus , covered such items as course 

schedules, build ing ru les , grades, absences, la te  assignments, 

and how to address teachers. Items added to the agenda by 

students were few, and focused on such concerns as whether they 

could eat in the classroom (in  the rush from work to school there 

was no time or place fo r d in n er), whether the c a fe te ria  would be 

open (both fo r food and as a place to re lax between c lasses), and 

what teachers c a ll students (the advisor had mentioned only the 

reverse!)
1

A month la te r ,  a t the th ir d  a l l - c la s s  session , an issue 

th a t was to  dominate a d v is in g  d iscuss ion  much o f  the semester was 

ra is e d . The c lass  was unanimously upset w ith  the in s tru c t io n  and 

content o f  th e ir  Human Behavior I .  (SSW 711) course. Reported 

was the te a ch e r's  perceived con fus ion , in a b i l i t y  to  communicate 

course content and re la te  to  the s tu d e n ts ' le v e l o f  experience. 

Students expressed f r u s t r a t io n  a t not g e tt in g  the p repa ra tio n  they 

needed fo r  exams and subsequent advanced courses, and a t being 

subjected to  a h ig h ly  inexperienced ad junc t in s t r u c to r .  As one 

student put i t ,  "W e're experienced workers but 'ro o k ie s ' in  School.
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We need a teacher who is  experienced and c o n fid e n t, someone who 

can a l la y  our fe a rs , not someone as new and unce rta in  as we a re . "

In a d v is in g , a l l  aspects o f  th is  problem were d iscussed.

The a d v iso r helped the c lass  e s ta b lis h  a process to  address the 

problem. He emphasized "s tu d e n ts ' ta k in g  re s p o n s ib i l i ty  fo r  

p a r t ic ip a t in g  in ,  even lead ing  the move towards re s o lu t io n "  and 

"drew p a ra l le ls  between ( th is )  issue — and th e ir  p ra c t ic e  —

As a r e s u lt ,  the s tu d e n ts ' concerns were discussed d i r e c t ly  w ith  

the Human Behavior in s t r u c to r  in  a re s p e c tfu l way, and the c h a ir ­

person o f  the Human Behavior sequence was brought in  to  he lp  

strengthen the teach ing approach and con ten t o f  the remaining 

c lass  sessions. W hile a l l  the problems were not reso lve d , the 

e a r ly  p o in t a t which they were ra ised  and the speed and d e l ib e r ­

ateness w ith  which they were addressed — by s tudents and School 

a d m in is tra tio n  a l ik e  — appeared to  leave the c lass w ith  a 

p o s it iv e  view o f  both the School and themselves as respons ib le  

ac to rs  fa c in g  a k n o tty  but not uncommon problem.

This in c id e n t,  by the way, stands in  d ire c t  c o n tra s t to  a s im ila r  

problem a f fe c t in g  TFI students in  th is  another Human Behavior c la s s . The 

d is s a t is fa c t io n  o f  students In th is  case had no e a r ly  o r  c o l­

le c t iv e  expression and continued to  e ru p t as an unresolved issue 

over the course o f  the semester. As reported  by the D ire c to r  o f  

the OYRP, the anger o f  s tudents in  th is  c lass  was never adequately 

d e a lt w ith  and remained undlm inlshed a t the end o f  the term .
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Whether th is  w id e ly - fe l t  issue created an e x te rn a l problem 

th a t u n if ie d  the experim enta l c la s s , the c lass  a d v is in g  s tru c tu re  

seemed to  prov ide  a communal mechanism fo r  a r t ic u la t in g  and 

re s o lv in g  unexpected but in te n s e ly - fe l t  problems.

T h e re a fte r, by a l l  accounts, the p ro je c t c lass  became a 

cohesive group th a t lis te n e d  to  and c o n c re te ly  a ided i t s  members 

in d iscuss ing  and re s o lv in g  School and employment problem s, both 

in  and ou t o f  form al a d v is in g  sessions.

In summary, in tro d u c tio n  to  the School and s tuden t s ta tu s  

was the theme o f  the f i r s t  th ir d  o f  the semester w h ile  d is s a t is ­

fa c t io n  w ith  the q u a li ty  o f  teach ing  in  the Human Behavior course 

and student concerns about academic performance were m ajor issues 

in the second, in c o n tra s t,  a d v is in g  in  the f in a l  th ir d  o f  the 

semester was occupied w ith  p lann ing  fo r  the fu tu re  — next semes­

t e r 's  courses, next y e a r 's  f ie ld  work - -  and re s o lv in g  the problems 

th e re in  on an in d iv id u a l b a s is . Th is is  when the spec ia l 

schedules and requirem ents fo r  a d m in is tra tio n  and community 

o rg a n iz a tio n  s tu d e n ts , fo r  example, were addressed, and the 

w ill in g n e s s  and a b i l i t y  o f  agencies to  arrange acceptab le  f i e l d ­

work programs was faced. Class a d v is in g  sessions emphasized the 

d e ta i ls  o f  p o l ic ie s ,  procedures and schedules re le v a n t to  these 

next educa tiona l s tages, and la id  the groundwork fo r  in d iv id u a l 

a d v is in g  on s tu d e n ts ' problems in  these areas.
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Contact logs in d ic a te  th a t the TFI te a c h e r/a d v iso r had 

in d iv id u a l meetings w ith  students from the beg inn ing o f  October 

on, but g e n e ra lly  a f te r  Thanksg iv ing. At le a s t one in -person 

session was held w ith  10 o f the 26 students In the c la s s . Eleven 

students met once w ith  the a d v is o r , two met tw ic e , fo u r  met th ree  

tim es, and one each met fo u r  and f iv e  times re s p e c tiv e ly . This 

represented, according to  the a d v is o r, "p robab ly  n in e ty  percent 

o f a l l  in -person in te rv ie w s  th a t la s ted  more than two m inutes" 

in e i th e r  the o f f ic e  o r  the classroom. Th is d id  not inc lude  

"th e  la rge  v a r ie ty  o f  q u ic k , in s u b s ta n tia l c o n ta c ts " and "95% 

o f the phoneca lls " th a t occu rred . On the la t t e r ,  the a d v iso r 

estim ated th a t " th e re  were around 50 to  75 such c a l ls ,  i . e . ,  be­

tween two o r  th ree  per person as a mean." i f  the re  was o n ly  one 

in d iv id u a l m eeting, i t  tended to  be in i t ia t e d  by the s tu d e n t; I f  

the re  were more, the in i t i a t i v e  came from the a d v iso r as w e ll .

The m a jo r ity  o f  the in d iv id u a l a d v is in g  meetings invo lved  

academic a d v is in g  (on scheduling courses, com pleting the p o lic y  

assignments, ta k in g  e le c t iv e s ,  e t c . ) ,  f ie ld w o rk  p la n n in g , the 

d iscuss ion  o f  f ie ld w o rk  problems o r  a com bination o f  these. In 

a few cases, personal and academic problems w ith  im p lic a tio n s  fo r  

the s tu d e n t's  p ro fe ss io n a l goa ls (e g ., a n x ie ty  about doing w e ll 

in School, being an o ld e r  s tu d e n t, re tu rn in g  to  schoo l, h e a lth  

problems, e tc . )  were d iscussed. Serious f ie ld  placement problems '
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In c lu d in g  the resc ind ing  o f  promises by the agency to  meet School 

requirements o r  t h e ir  in a b i l i t y  to  do so because o f  s t a f f  and 

f in a n c ia l c o n s tra in ts ,  formed th e p r lm a ry  reason fo r  one o r  more 

in -person meetings w ith  12 s tuden ts . In h a l f  o f  these s itu a t io n s ,  

the students were going to  need to  f in d  o th e r jo b s .

Numerous c o l la te ra l con tac ts  by the a d v iso r w ith  agency and 

School personnel were documented w ith  n ine students on these and 

o th e r issues , and very l i k e ly  occarred w ith  many more.

From these da ta , the p ic tu re  o f  the TFI fa c u lty  a d v iso r th a t 

emerged was o f  an a c c e s s ib le , supp o rtive  re p re s e n ta tiv e  o f  the 

School who:

1. Provided im portan t and t im e ly  in fo rm a tio n  to  students

in  a personal way, and c la r i f ie d  School p o lic y  and

procedure.

2. Related s e n s it iv e ly  to  s tu d e n ts ' fea rs  about suc­

ceeding in  an academic s e t t in g ,  and supported th e ir

e f fo r t s  in  th is  regard.

3. F a c i l i ta te d  the a r t ic u la t io n  and re s o lu tio n  o f  

problems a f fe c t in g  s tu d e n ts ' successfu l progress 

through the program, in d iv id u a l ly  and c o l le c t iv e ly .

4. Helped students develop educa tiona l plans and 

s tra te g ie s ,  based on knowledge o f  the s tu d e n t, 

school and agency s tru c tu re s .
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The adv is in g  s t ru c tu re ,  fu rth e rm o re , w ith  i t s  group o r ie n ­

ta t io n  and frequent m eetings, provided o p p o rtu n it ie s  fo r  rap id  

su rfa c in g  and a m e lio ra tio n  o f  problems, and supported the 

development o f  In fo rm al he lp ing  networks among the s tuden ts .

Time Frame 11

The plan fo r  the in nova tive  TF II fa c u lty  a d v is in g  program 

was cha rac te rized  by c o n t in u ity  in  adv iso rs  between TFI and T F II ,  

and e a r ly  con tac t w ith  the 25 students in  the sample be fore  the 

beginning o f  the f ie ld  work year. An a d v is in g  cu rricu lu m  was 

developed by the two adv iso rs  in  c o n s u lta tio n  w ith  the a u th o r, and 

focused on the new demands and expec ta tions  o f  the Residence Year 

fo r  workers managing both student and employee ro le s . E a rly  

problem id e n t i f ic a t io n  and in te rv e n tio n  on academic and f ie ld  

issues, and frequent small group a d v is in g  meetings were im portan t 

fe a tu re s  o f the program design.

In September, a le t t e r  was sent to  the TF II s tudents se lec ted  

fo r  the p ro je c t ,  in tro d u c in g  the fa c u lty  a d v is o r and n o t ify in g  them 

o f th e ir  f i r s t  group a d v is in g  m eeting. In o rd e r to  assure 

attendance and crea te  an access ib le  a d v is in g  s t ru c tu re ,  adv iso rs 

scheduled group meetings a t lunchtim e on the days th e ir  advisees 

were in  School. Since a s tu d e n t's  day in  School was determ ined 

by h is /h e r  m ajor method, an a d v is in g  p a tte rn  was e s ta b lis h e d  in  

which p ro je c t students were d iv id e d  in to  small a d v is in g  subgroups
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accord ing to  t h e ir  m ajor method. For one a d v is o r, th is  re su lte d  

in one subgroup o f  group work s tu d e n ts , one o f  casework. For the 

o th e r , one group was " c l i n i c a l "  (casework and group work s tu d e n ts ); 

one was composed o f  students in  s o c ia l work a d m in is tra tio n .

As per p la n , sm all group meetings were the p rim ary mode o f

a d v is in g  in  the TF II program in nova tio n  and were he ld  th ree  o r

fo u r  tim es du ring  the F a ll 1981 semester, approx im ate ly  once a 
2

month. Because o f the c lass  schedules p re v io u s ly  in d ic a te d , 

each a d v iso r he ld  two meetings a week on d i f fe r e n t  days each 

month th a t the group a d v is in g  was done. In d iv id u a l sessions were 

scheduled as needed, and increased in frequency fo r  both adv iso rs  

as the semester progressed and in d iv id u a l s tu d e n ts ' needs were 

c la r i f ie d .

A na lys is  o f  the a d v is o rs ' Group Meeting Summaries in d ica te d  

th a t ,  a f te r  the i n i t i a l  meeting and beyond the "seasona l" to p ics  

lo g ic a l ly  discussed a t  p a r t ic u la r  tim es du ring  the semester, the 

con ten t and process o f  group a d v is in g  meetings fo r  each adv is in g  

subgroup took on unique c h a ra c te r is t ic s .  The a d m in is tra tio n  

subgroup, fo r  example, developed cohesiveness e a r ly  on, and used 

a d v is in g  sessions to  vo ice  and J o in t ly  so lve  problems re la te d  to  

d is s a t is fa c t io n  w ith  th e ir  m ajor method course. This group sought 

out and u t i l iz e d  the a d v iso r in d iv id u a l ly ,  but requested th a t group 

meetings continue fo r  the Spring sem ester, a f te r  the p ro je c t  i t s e l f  

was ove r.
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In c o n tra s t i the a d v is in g  group composed o f  group work and

casework students never " j e l l e d , "  In the a d v is o r 's  v iew , and

decided in  December to  d isco n tin u e  group meetings and meet

in d iv id u a l ly  w ith  the a d v is o r. This group was extrem ely va ried

in  le ve l o f  p ra c t ic e  experience and conceptual s o p h is t ic a t io n ,  and

was fu r th e r  d i f fe r e n t ia te d  by m ajor method and the na tu re  o f  f le ld -  
3

work arrangements.

The a ll-g ro u p  work a d v is in g  group evidenced a v a r ie ty  o f  

d isp a ra te  but se rious  problems e a r ly  on, ranging from academic, 

fa m ily  and f in a n c ia l d i f f i c u l t i e s  to  t im e , caseload and adm in i­

s t ra t iv e  pressures a t  the agency. This group a lso  expressed 

d is s a t is fa c t io n  w ith  the con ten t o f  t h e ir  methods c la s s . U n like  

the groups p re v io u s ly  d iscussed, th is  one was n e ith e r  im m ediate ly 

loose nor q u ic k ly  cohesive , but over tim e developed, In the 

a d v is o r 's  v iew , a "m utual support!veness" as they "(came) to  

know each o th e r and (were) more respons ib le  to  each o the rs  needs."

Some members o f  the a ll-c a s e  work a d v is in g  group were plagued 

from the beg inn ing w ith  se rious  i l ln e s s ,  n e c e s s ita tin g  the a d v is o r 's  

reach ing -ou t to  them e a r ly  on. Some students in  th is  group were 

a lso  a t an agency th a t was expe rienc ing  f in a n c ia l cu ts  and s t a f f  

losses. This reve rsa l created severe work overloads th a t threatened 

both the In te g r i ty  o f  the s tu d e n ts ' educa tiona l plans and th e ir  

personal and p ro fe ss io n a l coping a b i l i t i e s .  For th is  group, 

s u rv iv in g  the s tre s s  a t both School and agency was the common
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denominator th a t In fluenced  the a d v is in g  program. Two o f  the 

students who e v e n tu a lly  w ithdrew  from School, one by Educational 

Review Committee a c t io n , were In th is  group.

Despite these d iffe re n c e s  In group "c h e m is try " due to  

s tu d e n ts ' d ive rse  methods, a b i l i t i e s ,  and s itu a t io n s ;  the adv iso rs  

e s ta b lish e d  s im ila r  group a d v is in g  methods and goals and helped 

adv isees, In d iv id u a lly  and c o l le c t iv e ly ,  address s im ila r  problems.

At the i n i t i a l  group m eetings, fo r  example, they in troduced the 

P ro je c t purpose; described th e ir  fa c u lty  a d v is in g  ro le s  as 

"edu ca to rs , In fo rm a tio n -p ro v id e rs , and s y s te m s -n e g o tia to rs ;"  and 

began to  assess s tu d e n ts ' s itu a t io n s  a t School and work. Through 

Student In fo rm ation  Sheets, Educational Plans (completed during  

the f i r s t  month o r  so o f S choo l), and o th e r a d m in is tra tiv e  data 

p re v io u s ly  described , they gained deeper understanding o f  each 

s tu d e n ts ' educa tiona l needs and began to  id e n t i f y  p r io r i t i e s  fo r  

fa c u lty  a d v is in g  in te rv e n tio n . These data and th e ir  I n i t i a l  con­

ta c ts  a lso  provided in s ig h t  in to  problems advisees he ld  in  common 

and helped form the agenda o f  subsequent a d v is in g  m eetings.

In ge n e ra l, the o b je c t iv e  o f  e a r ly  informed fa c u lty  a d v is in g  — 

to  help prevent and a m e lio ra te  o b s tru c tio n s  to  le a rn in g , p rov ide  a 

con text fo r  sharing  experiences, and attem pt to  maximize the 

educa tiona l o p p o r tu n it ie s  o f  the Residence Year — was implemented 

in the TF II a d v is in g  program.
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The problems ra ised  by s tudents in  the group meetings and 

id e n t if ie d  as o v e rt o r  unde rly ing  concerns by the adv iso rs  In t h e ir  

Group Meeting Summaries were s u rp rs in g ty  s im ila r  and c o n s is te n t 

throughout the term . From the a d v is o rs ' p e rsp e c tive , students 

were anxious e a r ly  on about th e ir  performance a t School and agency — 

"measuring up" to  t h e ir  own and o th e rs ' expec ta tions  — and f e l t  

overwhelmed by the heavy workload pressures in  both areas. Knowing 

what was expected o f  them in  the Residence Year — how many cases, 

what k inds o f  recordn ing — having to  meet increased demands, and 

a d ju s tin g  to  the s h i f t  in  ro le  a t the agency, where one was 

suddenly both a student and employee, were aspects o f  the problem 

o f  performance a n x ie ty  th a t students exp lored in  the group.

A lthough the issues o f  ro le  fo r  students were complex and 

d if fe re d  from s itu a t io n  to  s itu a t io n ,  the common themes th a t 

emerged re la te d  both to  ro le  c o n f l ic t  and ro le  ove rlo ad . On the 

one hand, students who f in a l l y  came to  accept and en joy the 

student ro le  - -  some a f te r  r e s is t in g  the dependence and vu ln e ra ­

b i l i t y  i t  can im ply — found i t  was a lu xu ry  tim e d id  not p e rm it.

The excessive workload demands took the fun ou t o f  le a rn in g  fo r  

many and f ru s tra te d  th e ir  e f fo r t s  to  produce q u a li ty  work. There 

was no tim e to  e x p lo re , to  Immerse o n e s e lf in  the l i t e r a tu r e ,  to  

take student r is k s ,  fo r  these aspects o f  le a rn in g  were not 

" e f f i c ie n t "  In tim e o r  energy.



115

In a d d it io n ,  s tudents expressed the fe a r  th a t being a student 

would c o n f l ic t  w ith  o r  je o p a rd ize  th e ir  jo b s . I f  the School made 

too many demands on the agency to  s h i f t  o r  reduce assignm ents, fo r  

example, o r  de te rred  the student from perform ing the tasks fo r  

which they were valued and p a id , the agency m ight re -e va lu a te  I t s  

commitment both to  the student as a le a rn e r and an employee. On 

a more s u b tle  le v e l,  students recognized th a t the behaviors and 

Image associa ted  w ith  being a student were o fte n  Incom patib le  w ith  

what they and o the rs  expected o f  themselves on the jo b .  Change 

and u n c e rta in ty  ran coun ter to  the expected behavior fo r  h igh 

le v e l,  respons ib le  agency p o s it io n s  many students had achieved.

These ro le  c o n f l ic ts  were fre q u e n tly  com plicated by s tu d e n ts ' 

in a b i l i t y  to  " le t  go" o f  fa m i l ia r  p a tte rn s  o f  working o r  to  d is ­

t in g u is h  between th e ir  own and the agency's needs in  the amount 

and k ind  o f  tasks undertaken. And, as budding p ro fe s s io n a ls , 

agencies o fte n  expected more ra th e r  than less o f  them in  th e ir  

ro le  as student/em ployees and "s e m i-e x p e rts . "

In th is  s tre s s fu l environm ent, d i f f e r in g  o n ly  in  degree fo r  

the m a jo r ity  o f  p ro je c t s tu d e n ts , in  the a d v is o rs ' v iew s; some 

students expressed g ra t itu d e  fo r  what they perceived as the School's 

support and concern. Others expressed anger w ith  the School fo r  

not easing the s tre s s  by, fo r  example, extend ing  l ib r a r y  hours o r  

making reading m a te ria ls  more a v a ila b le .  S tuden ts ' com pla ints about 

courses were re la te d  to  th is  issue , as many hoped and expected th a t
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course content would be more p ra c t ic a l and he lp  meet th e ir  needs 

fo r  improved techniques to  cope w ith  mounting work pressures.

In group a d v is in g , the TFII p ro je c t adv iso rs  described th e ir  

ro le  behavio r in  s im ila r  ways. As In d ica te d  in  Table 2 , both 

ranked the a c t iv i t y  o f "h e lp in g  students in te g ra te  c lass and f ie ld  

knowledge and expe rience" as f i r s t  most o f te n . "P ro v id in g  

in fo rm a tio n " on f ie ld  work, resources, courses, e t c . ,  was the 

second most frequen t a c t iv i t y  fo r  one a d v is o r, w h ile  fo r  the o th e r , 

the second most frequen t a c t iv i t y  was shared e q u a lly  between 

" in te g ra t in g ,  c la r i f y in g  and broadening co n ce p ts ," " s e t t in g  p ro ­

fe ss io n a l standards o f  beh av io r" and "p ro v id in g  in fo rm a tio n ."

There were few mentions o f  a th ir d  p r io r i t y  a c t iv i t y  fo r  one 

a d v is o r, w h ile  fo r  the o th e r , "a s s is t in g  In s o lv in g  problem s" was 

a c le a r  p r io r i t y  re c e iv in g  numerous m entions.
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ADVISORS'

TABLE 2

RANKING OF PRIORITY ROLE BEHAVIOR 
ADVISING MEETINGS

ACTIVITIES IN GROUP

P r io r i t y  Ranking o f  A c t iv i t ie s  by Number o f  Mentions

ADVISOR #1 advisor n

A d v iso rs '
A c t iv i t y /
Behavior 1st 2nd 3rd 1st 2nd 3rd

Integrated class 
& f ie ld 3 - - 5 2 1

C la r ifie d  concepts - - - 1 2 1

Broadened concepts - - - - 2 -

Set professional 
Standards 1 1 1 - 2 1

Provided informa­
tion - 5 1 1 2 1

Provided advice, 
support 1 1 1 - - 3

Problem-solved 1 - 1 2 - 6

I f  one looks a t the th ree  p r io r i t y  a c t iv i t ie s  mentioned most

fre q u e n tly  by adv iso rs  and c lu s te rs  those behaviors th a t appear to
k

be conce p tu a lly  lin k e d , the ro le  p a tte rn  fo r  one a d v iso r was 

cha rac te rized  by p ro v id in g  in fo rm a tio n  and he lp in g  s tudents address 

and so lve  problems. For the o th e r , he lp ing  students In te g ra te
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c lass and f ie ld  and p rob lem -so lv ing  a c t iv i t ie s  predominated.

As planned in the TF II advising innovation, group meetings

were supplemented w ith  in d iv id u a l in -pe rson con tacts  between the

advisor, the student and other school or agency personnel. Analysis

of the Contact Logs documenting the time and purpose o f advisors'

con tacts  w ith  the s tu d e n t, agency f ie ld  in s tru c to rs ,  o th e r fa c u lty ,

e tc . ,  indicated a wide range in the number o f contacts made. One

a d v iso r w ith  12 advisees ahd 71 in -pe rson student c o n ta c ts , 42

studentste lephone c o n ta c ts , 29 In-person a g e n c y /fa c u lty  c o n ta c ts ,

and 79 a g e n c y /fa c u lty  te lephone co n ta c ts . The second a d v is o r , w ith

13 adv isees, had 26 in -pe rson  student c o n ta c ts , 8 student telephone 
5

o r o th e r c o n ta c ts , 17 in -pe rson  a g e n c y /fa c u lty  co n ta c ts , and 34 

a g e n c y /fa c u lty  te lephone c o n ta c ts . Table 3 shows the to ta l  number 

and average fo r  each a d v is o r In the fo u r  types o f  con tacts  on which 

adv iso rs  repo rte d .



TABLE 3

ADVISORS' REPORTS OF IN-PERSON AND TELEPHONE CONTACTS WITH STUDENTS, 
AGENCY PERSONNEL AND OTHER FACULTY

ADVISOR #1 CONTACTS ADVISOR §2 CONTACTS

with Students with F ie ld  & Faculty with Students with F ie ld  $ Faculty

n-pers. Phone In-Pers. Phone In-pers. Phone In -pers . Phone

No. o f Contacts 
per Advisor 71 A2 29 79 26 8 17 3A

Average Contacts 
per Advisor 5-9 3.5 2 .A 6.6 2 .6 1.3 2.6
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The d iffe re n c e s  In the numbers o f  con tacts  made by the two 

adv iso rs  appear re la te d  to  th ree  fa c to rs :

1. Lack o f  c la r i t y  In the instrum ent on the kinds 

o f  con tacts  to  Include

2. F u lle r  re p o r tin g  o f  con tac ts  by one o f  the adv iso rs

3* More se rious a d v is in g  s itu a t io n s  and s tuden t c r is e s
6

f o r  one a d v iso r than the o th e r .

I t  is  c le a r  from th is  d e s c r ip t io n  o f  the group and in d iv id u a l 

aspects o f  the TFII a d v is in g  innova tion  th a t adv iso rs  perceived 

themselves to  be very a v a ila b le  to  students and the " s ig n if ic a n t  

o th e rs "  invo lved  in  t h e ir  educa tion , and documented th e ir  a v a i l '  

a b i l i t y  to  a s ig n if ic a n t  degree. 'From th e ir  own accounts, both 

adv iso rs  exceeded School expec ta tions  fo r  adv iso rs* in -person 

con tacts  w ith  students and f ie ld  in s tru c to rs .

The p ic tu re  o f  the students* experience th a t emerged'from 

a d v is o rs ' d e s c r ip tio n s  o f  group and in d iv id u a l con tac ts  was one o f  

s tre s s , p r im a r ily  the re s u lt  o f  ir re d u c ib le  agency demands in  

concert w ith  the new, sometimes c o n f l ic t in g  expec ta tions  o f  the 

studen t ro le .

W ork-study, from th is  v iew , requ ire d  th a t many students walk 

a f in e  l in e  to  m a in ta in  t h e ir  p o s it io n s  In both w o rld s , making on ly  

those adjustm ents necessary fo r  s u rv iv a l.  "M axim izing le a rn in g  

o p p o r tu n it ie s "  may be a euphemism, fo r  these data in d ic a te  th a t
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adv iso rs  in  fa c t  played a " s a t is f ic in g "  ro le .  Advisors who gained 

the confidence o f  t h e ir  advisees and were fa m i l ia r  w ith  the School 

and agency systems d id  not demand the optimum in  educa tiona l 

arrangements in  s itu a t io n s  th a t m ight have jeopard ized  the s tu d e n t's  

tenuous p o s it io n .  Rather, they helped students se t p r io r i t ie s  

and te s t  the l im i ts  o f  the p o ss ib le  by understanding and accep ting  

necessary compromises in  th e ir  educa tiona l e xp e c ta tio n s . As one 

a d v iso r noted in  her w r ite -u p  o f  a group a d v is in g  meeting in  

which the prim ary a d v is in g  a c t iv i t y  was "p ro v id in g  advice and 

s u p p o rt,"

R ea lly  a l l  the m ajor d iscuss ion  was re la te d  
to  dea ling  w ith  s tre s s , making compromises, 
o rg a n iz in g  tim e and expec ta tions  in  f ie ld  
and School.

Helping students manage w ith  s o p h is t ic a t io n  and "system s- 

savvy" was a lso  ev id e n t in  a d v is o rs ' counsel on the hand ling  o f  

excessive agency workloads and s tu d e n ts ' d is s a t is fa c t io n  w ith  key 

courses. Problems were not g e n e ra lly  "s o lv e d ,"  but b e t te r  s itu a ­

t io n s  were neg o tia ted  as r e a l is t i c  l im i ts  were tes ted  and accepted.

Student E va lua tion  o f  the F acu lty  A dvis ing  P ro je c t

in th is  s e c tio n , the responses o f students who p a r t ic ip a te d  

in  the Innova tive  fa c u lty  a d v is in g  p ro je c t w i l l  be analyzed and 

compared w ith  the views o f  students who received re g u la r adv is in g  

in  the F a ll 1981 semester. S tudents ' e va lu a tio n s  o f  a d v is in g  were 

obta ined from th e ir  responses to  an e n d -o f-te rm  q u e s tio n n a ire .
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T h irty -se ve n  o f  the f i f t y - o n e  students In the fa c u lty  adv is in g  

p ro je c t answered the qu e s tio n n a ire  fo r  a response ra te  o f  72 . 5$. 

T h ir ty - s ix  o r  60$ o f  the s ix ty  students In the re g u la r adv is in g  

sample re tu rned q u e s tio n n a ire s .

There were no s t a t i s t i c a l l y  s ig n if ic a n t  d iffe re n c e s  between 

p ro je c t and re g u la r  adv is in g  (c o n tra s t group) respondents and th e ir  

respec tive  samples fo r  both TFI and TFII on the dimensions o f  age, 

sex, race o r  m ajor method. Thus, qu e s tio n n a ire  respondents were 

considered re p re se n ta tive  o f  p ro je c t and c o n tra s t group samples on 

these dimensions.

S tudents ' e va lu a tio n s  o f  Innova tive  and re g u la r fa c u lty  

a d v is in g  programs w i l l  be presented fo r  TFI and T F I I ,  the p a r t- t im e  

and fu l l - t im e  phases o f  the OYRP. The s tru c tu re  o f  these tim e­

frames and re la te d  educa tiona l issues w i l l  be b r ie f ly  reviewed to  

prov ide  background and pe rspec tive  on the f in d in g s .

OYRP Time Frame S tru c tu re  and the Regular A dvis ing  Program

In TF I, OYRP students a tte nd  School one evening a week fo r  a 

minimum o f  two semesters and earn 12-15 c re d its  toward the MSW degree. 

This "p a r t - t im e "  phase, s o -c a lle d  because I t  conforms to  U n iv e rs ity  

c re d it  l im ita t io n s  fo r  p a r t- t im e  s ta tu s  ( le ss  than 12 c re d its  per 

sem ester), enables working s tudents to  pursue a p o r t io n  o f  th e ir  

p ro fe ss io n a l degree program w ith o u t In te r ru p t in g  employment o r  

s a c r i f ic in g  pay. G e n e ra lly , in tro d u c to ry  requ ired  courses are
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o ffe re d  in  TFI and are organ ized in  "tandem p a irs "  a f te r  work 

hours, one n ig h t a week. Groups o f  25*30 TFI students are 

assigned to  OYRP fa c u lty  members who meet w ith  th e ir  respec tive  

groups th ree  times a semester fo r  standard o r  re g u la r " la rg e  group" 

a d v is in g . Held from 5:00 to  6:00 p.m. before evening c la sses , 

th is  a d v is in g  program was e s ta b lis h e d  as an e f f i c ie n t  communication 

mechanism fo r  the p e r io d ic  transm iss ion  o f  Program and f ie ld  work 

p lann ing  in fo rm a tio n  and advice to  a l l  TFI s tuden ts . W hile students 

can request in d iv id u a l meetings w ith  a d v is o rs , and do so as needed, 

they are expected to  a tte n d  scheduled la rge  group a d v is in g  fo r  

general in fo rm a tio n  and c o n s u lta tio n  purposes. A d d it io n a l sources 

o f  in fo rm a tio n  fo r  TFI s tudents are provided by School and OYRP 

m a ilin g s , handbooks on course requirem ents and schedules, and the 

OYRP B u lle t in  Board fo r  Program reminders and " la te  b reak ing " 

In fo rm a tio n .

The TFI s tru c tu re  crea tes a v a r ie ty  o f  new demands and lo g is t ic a l  

problems re s u lt in g  from the added academic commitment. Leaving the 

agency e a r ly ,  g e tt in g  to  School by 6 :0 0 , remaining a le r t  through 

classes u n t i l  10:00, sk ip p in g  d inne r — a l l  c rea te  problems fo r  

em ployee-students who a ttend  School a f te r  work. F ind ing  a d d it io n a l 

time du ring  the week o r  on weekends fo r  the l ib r a r y ,  reading and 

w r it in g  papers are o th e r p ressures, exacerbated by s tu d e n ts ' 

d is tance  from schoo l, l im ite d  weekend l ib r a r y  hours, and lack o f  

access to  a l te rn a t iv e  educa tiona l resources. The requirem ent to



12*4

a ttend  la rge  group a d v is in g  is  a ls o  an issue , fo r  many students 

have d i f f i c u l t y  leav ing  th e ir  agencies s u f f ic ie n t ly  e a r ly  to  

reach School by 5 :00 . As a r e s u lt ,  in d iv id u a l a d v is o r fo llo w -u p  

and OYRP m a iling s  are in c re a s in g ly  necessary to  assure th a t ,  in  

f a c t ,  a l l  s tudents rece ive  basic In fo rm a tion  and adv ice .

Aside from lo g is t ic a l  problems in  which tim e c o n s tra in ts  

f ig u re  h ig h , the TFI s tru c tu re  presses students to  come to  terms 

w ith  the student r o le ,  academic demands (some fo r  the f i r s t  time 

in many y e a rs ) , and the re levance o f  p ro fe ss io n a l education to  

t h e ir  work. These s tru g g le s  as p a r t- t im e  evening s tuden ts are 

p e r ip h e ra l to  the S chool's  main ope ra tions  and are conducted in  

an atmosphere la ck in g  supp o rtive  educa tiona l s tru c tu re s , basic 

phys ica l am enities ( c a fe te r ia ,  lounges) and tim e fo r  in fo rm a l o r  

e x t ra c u r r ic u la r  a c t iv i t y .

To advance to  T F II,  the f u l l - t im e  o r  Residence Year o f  the 

OYRP, T F I,s tude n ts  are requ ired  to  s a t is fy  two c o n d it io n s : 

successfu l com pletion o f TFI courses and the f in a l iz a t io n  o f  f ie ld  

work arrangements a t the s tu d e n t's  p lace o f  employment. W hile the 

m a jo r ity  o f  TFI students s a t is f a c to r i ly  complete courses, a rrang ing  

f ie ld  work a t the employing agency has become in c re a s in g ly  d i f f i c u l t  

due to  agency cutbacks and in a b i l i t y  to  expend resources to  meet 

the sch o o l's  educa tiona l requirem ents fo r  s tuden t le a rn in g . These 

c o n d itio n s  Increase student a n x ie ty  In TFI and may re s u lt  in  f i e l d ­

work delays o r  m od ified  p lans .
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In T F II,  s tudents take approxim ate ly th ree  requ ired  and e le c ­

t iv e  courses a semester p lus the supervised f ie ld  work p ractlcum . 

Courses are o ffe re d  du ring  the daytime one day a week. The agency 

based f ie ld  placement occupies the o th e r fo u r days, and should 

co n s is t o f  weekly sup e rv is io n  by an MSW, a minimum o f  50% new 

assignm ents, and an o v e ra ll reduc tio n  In work re s p o n s ib i l i t ie s  to  

p rov ide  adequate time fo r  p ro fe ss io n a l le a rn in g .

Th is  type o f  "w o rk -s tu d y " arrangement enables s tudents to  

meet f u l l - t im e  U n iv e rs ity  residence requirem ents and the super­

v ised f ie ld  work practicum  w h ile  c o n tin u in g  to  work fu l l - t im e  a t 

th e ir  employing agencies, i t  a lso  represents an in te n s if ie d  and 

acce le ra ted  f ie ld  work p la n . S tudents, th a t is ,  are expected to  

meet p ro fe s s io n a l performance standards in  two semesters ra th e r  

than fo u r ,  and w ith  o n e - th ird  fewer f ie ld  work hours, based on 

th e ir  p r io r  work experience and the knowledge o f  agency and s o c ia l 

work fu n c tio n  i t  presumably co n fe rs .

In TF II OYRP students are assigned to  a set o f  fa c u lty  as 

adv iso rs  based on such v a r ia b le s  as m ajor method and f ie ld  o f  

p ra c t ic e . The TF II fa c u lty  a d v iso r is  expected to  p rov ide  advice 

and support to  both s tuden t and agency on the Schoo l's  educa tiona l 

requirem ents and procedures, to  be a v a ila b le  to  he lp  reso lve  

problems a f fe c t in g  s tu d e n ts ' le a rn in g , and g e n e ra lly  to  m on ito r 

and assess the s tu d e n t's  educa tiona l p rogress.
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While rneetings between adv iso r  and student o r  a dv iso r  and 

f i e l d  in s t r u c to r  do not fo l lo w  a p a r t i c u la r  schedule o r  p a t te rn ,  

a minimum o f  one in-person con tact w i th  the f i e l d  per year is  re ­

qu ire d ,  and s i f f i c i e n t  meetings w i th  the student to  enable pe r­

formance assessment. Some fa c u l t y  use the " f a c u l t y  adv is in g  hour" 

on a l l - s c h o o l  program days c a l le d  "Common Days" f o r  contact w i th  

advisees. This method is  not a p p l ic a b le  to  OYRP s tuden ts ,  however, 

as they are not expected to  a ttend  Common Day programs. As a 

r e s u l t ,  con tac t between TFII adv iso rs  and s tudents is  an ongoing 

problem exacerbated by TFII s tuden ts ' t i g h t l y  scheduled, l im i te d  

time a t  schoo l.

Neverthe less, r e la t iv e  to  TF I, TFII perm its s tudents g rea te r  

access to  School f a c i l i t i e s ,  f a c u l t y  and o th e r  s tuden ts ,  and 

th e o r e t ic a l ly  through the f i e l d  work pract icum , prov ides o p p o r tu n i t ie s  

fo r  g re a te r  id e n t i f i c a t io n  w i th  p ro fess io na l education and the 

student r o le ,  in t h is  c o n te x t ,  the acce le ra ted  f i e l d  work design, 

the lack o f  s p e c i f i c  mechanisms f o r  adv iso r -s tu d e n t co n ta c t ,  the 

work-study f i e l d  work plan and the heavy courseload crea te  a v a r ie ty  

o f  problems th a t  may in f luence  fa c u l t y  adv is in g  and the TFII student 

experience. For example, the TFII s tudent may face ro le  c o n f l i c t s  

re s u l t in g  from the employing agency's c o n t ro l  over both the work 

environment and the p ro fess io na l educationa l experience. In 

a d d i t io n ,  the r a p id i t y  o f  the f i e l d  work pract icum , the lack o f  

e a r ly  fa c u l t y  adv is in g  contact,aand the d i f f i c u l t y  o f  econom ically
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pressed agencies to  reduce work assignments increase the l ik e l ih o o d  

th a t  f i e l d  work problems may emerge and ave r t  e a r ly  d e te c t io n .

In summary, the s t ru c tu re  o f  the p a r t - t im e  and f u l l - t im e  

phases o f  the OYRP o f fe r s  an a l te r n a t iv e  path to  the MSW tha t 

enables q u a l i f i e d  f u l l - t im e  BA-levet s o c ia l  workers to  pursue 

p ro fess iona l education w ith o u t  te rm in a t in g  employment. At the 

same t im e, TFI and TFII educationa l plans present a v a r ie ty  o f  

hurd les fo r  students to  neg o t ia te  i f  they are to  s u cce ss fu l ly  

complete the Program. These issues d i f f e r  f o r  each Time Frame 

but in  general re la te d to  problems o f  access to  School and o th e r  

educationa l resources, management o f  time and d ive rse  respon­

s i b i l i t i e s ,  i d e n t i f i c a t io n  w i th  the student ro le  and p ro fess iona l 

le a rn in g ,  connection to  the School and o th e r  s tuden ts ,  and 

development and maintenance o f  acceptable work-study f i e l d  work 

arrangements. Standard fa c u l t y  adv is ing  programs were not de­

signed to  address these issues. In c o n t ra s t ,  the in n o va t ive ,  

program was es tab l ishe d  to  support p a r t - t im e  work-s tudy students 

and f a c i l i t a t e  t h e i r  maximal use o f  p ro fess iona l lea rn ing  

o p p o r tu n i t ie s .

In t h is  c o n te x t ,  we w i l l  now examine p ro je c t  and con tras t  

group s tuden ts ' eva lua t ions  o f  innova t ive  and standard fa c u l ty  

adv is ing  programs f o r  TFI and T F I I .  We w i l l  see the ex ten t to  

which students were s a t is f ie d  w ith  the s t ru c tu re  and content 

o f  the innova t ive  and regu la r  fa c u l ty  adv is ing  designs, f e l t
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connected to  o the r  students and the School, and perceived the School 

to  be responsive to  t h e i r  needs as OYRP students.

S p e c i f i c a l l y ,  s tudent responses to  questions on the most 

useful adv is ing  fo rm ats, main sources o f  In fo rm ation  about the 

School, the a d v is o r 's  a v a i l a b i l i t y  and knowledge, and student 

s a t is fa c t io n  w ith  the major components o f  t h e i r  respec tive  

adv is ing  programs were considered in d ic a to rs  o f  the degree o f  

o v e ra l l  s a t is fa c t io n  w ith  the two adv is ing  programs. The ir  

responses to  how w e ll they knew and in te ra c te d  w i th  o th e r  

s tuden ts , t h e i r  s e l f - v ie w  as "second c lass c i t i z e n s "  in the 

School, t h e i r  degree o f  id e n t i f i c a t io n  w i th  the School and t h e i r  

view o f  the School's responsiveness to  OYRP needs were se lected 

as in d ic a to rs  o f  t h e i r  fe e l in g s  toward and connection to  the 

School.

In most cases, f in d in g s  are presented in  ta b le  form. The 

chi square s t a t i s t i c  is  included on ly  when s ig n i f ic a n c e  a t  the 

.05 leve l o r  beyond was achieved.

A Comparison o f  TFI Students ' Perceptions o f  innova tive  and Regular 
Advis ing and Connection to  the School

Based on the innova tive  TFI program design, p ro je c t  students 

were asked to  rank o rde r  the three adv is ing  formats p rov ided ; i . e . ,  

to ta l  c lass adv is ing  th a t  occurred p r im a r i l y  a t  the beginning o f  the 

semester; small group adv is in g  by major method cohorts th a t  fo l lo w e d , 

and in d iv id u a l  fa c u l ty -s tu d e n t  contacts  arranged ou ts ide  o f  c lass
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"as needed" o r  a t  the end o f  the term as p a r t  o f  the " I n - c la s s "  

adv is ing  p lan.

In c o n t ra s t ,  TFI students In the regu la r  adv is in g  program were 

o f fe re d  on ly  la rge group a d v is in g .  In d iv id u a l adv iso r-s tude n t 

meetings were a v a i la b le  as needed but were not s t ru c tu re d  o r  en­

couraged. Thus, re g u la r  adv is in g  program students were asked to  

id e n t i f y  the number o f  adv is ing  contacts  they had and, in  th a t  con­

t e x t ,  eva lua te  the usefulness o f  la rge  group and in d iv id u a l  adv is ing  

meetings.

Although the questions p ro je c t  and re g u la r  a d v is in g  program 

students responded to  were not the same, these data are presented 

in ju x ta p o s i t io n  in Table k to  suggest the d i re c t io n  o f  s tuden ts ' 

views on the formats provided in t h e i r  respec t ive  adv is in g  programs.



TABLE A

MOST USEFUL ADVISING FORMATS

P ro jec t  TFI Regular TFI

Most
Useful
Format

2nd Most 
Useful

U se fu l­
ness o f  

Large Gp.

Usefulness 
o f  In d iv id ­

ual

N % N % N % N %

Small
group 2 13 7 5** Very 1 6 2 15
Tota l
Class 3 19 5 38 Moderately 5 29 1 8
I n d iv id ­

ual 11 69 1 8 Minimal1y 9 53 k 31
W  101 TT” 100

Not 2 12 1 8

N.A. 5 38.5

T7“ 100 T7 100.5
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P ro jec t students overwhelmingly favored in d iv id u a l  a d v is in g ,  

fo llowed at some d is tance by t o ta l  c lass  a d v is in g .  Small group 

adv is ing  was ranked the second most usefu l fo rm a t, fo llow ed by 

to ta l  c lass a d v is in g .  Regular adv is ing  s tuden ts ,  as shown above, 

rated both la rge group meetings and in d iv id u a l  contacts  "m in im a lly "  

o r  "no t u s e fu l " .  A s u b s ta n t ia l  number wrote in  "Not A p p l ic a b le "  

f o r  in d iv id u a l  c on tac ts ,  in d ic a t in g  they had not met in d iv id u a l ly  

w ith  t h e i r  adv isors dur ing  the term.

These data demonstrate regu la r  adv is ing  s tuden ts ' s trong  d is ­

s a t is fa c t io n  w i th  the la rge group adv is ing  fo rm at, and emphasize 

the ex ten t to  which in d iv id u a l  adv is ing  is  a res idua l form, In ­

f re q u e n t ly  used. S im i la r l y ,  P ro jec t  students responses d id  not 

v a l id a te  to ta l  c lass  a d v is in g ,  a beefed-up, more frequent and 

personal vers ion o f  the standard la rge group. They d id ,  however, 

express some degree o f  s ta is fa c t io n  w i th  each format o f fe re d .  

I n te re s t in g ly ,  the in d iv id u a l  format — s tru c tu re d  le as t  and la s t  

in the p r o je c t / r e la t i v e  to  the o th e r  fo rm ats , but o ccu rr in g  w i th  

su b s ta n t ia l  g rea te r  frequency fo r  p ro je c t  than regu la r  students — 

was valued the most. Reasons fo r  t h is  w i l l  be explored la t e r  in 

th is  chap ter.

In Table 5, the f i r s t  and second most important sources o f  

in fo rm ation  fo r  TFI p ro je c t  and regu la r  adv is ing  students are 

presented.



TABLE 5

MOST IMPORTANT SOURCES OF INFORMATION

P ro je c t  TFI

Most 
Important 

Source

Other OYR

Regular TFI

Students

Facu lty  
Advisor

Other
Facu lty

N %

2 13

9 56

2nd Most 
Important

N %

k 25

2 13

1 6

9 56

Most
Important

Source

N %

7 A1 

1 6 

3 18

6 35

2nd Most 
Important

N %

0 0

k 25

2 12.5

10 62.5

0 0

Handbook,
B u l le t in  Bd. 
M a i l in g s ,  5 31
Other
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By fa r ,  the major source of information re: School programs and

polic ies for TFI project students was the faculty advisor, with  

School handbooks, mailings, e t . a l . ,  viewed as the second most 

important source. In contrast, the major source o f  information 

for regular advising students was other OYRP students. Less per­

sonal communication mechanisms taken together, i . e . ,  School mailings, 

handbooks and the OYRP b u lle t in  board, ranked as the second most 

important source, and also came in a close second to other students 

as the major source.

For regular students, the faculty advisor was not an important 

source of information, perhaps re flec ting  the lim ited number and 

nature of advisor-student contacts. This evaluation re f lec ts  nega­

t iv e ly  on the regular advising program, however, for "information 

and communication" were i ts  primary objectives.

Table 6 portrays TFI project and regular advising students' 

views of the faculty advisor's a v a i la b i l i t y .
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TABLE 6

FACULTY ADVISOR'S AVAILABILITY

P ro jec t
TFI

Regular
TFI

N % N %

Very 12 63 7 *1

Moderately 5 26 2 12

Minimal1y 2 11 00

Co 
|

o O 
I

17 100

(X2 ■ 6 .16 ,  d f  ■ 2, P <  .05)

N inety percent o f  p ro je c t  T F I 's ,  compared w i th  53% o f  regu la r  

TFI s tuden ts , perceived t h e i r  fa c u l ty  adv isors to  be "v e ry "  and 

"m oderate ly" a v a i la b le .  Forty-seven percent o f  students In regu la r  

a d v is in g ,  as opposed to  10% in the innova t ive  p r o je c t ,  thought 

t h e i r  adv iso r was "m in im a lly "  a v a i la b le .  These d i f fe re n c e s  between 

p ro je c t  and regu la r  students were s t a t i s t i c a l l y  s ig n i f i c a n t ,  and 

r e f l e c t  p o s i t i v e ly  on the frequency and nature  o f  adv iso r-s tuden t 

contact b u i l t  in to  the innova t ive  adv is ing  program.

Table 7 shows TFI p ro je c t  and regu la r  adv is ing  s tuden ts ' views 

o f  t h e i r  a d v is o rs ' knowledge o f  School systems and procedures.
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TABLE 7 

FACULTY ADVISOR'S KNOWLEDGE

P ro jec t  TFI Regul ar TFI

N % N %

Very 13 68 7 41

Moderately 4 21 4 24

Minimal1y 2 11 5 29

Not 1 6

19 100 17 too

S ix ty -e ig h t  percent o f  TFI p ro je c t  students perceived t h e i r  

f a c u l t y  a dv iso r  to  be "v e ry "  knowledgeable, w h i le  41% o f  regu la r  

TFI adv is ing  program students d id .  T h i r t y - f i v e  percent o f  regu la r  

students and on ly  10% o f  p ro je c t  s tudents viewed t h e i r  fa c u l t y  

adv iso r  to  be "m in im a l ly "  o r  "no t a t  a i l "  knowledgeable. Although 

these d i f fe re n c e s  were not s t a t i s t i c a l l y  s ig n i f i c a n t ,  these f in d in g s  

support previous data in d ic a t in g  s tuden ts ' g re a te r  s a t is fa c t io n  

w ith  innova t ive  than regu la r  a d v is in g .  These data a lso  may r e f l e c t  

d i f fe re n c e s  in adv is ing  program design and personne l,  to  which 

students may have reacted. The TFI a d v is o r ,  i . e . ,  was se lected 

f o r  h is  knowledge o f  the Program and OYRP students and, given the 

Innova tive  s t ru c tu re ,  had an o p p o r tu n ity  to  convey i t .  The three
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regular OYRP advisors, however, d iffe red  in th e ir  knowledge o f and 

length of service in the Program and, in add ition , may have been 

evaluated more negatively due to the lim itations o f the regular 

advising structure.

In Table 8, we see a comparison of project and contrast group 

students' respective overa ll satis faction  with innovative " in -c lass"  

and regular advising. In add ition , students' views of the Incon­

venience o f th e ir  respective programs are shown.

TABLE 8

STUDENTS' OVERALL SATISFACTION WITH ADVISING AND VIEW 
OF INCONVENIENCE OF INNOVATIVE AND REGULAR PROGRAMS

Sat Is fac t  ion wi th 
Advising

Project
TFI

Regular
TFI

Inconvenience of  
Advising

Project
TFI

Regular
TFI

N % N % N % N %

Very 6 31 3 18 3 16 5 29

Moderately k 21 5 29 0 0 6 35

MInIma11y 6 31 5 29 7 37 2 12

Not 3 16 k 23.5 9 *♦7 k 2k

19 101 17 99.5 19 100 17 100

(X2 - 9 -1 . d f  = 1,
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Only 18$ o f  regu la r  T F I 's  were very s a t is f ie d  w i th  TFI a d v is in g ,  

as compared w ith  32$ o f  TFI students in the p r o je c t .  A lthough these 

d i f fe re n c e s  between regu la r  and p ro je c t  students were not s t a t i s t i ­

c a l l y  s ig n i f i c a n t ,  they Ind ica te  a d i f fe re n c e  in  d i r e c t io n  and 

in te n s i t y  o f  sentiment between students In the two forms o f  adv is ing  

th a t  warrants fu r th e r  e x p lo ra t io n  o f  the advantages o f  the innova­

t iv e  s t ru c tu re .

The vast m a jo r i ty  o f  TFI students in the p ro je c t  (84$) were 

"m in im a l ly "  o r  "no t a t  a l l "  inconvenienced by the weekly 5:30 p.m. 

s ta r t -u p  time fo r  the soc ia l p o l ic y  c la s s .  In c o n t ra s t ,  64$ 

o f  regu la r  adv is ing  students were very much o r  moderately 

inconvenienced by the requirement to  a t tend  la rge  group adv is ing  

from 5:00 to  6:00 three times a semester. These d i f fe re n c e s  be­

tween TFI students in innova t ive  and regu la r  a d v is in g  programs 

were s t a t i s t i c a l l y  s ig n i f i c a n t ,  and in d ic a te  the importance o f  

adapting the s t ru c tu re  and content o f  f a c u l t y  adv is ing  to  OYRP 

s tuden ts ' time schedules and c o n s t ra in ts .  More frequent in -c la s s  

adv is in g  and c o n s is te n t ly  e a r l i e r  p o l ic y  c lass attendance, i . e . ,  

were perceived less burdensome to  students than less freq uen t,  

be fo re -c lass  la rge group a d v is in g .  This suggests th a t  co n so lid a t in g  

adv is ing  and in s t r u c t io n ,  as In the innova t ive  model, has m erit  

f o r  students over systems th a t  lack such in te g ra t io n  and requ ire  

s p e c ia l ,  I f  less f re q u e n t,  e f f o r t  over t im e.
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Although the innova t ive  adv is in g  program ge n e ra l ly  was 

evaluated more p o s i t i v e ly  than re g u la r  a d v is in g ,  i t  is  c le a r  from 

que s tionna ire  data th a t  p ro je c t  students h ig h ly  valued in d iv id u a l  

fa c u l ty -s tu d e n t  con tact and saw i t  as an important component to  

improve the innova t ive  adv is ing  program. In an open-ended question 

on the p r o je c t 's  advantages and disadvantages, f o r  example, some 

p ro je c t  students noted the lack o f  f re q u e n t,  scheduled in d iv id u a l  

adv is in g  and s tuden ts ' need fo r  more in d iv id u a l  a t te n t io n  "because 

o f  va r ied  background" o r  "sp e c ia l  s ta tu s "  as students w ith ou t agencies 

sponsoring standard TFII f i e l d  work arrangements. Some a lso  were 

confused about the d i f f e r e n t  types o f  adv is in g  scheduled a t 

d i f f e r e n t  t im es, s ta t in g  th a t  " th e re  was some confusion as to  who 

met when" o r  "most o f  the time was u t i l i z e d  — fo r  regu la r  c la s s ­

room le c tu re  ra th e r  than d i s t i n c t  advisem ent." Suggestions fo r  

improvement emphasized the need fo r  a set t im e tab le  o f  in d iv id u a l  

and small group adv is ing  sess ions, o r  re g u la r ly  scheduled meetings 

fo r  "sp e c ia l needs s tu d e n ts . "

Some re g u la r  adv is ing  s tudents as w e l l ,  in responding to  the 

advantages and disadvantages o f  the standard adv is ing  program and 

suggesting improvements, c a l le d  fo r  in d iv id u a l  advisement on a 

regu la r  bas is .  A lthough re g u la r  s tudents met in f re q u e n t ly  o r  not 

a t  a l l  w i th  adv isors  on an in d iv id u a l  basis and expressed minimal 

s a t is fa c t io n  w ith  t h is  format as a r e s u l t  (See Table 4 ) ,  they saw 

s t ru c tu re d  in d iv id u a l  con tac t as a way to  handle In d iv id u a l
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problems and questions th a t  were in app rop r ia te  f o r  o r  inadequately 

d e a lt  w i th  In the la rge groups.

To tu rn  to  s tuden ts ' responses on in te ra c t io n a l  p a t te rn s ,  

s e l f - v ie w  and fe e l in g s  toward the School, both TFI p ro je c t  and 

con tras t  group students perceived a high degree o f  f a m i l i a r i t y  

w i th  o th e r  OYRP s tudents .

TABLE 5

STUDENTS' INTERACTION WITH OTHER OYRP STUDENTS

S u f f ic ie n t In te ra c t io n

P ro jec t TFI Regular TFI

N % N %

Yes 9 56 A 2A

No 7 AA 13 76

16 100

oo

I 
r''

N in e ty - fo u r  percent o f  TFI p ro je c t  students and 81% o f  regu la r  

adv is ing  s tu d e n tr ,  th a t  i s ,  f e l t  they got to  know o th e r  OYRP students 

in  c lasses "v e ry "  o r  "m odera te ly" w e l l .  As shown in Table 9 , how­

eve r ,  over tw ice as many p ro je c t  as regu la r  adv is ing  students 

(56% vs. 2A%) f e l t  they had s u f f i c ie n t  time to  In te ra c t  In fo rm a lly  

w i th  o th e r  students in School.

The l a t t e r  data narrow ly  missed s t a t i s t i c a l  s ig n i f ic a n c e  a t  

the .05 le ve l and r e f l e c t  the p o s i t iv e  e f fe c t  o f  Innova tive  in -
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class adv is in g  on OYRP s tuden ts ' o p p o r tu n i t ie s  f o r  in formal 

in te ra c t io n  w i th  each o th e r .  Should such in te ra c t io n  be viewed 

as a usefu l component in an OYRP student support system, c le a r ly  

the s t ru c tu re  o f  in -c la s s  adv is ing  has p o te n t ia l  to  fo s te r  t h is  

development.

Table 10 presents p ro je c t  and co n tra s t  group s tuden ts ' pe r­

ceptions o f  themselves as "second c lass c i t i z e n s "  and Iso la ted  

from the School community.

TABLE 10

STUDENTS' PERCEPTIONS OF SECOND CLASS 
CITIZENSHIP AKD ISOLATION

Second Class 
FeelIngs

Iso la ted  from 
School

P ro jec t Regular 
TFI TFI

P ro jec t  Regular
TFI TFI

N % N % N % N %

Not 11 69 11 69 3 19 4 23

Somewhat 3 19 4 25 11 69 10 58

Very 2 12 6 2 12 3 19

16 100 16 100 16 100 17 100
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The perceptions o f  students In both Innovative  and regu la r  

adv is ing  programs were n ea r ly  the same on these two v a r ia b le s .  The 

m a jo r i ty  o f  students in  both groups (63%) d id  not perceive them­

selves to  be second c la s s ,  i . e ,  but d id  fe e l "somewhat" Iso la ted  

(69$ and 58%, p ro je c t  and c o n tra s t  groups re s p e c t iv e ly )  from the 

School as a whole. These data suggest t h a t ,  in  t h is  demonstration 

p ro je c t ,  the type o f  adv is ing  students received was not a fa c to r  in 

these pe rcep tions . Rather, the o p p o r tu n i t ie s  a ffo rded  by the OYRP, 

and the general s a t is fa c t io n  o f  s tudents w i th  i t s  design and con ten t ,  

must be considered an o v e r r id in g  In fluence  on these s tuden ts ' p e r ­

ceptions o f  themselves as equal to  o the rs  in  the School community.

By the same token, the fa c t  th a t  both groups o f  students f e l t  

"somewhat" is o la te d  probably r e f le c t s  the r e a l i t y  o f  p a r t - t im e  

evening s tuden ts ' experience, over which pa tte rns  o f  fa c u l t y  adv is in g  

appear to  have l i t t l e  c o n t ro l .

Table 11 shows TFI p ro je c t  and c o n tra s t  group s tuden ts ' leve l 

o f  p o s i t iv e  id e n t i f i c a t io n  w ith  the School.
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TABLE 11

STUDENTS' POSITIVE IDENTIFICATION WITH THE SCHOOL

P ro jec t  TFI Regul a r  TFI

N % N %

Not 3 19 0 0

Somewhat 5 31 8 47

Very 8 50 9 53

16 100 17 100

Responding to  the question "To what ex ten t do you fe e l p o s i t i v e ly  

id e n t i f ie d  w i th  the Hunter School o f  Socia l Work?" 81 % 

o f  p ro je c t  students and 100% o f  regu la r  adv is ing  students 

ind ica ted  they were "somewhat" o r  " v e ry "  p o s i t i v e ly  id e n t i f ie d  w ith  

the School. While somewhat more p ro je c t  than re g u la r  students d id  

not fe e l p o s i t i v e ly  id e n t i f i e d ,  these d i f fe re n c e s  were not 

s ig n i f le a n t .

Student responses to  an open-ended question on what they 

a t t r ib u te d  t h e i r  fe e l in g s  to  ind ica ted  th a t  both p ro je c t  and regu­

la r  adv is ing  groups apprec ia ted the nature and q u a l i t y  o f  the MSW 

program, the c a l ib e r  o f  fa c u l t y  and s tuden ts ,  and the repu ta t ion  

o f  the School in  the p ro fess iona l community.
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Table 12 presents p ro je c t  and adv is ing  program s tuden ts ' views 

o f  the School's responsiveness to  OYRP student needs.

TABLE 12

STUDENTS' VIEWS OF THE SCHOOL'S 
RESPONSIVENESS TO OYRP NEEDS

School's  Responsiveness 

P ro jec t  TFI Regular TFI

N % N %

Very 5 31 7 41
Moderately 6 38 6 35
M inima)ly 3 19 it 24
Not 2 12 0 0

16 100 17 100

S ix ty -n in e  percent o f  p ro je c t  T F I 's  as compared w ith  76% o f  

regu la r  adv is ing  students were "v e ry "  o r  "m odera te ly" s a t is f ie d  

w ith  the School's  responsiveness to  OYRP s tuden ts ' needs. While 

students in regu la r  adv is ing  appeared somewhat more p o s i t iv e  about 

the School's  responsiveness, these d i f fe re n c e s  were not s ig n i f i c a n t .  

Furthermore, s tuden ts ' responses to  open-ended questions showed 

q u a l i t a t i v e  d i f fe re n c e s  In the nature o f  the c r i t i c i s m  and sug­

gestions o f  p ro je c t  as compared w ith  re g u la r  a d v is in g  program 

students.
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TFI project students, for example, pointed to problems 

d ire c t ly  related to OYRP students' time constraints, and desire 

for more resources and special consideration to f a c i l i t a t e  th e ir  

d i f f i c u l t  educational programs. S p e c if ic a l ly ,  access to the 

l ib ra ry  and reading materials were mentioned frequently. Requests 

included expanding l ib ra ry  hours to holidays and Sunday mornings 

"since th is  is the only time many OYRP students are o f f  from th e ir  

jobs ,"  and having more xeroxed copies o f a r t ic le s  ava ilab le ,  

"possibly more a r t ic le s  held aside for OYR only" or "copies of 

important pieces In classrooms." Some project students also  

expressed concern with the d i f f i c u l t y  in attending class from 

6:00 to 10:00 p.m. "a f te r  working a l l  day," and assignment dead­

lines requiring that they " - - s h e lv e — fu l l - t im e  jobs and family 

respo ns ib il it ies  — in order to complete a paper or study for  

an exam by a specific  date ."

As these comments indicate, TFI project students who perceived 

the School to be unresponsive to OYRP needs were concerned prim arily  

with the lack of adaptation of schedules or the provision of addi­

tional resources to ease th e ir  heavy loads.

In contrast, the responses of regular TFI advising students 

were more c r i t i c a l  o f the fundamental nature and q u a lity  of the 

Program, and the usefulness of the standard faculty  advising design. 

Some students called advising a "waste of time" and f e l t  that l i t t l e  

or no information was transmitted that could not more appropriately
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be mailed o r  put on the OYRP b u l le t i n  board. They resented the 

in s e n s i t i v i t y  o f  the School in re q u ir in g  t h e i r  attendance a t  meet­

ings w i th  such l im i te d  u t i l i t y  and described the pressure they 

were under to  leave work e a r ly  and a r r iv e  on t im e. Some were a lso  

c r i t i c a l  o f  the a d v is o r 's  lack o f  knowledge and o f  the inadequacies 

o f  o th e r  TFI teaching fa c u l t y .

There was as p re v io u s ly  mentioned, a p e rs is te n t  c a l l  f o r  

" in d iv id u a l  advisement on a regu la r  b a s is "  to  "d iscuss the 

in d iv id u a l 's  questions and needs which are not met in  g roups ."  

Another theme throughout was the perceived inapproprfa teness o f  

"17 page reading l i s t s "  and m u l t ip le  course assignments, given the 

time c o n s t ra in ts ,  work and o th e r  demands o f  OYRP s tudents . The 

design o f  courses was viewed by some as "undergradua te ,"  and not 

s u f f i c i e n t l y  acknowledging o f  o r  re la te d  to  t h e i r  p r io r  p ra c t ic e  

experience.

In sum, these comments contained more invective and re­

flected more disappointment, anger and resignation than s im ilar  

statements by TFI students in the faculty  advising pro ject.  

Critic ism  was leveled at more fundamental aspects of advising 

and curriculum, while project students expressed d issatis faction  

with the more technical Issues of th e ir  access as part-time  

working students to necessary educational resources.
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A Comparison o f  TFII S tudents ' Perceptions o f  Innovative  and Regular 
Advis ing and Connection to  the School

Let us now tu rn  to  a comparison o f  TFII p ro je c t  and con tras t  

group s tuden ts ' eva lua t io n  o f  t h e i r  respec tive  adv is in g  programs, 

connection to  o th e r  students and the School, and the School's 

responsiveness to  OYRP s tuden ts ' needs.

Table 13 presents TFII p ro je c t  and co n tra s t  group s tuden ts ' 

views o f  the most usefu l adv is ing  fo rm at. P ro jec t  students were 

provided small groups supplemented w l th  in d iv id u a l  a d v is in g ;  

re g u la r  adv is ing  students had in d iv id u a l  adv is in g  o n ly .  Although 

questions and responses were not s t r i c t l y  comparable, these data 

are juxtaposed to  suggest the r e la t iv e  p o te n t ia l  o f  a l te rn a te  

forms o f  adv is ing  f o r  TFII s tuden ts .

TABLE 13 

MOST USEFUL ADVISING FORMATS

P ro jec t  TFII Regular TFII

Most
Useful
Format

Second
Most
Useful

Usefulness o f  
In d iv id u a l Contacts

N % N % N %

Sma11 G roup 12 66 4 36.4 Very 5 27

In d iv id u a l 6 33 7 64 Moderately 7 38

W  99 TT"105” Minimal1y 4 22

Not 2

TJ
11

"98
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TFII p ro je c t  students ranked small group as the most useful 

adv is ing  format (66%); in d iv id u a l ,  the second most usefu l (61*%). 

Students a lso  reported meeting more f re q u e n t ly  in small groups 

w ith  the adv iso r (th ree  to  f i v e  times per semester) than In d iv id u -  

a l l y  (once a term was the norm).

In comparison, re g u la r  TFII students rated the in d iv id u a l  

format " v e ry "  and "m odera te ly" u s e fu l ,  and reported a to ta l  o f  

one o r  two such contacts  per semester.

These data v a l id a te  the success, from the TFII p ro je c t  s tuden ts ' 

po in t  o f  v iew, o f  the primary small group format used in the TFII 

innova t ive  adv is ing  design. Although in d iv id u a l  adv is in g  was a lso  

found u s e fu l ,  these f in d in g s  suggest th a t  small group meetings, planned 

to  meet OYRP s tuden ts ' t ime demands and w i th  subs tan t ive  content 

on work-study issues, have the p o te n t ia l  to  supplant in d iv id u a l  

adv is ing  as the method o f  choice f o r  TFII s tuden ts . This has 

Im p l ic a t io n s  not on ly  f o r  the more e f f i c i e n t  use o f  fa c u l t y  re ­

sources in  Residence Year a d v is in g ,  but a lso  f o r  the e x p lo ra t io n  

o f  adv is in g  as a mechanism to  support s tudent s e l f - h e lp  and mutual 

a id  e f f o r t s .  These data a lso  show th a t  regu la r  adv is in g  s tuden ts , 

a lthough s a t is f ie d  w i th  in d iv id u a l  a d v is in g ,  had l i t t l e  contact 

w i th  adv isors  compared to  students in  the p ro je c t .

In Table 1A, the major sources o f  in fo rm ation  f o r  p ro je c t  

and regu la r  TFII students are presented.
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TABLE 14 

MAJOR SOURCES OF INFORMATION

P ro jec t  T F I1 Regular TFII

F i r s t Second F i r s t Second

N % N % N % N %

Other OYRP students 6 38 3 20 10 55 3 16

Facu lty  adv iso r 4 25 5 33 2 11 2 10.5

Other Facu lty 1 6 4 27 1 5.5 8 42

Handbook 2 12.5 0 0 1 5.5 0 0

B u l le t in  Board 2 12.5 1 7 1 5.5 3 16

Mai 11ngs 1 6 2 13 3 17 3 16

Other 0 0 0 0 0 0 0 0

T 6  Too" "TT Too I F w I F Too

Other OYRP students were the major source o f  in fo rm a tion  on 

School p o l ic ie s  and program f o r  38% o f  p ro je c t  s tuden ts ; School 

handbook, m a il ing s  e t .  a ) . ,  f o r  almost o n e - th i rd  (31%); and the 

fa c u l t y  ad v iso r  f o r  25%* The fa c u l t y  adv iso r  f ig u re d  as the 

second most important source o f  in fo rm ation  f o r  p ro je c t  students 

(33%) fo llowed by o th e r  fa c u l t y  (classroom in s t ru c to rs  o r  o the rs )  

(27%).

Over h a l f  (55%) o f  TFII students In the con tras t  group 

id e n t i f ie d  o th e r  OYRP students as t h e i r  most important source o f
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in fo rm a t io n ;  28$, the handbook and o th e r  w r i t t e n  communications 

from the School. Other fa c u l t y  were the second most important 

source o f  in fo rm ation  f o r  these s tudents (42$), fo llow ed by the 

b u l le t i n  board and School m a il ing s  (32$). The fa c u l t y  a dv iso r  

was a minimal source o f  in fo rm a t io n ,  id e n t i f ie d  as a prim ary o r  

secondary source by on ly  10-11$ o f  re g u la r  adv is in g  s tuden ts .

These data suggest th a t  f o r  both groups o f  s tuden ts ,  o the r  

OYRP students were the prim ary source o f  in fo rm a tion  about the 

School. W rit ten  m a te r ia ls  a t  o r  from the School formed another 

important source, as d id  classroom and o th e r  f a c u l t y .  The 

fa c u l t y  adv iso r  was a prim ary o r  secondary in fo rm a tion  source to  

a s u b s ta n t ia l  number o f  p ro je c t  s tudents but not a t  a l l  to  

students rece iv ing  re g u la r  a d v is in g .  These data are co n s is te n t  

w i th  the r e la t i v e l y  minima) con tac t o f  re g u la r  a d v is in g  students 

and a d v is o rs ,  as compared w i th  those in the p ro je c t .  They a lso  

r e f l e c t  the ex ten t  to  which in form al as opposed to  formal 

s t ru c tu re s  fo r  communication were important f o r  both groups o f  

s tuden ts . I t  would appear from th is  demonstration th a t  a 

s tru c tu re d  planned TFII adv is in g  program can help e leva te  the 

fa c u l t y  a d v is o r 's  importance in an area considered to  be a basic 

fa c u l t y  adv is in g  fu n c t io n .

Table 15 p o r trays  TFII p ro je c t  and re g u la r  adv is in g  s tuden ts ' 

views o f  the fa c u l t y  a d v is o r 's  a v a i l a b i l i t y .
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TABLE 15 

FACULTY ADVISOR'S AVAILABILITY

P ro jec t TF11 Regul a r  T F I1

N % N %

Very 14 78 8 42

Moderately 3 17 9 47

M in im a lly 1 5. 2 11

Not 0 0 0 0

18 100 19 100

Seventy-e ight percent o f  TFII p ro je c t  s tuden ts ,  compared w ith  

k2% o f  students in the TFII co n tra s t  group, perceived t h e i r  f a c u l t y  

adv isors  to  be " v e ry "  a v a i la b le .  Conversely, 47% o f  regu la r

adv is ing  students and on ly  17% o f  p ro je c t  students viewed t h e i r  

adv isors  as "m odera te ly" a v a i la b le .  While the numbers o f  students 

In both groups who found t h e i r  adv isors  to  be "m in im a l ly "  o r  " n o t "  

a v a i la b le  were sm a ll ,  these data r e f l e c t  the d i f fe re n c e s  in  num­

bers o f  s tuden t-adv iso r  contacts  between the two programs as w e ll  

as the more a c t i v i s t  ro le  o f  the p ro je c t  as compared to  the 

regu la r  TFII a d v iso r .  The a v a i l a b i l i t y  o f  the fa c u l t y  a dv iso r  was 

a planned component o f  the TFII adv is ing  in n o va t io n ,  e a r ly  on and 

throughout the Residence Year, w h ile  the Involvement o f  the adv iso r
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in the regu la r  adv is ing  program was less s tru c tu re d  and o v e r t .

As a r e s u l t ,  these d i f fe re n c e s  in perceived a v a i l a b i l i t y  were to  

be expected.

As to  s tuden ts ' views o f  t h e i r  a d v is o rs ' knowledge o f  School 

systems and procedures, a l l  p ro je c t  TFII students and 83$ o f  

con tras t  group students perceived t h e i r  f a c u l t y  adv iso r  to  be 

very o r  moderately knowledgeable. Only three (16%) students in 

re g u la r  adv is ing  and none o f  the p ro je c t  students evaluated t h e i r  

adv isors  as "m in im a l ly "  o r  "no t a t a l l "  knowledgeable.

These data Ind ica te  a g e n e ra l ly  p o s i t iv e  view o f  adv isors 

on t h is  dimension, i r r e s p e c t iv e  o f  the adv is ing  program. The 

negative perception o f  a few students in the regu la r  adv is ing  

program may r e f l e c t  the wide range and d iv e r s i t y  o f  re g u la r  TFII 

adv isors  and t h e i r  lack o f  s t ru c tu re d  content and a c c o u n ta b i l i t y  

compared to  adv isors  in the p ro je c t .

Table 16 shows TFII p ro je c t  and con tras t  group s tuden ts ' 

s a t is fa c t io n  w ith  t h e i r  respec t ive  fa c u l t y  adv is ing  programs. A 

summary s a t is fa c t io n  ra t in g  was provided by re g u la r  adv is ing  

s tudents . TFII p ro je c t  students evaluated the spec ia l design 

fea tu res  o f  the innova t ive  program se p a ra te ly ,  i . e . ,  e a r ly  TFII 

adv is ing  contact and c o n t in u i t y  in a dv iso r  between TFI and T F I I .
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TABLE 16

STUDENT' SATISFACTION WITH FACULTY ADVISING

P ro je c t  TFII Regular TFII

Usefulness Usefulness S a t is fa c t io n  w lth  
o f  e a r ly  o f  c o n t in u i t y  Advis ing

contact in  adv is ing

N % N % N %

Very 9 50 9 53 k 22

Moderately k 22 k 23-5 9 50

M in im a lly 5 28 k 23-5 5 28

Not 0 0 0 0 0 0

— ---------- — _ _

18 100 17 100 18 100

Only 21% o f  re g u la r  adv is ing  students were "v e ry "  s a t is f ie d  

w ith  the adv is ing  program; the m a jo r i ty  (50%) were "m odera te ly" 

s a t i s f ie d .  In c o n t ra s t ,  501 o r  more o f  TFII p ro je c t  students 

evaluated as "very  u s e fu l "  both e a r ly  contact w i th  the TFII 

adv iso r  and c o n t in u i t y  in  adv is in g  between the two time frames.

While the s p e c i f i c  questions fo r  each group d i f f e r e d  and 

l i m i t  the c o m pa rab i l i ty  o f  responses, these data tend to  a f f i r m  

the h igher le ve l o f  s a t is fa c t io n  o f  p ro je c t  than regu la r  adv is ing  

program students w i th  t h e i r  adv is in g  program. They a lso  a t te s t  

to  p ro je c t  s tuden ts ' percep tions o f  the usefulness o f  specia l
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features o f  the innova tive  design.

To tu rn  to  s tuden ts ' responses on in te ra c t io n a l  p a t te rn s ,  s e l f ­

view and fe e l in g s  toward the School, Table 17 presents TFII pro­

je c t  and c o n tra s t  group s tuden ts ' views o f  t h e i r  degree o f  

f a m i l i a r i t y  w i th  o th e r  OYRP s tudents .

TABLE 17

STUDENTS' FAMILIARITY WITH OTHER OYRP STUDENTS 

How Well Know Others 

P ro jec t  TFI Regular TFI

N % N %

Very 10 56 7 37

Moderately 8 kk 10 53

M in im a lly 0 0 2 10

Not 0 0 0 0

nr wr~ w m

Oyer f i f t y  percent o f  TFII p ro je c t  students f e l t  they got to  

know o the r  OYRP students In classes "v e ry "  w e ll w h i le  the m a jo r i ty  

o f  regu la r  adv is ing  students (53%) f e l t  they knew o th e r  OYRP's 

on ly  "m odera te ly" w e l l .  These data suggest th a t  the s t ru c tu re  

and content o f  adv is ing  may make a d i f fe re n c e  in  the perceived 

leve l o f  formal student in te ra c t io n .



15*

On the question o f  whether there was s u f f i c ie n t  time fo r  

in form al In te ra c t io n  w i th  o th e r  s tuden ts ,  however, approxim ate ly 

seventy-two percent o f  students in  both groups sa id  no. This 

may r e f l e c t  the l im i te d  time TFII students have a v a i la b le  to  

get toge ther w i th  o th e r  students ou ts ide  o f  c lass  on t h e i r  one 

day a t  School. I t  may a lso  suggest a g re a te r  des ire  to  do so, 

given the ex ten t to  which they fe e l they have gotten  to  know o the r  

OYRP students in  c la ss .

Table 18 presents TFII p ro je c t  and co n tra s t  group s tuden ts ' 

percep tions o f  themselves as "second c lass  c i t i z e n s "  and 

is o la te d  from the School community.

TABLE 18

STUDENTS' PERCEPTIONS OF SECOND CLASS CITIZENSHIP 
AND ISOLATION

Second Class Feelings is o la te d  from School

P ro jec t Regular P ro jec t Regular
TFII TFII TFI 1 TFII

N % N % N % N %

Not 10 59 12 63 *  22 3 16

Somewhat 7 *1 5 26 11 61 12 63

Very 0 0 2 11 3 17 *  21

17 100 13 100 18 100 19 100
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The m a jo r ity  o f  students in  both groups (593 and 63% respec­

t iv e ly )  d id  not view themselves as "second c lass  c i t iz e n s "  In 

S choo l.. A s u b s ta n tia l p ro p o rtio n  o f p ro je c t students (41%), how­

e ve r, f e l t  "somewhat" second c la s s , w h ile  37% o f  re g u la r  a d v is in g  

program students perceived themselves as "somewhat" o r  "v e ry "  

much so. Both groups a lso  f e l t  "somewhat" is o la te d  from the School 

as a whole (61% and 63% re s p e c t iv e ly ) ,  w ith  a small percentage 

id e n t ify in g  themselves as "v e ry "  is o la te d  (17% and 21% re s p e c t iv e ly ) .

These data suggest th a t ,  as in  T F I, the type o f  a d v is in g  

s tudents rece ived was not a fa c to r  in  s tu d e n ts ' pe rcep tions o f  

second c lass  c it iz e n s h ip .  By and la rg e , TF II students in  both 

samples seemed to  fe e l they were tre a te d  e q u a lly  to  o th e r  students 

a t Hunter. The percentage who f e l t  "somewhat" o r  "v e ry "  second 

c la s s , however, increased from TFI (see Table 10) and may r e f le c t  

perceived lack  o f course a lte rn a t iv e s  and OYRP program c o n s tra in ts ,  

as compared to  Two-Year Program s tuden ts .

Many aspects o f  the MSW program, th a t is ,  are adapted to  Two- 

Year versus OYRP s tu d e n ts ' needs and may be viewed as d isadvan­

tageous to  OYRP students as a c la s s . The de lay o f  the f i r s t  

m ajor method course fo r  a d m in is tra tio n  majors (the m a jo r ity  o f  

whom are OYRP s tuden ts ) u n t i l  the f i r s t  semester o f  T F I I ,  fo r

example, is  based on the S chool's  need to  inc lude  a small number
7

o f  Two-Year Program majors in  the c la s s . The re s u lt  has been 

the p ro lo n g a tio n  o f  OYRP a d m in is tra tio n  m a jo r 's  program and a
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semester delay in  com pletion o f  degree requ irem ents. S im ila r ly ,  

c e r ta in  favored second-year e le c t iv e s  have been o ffe re d  on days 

th a t exclude OYRP students o r ,  when a v a ila b le ,  may be in e q u ita b ly  

d is tr ib u te d  to  students In the Two-Year program. I t  is  p o ss ib le  

to  specu la te  from  these d a ta , th e re fo re , th a t OYRP students may 

fe e l somewhat more second c lass  in  TF II when they are in  School 

w ith  Two-Year students and, to  a c e r ta in  e x te n t, d i r e c t ly  compete 

w ith  them fo r  cu rricu lu m  resources and a d m in is tra tiv e  fa v o r.

The is o la t io n  perce ived by TF II students in  both p ro je c t 

and re g u la r a d v is in g  groups may be re la te d  as w e ll to  OYRP design 

fea tu re s  th a t m a in ta in  sepa ra tion  between TFII students and the 

School community. TF II s tu d e n ts , th a t i s ,  tend to  be in  spec ia l 

OYRP sec tions  o f  requ ired  courses on t h e ir  day in  School and as 

a r e s u lt ,  o fte n  do not have o p p o r tu n it ie s  fo r  form al o r  in fo rm a l 

con tact w ith  Two-Year s tu d e n ts . In a d d it io n ,  School-w ide a c t iv i t ie s  

and committees are organ ized in  r e la t io n  to  Two-Year program 

schedules and, w h ile  open to  OYRP s tu d e n ts , g e n e ra lly  are not 

a cce ss ib le . F in a l ly ,  im portan t elements in the S choo l's  c u r r ic ­

ulum o rg a n iz a tio n , i . e . ,  Common Day programs and the C oncentra tion 

framework, have not been a v a ila b le  to  OYRP students due to  

scheduling c o n f l ic ts  between the p a r t- t im e  and fu l l - t im e  programs.

As a r e s u lt ,  i t  is  not s u rp r is in g  th a t TFII s tudents con tinue  to  

fe e l somewhat is o la te d  in  the Residence Year, as th is  is  the phase
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th a t emphasizes th e ir  separate OYRP id e n t i t y  and o p e ra tio n a liz e s  

th e ir  s ta tu s  as members o f  a "School w ith in  a S ch oo l."

Table 19 presents TF II p ro je c t and c o n tra s t group s tu d e n ts ' 

le ve l o f  p o s it iv e  id e n t i f ic a t io n  w ith  the School.

TABLE 19

STUDENTS' POSITIVE IDENTIFICATION 
WITH THE SCHOOL

P ro je c t TF II Regular TFII

N % N %

Not 1 6 3 16

Somewhat h 22 6 32

Very
CMC

O 10 52

—  — ------

18 100 19 100

Seventy-two percent o f  p ro je c t s tu d e n ts , compared w ith  52% o f  

re g u la r a d v is in g  s tu d e n ts , were "v e ry "  p o s it iv e ly  id e n t if ie d  w ith  

the School. There were more re g u la r  s tudents than p ro je c t students 

in  the "somewhat" and "n o t"  p o s it iv e ly  id e n t i f ie d  ca tego ries  

(A8% vs. 2B% re s p e c t iv e ly ) .  While these d iffe re n c e s  were not 

s t a t i s t i c a l l y  s ig n i f ic a n t ,  the data in d ica te d  a more p o s it iv e  

view o f  the School by s tudents in  the TF II adv is in g  p ro je c t than 

in the re g u la r a d v is in g  c o n tra s t group. Th is may r e f le c t  p ro je c t 

s tuden ts ' regard fo r  a d v is o rs ' system atic  e f fo r t s  to  he lp  them
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maximize Residence Year le a rn in g  o p p o rtu n it ie s  and use School and 

agency systems to  best advantage.

In general I t  is  l i k e ly  th a t ,  as in  T F I, TF II s tu d e n ts ' 

p o s it iv e  id e n t i f ic a t io n  w ith  the School re s u lte d  from th e ir  

s a t is fa c t io n  w ith  the TF II c u rr ic u lu m , peers and fa c u lty ,  and the 

approval o f  a Hunter MSW by the p ro fe ss io n a l s o c ia l work community.

Table 20 shows TF II p ro je c t and adv is in g  program s tu d e n ts ' 

views o f  the Schoo l's  responsiveness to  OYRP s tu d e n ts ' needs.

TABLE.20

STUDENTS' VIEWS OF THE SCHOOL'S 
RESPONSIVENESS TO OYRP NEEDS

P ro je c t TFII Regular T F I1

N % N %

Very 3 17 3 16

M oderately 9 50 13 68

M in im a lly 6 33 2 11

Not 0 0 1 5

18 100 19 100

S ixty-seven  percent o f  TF II p ro je c t s tudents ra ted  the School 

as very o r  m oderately responsive to  OYRP s tu d e n ts ' needs, w h ile  

85% o f  TF II re g u la r a d v is in g  students d id .  Fewer re g u la r adv is ing  

students perceived the School as m in im a lly  o r  not responsive
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(16%) as compared to  TF II p ro je c t students (33$)• A lthough 

d iffe re n c e s  were not s ig n if ic a n t  and m a jo r it ie s  o f  students in 

both groups perceived the School to  be responsive to  OYRP needs, 

these data in d ic a te  a somewhat more p o s it iv e  view o f  the Schoo l's  

responsiveness by re g u la r than p ro je c t a d v is in g  s tuden ts . This 

may r e f le c t  the heightened expe c ta tio ns  o f  students in  the p ro je c t 

compared w ith  students in  the c o n tra s t group.

As was tru e  fo r  TFI s tu d e n ts , however, TF II p ro je c t and 

c o n tra s t group students d i f fe re d  in  the na tu re  and in te n s ity  o f  

th e ir  c r i t ic is m  o f  the School. A n a ly is  o f  open-ended responses to  

"what the School should be more aware o f  o r  responsive to  re*.

OYRP s tu d e n ts ' needs," fo r  example, showed TF II p ro je c t s tu d e n ts ' 

concern about course scheduling problems and the lack  o f  choice in ' 

e le c t iv e  course o f fe r in g s  fo r  OYRP s tuden ts . A few s tu d e n ts , 

pe rce iv in g  OYRP students as "ve ry  advanced" in  th e ir  p ro fe ss io n a l 

knowledge and s k i l l s ,  re q u ir in g  perhaps p o l is h , "  expressed 

resentment a t the length  and requirem ents o f  the OYRP as w e ll as 

the "o fte n  unch a lle n g in g " coursework. The m a jo r ity  who commented, 

however, focused on scheduling and resource d e fic ie n c ie s  — being 

closed out o f  an e le c t iv e  one wanted, d e s ir in g  a course not o ffe re d  

on one 's  day in  School — and requested th a t more and va ried  

courses be a v a ila b le  in  T F II.

In c o n tra s t,  the comments o f TF II students in  the re g u la r 

adv is in g  program suggested d is s a t is fa c t io n  o f  a d i f fe r e n t  scope
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and In te n s ity .  B i t t e r  c r i t ic is m  was leve led  a t the na ture  and 

q u a li ty  o f  the lim ite d  e le c t iv e s  a v a ila b le .  Dubbing them 

"e le m e n ta ry ," "gu t le v e l , "  " (u n re la te d  to )  p ra c t ic a l Issues in  the 

f i e l d , "  and "a w a s te ," some s tudents f e l t  fo rced in to  ta k in g  

e le c t iv e s  th a t f i t  OYRP tim e c o n s tra in ts ,  and thus f e l t  cheated ou t 

o f  more d e s ira b le  and use fu l courses. In th is  v e in , one student 

asked, "Why c a n 't  "Comparative T he o ries " o r  "Psychodynamics" be 

given in  the evening

Other cu rricu lu m  c r i t ic is m  included the lack  o f  in d iv id u a li 

z a tio n  o f  course assignm ents, the lack o f  pacing and c o o rd in a tio n  

o f assignments fo r  d i f fe r e n t  courses, the lack  o f  adap ta tion  o f  

courses to  OYRP s tu d e n ts ' p ra c t ic a l experience and th e ra p e u tic  

s k i l l s ,  and the perce ived preponderance o f " inexperienced  

p ro fe s s o rs " in  OYRP sec tions  o f  requ ire d  courses. Some s tu d e n ts , 

moreover, perceived a connection between l im ite d  cu rric u lu m  range, 

q u a li ty  and cho ice , and th e ir  s ta tu s  as OYRP students —

" is o la te d  from the School because (we) are not f u l l - t im e  s tu d e n ts " 

and " tre a te d  as second c lass c i t iz e n s . "

In a d d it io n  to  these c u rricu lu m  com p la in ts , re g u la r  TFII 

s tudents commented on the d i f f i c u l t y  in o b ta in in g  accurate  

in fo rm a tion  about the program and f ie ld  work requirem ents from 

the fa c u lty ,  and o th e r s tu d e n ts ' fe e lin g s  o f  d isconnection  from 

the School because o f  inadequate fa c u lty  a d v is in g  in p u t.
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In sum, re g u la r TFII students expressed anger and d is a p p o in t­

ment on a range o f  issues , In c lu d in g  inexperienced fa c u lty ,  lack 

o f  access to  des ired  courses, lack  o f  c re d it  as experienced 

w orkers, lack  o f  cu rricu lu m  q u a li ty  and cho ice , lack o f  accurate 

in fo rm a tio n  and lack o f  connection to  the School and student 

s ta tu s . A lthough resource d e f ic ie n c ie s  fo r  p a r t- t im e  w orking 

students were bas ic  to  the c r i t ic is m  o f  students in  both groups, 

the comments o f  re g u la r a d v is in g  students were less te ch n ica l 

in  na tu re  and suggested more fundamental in e q u it ie s  as perceived 

in t h e ir  s ta tu s  as OYRP s tuden ts .

A d v is o rs 1 E va lua tion  o f  the F acu lty  A dv is ing  P ro je c t

To eva lua te  the fa c u lty  a d v is in g  p ro je c t ,  adv iso rs  responded 

to  an in -person in te rv ie w  (see Appendix 4) on the advantages and 

disadvantages o f  the new a d v is in g  s tru c tu re  and c u rr ic u lu m , and 

th e ir  recommendations to  the School on op tim a l a d v is in g  fea tu re s  

fo r  OYRP s tuden ts . In a d d it io n ,  adv iso rs  provided background in ­

fo rm ation  on th e ir  teach ing and a d v is in g  h is to r ie s  a t the School, 

t h e ir  p r io r  views o f  OYRP s tu d e n ts , and new percep tions generated 

by th e ir  experience in  the p ro je c t .

The leng th  o f  s e rv ic e , fa c u lty  rank and a d v is in g  loads o f  the 

th ree  p ro je c t adv iso rs  were v a r ie d . One a d v is o r had been a t the 

School fo r  ten years as a le c tu re r  w ith  te nu re , and had taught and 

advised m ain ly Two-Year program case work students assigned to
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fa m ily  se rv ice  agencies. Another had been a p a r t- t im e  fa c u lty  

member fo r  one yea r; f u l l - t im e ,  fo r  two, and had advised p r im a r ily  

One-Year Residence Program a d m in is tra tio n  m ajors. The th i r d  had 

been fu l l - t im e  in  1972, an ad junc t from 1973 to  1980, and f u l l ­

tim e on a temporary basis s ince  then. As an a d ju n c t, th is  p ro je c t 

a d v iso r had taught evening sec tions  o f  the s o c ia l p o lic y  course 

to  OYRP and non -m a tricu la te d  s tu d e n ts , but d id  not have form al 

adv is in g  r e s p o n s ib i l i t ie s .  In the recent p e r io d , he was the 

a d v iso r to  both OYRP and Two-Year s tuden ts .

A d v iso rs ' impressions o f  the general c h a ra c te r is t ic s  o f  OYRP 

students p r io r  to  the p ro je c t were q u ite  s im ila r ,  and in the main, 

they f e l t  the p ro je c t experience v e r i f ie d  th e ir  p rev ious n o tio n s . 

There was moderate agreement, fo r  example, w ith  the obse rva tion  

th a t OYRP students represented a broad range o f  a b i l i t i e s ,  from 

po lished  p ro fe s s io n a ls  to  those whose performance met minimum 

exp e c ta tio n s . One a d v iso r dubbed th is  the "most s t r ik in g  

c h a ra c te r is t ic  o f  OYRP s tu d e n ts ;"  o the rs  viewed th is  as a 

r e f le c t io n  o f  s tu d e n ts ' va ried  m o tiv a tio n  fo r  graduate educa tion . 

One a d v is o r , fo r  example, d iv id e d  OYRP students in to  two groups — 

those who ju s t  wanted to  "g e t by" and o b ta in  a c re d e n tia l fo r  

p ro fe ss io n a l advancement, and those who were more ded icated and 

serious as s tu d e n ts . The la t t e r  f e l t  a personal as w e ll as p ro ­

fe ss io n a l need fo r  p ro fe ss io n a l e du ca tion , and as a re s u lt  were 

w i l l in g  to  work harder to  tu rn  th e ir  cons iderab le  p ra c tic e
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knowledge in to  demonstrable s k i l l  and p ro fe ss io n a l competence.

The p ra c t ic e  versus th e o re t ic a l o r ie n ta t io n  o f  OYRP students 

was a lso  noted. On a d v iso r f e l t  OYRP's In TFII were "ahead o f "  

f i r s t  year students in  th e ir  p ra c t ic a l knowledge o f  agency systems 

and in te rv ie w in g , sense o f  s o c ia l work values and f a m i l ia r i t y  w ith  

p ro fe ss io n a l concepts. Many had been ou t o f  c o lle g e  fo r  many years 

and were less s trong  in  th e ir  th e o re t ic a l knowledge than f u l l ­

time students who may have had more recent exposure to  s o c io lo g ic a l 

o r  psycho log ica l though t. There was agreement on OYRP s tu d e n ts ' 

b ias toward p ra c t ic e ,  and ex tens ive  use o f  p ra c t ic e  experience in  

p ro fe ss io n a l le a rn in g . In one a d v is o r 's  v iew , OYRP students have 

more p ra c t ic e  experience to  "d ip  in to "  and o fte n  use School r e t r o ­

s p e c tiv e ly  to  understand and a r t ic u la te  what they have been doing - -  

and do know about — in  the f ie ld .

The p ro je c t fu r th e r  confirm ed and accentuated a d v is o rs ' 

awareness o f  the pressures OYRP students are under. C h a ra c te riz in g  

the assumption o f  the student ro le  as "w re n ch in g ," one adv iso r 

s ta te d  th a t new OYRP students "d o n 't  re a liz e  what they have to  

g ive  up to  fu n c tio n  here as a s tu d e n t."  He noted the phys ica l 

and em otional demands invo lved  in  a tte n d in g  c lasses u n t i l  10:00 p.m. 

a f te r  a f u l l  day o f  w ork, and the "tremendous tim e p ressures" 

re s u lt in g  from the a ttem pt to  "sandwich in "  reading and course 

assignments on he n ig h ts  and weekends. In l ig h t  o f  -these p ressures, 

he f e l t  th a t " th e  School had not done much to  accommodate evening
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s tu d e n ts ."  In f a c t ,  the School Is e s s e n t ia lly  shut down when they 

a r r iv e ,  he observed. Daytime fa c u lty  and students are on th e ir  

way o u t ,  the lounges are locked, and the c a fe te r ia  and l ib r a r y  

remain open fo r  on ly  p a r t o f  the evening. The message communicated 

to  them has been "Y ou 're  on your own in th is  new env ironm en t."

The TFII adv iso rs  a lso  emphasized the m u lt ip le  re s p o n s ib i l i t ie s  

and burdens OYRP students c a r ry ,  and were impressed w ith  how many 

do so su cce ss fu l1 y .In  In th e ir  v iew , la ck  o f  reduc tion  in agency 

workload to  accommodate new le a rn in g  assignments was the prim ary 

s tre s s o r fo r  TF II s tuden ts . In th is  regard , they f e l t  th a t the 

School was viewed no t as in d if fe re n t  to  s tu d e n ts ' ex is ten ce  but 

ra th e r as "th e  enemy," to  be avoided.

One a d v is o r , in  f a c t ,  perceived OYRP students p r io r  to  the 

p ro je c t as g e n e ra lly  " r e s is ta n t "  to  fa c u lty  a d v is in g  in  o rd e r to  

prevent the Schoo l's  "unwelcome in tru s io n "  in to  the "d e lic a te  

ba lance" they had achieved between work and schoo l. Students 

feared th a t a d v is o rs , desp ite  good in te n t io n s ,  would make th e ir  

liv e s  more d i f f i c u l t  and even je o p a rd ize  th e ir  s u rv iv a l as agency 

employees by ques tion ing  the excessive workload requirem ents o fte n  

acceded to  as a t ra d e -o f f  fo r  educa tiona l b e n e fits .  As a r e s u lt ,  

they kept a "low  p r o f i le "  and d id  not in i t i a t e  fa c u lty  adv is in g  

contact unless and u n t i l  problems were insurm ountable and requ ired  

" ra d ic a l in te rv e n t io n "  by the School.
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Although the a d v is o r 's  experience in  the p ro je c t a lte re d  th is  

view — TFII students when exposed to  mandated, s tru c tu re d  and 

frequent a d v is in g  were perce ived to  want i t ,  use i t  and en joy  i t  - -  

both TFII adv iso rs  pos ited  a re la t io n s h ip  between the extreme 

pressures on OYRP s tu d e n ts , th e ir  stance toward School and agency, 

and the s tru c tu re  o f  the fa c u lty  a d v is in g  program. W ith in ­

frequent a d v is in g  con tac t and lack  o f  o p p o rtu n ity  fo r  the 

development o f t r u s t ,  students tended to  a l l y  themselves w ith  the 

agency fo r  t h e ir  educa tion , and viewed the School as the "a lie n  

fo rc e "  to  be kept a t arms le n g th . W ith more frequen t s tu d e n t- 

a dv iso r con tac t and a sense th a t " th e  School is  in  t h e ir  co rn e r, 

working toward th e ir  ach iev ing  the best education  p o s s ib le ,"  ~  

" th e re  was an honesty and com fort in  sharing  issues" w ith  the 

a d v is o r, and use o f  the a d v iso r as a support and sounding-board 

fo r  g re a te r e x p lo ra tio n  o f  educa tiona l op tio ns  a t both School and 

agency.

Given the a d v is o rs ' views o f  OYRP student c h a ra c te r is t ic s  

and th e ir  comments on the in te rdependen t, p o te n ti-a lly  a d v e rs a ria l 

re la t io n s h ip  o f School, agency and s tu d e n t; the a d v is o rs ' assess­

ments o f  the F acu lty  A dv is ing  P ro je c t were overwhelm ingly p o s it iv e .  

On s p e c if ic  advantages and disadvantages o f  the new a d v is in g  

s tru c tu re ,  the TFI a d v iso r po in ted  to  the 5:30 s ta r t -u p  tim e as a 

c r i t i c a l  b e n e f it .  Commenting th a t ,  "Remarkably, everyone was on 

t im e ,"  he noted th a t the e a r l ie r  s ta r t  created both s u f f ic ie n t
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tim e fo r  a d v is in g  and " s o c ia liz a t io n  tim e " fo r  s tuden ts . 'The 

rea l p a y -o ff  fo r  s tu d e n ts ,"  he f e l t ,  "came a f te r  7 :1 0 ,"  when the 

issue o f "becoming s tu d e n ts " was addressed and "s tuden ts  were 

l i t e r a l l y  fo rced  to  know each o th e r . "  As a re s u lt  o f  the 

increased in te ra c t io n  th a t the new s tru c tu re  promoted, he f e l t  

th a t the c lass  je l le d  as a group, f e l t  very com fo rtab le  w ith  each 

o th e r ,  and began to  a s s is t  each o th e r fo rm a lly  and in fo rm a lly  in  

coping w ith  the studen t experience. In the a d v is o r 's  v iew , th is  

c lass  a lso  demonstrated an increased sense o f  id e n t i f ic a t io n  and 

connection w ith  the School by m id-te rm  th a t was not customary o f  

evening classes in  the pas t.

As to  the modes o f  a d v is in g  used, the TFI a d v is o r f e l t  th a t 

la rge  group a d v is in g  worked w e ll as a medium fo r  the communication 

o f  im portant in fo rm a tio n . T w en ty -five  s tudents seemed the r ig h t  

s ize  fo r  both p a r t ic ip a t io n  and exchange. More im p o rta n t, in  the 

a d v is o r 's  v iew , i t  p rovided a forum fo r  students to  ra is e  tim e ly  

issues and in fluence d  how they d e a lt w ith  them.

On the issue o f  s tu d e n ts ' d is s a t is fa c t io n  w ith  the Human 

Behavior c lass  p re v io u s ly  mentioned, fo r  example, the a d v iso r 

f e l t  th a t the a d v is in g  p ro je c t s tru c tu re  enabled s tudents to  be 

heard, sanctioned th e ir  r ig h t  to  go to  an in s t ru c to r  w ith  a com­

p la in t ,  and showed them how to  work through a problem l ik e  th is  

in  a re sp o n s ib le , human way. Large group a d v is in g  thus provided 

a mechanism fo r  s o lv in g  common problems and, on occasion , acted
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as a sa fe ty  value fo r  the expression o f  anger and d isappo in tm ent.

In c o n tra s t to  s tu d e n ts ' pe rce p tio n s , the TFI ad v iso r thought 

th a t the new adv is in g  s tru c tu re  provided adequate tim e fo r  students 

to  see him in d iv id u a l ly ,  and f e l t  th a t they were encouraged to  

do so. The pe riod  from 7:10 to  8:00 was a v a ila b le  fo r  t h is ,  o r 

students could see him before  c la s s . S ince, by h is  e s tim a te , 

over h a lf  the c la ss  saw him alone a t one tim e o r  a n o th e r, the 

balance between la rge  group adv is in g  and in d iv id u a l con tac ts  

provided by the s tru c tu re  was a p p ro p ria te  from h is  p o in t o f  v iew .

He saw l i t t l e  reason fo r  the small group fo rm a t, however, 

and f e l t  th a t i t  requ ired  c le a re r  scheduling and agenda than 

emerged in  the p ro je c t im plem entation phase. By the tim e the 

f in a l  small groups met, In fa c t ,  he had the fe e lin g  they had 

a lready ob ta ined the in fo rm a tion  from o th e r s tuden ts .

Beyond the advantages to  s tu d e n ts , the TFI a d v iso r a lso  

commented on the advantages to  the a d v is o r and School o f  the new 

s tru c tu re . The dual ro le  o f  adv iso r and in s t r u c to r  enabled him 

to  get to  know students more q u ic k ly ,  and engage in  a process 

th a t m otivated students ( p a r t ic u la r ly  the weaker ones) to  accept 

c r i t ic is m  and work harder because o f t h e ir  g re a te r attachm ent to  

the School. In the in te r re la t io n s h ip  o f  a d v is in g  and classroom 

teaching ro le s ,  he observed "p a y -o f fs "  in  both d ire c t io n s :  the

adv is in g  re la t io n s h ip  f a c i l i t a t e d  the teach ing  ro le ,  and v ice  

versa. Beyond t h is ,  he emphasized the advantages to  the School
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o f  students being "known q u a n t i t ie s "  in Time Frame I .  I t  perm its 

the School to  develop resources to  m a in ta in  good s tu d e n ts , and 

conve rse ly , to  counsel ou t students who may not be ready to  

commit themselves to  p ro fe ss io n a l educa tion . In any case, e a r l ie r  

knowledge o f  s tudents enables the School to  be aware o f  and prevent 

problems before  "they  exp lode " in  T F II ,  to  everyone 's d isadvantage.

On the advantages o f  the p ro je c t s tru c tu re  perce ived by the 

TFII a d v is o rs , both agreed on the importance o f  e a r ly  con tact 

w ith  s tudents and agencies to  assess assignm ents, c la r i f y  

educa tiona l arrangem ents, get a fe e l fo r  the agency and re d ire c t  

plans i f  necessary. One a d v iso r found th a t e a r ly  adv is in g  

in te rv e n tio n  was not always poss ib le  o r  e f fe c t iv e  as some s i t u ­

a tio n s  were unworkable. In those s itu a t io n s ,  however, students 

knew th a t "e v e ry th in g  p o ss ib le  was being done and th a t they were 

f u l l y  understood" by the School.

Another a d v iso r ch a ra c te rize d  "e a r ly  con tac t and in te r ­

ven tion  as p re v e n tio n " and saw i t  as the "most c ru c ia l aspect o f  

the p r o je c t . "  In v is i t in g  agencies, she found th a t many f ie ld  

in s tru c to rs  d id  not view the School-agency c o n tra c t le t t e r  as 

b ind ing  and had changed the na ture  o f  assignments and expec ta tions  

fo r  the Residence Year w ith o u t the knowledge o f  e i th e r  School o r  

s tuden t. Students were in  lim bo , not knowing how to  eva lua te  the 

appropria teness o f  new demands. In these and o th e r c ircum stances, 

e a r ly  con tac t provided o p p o r tu n it ie s  fo r  assessing and re d ire c t in g
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student-agency e x p e c ta tio n s , and made the d iffe re n c e  In "s lip p a g e "  

in  the le a rn in g  process "from  th ree  months to  two weeks." Given 

the r e la t iv e  b re v ity  o f  the Residence Year, e a r ly  con tac t proved 

to  be a c r i t i c a l  advantage.

Less c le a r  was the usefu lness o f  the c a rry -o v e r o f  students 

from TFI to  T F II.  The a d v iso r who took on TFI advisees In 

February f e l t  her experience was too l im ite d  and a ty p ic a l to  

enable her to  comment on the issue o f  adv is in g  c o n t in u ity .  Except 

fo r  the few instances in  which she met w ith  students on id e n t if ie d  

problems In T F I, her continuous re la t io n s h ip  as a d v iso r appeared 

to  p rovide  l i t t l e  advantage.

The second TF II a d v is o r, in  c o n tra s t,  f e l t  th a t a d v is in g  

c o n t in u ity  p rovided an " in ta n g ib le  b e n e f i t . "  A lthough , in  her 

o p in io n , no s u b s ta n tia l a d v is in g  re la t io n s h ip  had been e s ta b lish e d  

in  Time Frame I ,  she and her advisees had developed "elements o f  

h is to ry  to g e th e r ,"  a common frame o f  re fe ren ce . At the le a s t,  

th is  f a c i l i t a t e d  an awareness o f  s tu d e n ts ' f r u s t r a t io n s ,  ambivalence 

re : work and school ro le s ,  and d iffe re n c e s  in  f ie ld  s e tt in g s  th a t 

c a rr ie d  over in to  T F II.  A t most, the continuous re la t io n s h ip  

re in fo rc e d  the a d v is o r 's  f a m i l ia r i t y  w ith  student le a rn in g  expec­

ta t io n s ,  e s p e c ia lly  fo r  those students in  the same method as the 

a d v is o r.

Both TF II adv iso rs  were unequivocal in  the ir 'assessm ent o f  

the advantages o f  small group a d v is in g , p a r t ic u la r ly  fo r  students
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in  the same m ajor method. The groups f i t  w e ll in to  s tu d e n ts ' 

schedules and thus f a c i l i t a te d  the frequent and planned access o f  

s tudents and adv iso rs  throughout the semester. They enabled 

adv iso rs  to  tune in  to  student concerns, in d iv id u a l ly  and c o l le c ­

t iv e ly ,  and consc ious ly  address such issues as assignment des ign , 

ro le  c o n f l ic t  and student le a rn in g  e xp e c ta tio n s . Host im po rtan t, 

small groups fo s te re d  ca ring  and sharing  among students and became 

mutual support s tru c tu re s .

One a d v iso r found th a t ,  in  th is  regard , "th e  more s o p h is t i­

cated students guided the n a iv e ,"  and sparked th e ir  in te re s t  in  

e xp lo r in g  new issues and demanding more from the educa tiona l 

experience . Another found th is  was so in  groups sharing  the 

same method. In groups composed o f  students w ith  d i f fe r e n t  methods 

and le v e ls  o f  a b i l i t y ,  those o f  le sse r s k i l l  appeared "ve ry  s e l f -  

p ro te c t iv e "  and those o f  g re a te r s k i l l  were " le s s  w i l l in g  to  

share th e ir  s tre n g th s ."

The prim ary disadvantage o f  the new a d v is in g  s tru c tu re  

mentioned by a l t  th ree  adv iso rs  was the a d d it io n a l tim e demand i t  

c rea ted . According to  the TFI in s t r u c to r ,  a d v is in g  respons i­

b i l i t i e s  fo r  a c lass  o f  25 TFI s tudents was e q u iva le n t 

to  the workload o f  10-12 " re g u la r "  advisees in  f ie ld  work. A lso , 

the a d v iso r must be a v a ila b le  la te  in  the a fte rnoon  to  meet w ith  

students a f te r  work.

For the TFII a d v is o rs , the c lo s e r a d v is in g  re la t io n s h ip  the
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p ro je c t engendered a llow ed more problems to  surface  and he ld  out 

the promise o f  a more " f in e - tu n e d "  expe rience , w ith  increased 

s tu d e n t-a d v iso r c o n ta c ts , fo r  a l l  s tuden ts . As one a d v iso r put 

i t ,  the p ro je c t "tu rn ed  every studen t in to  a demanding s tu d e n ts ."

Despite the ex tens ive  tim e commitment e n ta i le d ,  the adv isors  

found the p ro je c t a d v is in g  experience much more s a t is fy in g  fo r  

the a d v iso r and use fu l fo r  the studen t than standard a d v is in g .

I t  was f e l t ,  however, th a t the a d d it io n a l expend itu re  o f  tim e 

had to  be acknowledged, le g it im iz e d  by the School and considered 

in fa c u lty  work load assignments i f  the new a d v is in g  s tru c tu re  

were to  be in s t i tu t io n a l iz e d .  In the a d v is o r 's  v iew , the prim ary 

ju s t i f i c a t io n  fo r  p ro je c t - s ty le  a d v is in g  In TFI la y  In i t s  

increased p o te n t ia l to  connect students to  each o th e r ,  the School, 

the s tuden t ro le  and the le a rn in g  expe rience , and thus to  maximize 

le a rn ing  and b e t te r  prepare students fo r  T F I I .  In T F I I ,  the 

ra tio n a le  fo r  increased a d v is in g  s tre n g th  hinged on the importance 

o f  p reven ting  problems form d is ru p tin g  OYRP s tu d e n ts ' one year in  

the f ie ld ,  and thus s id e tra c k in g  the le a rn in g  p o te n t ia l o f  the 

Residence Year.

In summary, the th ree  fa c u lty  adv iso rs  who p a r t ic ip a te d  in  

the p ro je c t eva lua ted i t s  form and substance very p o s i t iv e ly .  The 

TFI a d v is o r found the e a r l ie r  c la ss  s ta r t in g  tim e use fu l not o n ly  

in  p ro v id in g  tim e fo r  planned la rge  group, small group and
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in d iv id u a l a d v is in g , but a lso  in  c re a tin g  increased o p p o rtu n it ie s  

fo r  s tudent in te ra c t io n ,  s e lf-h e lp  and con tac t w ith  the School.

The new a d v is in g  s tru c tu re  provided an ongoing mechanism fo r  

the exchange o f  in fo rm a tio n  and enabled educa tiona l issues o f 

import to  both fa c u lty  and students to  be addressed in  a con­

s t ru c t iv e  manner. A re la t io n s h ip  between a d v is o r and students 

was fo s te re d  th a t f a c i l i t a te d  both a d v is in g  and teach ing , and 

was more s a t is fy in g  to  the a d v iso r.

The TFII adv iso rs  f e l t  th a t e a r ly  con tac t w ith  students 

and f ie ld  agencies was the most Im portant component o f  the 

p ro je c t ,  fo llow e d  by the use o f  the small group fo r  s h a rin g , 

teaching and p rob lem -so lv ing . E a rly  co n ta c t f a c i l i t a t e d  e a r ly  

assessment o f  s tudent need and f ie ld  agency educa tiona l a rrange­

ments, and in  many cases enabled "p re ve n tive  in te rv e n tio n "  

by the fa c u lty  a d v iso r to  occu r. Small group a d v is in g  provided 

an ongoing planned mechanism fo r  s tu d e n t- fa c u lty  communication 

and support. I t  helped develop t r u s t  between a d v iso r and s tu d e n ts , 

and a llow ed the a d v iso r to  be a l ly  ra th e r than a lie n  in  the 

m on ito ring  o f  student agency educa tiona l p lans.

In s u f f ic ie n t  data was a v a ila b le  on the question  o f  adv is in g  

c o n t in u ity  to  enable informed judgm ents. W hile i t  appeared 'h o t 

to  h u r t , "  fu r th e r  study is  necessary to  determ ine the e x te n t to  

which i t  may be an o p tio n a l o r  requ ired  fe a tu re  in  an e f fe c t iv e



173

a dv is in g  program.

The p ro je c t requ ired  a s u b s ta n t ia l ly  g re a te r commitment o f  

fa c u lty  tim e and energy, and supported s tudents to  be more 

demanding and c r i t i c a l  o f  the educa tiona l experience provided by 

both school and agency. Should the p ro je c t be implemented on a 

broader sca le  in  the fu tu re ,  these fa c to rs  would need to  be con— 

considered.

In l ig h t  o f  th is  assessment o f  the advantages, disadvantages 

and general c h a ra c te r is t ic s  o f  the a d v is in g  p ro je c t ,  adv iso rs  

made the fo llo w in g  recommendations:

Time Frame I

1. Begin a l l  evening c lasses a t 5 :3 0 , so th a t a l l  p a r t -  

tim e and non -m a tricu la te d  students have an o p p o rtu n ity  

to  re s t ,  in te ra c t  and use School f a c i l i t i e s  between 

c la s s e s .

2. Arrange evening c lasses in  tandem p a irs  fo r  OYRP 

students (5:30 to  7 :10 , 8:00 to  10 :00 ). Develop 

communication lin k s  between the two teachers in ­

vo lved , so th a t problems re : students o r  course 

m a te ria l can be addressed and reso lved q u ic k ly .

3. Require one teacher in  each tandem to  be a f u l l ­

tim e fa c u lty  member o r  an ad junc t w ith  many years 

experience in  the School so th a t p a r t- t im e



students are exposed to  fa c u lty  w ith  systems-savvy who 

can help them become connected to  the School and 

fe e l welcome in  i t .

4. Continue th is  model o f  a d v is in g  in  T F I. Hake the

tim e and resource commitment to  f a c i l i t a t e  s tuden t 

maintenance and problem p reven tion  in  T F II .

Time Frame 11

1. Continue e a r ly  meetings w ith  s tudents and e a r ly  

co n ta c t w ith  agencies, to  enable e a r ly  assessment, 

problem p reven tion  and problem s o lv in g  f o r  maximal 

learning in  the Residence Year.

2. Meet w ith  s tuden t advisees in  sm all groups on the 

day they are norm a lly  in  School, to  enable frequen t 

planned a d v is in g  con tact a t  le a s t every month and a 

h a l f .

3. Provide adv iso rs  w ith  in fo rm a tio n  on s tu d e n ts ' past 

course and grades, and in fo rm a tio n  from students 

themselves on th e ir  e x p e c ta tio n s , fe a rs ,  questions 

( s im ila r  to  the Student Summary developed fo r  the 

p r o je c t ) .  Make sure th a t a l l  adv iso rs  have a copy 

o f  the TFII c o n tra c t le t t e r  agreed to  by School and 

agency before  TF II beg ins , as a bas is  fo r  m on ito rin g  

f ie ld  work arrangements.



E s ta b lish  c le a r  fa c u lty  a d v is in g  expec ta tions  fo r  

a l l  TF II a d v is o rs , and a d m in is tra tiv e  m o n ito r in g , 

feedback and a c c o u n ta b il ity  mechanisms to  ensure 

th e ir  im plem entation. Hake the argument th a t 

fa c u lty  a d v is in g  fo r  OYRP s tu d e n ts , w ith  the 

a d d it io n a l r e s p o n s ib i l i t ie s  and tim e commitment 

carved out in  the p ro je c t and these safeguards, 

deserves g re a te r work load c r e d i t .

A llow  OYRP students the o p tio n  to  take fewer than 

the maximum c re d its  and hours du rin g  T F I I ,  so th a t 

some o f  the tim e pressures o f  the Residence Year 

can be a l le v ia te d  ( p a r t ic u la r ly  fo r  students under 

s tre ss  from o th e r sources, i . e ,  jo b ,  fa m ily ,  h e a lth ,
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FOOTNOTES

1
Two ho lid ays  and the l ib r a r y  o r ie n ta t io n  in te rvened .

2
Each a d v iso r scheduled meetings fo r  the week o f  September 23, 

October 27, and December 1, 1981. One a ls o  he ld  meetings in  
January 1982.

3
Some were in  f ie ld w o rk  placements a t t h e ir  own agencies; o thers 

were "s e lf- f in a n c e d "  students in  unpaid placements arranged by the 
School.

k
I t  may be argued th a t a c t iv i t ie s  #1-4 ( in te g ra t in g ,  c la r i f y in g ,  

broadening concepts and s e t t in g  p ro fe ss io n a l standards) are a l l  p a rt 
o f  he lp ing  students in te g ra te  c lass  and f ie ld ;  a c t iv i t ie s  #5 and 6 
(a d v is in g , s u p p o rtin g , p ro b le m -s o lv in g ), p a r t o f  p rob lem -so lv ing .

5
One o th e r-th a n -in -p e rs o n  con tac t was by note from a s tuden t.

6
A dviso r #1 appeared to  note a l l  con tac ts  w ith  s tudents e t a l ,  

in c lu d in g  chance o r  unscheduled m eetings, w h ile  a d v iso r #2 appeared 
to  document o n ly  scheduled m eetings. A l im i ta t io n  o f  the data 
c o lle c t io n  instrum ent and in s tru c t io n s  on i t s  use was th a t th is  
d is t in c t io n  was not c la r i f i e d .  Advisors may have responded d i f ­
fe re n t ly  as a r e s u lt .  A dv iso r #1 a lso  appeared to  more f u l l y  
document c o n ta c ts , n o t in g , fo r  example, the in d iv id u a l con tacts  w ith  
students made du ring  agency v is i t s  o r  fo llo w in g  group adv is in g  
sessions. I t  is  not c le a r  from the data whether A dv iso r #2 a lso  
met w ith  students du ring  v is i t s  to  the agency, e tc .  I f  so, they 
were not described .

F in a l ly ,  as p re v io u s ly  in d ic a te d , A d v iso r #1 was faced e a r ly  
on w ith  the se rious  academic, f ie ld  work and personal problems o f  
many o f  her adv isees, n e c e s s ita tin g  more frequen t con tac t w ith  a l l  
p a r t ie s .  Of her 12 adv isees, 7 had immediate and severe problems 
in v o lv in g  agency o ve rlo a d , se rious  and prolonged i l ln e s s ,  academic 
incom pletes, agency te rm in a tio n  o r a com bination th e re o f. Two 
requ ired  Educational Review Committee a c t io n . Two w ithd rew , one by 
Committee d e c is io n ; one v o lu n ta r i ly ,  w ith  p re c ip ita t in g  h e a lth , 
fa m ily  and academic fa c to rs .
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In c o n tra s t,  A dv iso r #2 had a less onerous semester, charac­
te r iz e d  by more adequate f ie ld  s e tt in g s  and s tu d e n ts , and more 
tra c ta b le  problems. U t i l iz in g  e a r ly  group meetings and p ro je c t 
data c o l le c t io n  ins trum en ts , she consc ious ly  id e n t if ie d  s ix  s i t u ­
a tio n s  fo r  e a r ly  f ie ld  v is i t s  th a t ,  in  the m a jo r ity  o f  cases, 
prevented problems and re d ire c te d  s tuden t and agency e f fo r t s  to  
b e tte r  conform w ith  the Schoo l's  e x p e c ta tio n s . Weaker s tu d e n ts ' 
le a rn in g  needs were id e n t i f ie d ,  and Improvement in  performance was 
observed as the semester progressed. None o f  these students fa i le d ,  
w ithdrew  o r  were taken to  the Educational Review Committee. As a 
r e s u lt ,  the need fo r  In d iv id u a l con tac t was le s s .

7
The number o f  students m ajoring  in  A d m in is tra tio n  is  not 

s u f f ic ie n t  fo r  two sec tions  o f  each course, one in  the Spring fo r  
OYRP students and one in  the F a ll f o r  Two-Year s tuden ts . To Inc lude 
Two-Year s tu d e n ts , th e re fo re , the f i r s t  course in  A d m in is tra tio n  
is  he ld  in  the F a l l ,  even though in  numbers a lone , the OYRP students 
could c o n s t itu te  a c lass  s e c tio n .
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CHAPTER IV

OYRP STUDENTS' VIEWS OF THE PART-TIME WORK-STUDY EDUCATIONAL
EXPERIENCE: ROLE RELATIONSHIPS, OBSTACLES, AND SUPPORTS

In th is  Chapter, s tu d e n ts ' pe rcep tions  o f  th e ir  experience In 

the OYRP w i l l  be explored In g re a te r depth. In p a r t ic u la r ,  the 

way students view the In te r re la t io n s h ip  o f  employee and student 

ro le s , and the o b s tru c tio n s  and supports they encounter In 

ach iev ing  th e ir  educa tiona l o b je c tiv e s  w i l l  be addressed.

The o b je c t iv e  o f  th is  a n a ly s is  w i l l  be to  p rov ide  a student 

pe rspec tive  on the fa c to rs  Impinging on and In flu e n c in g  the OYRP 

educa tiona l experience. Based on these f in d in g s ,  the fu n c t io n  o f  

adv is in g  w i l l  be d iscussed, and areas fo r  p r io r i t y  o rg a n iz a tio n a l 

In te rv e n tio n  to  enhance s tu d e n ts ' educationa l experience w i1 1 be 

suggested.

As In Chapter I I I ,  the q u e s tio n n a ire  responses o f  p ro je c t 

and c o n tra s t group students In both p a r t- t im e  (TFI ) and f u l l - t im e  

(T F II) phases o f  the program w i l l  form the prim ary data base fo r  

a n a ly s is .

An E x p lo ra tio n  Of OYRP Student/Employee 
Role R e la tionsh ips

Role Theory

Concepts from the l i te r a tu r e  on ro le  theory and re fe rence 

groups were used as the framework fo r  a n a ly s is  o f  OYRP s tu d e n ts ' 

pe rcep tions o f  em ployee-student ro le  re la t io n s h ip s .  S p e c if ic a l ly ,
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study questions were fo rm u la ted  to  exp lo re  OYRP s tu d e n ts ' ro le

Id e n t ity ,  and the e x te n t to  which they experienced ro le  s t ra in

o r ro le  com p lim en ta rIty  (costs  o r  b e n e fits )  in  the performance o f

th e ir  dual ro le s  as p ro fe ss io n a l students and agency employees.

According to  so c ia l comparisons th e o r is ts ,  In d iv id u a ls  choose
1

s im ila r  o the rs  as re fe re n ts . Role id e n t i t y ,  in  th e ir  v iew , Is

a r e f le c t io n  o f  p rim ary re fe rence  group a ttachm ents. As a

r e s u lt ,  co n fo rm ity  to  the norms o f  the re fe rence  group can be

expected by those In an a p p re n tice sh ip  re la t io n s h ip  o r d e s ir in g

continued a s s o c ia tio n  so th a t "no sanctions w i l l  be meted o u t ,
2

and membership o r  fu tu re  membership, w i l l  not be endangered."

In th is  c o n te x t, OYRP s tu d e n ts ' ro le  Id e n t i f ic a t io n  and performance

p r io r i t ie s  may be seen as a r e f le c t io n  o f  re fe rence  group

in flu e n c e s . A na lys is  o f  study data on the na ture  o f  s tu d e n ts '

ro le  id e n t i f ic a t io n  w i l l  suggest the r e la t iv e  s tre n g th  o f  school

and agency systems as re fe re n ts  fo r  OYRP students in  d i f fe r e n t

phases o f  the Program.

Problems in  the management o f  d ive rse  performance expec ta tions

re s u lt in g  from In d iv id u a ls ' m u lt ip le  p o s it io n s  o r s ta tuses In  the

so c ia l s t ru c tu re  (as w o rker, p a re n t, s tu d e n t, te ache r, e tc . )  have
3

been c h a ra c te rize d  as " r o le  s t r a in . "  As conceptua lized by ro le  

th e o r is ts ,  the re  are two sources o f  ro le  s t r a in :  ro le  c o n f l ic t

and ro le  o ve rlo ad . The form er re fe rs  to  c o n tra d ic to ry  expec ta tions  

in the ro le  conceptions o r ro le  performance o f  the in d iv id u a l o r
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members o f  h is /h e r  r o le - s e t ,  such th a t compliance w ith  one se t o f
k

o b lig a tio n s  Is perceived as Incom patib le  w ith  ano the r. Role ove rlo ad ,

In c o n tra s t,  re fe rs  to  l im ita t io n s  In meeting ro le  o b lig a t io n s
5

Imposed by la ck  o f tim e . As a p p lie d  to  the c u rre n t s tudy , the 

question  to  be exp lored Is w hether, In managing the dual ro le s  o f  

s tudent and employee, OYRP s tudents experience ro le  s t r a in ,  and i f  

so, whether I t s  source Is Incom patib le  demands. In s u f f ic ie n t  tim e , 

o r a com bination o f bo th .

Some w r ite rs  cha llenge  the e x c lu s iv e  emphasis o f  ro le  th e o r is ts  

on ro le  s t ra in  as a necessary consequence o f  m u lt ip le  ro le  o b lig a ­

t io n s .  They suggest th a t  the re  may be b e n e fits  as w e ll as costs  

to  " r o le  accu m u la tio n ," th a t Inc lude  such rewards as " r o le

p r iv i le g e s  and freedoms, s ta tu s  s e c u r ity  (and) resources fo r  s ta tu s
6

enhancement and ro le  p e r fo rm a n c e - - ."  To examine the e x te n t to  

which OYRP s tu d e n ts ' performance and s ta tu s  may be enhanced by dual 

ro le  o b l ig a t io n s ,  study questions were designed to  exp lo re  the 

re c ip ro c a l b e n e fits  emerging from performance as both p ro fess io na l 

s tudents and agency employees.

Let us now tu rn  to  an exam ination o f  study f in d in g s  on OYRP 

s tu d e n ts ' pe rcep tions o f  ro le  id e n t i f ic a t io n ,  ro le  c o n f l i c t ,  ro le  

ove rlo ad , and the b e n e fits  o f  dual ro le  performance. F ind ings 

w i l l  be presented In the co n te x t o f  the s p e c if ic  questions used to  

shape th is  e x p lo ra t io n , and the broader o rg a n iz a tio n a l and 

educa tiona l Issues they ra is e .
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On Role Id e n t i f ic a t io n :  Issues and F indings

A basic question  about which fa c u lty  make assumptions, but

have l i t t l e  e m p irica l evidence is  the e x te n t to  which employed
7

students perce ive  themselves as s tuden ts .

Facu lty  and program a d m in is tra to rs  recognize a d iffe re n c e  

between p a r t- t im e  (TFI and f u l l - t im e  (T F II)  OYRP students In 

th is  regard. In T F I, the student ro le  may have l i t t l e  support 

o r re in fo rcem ent from e ith e r  School o r agency. As a r e s u lt ,  e n te r­

ing p a r t- t im e  evening students may have d i f f i c u l t y  a c c lim a tin g  

to  the student ro le  and I ts  academic e xp e c ta tio n s . For these 

reasons, an emphasis In the TFI fa c u lty  a d v is in g  p ro je c t was on 

a s s is t in g  the em ployee-student's  em o tiona l, so c ia l and academic 

t ra n s it io n  to  the ro le  o f  p ro fe ss io n a l s tu d e n t- le a rn e r .

When students reach T F II,  however, I t  Is assumed they are 

Id e n t if ie d  both as students and employees, sub je c t to  the demands 

and expec ta tions  associa ted w ith  these dual ro le s . A lthough 

fa c u lty  adv iso rs  in  both standard and p ro je c t a d v is in g  fo rm a lly  

o r ie n t  students to  the expec ta tions  o f  the f u l l - t im e  student 

ro le  and expect a degree o f  tens ion  and d i f f i c u l t y  in  the t r a n s i­

t io n  from worker to  em ployee-student, fa c u lty  do not question  

th a t s tudents Id e n t ify  as s tuden ts .

F acu lty  investm ent In the student ro le  and Induc ting  

p ro fe ss io n a l education consumers In to  i t s  c u ltu re  Is based on 

long-he ld  assumptions in  p ro fe ss io n a l so c ia l work education
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about how p ro fess io na l p ra c t it io n e rs  are developed. In the 

t ra n s it io n  to  u n lve rs lty -b a se d  p ro fe ss io n a l education from 

the agency-based app re n tice sh ip  model, the ro le  o f  p ro fe s ­

s iona l s tu d e n t- le a rn e r was viewed as the necessary rou te  fo r  

an in d iv id u a l 's  s o c ia liz a t io n  to  the p ro fe ss io n a l so c ia l work
8

ro le .  As the l i te r a tu r e  on so c ia l work education dem onstrates, 

being a student was perceived as the way to  become a p ro fe s s io n a l.

To assess OYRP s tu d e n ts ' prim ary ro le  id e n t i f ic a t io n ,  the 

d iffe re n c e s , I f  any, between TFI (p a r t- t im e ) and TF II ( fu l l - t im e )  

s tuden ts , and the Impact o f  In n ova tive  and standard a d v is in g  

programs on s tu d e n ts ' ro le  pe rce p tio n s ; p ro je c t and c o n tra s t 

group students were asked to  In d ic a te  the le ve l o f  th e ir  

agreement o r disagreement w ith  t  e fo llo w in g  sta tem ents:

1. " I  Id e n t ify  more w ith  my ro le  as an agency 

employee than as a s tu d e n t."

2. " I  do not a llo w  the demands o f  school work to  

come before  agency demands o r r e s p o n s ib i l i t ie s . "

The f i r s t  question  sought em ployee.-students' p rim ary ro le  

conception , w h ile  the second viewed id e n t ity  as a fu n c tio n  o f 

ro te  performance and the ro le  demands one expects to  meet.

A na lys is  o f  s tu d e n ts ' responses Ind ica ted  th a t fo r  both 

p ro je c t and c o n tra s t group students a t the end o f  the f i r s t  

term In TF I, Id e n t i f ic a t io n  w ith  the agency In th e ir  ro le  as 

employee was p rim ary . Seventy-two percen t and se ve n ty -s ix  

percent o f  p ro je c t and c o n tra s t group students re s p e c tiv e ly ,
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th a t Is ,  agreed th a t they Id e n t if ie d  more w ith  the employee 

than student ro le .

A m a jo r ity  o f  s tudents In each group (82% and 65% 

re s p e c tiv e ly )  a lso  agreed th a t they d id  not a llo w  the demands 

o f school work to  come before agency demands o r r e s p o n s ib i l i t ie s .

These data suggest th a t ,  In conception and o p e ra tio n , TFI 

s tudents who have completed one semester a t  school as evening 

students are more Id e n t if ie d  w ith  the agency and the employee 

ro le  than w ith  the student ro le  and do not a llo w  school to  

In te r fe re  w ith  w ork-p lace demands.

These f in d in g s  are congruent w ith  the TFI s tru c tu re ,  In 

which p ro fe ss io n a l education Is ,  In fa c t ,  an a d ju n c t to  the 

employee's workday, and a new a d d it io n  to  h is /h e r  ro le  re p e r to ire .  

I l lu s t r a t iv e  o f  th is  p o in t ,  students In a TFI group feedback 

session expressed s a t is fa c t io n  w ith  working In a p ro fess io na l 

capa c ity  and not being o n ly  s tuden ts . "Our s e lf- Im a g e , "  they s ta te d , 

" ts  not p red ica ted  s o le ly  on our student performance o r  I d e n t i t y . "

More fundam en ta lly , BA le ve l w o rke rs ' acceptance In to  the

OYRP was based on th e ir  le ve l o f  demonstrated commitment to  and
10

lo n g e v ity  In agency p ra c t ic e . The requirem ent o f  the agency's 

agreement a t adm issions to  sponsor the em ployee-student's  TFII 

f ie ld  placement fu r th e r  tends to  ensure th a t students accepted 

to  the Program are r e la t iv e ly  valued employees w ith  the p o te n tia l 

fo r  career m o b il i t y ,  re s u lt in g  from the agency's Investment o f  

resources fo r  p ro fe ss io n a l advancement. Given these fa c to rs ,
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lo y a lty  to  and Id e n t i f ic a t io n  w ith  the agency and the employee 

ro le  can be expected to  be s tro n g , and to  outweigh id e n t i f ic a t io n  

w ith  the student ro le  and school-based demands. The agency, In 

s h o r t, can be seen as TFI s tu d e n ts ' p rim ary re fe re n t,  In flu e n c in g  

both ro le  id e n t i f ic a t io n  and performance.

Of p a r t ic u la r  s ig n if ic a n c e  to  the fa c u lty  adv is in g  p ro je c t

was the f in d in g  th a t TFI s tu d e n ts ' ro le  conceptions and p r io r i t ie s

were not in fluenced  by the s tru c tu re  and con ten t o f  the fa c u lty

a d v is in g  program. The a t te n t io n  paid in  p ro je c t a d v is in g  to

s tu d e n ts ' a n x ie ty  about being and perform ing w e ll as p ro fess io na l

s tuden ts , whether o r not i t  was perceived as h e lp fu l,  d id  not

re s u lt  In d i f fe r e n t  ro le  Id e n t if ic a t io n s  o r p r io r i t i e s  as

compared to  students in  re g u la r a d v is in g . This Is  not s u rp r is in g

when one considers th a t research on the p ro fe ss io n a l ro le  o r ie n ta t io n

o f  workers w ith  MSW degrees has shown th a t the agency remains the
I I

prim ary re fe re n t a f te r  graduate school as w e ll .

tn T F II,  the Residence Year, study f in d in g s  do not support the 

assumptions o f  fa c u lty  and the School o f  OYRP s tu d e n ts ' commitment 

to  o r id e n t i f ic a t io n  w ith  the student ro le .  S even ty-s ix  percent 

o f  TFII p ro je c t students and f i f t y - t h r e e  percent o f  TF II c o n tra s t 

group students agreed th a t they id e n t if ie d  more w ith  the employee 

than student ro le .  The same p ro p o rtio n  o f  each group a lso  

tnd ica ted  th a t agency demands and r e s p o n s ib i l i t ie s  came before  

the demands o f  school work.
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These data suggest th a t in  TF II as In T F I, the employment 

ro le  was prim ary and continued to  p re v a il over s tuden t ro le  i d e n t i f i ­

c a tio n  and performance. This may r e f le c t  the commitment and lo n g e v ity  

o f  TF II students as agency p ra c t i t io n e rs ,  the c e n tra l Importance 

o f work and w ork-p lace re fe re n ts  In the fo rm a tion  o f  a d u lt  

Id e n t ity ,  s tu d e n ts ' g ra t itu d e  fo r  agency support In o b ta in in g  

p ro fess io na l educa tion , and the lim ite d  amount o f  tim e a c tu a lly  

spent on p ro fe ss io n a l education  r e la t iv e  to  agency r e s p o n s ib i l i t ie s  

In T F II.  On the la t t e r  p o in t ,  a lthough fa c u lty  perce ive  TFII 

s tudents as " f u l l - t im e , "  they are In fa c t  in  the agency and sub jec t 

to  i t s  in flu e n ce  fo u r ou t o f  f iv e  days a week.

The d iffe re n c e s  between p ro je c t and re g u la r a d v is in g  s tuden ts , 

however, a lthough not s t a t i s t i c a l l y  s ig n i f ic a n t ,  ran coun te r to  

e xp e c ta tio n s . Fewer TF II c o n tra s t than p ro je c t students id e n t if ie d  

the employee ro le  as p rim a ry , suggesting th a t ,  fo r  a s ize ab le  

p ro p o rtio n  o f  n o n -p ro je c t s tuden ts , the s tuden t ro le  had gained In 

Importance.

The lack  o f  s im ila r  movement by TFII p ro je c t s tudents was 

s u rp r is in g , g iven the a tte n t io n  paid to  s tren g th en ing  and supporting  

the student ro le  In the In nova tive  a d v is in g  program. This suggests 

th a t the s tru c tu re  and con ten t o f  a d v is in g  were not in f lu e n t ia l  

re : s tu d e n ts ' ro le  id e n t i t y .  O rgan iza tiona l fa c to rs  which may

have played a p a r t In th is  outcome were as fo llo w s :
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1. The nature  o f  the agency and I t s  support o f  p ro fess io na l

p ra c t ic e  and educa tion .

Program experience and the feedback o f  p ro je c t adv iso rs 

In d ic a te  th a t agencies d i f f e r  In th e ir  le ve l o f  commitment 

to  p ro fe ss io n a l s o c ia l work p ra c t ic e  and educa tion . As a 

r e s u lt ,  they vary In the e x te n t to  which they w i l l  support 

s tu d e n ts ' e f fo r t s  to  "be s tu d e n ts " by p ro v id in g  the 

educationa l components fo r  p ro fe ss io n a l le a rn in g  (adequate 

le a rn in g  assignm ents, su p e rv is io n , workload re d u c tio n , e tc . )  

and acknowledging the employee as a student-1 e a rn e r.

A lthough data are not a v a ila b le  on the s p e c if ic  nature  

o f  p ro je c t and c o n tra s t group s tu d e n ts ' agencies, I t  Is 

p o ss ib le  th a t more p ro je c t than c o n tra s t group respondents 

were In r e la t iv e ly  unsupportlve  agencies tn which the 

na ture  o f  agency demands d id  not perm it them the freedom 

to  id e n t i f y  o r perform  as s tuden ts . C e rta in ly ,  as 

documented In Chapter M l ,  th is  was the case fo r  a 

s ig n if ic a n t  p o r t io n  o f  p ro je c t s tudents whose agencies, 

undergoing rap id  o rg a n iz a tio n a l change and f is c a l cutbacks, 

were u n w il lin g  to  moderate case load demands In the 

In te re s t o f  th e ir  employees' a s p ira tio n s  fo r  p ro fess io na l 

knowledge and advancement. To cope w ith  these demands, 

students may have s lig h te d  educa tiona l assignments and 

o th e r school-based o b lig a t io n s .
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2. S tuden ts ' h ie ra rc h ic a l p o s it io n  o r  le ve l o f  agency 

re s p o n s ib l11 ty .

I t  was hypothesized th a t more p ro je c t than c o n tra s t 

s tudents may have held h igher agency p o s it io n s ,  re s u lt in g  

In agency ra th e r than student Id e n t i f ic a t io n .

C ro s s -ta b u la tio n  o f the above f in d in g s  on ro le  

Id e n t ity  w ith  s tu d e n ts ' l in e  o r  supe rv iso ry  s ta tu s  (as 

Ind ica ted  by Data Sheet In fo rm a tio n  on c u rre n t t i t l e  o r 

p o s it io n )  fa i le d  to  support th is  hypo thes is . I t  showed, 

however, th a t the m a jo r ity  o f  s tudents  w ith  a d m in is tra tiv e  

le ve l p o s it io n s  In both groups were id e n t if ie d  as employees 

versus s tuden ts , and d id  not a llo w  school demands to  come 

before  agency re s p o n s ib l11tes (see Table 21 ). The m a jo r ity  

o f  l in e  workers tn the p ro je c t group were a lso  Id e n t if ie d  

as employees, w h ile  the m a jo r ity  o f  l in e  workers In the 

co n tra s t group were no t.

A lthough the numbers were small and m issing data on 

the p o s it io n  o f  p ro je c t students lim ite d  the a n a ly s is , 

students in  a d m in is tra tiv e  p o s it io n s  as a whole tended to  

be more a g e n c y - id e n tif ie d  than were l in e  w orkers. I t  Is 

not c le a r ,  however, why l in e  workers In the p ro je c t 

e x h ib ite d  s tronger agency Id e n t i f ic a t io n  than d id  l in e  

workers tn the c o n tra s t group, nor why alm ost h a lf  o f  

the c o n tra s t group a d m in is tra to rs  were Id e n t if ie d  as s tuden ts .



188

These f in d in g s  suggest the need fo r  fu r th e r  e x p lo ra tio n  o f  the 

impact o f  agency p o s it io n  and o th e r agency c h a ra c te r is t ic s  on ro le  

id e n t i f ic a t io n .  I t  may be th a t tn some types o f  agencies, 

supe rv iso ry  and a d m in is tra tiv e  le ve l s t a f f  may have increased 

power and f l e x i b i l i t y  to  choose to  meet s tuden t demands over 

agency e xp e c ta tio n s , w h ile  lower le ve l l in e  workers may n o t.

TABLE 21

STUDENTS' PERCEPTIONS OF AGENCY OR STUDENT IDENTIFICATION, BY
AGENCY POSITION

S tudents ' P o s it io n  in  the Agency 

Line A d m in is tra tio n

P ro je c t
Group

(N-7)

C ontrast
Group

(N»9)

P ro je c t C ontrast 
Group Group

(N-6) (N-7)

In d ic a to rs  o f  Employee 
o r Student Id e n t i f ic a ­
t io n

Id e n t if ic a t io n  as 
employee 5

Id e n t if ic a t io n  as 
s tudent 2

Agency demands come 
f i r s t  k

School demands come 
f i r s t 2 5 2 3

M issing Data -  P ro je c t -  6; C ontrast -  3
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These d iffe re n c e s  between p ro je c t and. c o n tra s t group students 

n o tw ith s ta n d in g , study f in d in g s  show th a t In TF II as w e ll as T F I, 

the student ro le  was secondary to  the employee ro le ,  as perceived 

by OYRP w ork-study s tuden ts . C ontrary to  fa c u lty  e xp e c ta tio n s ,

I t  was more the excep tion  than the ru le .  I t  Is poss ib le  to  

suggest, th e re fo re , th a t the design and Implem entation o f  MSW 

programs fo r  agency workers w i l l  need to  recognize the ongoing 

Importance o f  agency and employee Id e n t i f ic a t io n .  The Schoo l's  

expe c ta tio n  o f  Id e n t i f ic a t io n  w ith  the student ro le  as the 

a p p ro p ria te  rou te  to  p ro fe ss io n a l s o c ia liz a t io n  may re q u ire  

change.

In severa l respec ts , however, the meaning o f  the data Is 

un c le a r. F u rthe r research w i l l  be necessary to  c la r i f y  these 

f in d in g s  and th e ir  im p lic a tio n s  fo r  w ork-s tudy MSW educa tion , 

tn th is  regard , the fo llo w in g  questions should be addressed.

1. Is the re  a d is t in c t io n  between Id e n t i f ic a t io n  as 

as s tu d e n t, and a d e s ire  and a b i l i t y  to  lea rn  and 

Inco rpo ra te  p ro fe ss io n a l knowledge and s k i l l?

OYR program experience and the numbers o f  p ro fe s s io n a lly  

competent OYRP graduates would In d ic a te  th a t OYRP students 

look to  the school to  p rov ide  th e o re t ic a l and conceptual 

frameworks as w e ll as p ro fe ss io n a l supe rv is ion  to  deepen and 

broaden th e ir  p ro fe ss io n a l p ra c t ic e  competence. That they 

do not Id e n t ify  as students may not mean th a t they are
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not engaged as p ro fe ss io n a l le a rn e rs . Rather, I t  may 

suggest th a t how and what they lea rn  Is  In fluenced  by th e ir  

pe rspec tive  as agency employees. Id e n t if ic a t io n  as students 

per se may be considered In a p p ro p ria te  by w ork-p lace re fe re n ts  

who may expect a lle g ia n c e  to  the employee ro le  and I ts  

o b lig a t io n s .  S tudents, p e rce iv ing  the School a f f i l i a t i o n  as 

t lm e - llm lte d  and d e s ir in g  a fu tu re  w ith  the agency, may conform 

to  these e xp e c ta tio n s . The s ta tu s  d iffe re n c e s  between students 

and employees In th e ir  re sp e c tive  In s t i tu t io n s  may a lso  de te r 

employees from student Id e n t i f ic a t io n .  The dependence and 

la ck  o f  c o n tro l o fte n  associated w ith  the s tuden t ro le  v ls - a -  

v ls  fa c u lty  and the School may c lash  w ith  w ork-s tudy s tu d e n ts ' 

pe rcep tions o f  themselves as agency employees w ith  p o s it io n s  o f 

r e s p o n s ib i l i ty  and power.

2. Are w ork-study students who Id e n t ify  as employees less 

s o c ia liz e d  to  the so c ia l work p ro fess io n  than students 

who Id e n t ify  as students? What Is the s ig n if ic a n c e  o f  

ro le  Id e n t i f ic a t io n  fo r  s o c ia liz a t io n  to  the  pro fess ion?

As discussed e a r l ie r  In th is  paper, educators have 

expressed concern about the p ro fe ss io n a l s o c ia liz a t io n  o f  p a r t -  

tim e program s tuden ts , because o f  the l im ita t io n s  In educationa l 

c o n t in u ity  and s tu d e n t- fa c u lty  In te ra c t io n  o f  the p a rt- t im e  

s tru c tu re .  The impact o f  ro le  Id e n t i f ic a t io n  on p ro fess io na l 

s o c ia l iz a t io n ,  in  p a r t ic u la r  employee s ta tu s , has not been 

adequately assessed. Em pirica l evidence does not support the
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assumption th a t agency c h a ra c te r is t ic s ,  such as the degree

o f s t a f f  p ro fe s s io n a liz a t io n ,  are c o rre la te d  w ith  the le ve l

o f  p ro fe ss io n a l s o c ia liz a t io n  o f  agency employees o r the

p ro fe ss io n a l versus agency ro le  o r ie n ta t io n  o f so c ia l workers
12

w ith  the MSW degree. F u rthe r research on the In d ic a to rs  o f  

so c ia l work p ro fe s s io n a liz a t io n  w i l l  be necessary to  understand 

the Impact o f  employee versus s tuden t ro le  Id e n t i f ic a t io n  on 

p a r t- t im e  w ork-s tudy MSW s tu d e n ts ' s o c ia liz a t io n  to  the so c ia l 

work p ro fe ss io n .

On Role S tra in :  F ind ings On S tuden ts ' Percep tion o f  C o n f l ic t  and Overload

OYR program a d m in is tra to rs  and fa c u lty  adv iso rs  have been aware 

o f  the e x tra o rd in a ry  tim e demands on OYRP students and the p o te n t ia l 

fo r  ro le  s t ra in  stemming from c o n f l ic t in g  agency/school e xp e c ta tio n s . 

F u rth e r, fa c u lty  have observed th a t  both tim e demands and ro le  

c o n f l ic t  may Increase as students move from the p a r t- t im e  to  the 

fu l l - t im e  phase o f  the Program, based on the d i f fe r e n t  s tru c tu re  

and expec ta tions  o f  each phase. In TF I, I t  Is not uncommon fo r  

students to  keep the demands o f  the student ro le  separate and 

d is t in c t  from employee ro le  performance. In T F II ,  however, the 

w ork-study concept requ ire s  an In te g ra tio n  o f p ro fe ss io n a l le a rn in g  

and performance In the con tex t o f  the employment s itu a t io n .  The 

increased Residence Year course load , the a d d it io n  o f  educationa l 

su p e rv is ion  and e v a lu a tio n , the demand fo r  In te g ra tio n  o f  theory  

and p ra c t ic e , and the dem onstration o f  Improvement In p ra c tic e
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s k i l l  — a l l  have been viewed as more c o s t ly  to  students In 

tim e and e f f o r t ,  and p o te n t ia l ly  s t re s s fu l to  norm ative conduct 

o f the employee ro le .

To a s c e rta in  s tu d e n ts ' pe rcep tions o f  the na ture  o f  ro le  

problems as ro le  c o n f l ic t  ( Ir re c o n c ila b le  expe c ta tio ns ) o r  ro le  

overload (excessive tim e demands), as w e ll as to  Id e n t ify  

d iffe re n c e s  In s tu d e n ts ' pe rcep tions by tim e frame and type 

o f  a d v is in g ; TFI and TF II p ro je c t and c o n tra s t group students 

were asked to  ra te  th e ir  le ve l o f  agreement o r  disagreement 

w ith  the fo llo w in g  sta tem ents:

On Role Conf1 le t

1. "The expec ta tions  o f  my Job and the school a re  
In c o n f1 l e t . "

2. "Now th a t I am In p ro fe ss io n a l schoo l, my agency 
expects me to  take on more demanding r e s p o n s ib i l i t ie s  
re q u ir in g  more e x p e r t is e ."

3* "Because o f  my p o s it io n  a t  the agency, I cannot 
take the r is k s  (making m is takes, exposing lack  o f 
knowledge) expected o f a s tu d e n t- le a rn e r

k.  " I  fe e l g u i l t y  about the e x tra  burdens my going
to  school Is p la c in g  on my co lleagues and agency."

The purpose was to  d isce rn  e x te rna l ro le  c o n f l ic ts  (questions 

#1 and #2 ), caused by the c o n tra d ic to ry  expec ta tions  o f  School 

and agency personnel a f fe c t in g  s tu d e n ts ' ro le  performance and/or 

ro le  concep tions; and In te rn a l ro le  c o n f l ic ts  (questions #3 and 

#A ), caused by s tu d e n ts ' own c o n tra d ic to ry  expec ta tions  tn  ro le  

conceptions o r performance.
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On Role Overload

1. "Time c o n s tra in ts  l im i t  my a b i l i t y  to  meet both the 
Schoo l's  and agency's e x p e c ta tio n s ."

2. " I  am c a rry in g  an excessive work load a t the agency."

3. "My agency Is  not a llo w in g  me adequate tim e to  be a 
s tu d e n t."

These statements were used to  Id e n t ify  time l im ita t io n s ,  

re la te d  to  lack o f reduc tion  In agency expec ta tions  and work 

load, as the source o f  student/em ployee ro le  s t r a in .

A na lys is  o f  f in d in g s  fo r  TFI students on In d ic a to rs  o f  ro le  

c o n f l ic t  showed th a t n e ith e r  the p ro je c t nor c o n tra s t group 

(7**% and 75% re s p e c tiv e ly )  perceived c o n f l ic ts  In Job and school 

e xp e c ta tio n s . They d id  not fe e l pressed by the agency (78% and 

65% re s p e c tiv e ly )  to  take on more demanding r e s p o n s ib i l i t ie s  based 

on th e ir  "s e m i-e x p e rt"  s ta tu s , nor d id  the m a jo r ity  (74% and 63% 

re s p e c tiv e ly )  fe e l g u i l t y  about burdening co lleagues o r the agency 

as a re s u lt  o f  th e ir  going to  schoo l. These f in d in g s  appear to  

r e f le c t  the In te g ra tio n  o f  ro le  conceptions and lack  o f  c o n f l ic t  

tn student-employee ro le  expec ta tions  In TF I. Students were not 

requ ired  by the school to  s h i f t  r e s p o n s ib i l i t ie s  Impinging on agency 

d iv is io n  o f  la b o r, nor were they p ro fe ss io n a l students long enough 

fo r  the agency to  press fo r  change In th e ir  ro le  performance.

S ig n i f ic a n t ly  more c o n tra s t than p ro je c t s tudents (47% versus 

16%), however, f e l t  constra ined  by th e ir  agency p o s it io n  from 

tak ing  r is k s  as a s tu d e n t- le a rn e r (See Table 22).
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TABLE 22

TFI PROJECT AND CONTRAST GROUP STUDENTS' PERCEPTIONS OF AGENCY 
LIMITATIONS AND STUDENT RISK-TAKING

Agency Posl t lo n  L im its Student R lsk-Taklng

P ro je c t TFI C ontrast TFI

N % N *

Agree (m ild ly /s t ro n g ly ) 3 16 8 47

Disagree (m ild ly /s t ro n g ly ) 16
TT

84
T5o

9
T7”

(X2 -  4 .11 , d f - 1, p < .0 5 )

Furtherm ore, the re  was a trend  toward somewhat more c o n tra s t 

than p ro je c t students In d ic a tin g  fe e lin g s  o f  g u i l t  and heightened 

expec ta tions  fo r  "e x p e rt"  perform ance, as noted above.

What students In the TFI c o n tra s t group perceived as the r is k s  

to  the s tu d e n t- le a rn e r ro le  and cons tra ined  by agency p o s it io n ,  

w ith in  the con tex t o f  the TFI program and I ts  lim ite d  demand,

Is not c le a r .  Whatever the perceived r is k s ,  I t  Is p o ss ib le  th a t ,  

la ck ing  the support o f  fa c u lty  and students In the fa c u lty  

adv is in g  p ro je c t ,  the c o n tra s t group f e l t  more co n s tra in e d , less 

ab le  to  manage studen t r is k s  w ith in  the agency c o n te x t. Agency 

v a r ia b le s , such as the degree o f  support fo r  p ro fess io na l 

education in  general o r  the p ro fe ss io n a l a s p ira tio n s  o f  In d iv id u a l 

employees In p a r t ic u la r ,  may a lso  have played a p a rt in  c o n tra s t 

s tu d e n ts ' v iew s.
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On the question  o f  agency w ork-load and the l im i t s  agencies 

placed on tim e to  be a s tu d e n t, a m a jo r ity  o f  s tudents In both 

p ro je c t and c o n tra s t groups (71% and 55% re s p e c tiv e ly )  f e l t  

they were c a rry in g  excessive work loads a t the agency, but d id  

not agree th a t the agency re s tr ic te d  adequate tim e to  be a 

student (76% and 63% re s p e c t iv e ly ) .  This would suggest th a t ,  

a lthough overworked, most students in  TFI d id  not pe rce ive  the 

agency to  be th w a rtin g  th e ir  commitment o f  tim e to  student 

tasks and p ro fe ss io n a l growth — perhaps because, In T F I, the 

s tu d e n ts ' personal tim e (evenings, weekends) ra th e r than agency 

tim e was Invo lved .

As shown in  Table 23, however, tw ice  as many c o n tra s t group 

as p ro je c t students (37% versus 18%) expressed "s tro n g "  agreement 

on the excessiveness o f  the agency work load. A m a jo r ity  o f  

c o n tra s t group students (82%) a lso  perceived lack  o f  tim e as a 

l im i ta t io n  to  meeting both school and agency e xp e c ta tio n s , w h ile  

on ly  42% o f p ro je c t s tudents d id .  The la t t e r  d iffe re n c e s  were 

s t a t i s t i c a l l y  s ig n if ic a n t  as shown In Table 24.
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TABLE 23

TFI PROJECT AND CONTRAST GROUP STUDENTS' PERCEPTIONS
OF AGENCY WORK LOAD

Excessive Work Load 

P ro je c t TFI C ontrast TFI

N % N %

S trong ly  agree 3 18 6 37

Moderately agree 9 53 3 19

M ild ly  d isagree 2 12 4 25

S trong ly  d isagree ) 17 _ 2 _ _ i l _

17 100 16 100

TABLE 24

TFI PROJECT AND CONTRAST FROUP STUDENTS' PERCEPTIONS OF THE EFFECT 
OF TIME CONSTRAINTS ON SCHOOL AND AGENCY EXPECTATIONS

Time C o n s tra in ts  L im it Both School and 
Agency Expecta tions

P ro je c t TFI C ontrast TFI

N % N %

Agree 8 42 14 82

Disagree 11 58 J . I !
19 100 17 100

(X2 - 6 .0 8 , d f  -  1, p. <  .01)
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D iffe rences  In the o b je c t iv e  c o n d itio n s  o f  s tuden t In  the two 

groups, I . e . ,  tn the na ture  o f  the agency o r work r e s p o n s ib i l i t ie s ,  

may account fo r  these f in d in g s .  I t  Is  a ls o  p o ss ib le  th a t the Innova­

t iv e  a d v is in g  program fa c i l i t a te d  d is c u s s io n , v e n t l l la t lo n ,  problem­

s o lv in g , and the development o f  In fo rm al s tuden t supports b e n e fic ia l 

to  p ro je c t students on tim e and work load management.

Managing tim e and work load demands was o fte n  discussed In 

p ro je c t a d v is in g , and l i k e ly  was the theme fo r  p ro je c t s tu d e n ts ' 

frequen t In fo rm al g a the rings  as w e ll .  The sharing  o f  resources 

— books, c lass  no tes, xeroxed copies o f  a r t ic le s  — In p ro je c t 

s tu d e n ts ' In fo rm al he lp ing  networks, may a ls o  have helped them 

cope more e f fe c t iv e ly  than c o n tra s t group s tudents w ith  tim e 

c o n s tra in ts .  As a r e s u lt ,  p ro je c t students may have perceived 

time l im ita t io n s  as less onerous and d e tr im e n ta l to  school and 

agency ro le  performance.

In g e n e ra l, these data In d ic a te  th a t fo r  TFI s tuden ts , 

time and work load demands o r ro le  overload were perceived as 

more l im i t in g  to  adequate ro le  performance than were the 

c o n f l ic t in g  expec ta tions  o f  work and School. D iffe re n ce s  In 

percep tions between p ro je c t and c o n tra s t s tudents  suggest 

th a t p ro je c t a d v is in g  may have helped p ro je c t students cope 

w ith  both sources o f  ro le  s t r a in .

In Time Frame I t ,  the m a jo r ity  o f  students In both groups 

(61% and 7k% re s p e c tiv e ly )  d id  not perce ive  c o n f l ic ts  between 

Job and school e xp e c ta tio n s . F i f t y  percent o f  p ro je c t and 58%
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o f c o n tra s t group students a lso  d id  no t fe e l expected as 

p ro fe ss io n a l students to  take on more demanding agency 

r e s p o n s ib i l i t ie s ,  nor d id  they fe e l g u i l t y  about the e x tra  

burdens placed on co lleagues and agency as a re s u lt  o f  th e ir  

a tte nd in g  school (56% and 83% re s p e c t iv e ly ) .  S im ila r ly ,  a 

m a jo r ity  o f  s tudents  In both groups (67% and 78%) d id  not fe e l 

constra ined  from ta k in g  s tu d e n t- le a rn e r r is k s  as a re s u lt  o f  

th e ir  agency p o s it io n s .

These f in d in g s  do not support the assumption th a t  widespread 

ro le  c o n f l ic t  Is n e c e s s a rily  associa ted  w ith  an employment-based 

MSW w ork-s tudy program. Furtherm ore, the type o f  a d v is in g  o ffe re d  

d id  not seem In f lu e n t ia l  on the dimensions s tu d ie d , as d iffe re n c e s  

In percep tions o f  ro le  c o n f l ic t  between p ro je c t and c o n tra s t 

group students were not s t a t i s t i c a l l y  s ig n if ic a n t .

There was, however, a p a tte rn  o f  perceived d iffe re n c e s  on 

these dimensions by more TF II p ro je c t than c o n tra s t group s tuden ts . 

More o f  the form er perceived c o n f l ic t in g  Job/School expec ta tions  

(39% versus 26%), f e l t  o b lig a te d  to  take on more d i f f i c u l t  work 

tasks re q u ir in g  more e x p e rtis e  (50% versus 42%), f e l t  more
13

g u i l t y  about burdening co lleagues and agencies (44% versus 17%) 

and f e l t  cons tra ined  from ta k in g  s tu d e n t- le a rn e r r is k s  (33% and 

22% re s p e c t iv e ly ) .

These d iffe re n c e s  were congruent w ith  previous f in d in g s  on 

TFII p ro je c t students and may r e f le c t  d iffe re n c e s  In agency 

systems and w ork-p lace demands to  which p ro je c t and c o n tra s t
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group students were exposed. P ro je c t adv is in g  may a lso  have

helped p ro je c t students surface  th e ir  concerns about dual ro le

performance, thus e s ta b lis h in g  a more o v e rt awareness o f  ro le

c o n f l ic t  problems.

As shown In Chapter l i t ,  a v a r ie ty  o f  ro le  Issues were

discussed tn TF II p ro je c t small group adv is in g  m eetings, as

was the management o f  s tu d e n ts ' d ive rse  o b lig a t io n s .  P ro je c t

adv iso rs  a lso  consc ious ly  pressed th e ir  advisees to  "be s tu d e n ts ,"

I . e . ,  to  va lue  the student ro le  and f in d  ways to  more e f fe c t iv e ly

o p e ra tio n a liz e  I t  In the  Residence Year. This demand to  perform

as students may have Increased p ro je c t s tu d e n ts ' awareness o f

ro le  c o n f l ic t s ,  p a r t ic u la r ly  g iven th e ir  s trong conception o f

themselves as employees. As found tn  a previous study o f  the 
14

OYR Program, students perceived by th e ir  agencies as employee- 

students appeared to  perform  less adequate ly In c la ss  and f ie ld  

than d id  those perceived as e ith e r  employees o r student-1 earne rs . 

Dual ro le  a c t iv i t y ,  I t  was suggested, was p ro d u c tive  o f  more 

c o n f l ic t  and s t ra in  than s in g le  ro le  id e n t i f ic a t io n  and performance. 

Current f in d in g s  appear to  support th is  suggestion .

On the In d ic a to rs  o f  ro le -o v e r lo a d , the m a jo r ity  o f  TFII 

s tudents In  both groups (78% and 84% re s p e c tiv e ly )  perceived tim e 

as a c o n s tra in t  to  meeting school and agency e xp e c ta tio n s . 

Seventy-two percent o f  p ro je c t and 58% o f  c o n tra s t group students 

f e l t  th a t agency work load was excess ive . A m a jo r ity  (54% and
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53% re s p e c tiv e ly )  a lso  perceived the agency as not a llo w in g  

adequate tim e to  be a s tuden t. These data suggest th a t In T F II,  

lack o f tim e and excessive agency work load demands were key 

elements e f fe c t in g  T F tl s tu d e n ts ' dual ro le  performance, Irre s p e c ­

t iv e  o f the a d v is in g  program. These fa c to rs ,  on the whole, appeared 

to  overshadow ro le  c o n f l ic ts  as the source o f  Residence Year ro le  

s t ra in .

Not on ly  was the re  an o v e ra ll increase In TF II s tu d e n ts ' 

pe rcep tions o f  tim e as a c o n s tra in t  compared to  TFI f in d in g s ,  

but more TF II students viewed the agency as l im i t in g  adequate 

tim e to  be a s tuden t.

These f in d in g s  co rro b o ra te  p ro je c t a d v is o rs ' pe rcep tions 

o f  lack  o f  tim e and undlm lnlshed agency work load demands as p r i ­

mary s tre sso rs  fo r  TF II s tuden ts . They suggest th a t agencies, 

as perceived by th e ir  student-em ployees, d id  not reduce work 

loads as requ ired  In OYRP Residence Year agreements. The 

Im p lic a tio n s  o f th is  fo r  the OYRP design and the maintenance 

o f educationa l standards are  se rious  Indeed, and w i l l  be 

discussed In the f in a l  recommendations se c tio n  o f  th is  s tudy.
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On The B e n e fits  Of Role Accum ulation; F ind ings on Reciprocal 
Enhancement o f  Student/Employee Role Performance

As Sleber has shown, the emphasis In ro le  theory on ro le

s t ra in  does not adequately account fo r  the p o s s ib i l i t y  th a t m u lt ip le

ro le s  may c rea te  g r a t i f ic a t io n  as w e ll as d y s fu n c tio n , so c ia l
15

s t a b i l i t y  as w e ll as d is tu rb a n ce . To assess OYRP s tu d e n ts ' 

views o f the p o s it iv e s  as w e ll as negatives attached to  employee/ 

student ro le  perform ance, TFI and TF II p ro je c t and c o n tra s t group 

students were asked to  s ta te  the le ve l o f  th e ir  agreement o r 

disagreement w ith  the fo llo w in g  statem ents:

1. "Being a student has helped me perform  b e tte r  on 
the J o b ."

2. "My s o c ia l agency work experience has enhanced 
my a b i l i t y  to  perform  as a s tu d e n t."

3. "Being a p ro fe ss io n a l MSW studen t has enhanced 
my p o s it io n  and /or s ta tu s  a t  my agency."

Emphasis In these statements was on the re c ip ro c a l enhance­

ment o f  performance, I . e . ,  the e x te n t to  which being a student 

aided employee ro le  performance and v ic e  versa , and on the 

ex te n t to  which studen t s ta tu s  was perceived to  Improve 

employee s ta tu s .

Study f in d in g s  show th a t approx im ate ly  87% o f  TFI p ro je c t 

and c o n tra s t group students agreed th a t work experience enhanced 

th e ir  performance as s tuden ts . The le ve l o f  "s tro n g  agreement"

In each group was h ig h , I . e . ,  57% and 50% re s p e c tiv e ly . On the 

re c ip ro c a l re la t io n s h ip ,  79% and 82% re s p e c tiv e ly  agreed th a t
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being a student enhanced Job performance. The le ve l o f  "s tro n g  

agreement" on th is  dimension was somewhat low er, however, w ith  

42% o f  p ro je c t students and 47% o f  c o n tra s t students expressing 

th is  v iew . Asked whether th e ir  s ta tu s  as a p ro fe ss io n a l s tudent 

enhanced th e ir  agency p o s it io n  o r  s ta tu s , a s u b s ta n tia l p ropo r­

t io n  o f  each group (50% and 44% re s p e c tiv e ly )  sa id  no; those who 

agreed d id  so o n ly  " m ild ly "  (42% and 50% re s p e c t iv e ly ) .

These data In d ic a te  th a t In TF I, the re  Is  a re c ip ro c a l 

p a y -o ff In enhanced work and school performance fo r  OYRP 

student/em ployees. A t th is  e a r ly  p o in t In the Program, 

however, employment was perceived as somewhat more h e lp fu l to  

being a student than v ic e  ve rsa , and s tuden t s ta tu s  was not 

viewed as h e lp fu l to  increased s ta tu s  tn the agency. Given 

the few courses taken a t th is  p o in t ,  and s tu d e n ts ' s u b s ta n tia l 

d is tance  from award o f  the  MSW c re d e n t ia l,  th is  is  not s u rp r is in g . 

The percep tion  o f  employment-based b e n e fits  as prim ary probably 

r e f le c ts  s tu d e n ts ' lo n g e v ity  In the  employee ro le ,  t h e ir  back­

ground and pe rspe c tive  on agency p ra c t ic e ,  and the advantage 

th is  experience may p rov ide  in  the classroom .

tn T F II,  both p ro je c t and c o n tra s t group students (83% and 

84% re s p e c tiv e ly )  agreed th a t work experience enhanced student 

performance. S ix ty -one  percent o f  p ro je c t s tudents compared to  

37% o f  c o n tra s t students " s t ro n g ly "  agreed. As to  whether being 

a student was b e n e fic ia l to  Job performance, 94% and 79%
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re s p e c tiv e ly  agreed. Over th ree  tim es as many p ro je c t as c o n tra s t 

students " s t ro n g ly "  agreed on th is  v a r ia b le  (71% versus 21%)

(see Table 25).

In T F II ,  both groups o f  students appear to  have found school 

as use fu l to  jo b  performance as agency experience was to  school 

performance.

TABLE 25

TF II PROJECT AND CONTRAST GROUP STUOENTS' PERCEPTIONS OF THE 
POSITIVE EFFECT OF STUDENTHOOD ON AGENCY JOB PERFORMANCE

P ro je c t TF II C ontrast TFII

N % N %

S trong ly  agree 12 71 k 21

M oderately agree k 23 11 58

M ild ly  d isagree - - 2 11

S tro n g ly  d isagree 1 6 2 11

17 100 19 100

This suggests th a t s tudents  a p p lie d  what they were le a rn in g  

In School to  th e ir  work p lace tasks and perceived an Improved 

le ve l o f  performance as a r e s u lt .  In comparison to  T F I, TF II 

students have had a longer exposure to  the School and have 

completed more courses. I t  Is  l i k e ly ,  th e re fo re , th a t length  

o f  tim e In the s tuden t ro le  Is  a fa c to r  In s tu d e n ts ' p e rce iv ing  

I ts  work p lace b e n e fits .
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The s u b s ta n tia l d iffe re n c e s  between p ro je c t and c o n tra s t 

students on these v a r ia b le s  may r e f le c t  the p o s it iv e  Impact 

o f  p ro je c t a d v is in g . In p a r t ic u la r ,  the emphasis In small group 

a d v is in g  meetings on he lp ing  s tudents maximize T F II le a rn in g  

o p p o r tu n it ie s  may have Increased p ro je c t  s tu d e n ts ' u t i l i z a t io n  

o f  classroom p r in c ip le s  to  s trengthen f ie ld  p ra c t ic e ,  and v ic e  

v e rs a .

A lthough somewhat more TF II p ro je c t  than c o n tra s t group 

students agreed th a t being a student enhanced th e ir  p o s it io n  

tn the agency, improvement In agency s ta tu s  d id  not appear to  

be a s tro n g ly  perceived b e n e fit  to  TF II s tuden ts . Th is may 

r e f le c t  agency d iffe re n c e s  in the p o te n t ia l fo r  ca reer m o b il i ty  

and the e x te n t to  which p ro fe ss io n a l education  was valued and 

rewarded. In c re a s in g ly , advancement In the agency to  h ighe r 

p o s it io n s , o r  p o s itio n s  o f  g re a te r r e s p o n s ib i l i t y ,  may re q u ire  

the form al p ro fe ss io n a l c re d e n t ia l,  and may not be a ffe c te d  by 

s tu d e n ts ' dem onstration o f  Increased knowledge and s k i l l  a lone .

In sum, these data show th a t  both TFI and TFII students 

perceived b e n e fits  a ttached to  dual ro le  perform ance. A lthough 

n e ith e r  group f e l t  th a t  s tuden t s ta tu s  s ig n i f ic a n t ly  enhanced 

th e ir  p o s it io n  o r  s ta tu s  In the agency, both groups perceived 

work experience as b e n e fic ia l to  student performance and, w ith  

in c reas ing  frequency tn  T F I I ,  studenthood as h e lp fu l to  

Improved work perform ance. These data lend w e igh t to  the 

spe cu la tio n  th a t ,  a lthough w ork-s tudy student conceived o f
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themselves as workers ra th e r than s tuden ts , they were engaged 

as p ro fe ss io n a l lea rne rs  and perceived work performance 

Improvement as a r e s u lt .

S tuden ts1 Perceptions o f  Supports and O bstruc tions  
To P ro fess iona l Education

fu r th e r  assess s tu d e n ts ' pe rcep tions o f  th e ir  experience 

In the OYRP, the TFI and T F II p ro je c t and c o n tra s t groups were 

asked to  In d ic a te  the e x te n t to  which a s e r ie s  o f  fa m ily ,  work, 

school and personal v a r ia b le s  were " l im i t in g  fa c to rs "  (o b s tru c tio n s ) 

and /or supports to  adequate c la ss  and f ie ld  performance du ring  the 

F a ll 1981 term . Fo llow ing th is ,  they Id e n t if ie d  the th re e  most 

Im portant supports and the th re e  m ajor obs tac les  to  "m eeting the 

demands o f  the MSW program ."

L im itin g  fa c to rs  were ca tegorized  as fo llo w s :

Fam ily and Home

1. C h ild  care re s p o n s ib i l i t ie s

2. Other fa m ily  r e s p o n s ib i l i t ie s  (care o f  pa ren ts , 
o th e rs )

3. Home management (shopping, cook ing , e tc . )

4. The h e a lth  problems o f  o the rs

Jo b -re la te d

1. Number o f  hours spent on the Job (workload)

2. Level o f  r e s p o n s ib i l i t y  on the jo b  
(type  o f  p o s it io n )
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S ch oo l-re la ted

1. Access to  School resources ( l ib r a r y ,  e tc . )

2. Adequate fre e  tim e fo r  read ing , w r it in g  papers, e tc .

Personal

1. Own h e a lth  problems

2. F inanc ia l problems 

Supports were ca tegorized  s im i la r ly :

Fam11y

1. Spouse/mate

2. Parents

3. C h ild ren

J o b -re la te d

1. Colleagues a t work

2. Agency d ire c to rs /a d m in is tra to rs

3. Supervisors

if. F ie ld  in s tru c to r  ( fo r  TF II students o n ly )

S ch o o l-re la te d

1. Course In s tru c to rs

2. F acu lty  adv iso r

3. Other OYRP students 

!». Two-Year students

5. Student Government

6. Student Advisement Committee

7. Alumnae
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Personal

1. E x tra c u r r ic u la r  a c t iv i t ie s  (music, spo rts )

2. Friends

The o b je c t iv e  o f  th is  a n a ly s is  was to  o b ta in  e x p lo ra to ry  

In fo rm a tion  on:

1. The nature  o f  perceived student supports and o b s tru c tio n s  

and the r e la t iv e  Importance o f  fa m ily ,  schoo l, work and 

personal fa c to rs  as prim ary sources o f  ass is tance  o r 

c o n s t ra in t .

2. The e x te n t to  which the fa c u lty  a d v iso r was viewed as a 

supp o rt, and the r e la t iv e  Importance o f  the adv iso r

In comparison to  o th e r S ch o o l-re la te d  personnel and 

systems.

3. The d iffe re n c e s , I f  any, perceived by students In the 

two tim e fram es, and In Innova tive  compared to  

standard adv is in g  programs.

S tudents ' Perceptions o f the L im its  to  Adequate Class and
F ie ld  Performance

Table 26 presents a summary o f  TFI p ro je c t and c o n tra s t s tu d e n ts ' 

views o f the e x te n t to  which fa m ily ,  jo b ,  sch o o l-re la te d  and personal 

v a r ia b le s  l im ite d  th e ir  a b i l i t y  to  perform  adequate ly In c lass  

and /or f ie l d .  The response "No" Ind ica ted  th a t the m a jo r ity  o f  

s tudents (50% o r over) d id  "n o t a t a l l "  perce ive  a p a r t ic u la r
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v a r ia b le  as an o bs tac le  to  educa tiona l performance; "y e s ,"  th a t 

the m a jo r ity  viewed the v a r ia b le  as l im i t in g  performance 

"somewhat" o r "a g re a t d e a l. "  Unless marked w ith  an a s te r is k  

to  In d ic a te  a s u b s ta n tia l ra t in g  o f  "ve ry  much," a l l  "ye s " 

responses were comprised p r im a r ily  o f  the "somewhat" r a t in g .

The percentage o f  p ro je c t and c o n tra s t group students In the 

m a jo r ity  response category (yes o r no) w i l l  be shown, as w i l l  

the ch i square s t a t i s t i c  on those v a r ia b le s  fo r  which a 

s ig n if ic a n t  d iffe re n c e  In p ro je c t and c o n tra s t s tu d e n ts ' 

views was found.
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TABLE 26

A SUMMARY OF TF1 STUDENTS' VIEWS OF FACTORS LIMITING EDUCATIONAL
PERFORMANCE

M a jo r ity  Response and % o f  Students In 
M a jo r ity  Response Category

P ro je c t TFI C ontrast TFI 
(N -  19) (N -  16)

Response % Response %

FAMILY

C h ild  care No 78 No 75
Other Family responsl -

b l11 t ie s Yes 61 Yes 67
Homemanagement Yes 67 Yes 75
O the r's  h e a lth

problems No 72 No 75

JOB

Hours on the Job Yas 78 Yes 87.5
Type o f  p o s it io n Yes 63 Yes 50

SCHOOL

Access to  school
resources Yes 63 Yes 87.5

Adequate study tim e Yes 83* Yes 87.5

PERSONAL

Own hea lth No 63 No 87.5
F inanc ia l problems Yes 61 Yes 50

No -  "Not a t a l l "

Yes ■ "Somewhat" and "Very Much"

*  ■ s u b s ta n tia l "Very Much" ra tin g
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These data show th a t the re  were no s ig n if ic a n t  d iffe re n c e s  

between TFI p ro je c t and c o n tra s t group students on perceived 

performance l im i t in g  fa c to rs .

E lim ina ted  as obstac les  to  performance by the m a jo r ity  o f  

s tudents In both groups were c h ild c a re  r e s p o n s ib i l i t ie s ,  th e ir  

own h e a lth , and the h e a lth  problems o f  o th e rs . The form er 

co rrobora tes  demographic data showing the preponderance o f  

unmarried students among study respondents, and the la ck  o f 

young c h ild re n  among those who were m a rrie d .

W ith one e xce p tio n , a l l  o th e r fa m ily ,  jo b * ,  s c h o o l-re la te d  

and personal fa c to rs  were viewed by the m a jo r ity  o f  p ro je c t and 

c o n tra s t group students as "somewhat" l im i t in g  adequate 

performance a t School.

The fa c to r  Id e n t if ie d  as extrem ely l im i t in g  by more students 

than any o th e r was adequate tim e to  study and do School a ss ig n ­

ments. T h ir ty -n in e  percent o f  the 83% o f  p ro je c t students who 

saw th is  as a l im i t in g  fa c to r ,  viewed I t  as extrem ely p rob lem a tic , 

w h ile  In the c o n tra s t group, a f u l l  62.5% ra ted  "adequate fre e  

tim e fo r  read ing , e t c . "  as "ve ry  much" l im i t in g  performance.

In sum, TFI students ir re s p e c t iv e  o f  the a d v is in g  program 

perceived a v a r ie ty  o f  obstac les  as moderate l im ita t io n s  to  

adequate student performance. Items Id e n t if ie d  most f re q u e n t ly ,  

o r  perceived as extrem ely p rob lem a tic , were d i r e c t ly  re la te d  to
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the demands and c o n s tra in ts  on s tu d e n ts ' tim e . S p e c if ic a l ly ,  

home management r e s p o n s ib i l i t ie s ,  agency w o rk load /hou rs , and 

lim ite d  access to  School resources can be seen as l im i t in g  adequate 

tim e to  s tu d y , I t s e l f  se lec ted  as the most se rious performance 

l im i ta t io n  to  the la rg e s t number o f  s tuden ts . These data tend 

to  co rro bo ra te  previous f in d in g s  on ro le  overload as a prim ary 

component o f  the ro le  s t ra in  perceived by TFI s tuden ts .

In T F I I ,  as shown in  Table 27, c h ild c a re , o th e rs ' h e a lth  

problems and one 's  own h e a lth  were not perceived as problems 

adverse ly  a f fe c t in g  school performance. S ig n i f ic a n t ly  more 

co n tra s t group than p ro je c t sudents (M*% versus 12%), however, 

d id  view personal h e a lth  problems as an o bs tac le  to  adequate ly 

meeting c la ss  and f ie ld  work demands.

On o th e r fa m ily - re la te d  v a r ia b le s , "home management 

r e s p o n s ib i l i t ie s "  were Id e n t if ie d  as somewhat l im i t in g  by 

the vas t m a jo r ity  o f  students In both groups (81% and 72% 

re s p e c t iv e ly ) .  The m a jo r ity  o f  p ro je c t students saw "o th e r 

fa m ily  r e s p o n s ib i l i t ie s "  as p rob lem atic  (69%) w h ile  56% o f  

c o n tra s t group s tudents d id  n o t.
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TABLE 27

A SUMMARY OF TFI I STUDENTS' VIEWS OF FACTORS LIMITING 
EDUCATIONAL PERFORMANCE

L im itin g  Factors

M a jo r ity  Response and % o f  Students In 
M a jo r ity  Response Category

P ro je c t TF II C ontrast TF II 
(N -1C) (N -  18)

Response % 1Response %

FAMILY

ChtIdeare No 69 No 78
Other fa m ily  respons l-

b t 11 t ie s Yes 69 No 56
Home management Yes 81 Yes 72
O thers ' h e a lth  problems No 69 No 67

JOB

Hours on the jo b Yes 87.5* Yes 89*
Type o f  p o s it io n Yes 87.5 Yes 89

SCHOOL

Access to  school resources Yes 81 Yes 78
Adequate study tim e Yes 94* Yes 94*

PERSONAL

Own hea lth No , 87.5 No 56
(X2 -  4 .8 2 , d f -  1. P < .0 5 )

F inanc ia l problems No , 62.5 Yes 83
Cx2 -  7 .6 , d f -  1 , P < -0 1 )

No « "Not a t a l l "
Yes ■ "Somewhat" and "Very much"
*  -  s u b s ta n tia l "Very much" ra t in g



213

Hours on the Job and one 's  type o f  p o s it io n  and 

r e s p o n s ib i l i t ie s  a t the agency were Id e n t if ie d  by alm ost a l l  

s tudents as performance l im ita t io n s  (87*5% and 89% o f  a l l  

students fo r  both c a te g o r ie s ). Of the two, however, work 

load was perceived as a more severe l im i ta t io n  than was type 

o f  p o s it io n :  approx im ate ly  45% o f  each group ra ted work load

as extrem ely p rob lem a tic .

S ig n if ic a n t  d iffe re n c e s  were found between p ro je c t and

c o n tra s t group students on the Impact o f  f in a n c ia l problems.

E ig h ty -th re e  percent o f  TF II c o n tra s t students ra ted finances

as somewhat l im i t in g  to  adequate performance, w h ile  62.5% o f

p ro je c t students d id  n o t. This may r e f le c t  d iffe re n c e s  in

s tu d e n ts ' p o s it io n s , the s a la ry  scales o f  d i f fe r e n t  agencies,

o r the na ture  o f  s a la ry  arrangements made by some students to
16

"fin a n c e "  the requ ired  "d a y -o f f"  fo r  School in  T F II.  I t  

is  a ls o  poss ib le  th a t more c o n tra s t group students were in  

"S e lf- f In a n c e d "  f ie ld  work placem ents, and thus received 

l i t t l e  o r no s a la ry  fo r  the Residence Year.

In TF II as In TF I, access to  School resources was viewed 

as somewhat l im i t in g  performance by the vas t m a jo r ity  o f  

s tudents in  both groups (81% and 78% re s p e c t iv e ly ) .  S im ila r ly ,  

lack  o f  adequate fre e  tim e to  meet s tuden t assignment o b lig a ­

t io n s  was perceived as a m ajor o bs tac le  by more students 

(9**% In each group) than any o th e r ,  w ith  38% o f  p ro je c t
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students and 56% o f  c o n tra s t group students ra t in g  i t  "ve ry  

much" a l im i t in g  fa c to r .

These data fu r th e r  con firm  t im e -re la te d  fa c to rs  as the major 

obs tac les  perceived by the m a jo r ity  o f  TF II s tudents in  both 

adv is in g  programs. Excessive work load hours and inadequate 

study tim e , id e n t if ie d  as severe ly  l im i t in g  performance by the 

la rg e s t numbers o f  students In both groups, re f le c te d  s tu d e n ts ' 

d ire c t  concern fo r  adequate tim e to  manage employee student ro le  

demands. Type o f  agency p o s it io n ,  home management respons i­

b i l i t i e s ,  access to  School resources and, fo r  c o n tra s t group 

s tuden ts , f in a n c ia l problems, may be seen as p o te n t ia l ly  

c o n tr ib u t in g  to  tim e c o n s tra in ts  and ro le  o ve rlo a d . These 

o b s ta c le s , moreover, d id  not appear to  be a ffe c te d  by the type 

o f  a d v is in g  students rece ived .
17

Ana lysts  o f  s tu d e n ts ' open-ended responses on the th re e  

major obs tac les  a f fe c t in g  th e ir  a b i l i t y  to  meet MSW program 

demands revealed s im ila r  p a tte rn s .

"Lack o f  tim e " and "agency work load" were id e n t if ie d  as 

#1 performance obs tac les  by s u b s ta n tia l p ro p o rtio n s  o f  TFI 

c o n tra s t and TFII p ro je c t and c o n tra s t group s tuden ts . A lthough 

TFI p ro je c t s tu d e n ts ' responses covered a w ide r range o f  problem 

areas, a l in k  to  tim e c o n s tra in ts  was ev iden t In the type o f  

obstac les  they id e n t i f ie d .

These data support previous f in d in g s  h ig h l ig h t in g  the key 

ro le  o f  excessive work load hours and Inadequate study tim e as
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l im i ts  to  s tu d e n ts ' perceived a b i l i t y  to  meet school demands. 

Furtherm ore, they focus a t te n t io n  on agency-re la ted  fa c to rs ,  

ra th e r than fa m ily ,  pe rsona l, and s c h o o l-re la te d  v a r ia b le s ,  as 

the prim ary source o f  performance l im i ta t io n  perceived by s tuden ts .

S tudents ' Perceptions o f  the Support to  
Adequate Class and F ie ld  Performance

There was s u b s ta n tia l agreement on the type and le ve l o f  

supports perce ived by TFI p ro je c t and c o n tra s t group s tuden ts .

In the fa m ily - re la te d  ca tego ry , over 50% o f  students In each 

group ra ted  the spouse as "ve ry  much" s u p p o rtive . A substan­

t i a l  p ro p o rtio n  In  each group a lso  ra ted  paren ts and c h ild re n  

"n o t a p p lic a b le ."  Thus, on the home f r o n t ,  I t  was the  spouse 

th a t most OYRP students turned to  f o r  he lp  In  meeting the 

demands o f  the Msw program. Since th  m a jo r ity  o f  OYRP 

students had e ith e r  no c h ild re n  o r grown c h ild re n ,  and were 

Independent from the fa m ily  o f  o r ig in ,  I t  ts reasonable th a t 

parents and c h ild re n  were not perceived as supports (n o r, as 

shown e a r l ie r ,  were they viewed as o b s ta c le s ).

Of the seven S ch oo l-re la ted  supports , both p ro je c t and 

c o n tra s t group students viewed fo u r  as e ith e r  not a p p lic a b le  

o r  n o t - a t - a l l  su p p o rtiv e . The m a jo r ity  o f  students In both 

groups, th a t Is ,  d id  no t perce ive  Two-Year s tuden ts , the 

Student Government, the Student Advisement Committee o r  Alumnae 

as o f fe r in g  s p e c if ic  supports th a t helped them manage program
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demands. This Is  not s u rp r is in g ,  g iven the sepa ra tion  th a t o fte n  

e x is ts  In c lasses and schedules fo r  the Two-Year and OYR Programs, 

e s p e c ia lly  In T F I, and the prim ary ro le  o f  Student Government 

and Student Advisement w ith  day-tim e versus evening s tuden ts .

That School Alumnae were not used by OYRP students a lso  was not 

s u rp r is in g , g iven  the fa c t  th a t the Alumnae O rgan iza tion  was In a 

fo rm a tive  stage and had not e s ta b lish e d  linkages o r programs o f  

p o te n t ia l b e n e fit  to  m aste rs ' s tu d e n ts . A lthough some fa c u lty  

have re fe rre d  students to  Alumnae fo r  spec ia l h e lp , Alumnae 

have been In fre q u e n tly  used as In fo rm al resources fo r  academic 

support.

Almost a l l  students In both groups (9 4 ! and 93 ! re s p e c tiv e ly )  

viewed o th e r OYRP students as an Im portant source o f  support. 

Course In s tru c to rs  too were viewed as p ro v id in g  support by the 

vast m a jo r ity  o f  s tudents In both groups (9 4 !) .  S u b s ta n tia lly  

more c o n tra s t than p ro je c t s tuden ts , however (65 ! versus 3 9 !) ,  

perceived them as "v e ry  much" s u p p o rtive .

There were s ig n if ic a n t  d iffe re n c e s  between p ro je c t and 

c o n tra s t group s tudents on th e ir  pe rcep tion  o f  the support o f  

the fa c u lty  a d v is o r. As shown In Table 28, 94! o f  p ro je c t 

students compared to  6 2 .5 ! o f  c o n tra s t students ranked the 

fa c u lty  adv iso r as ve ry  much o r somewhat s u p p o rtive . Conversely, 

on ly  6 !  o f  the p ro je c t compared to  3 7 .5 ! o f  c o n tra s t s tudents 

perceived the fa c u lty  a d v iso r as n o t - a t - a l l  su p p o rtive .
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TABLE 28

TFI PROJECT AND CONTRAST STUDENTS' PERCEPTIONS OF THE FACULTY
ADVISOR AS A SUPPORT

P ro je c t TFI C ontras t TFI

N % N %

Not a t a l 1 1 6 6 37.5

Somewhat 11 61 6 37.5

Very much 6 J 3 _ 4 25

18 100 16 100

(x2 -  5 . 2 6 , d f -  1, p <  . 05)

Th is  confirm s d iffe re n c e s  In  s tu d e n ts ' s a t is fa c t io n  w ith  

TFI Innova tive  and standard a d v is in g , p re v io u s ly  reported  on, 

and suggests the Importance o f  the a d v is in g  re la t io n s h ip  to  

p ro je c t s tuden ts . The ro le  o f  the a d v iso r as a support to  

s tu d e n ts ' educa tiona l process w i l l  be pursued fu r th e r  in  the 

next chap te r.

In the personal supports ca tego ry , the m a jo r ity  o f  s tudents 

in  both the p ro je c t and c o n tra s t groups viewed fr ie n d s  (83% and 

94% re s p e c tiv e ly )  and e x t ra c u r r ic u la r  a c t iv i t ie s  (73% and 64% 

re s p e c tiv e ly )  as use fu l supports . P ro je c t s tudents appeared to  

f in d  fr ie n d s  more h e lp fu l than d id  the c o n tra s t group, w ith  61% 

versus 41% re s p e c ltv e ly  ra t in g  them "v e ry  much" s u p p o rtive .
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On Jo b -re la te d  sources o f  supp o rt, app rox im ate ly  88* o f  both 

groups perceived work co lleagues as very much o r somewhat su p p o rtive . 

A lthough a m a jo r ity  o f both groups a lso  perceived agency a d m in is tra ­

to rs  and supe rv iso rs  as p ro v id in g  support (87 .5* and 67% re s p e c tiv e ly  

fo r  a d m ln s tra to rs ; 87* and 60* re s p e c tiv e ly  fo r  s u p e rv is o rs ), 

p ro je c t s tudents c le a r ly  viewed these a u th o r it ie s  in  the agency 

h ie ra rch y  as more su pp o rtive  than d id  c o n tra s t group s tuden ts .

As shown In Table 29, more p ro je c t than c o n tra s t students ra ted 

a d m in is tra to rs  as "v e ry  much" supp o rtive  (37.5% versus 20%) w h ile  

more students In the c o n tra s t group ra ted them as "n o t a t a l l "  

p ro v id in g  support (33% versus 12.5%).

TABLE 29

TFI PROJECT AND CONTRAST GROUP STUDENTS' PERCEPTIONS OF THE SUPPORT 
OF AGENCY ADM INISTRORS/DI RECTORS

P ro je c t TFI C ontrast TFI

N % N %

Not a t a l l 2 12.5 5 33

Somewhat 8 50 7 *7

Very 6 ILL J L 20

16 100 15 100

D iffe rence s  between the two groups on the pe rcep tion  o f  agency 

supe rv iso rs  was even g re a te r , as shown In Table 30. S ix ty  percent 

o f  p ro je c t s tuden ts , compared w ith  o n ly  33% o f  those in  the c o n tra s t 

group, viewed supe rv iso rs  as very much su p p o rtive . Conversely,
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o n ly  13% o f  p ro je c t s tuden ts , as opposed to  kQt o f  the c o n tra s t 

group, ra ted  supe rv iso rs  not a t a l l  s u p p o rtive .

TABLE 30

TFI PROJECT AND CONTRAST GROUP STUDENTS' PERCEPTIONS OF THE 
SUPPORT OF AGENCY SUPERVISORS

P ro je c t TFI C ontrast TFI

N % N %

Not a t a l 1 2 13 6 1*0

Somewha t k 27 k 27

Very
n h

60
160 n r l -  T ^ "

A lthough not s t a t i s t i c a l l y  s ig n i f ic a n t ,  these data suggest 

th a t p ro je c t s tudents perceived s tro n g e r le v e ls  o f  support 

from more types o f  agency personne l, and from those In p o s it io n s  

o f  a u th o r i ty ,  than d id  students In the c o n tra s t group.

These d iffe re n c e s  may shed l ig h t  on d i f f e r e n t ia l  ro le  

percep tions and the o b s tru c tio n s  to  performance p re v io u s ly  

d iscussed. The l im ita t io n s  TFI c o n tra s t group students 

perceived on r is k - ta k in g  as students in  the agency, on the amount 

o f  tim e a v a ila b le  to  meet Job and School expec ta tions  and 

on the excessiveness o f  the agency work load , f o r  example, may 

re la te  to  the la ck  o f support perceived from agency su p e rio rs .
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S p e c if ic a l ly ,  one may hypothesize th a t students who f e l t  

unsupported by the agency h ie ra rc h y  may have perceived less 

f l e x i b i l i t y  to  n e g o tia te  tim e away from the jo b  and less 

sanction  to  a llo w  s tu d e n ts ' needs — however de fined  - -  to  

encroach on work ta sks . C onversely, students who perceived 

support from agency a d m in is tra to rs  and supe rv iso rs  may have 

f e l t  ab le  to  take r is k s  associa ted  w ith  the student r o le ,  and 

to  s h i f t  o r  s e le c t iv e ly  respond to  work load demands In the 

In te re s ts  o f  School requ irem ents. These data suggest th a t 

h ie ra rc h ic a l support may be a v a r ia b le  to  exp lo re  In fu tu re  

research on fa c to rs  promoting o r In h ib it in g  s tu d e n ts ' success­

fu l  management o f  the OYRP.

In sum, moderate le v e ls  o f  support from a v a r ie ty  o f  the 

fa m ily ,  work, School, and personal supports l is te d  were 

Id e n t if ie d  by students In both the p ro je c t and c o n tra s t 

groups. W ith few e xcep tions , the type o f  a d v is in g  In te rv e n tio n  

appeared to  have l i t t l e  Impact on the type and ex te n t o f  

supports pe rce ived . Excluded as not h e lp fu l o r not a p p lic a b le  

were those School-based supports most assoc ia ted  w ith  the 

Two-Year program and thus more acce ss ib le  to  f u l l - t im e  day­

tim e s tuden ts . A p a tte rn  o f  d if fe re n c e , however, was found In 

the g re a te r support perceived by p ro je c t than c o n tra s t students 

from agency s u p e rio rs . Furtherm ore, the re  was a s t a t i s t i c a l l y



221

s ig n if ic a n t  d iffe re n c e  between the two groups on th e ir  

percep tion  o f  the fa c u lty  a d v is o r; a lm ost a l l  p ro je c t 

s tudents viewed the a d v iso r as somewhat o r  ve ry  much 

suppo rtive  w h ile  over o n e - th ird  o f  c o n tra s t group students 

d id  n o t.

In te re s t in g ly ,  however, when students had the  o p p o rtu n ity  

to  p r io r i t i z e  th e ir  th re e  most Im portant supports , n e ith e r  

group mentioned the fa c u lty  a d v is o r , o th e r School personnel o r 

w ork-p lace sources fo r  t h e ir  f i r s t  cho ice . Rather, fa m ily -  

based supports , m a in ly  the s tu d e n t's  spouse, were id e n t if ie d  as 

the #1 support by 50% and 60% re s p e c tiv e ly  o f  p ro je c t and 

c o n tra s t group s tuden ts . S tuden ts ' cho ice o f  second and th ir d  

p r io r i t y  supports showed few strong  p a tte rn s  and a g a in , almost 

no mention o f  the fa c u lty  a d v iso r o r  o th e r School personne l.

These data show th a t  when students were respons ib le  fo r  

d e f in in g  ra th e r than responding to  types and sources o f  support, 

the spouse emerged as p rim ary . Beyond th is ,  the re  was l i t t l e  

consensus w ith in  o r  between groups. N e ithe r the fa c u lty  a d v is o r, 

o th e r School-based personnel o r  the host o f  o th e r supports 

p re v io u s ly  in d ica te d  emerged In the p r io r i t i e s  s tudents Id e n t if ie d  

themselves.

A n a lys is  o f  data from TF II students on the e x te n t o f  support 

perceived from fa m ily ,  schoo l, and work-based v a r ia b le s  showed
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no s ig n if ic a n t  d iffe re n c e s  between students by type o f  a d v is in g .

As In TF I, the m a jo r ity  o f  students In both p ro je c t and c o n tra s t

groups found many o f  the fa c to rs  l is te d  somewhat o r  ve ry  h e lp fu l 

In meeting the demands o f  the MSW program. Table 31 presents a

summary o f  the types o f  support so Id e n t i f ie d .

A lthough , as shown In the ta b le ,  TF II students In both groups 

perceived a v a r ie ty  o f  supports and e x h ib ite d  s u b s ta n tia l 

consensus on them, the le ve l o f  support perceived In most Instances

was moderate ( I . e . ,  ra ted as "somewhat" s u p p o rtiv e ).

Only work co llea gues , su p e rv is o rs , and fa c u lty  a d v iso rs  In

the above l i s t  received much enthusiasm (as Ind ica ted  by the

a s te r is k ) .  S p e c if ic a l ly ,  50% and 37% o f  p ro je c t and c o n tra s t 

students re s p e c tiv e ly  viewed work co lleagues as "v e ry "  s u p p o rtive ; 

50% and kk% saw agency supe rv iso rs  as very su p p o rtiv e ; and kk% 

and 32% perceived the fa c u lty  a d v is o r as "v e ry "  su p p o rtiv e .
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TABLE 31

VARIABLES PROVIDING SOMEWHAT OR VERY MUCH SUPPORT IN THE MSW 
PROGRAM, AS PERCEIVED BY THE MAJORITY OF TFM STUDENTS IN

THE STUDY POPULATION

Sources o f  Support, by 
Category

Percentage o f  Students P e rce iv ing  Suppor 

P ro je c t T F fl C ontrast TF II

% %

Family-based supports

Spouse/mate 72 77

School-based supports

Course In s tru c to rs 94 82

F acu lty  adv iso rs 89* 79 *

Other OYR students 87 94

Work-based supports

Work co lleagues 94* 74 *

Agency a d m in is tra to rs 78 89

Supervisors 83* 94 *

F ie ld  In s tru c to rs 72 94

Personal supports

Friends 94 89

E x tra c u r r ic u la r  A c t iv i t ie s  72 56

An a s te r is k  (* )  In d ica te s  a s u b s ta n tia l ra t in g  o f  "ve ry  much"
s u p p o rt.
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Perhaps the most In te re s t in g  d is p a r ity  between the two 

groups was on the ex ten t o f  support perceived from peers as 

opposed to  supe rio rs  In both School and agency. More p ro je c t 

s tudents appeared to  perce ive  support from School a u th o r it ie s  

(course In s tru c to rs ,  fa c u lty  ad v iso rs ) and less  from agency 

a u th o r it ie s  ( f ie ld  In s tru c to r ,  agency a d m in is tra to rs , supe rv iso rs ) 

than d id  students In the c o n tra s t group. More c o n tra s t s tuden ts , 

on the o th e r hand, perceived support from agency supe rio rs  

(agency a d m in is tra to rs , su p e rv iso rs , f ie ld  In s tru c to rs )  and 

less from School a u th o r it ie s  (course In s tru c to rs ,  fa c u lty  

a d v is o rs ) .

In l in e  w ith  th is  p a tte rn , more p ro je c t students viewed 

w ork-p lace peers, I .e k  co lleagues, as su pp o rtive  w h ile  

more students In the c o n tra s t group perceived support from 

th e ir  peers a t School, I . e . ,  o th e r OYR s tuden ts . A lthough 

the reasons fo r  these p a tte rn s  are not c le a r ,  one may 

hypothesize th a t

1. Lacking support o f  supe rio rs  in  one arena o f  

Importance to  p ro fe ss io n a l p ra c t ic e  and education 

( e .g . ,  the agency), w ork-study students may seek 

I t  In another (e .g . ,  the S choo l), and

2. Students may a l ly  themselves w ith  p r im a r ily  peers 

o r su pe rio rs  In an I n s t i t u t io n ,  I . e . ,  School o r  

agency, but not both to  the same degree.
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One may a lso  suggest th a t lack  o f a d m in is tra tiv e  and f ie ld  

In s tru c to r  support played a ro le  In TFH p ro je c t s tu d e n ts ' 

g re a te r sense o f  c o n s tra in t and c o n f l ic t  about meeting student 

exp e c ta tio n s , reported  e a r l ie r .  As a re s u lt  o f  these and previous 

TFI f in d in g s ,  fu r th e r  research on the In fluence  o f  h ie ra rc h ic a l 

support on OYRP s tu d e n ts ' ro le  conceptions and performance may be 

w arranted.

As In TFI, students In T F II perceived l i t t l e  o r  no help from 

Two-Year s tu ce n ts , the Student Government, Student Advisement, 

and School Alumnae. Th is  would In d ic a te  th a t ,  even In the f u l l ­

time Residence Year, OYRP students perceived b a r r ie rs  to  support 

mechanisms and systems associa ted p r im a r ily  w ith  the Two-Year 

Program. To an e x te n t, these b a r r ie rs  may be se lf- im pose d , and 

may r e f le c t  OYRP s tu d e n ts ' s e lf-p e rc e p tio n s  as d i f fe r e n t  from 

o th e r s tuden ts . Commenting on the  pros and cons o f  being In 

c lasses w ith  Two-Year s tuden ts , fo r  example, TF II students in  

a Group Feedback Session s ta te d  th a t ,  e s p e c ia lly  fo r  the 

Residence Year, i t  was Im portant to  "keep OYRP students In OYRP 

c la s s e s ."  OYRP students needed to  be to g e th e r, they f e l t ,

"Ju s t fo r  the support system o f  the Residence" and because 

" th e re 's  no tim e to  b u ild  re la t io n s h ip s  and help people not on 

the same t r a in  y o u 're  o n ."  Besides, they s a id , "We fe e l l ik e  

sen io r c i t iz e n s ! "
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Two o th e r sources percefved as "n o t a p p lic a b le "  o r o f 

m inimal support to  TF II students were parents and c h ild re n .

The m a jo r ity  o f  both p ro je c t and c o n tra s t group students 

rated parents as n o t - a t - a l l  supp o rtive  o r  "NA"; they a lso  

rated c h ild re n  as "NA" o r  not h e lp fu l.  These data r e f le c t  the 

age, m a r ita l s ta tu s  and stage o f  l i f e  o f  OYRP students In the 

study p o p u la tio n , the m a jo r ity  o f  whom were e ith e r  unmarried 

and c h l ld lr e s s ,  o r  m arried w ith  grown c h ild re n .

TFII s tu d e n ts ' ranking o f  the th re e  most Im portant supports 

showed some consensus between research groups. Both p ro je c t 

and c o n tra s t group students Id e n t if ie d  fa m ily ,  o th e r OYRP 

students and workplace personnel o r  systems as #1 supports .

The workplace a lso  fig u re d  p rom inen tly  In p ro je c t and 

c o n tra s t group s tu d e n ts ' choices o f  the second and th ir d  most 

Im portant supports . In c o n tra s t,  the fa c u lty  adv iso r and course 

In s tru c to rs  received minimal m ention.

In summary, Residence Year students In both the p ro je c t and 

c o n tra s t groups e x h ib ite d  s u b s ta n tia l consensus on the types and 

degree o f  support perce ived . A lthough many v a r ia b le s  were Id e n t i­

f ie d  as m odestly s u p p o rtive ; pa ren ts , c h ild re n ,  and those School -  

based s tru c tu re s  associa ted  w ith  the Two-Year Program, were 

perceived as m in im a lly  o r  n o t - a t - a l l  h e lp fu l.  Workplace personne l, 

fa c u lty  a d v is o rs , and o th e r OYRP students g e n e ra lly  received h igh 

ra t in g s . There were d iffe re n c e s  between the two groups, however,



227

In the e x te n t to  which peers o r  s u p e rio rs , a t both School and 

agency, were viewed as more o r less  s u p p o rtive . Furtherm ore, 

as was the case fo r  TFI s tuden ts , the fa c u lty  adv iso r receded 

In Importance when students themselves rank-ordered m ajor supports .
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'5 s ie b e r, "Toward a Theory o f Role A ccum u la tion ," p. 568.

^ W ith  respect to  the la t t e r ,  Program experience has shown 
th a t agencies in c re a s in g ly  have responded to  f is c a l c o n tra in ts  
by reducing th e t r  em ployee-student's  s a la ry  to  r e f le c t  the day 
a t School. This p ra c t ic e  may exacerbate the f in a n c ia l s t ra in  on 
a lready low -paid workers and may cause some TFII students to  work 
ex tra  hours to  make-up fo r  lo s t  pay. One can suggest, th e re fo re , 
th a t perceived f in a n c ia l problems may be a fa c to r  In the excessive 
work toad o r hours on the jo b  id e n t if ie d  by some s tuden ts .

^ S tu d e n ts ' open-ended responses were ca tegorized  in to  the 
fo llo w in g  types o f problems:

1. Lack o f tim e , ba lancing d ive rse  ro le s .
2. Agency demands o r problems.
3* Access to  school resources, la ck  o f  resources 

( in c lu d in g  money).
4. D i f f ic u l t y  w ith  academics, adjustm ent to  School.
5. Fam ily, pe rsona l, h e a lth .
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6. T ra v e l, tra n s p o r ta t io n , p a rk in g .
7. Other
8. None

Ten to  20% o f the respondents In each group perceived no performance 
obs tac les .
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CHAPTER V

ONE YEAR RESIDENCE PROGRAM STUDENTS' VIEWS OF FACULTY ADViSING: 
THEORETICAL ISSUES AND EMPIRICAL FINDINGS

The use o f  e m p ir ica l research to  Improve the design o f  the

fa c u lty  adv is in g  fu n c tio n  In p a r t- t im e  MSW programs Is  In I ts

In fa ncy . Although the l i te r a tu r e  on p a r t- t im e  MSW programs r e f le c ts

growing re c o g n itio n  o f  the need to  adapt fa c u lty  adv is in g  s t r a t -
1

egles to  the unique fe a tu re s  o f p a r t- t im e  programs and s tuden ts , 

the lack  o f e m p ir ica l data has Impeded the development o f  c la r i t y  

on a p p ro p ria te  ro le s  and e f fe c t iv e  s tru c tu re s . C o ncep tua liza tion  

o f the s im i la r i t ie s  and d iffe re n c e s  In a d v is in g  In p a r t- t im e  and 

fu l l - t im e  programs has been lim ite d  as a r e s u lt .

Focus on the fa c u lty  adv iso r as a p iv o ta l f ig u re  In the 

p ro fe ss io n a l education o f  p a r t- t im e  students has developed as con­

cern over program q u a li ty  and student Is o la t io n  have grown. G erhart 
2

and Nooe have s ta ted  th a t p a r t- t im e  students may re q u ire  more 

ra th e r than fewer fa c u lty  adv is in g  resources due to  the complex­

i t y  o f  p a r t- t im e  scheduling requ irem ents, course s e le c tio n  

and f ie ld  work arrangements. S im ila r ly ,  o th e r w r ite rs  have 

emphasized the Importance o f  developing q u a li ty  a d v is in g  programs 

as a mechanism fo r  l in k in g  loose ly -connected , p h y s ic a lly  and 

o rg a n iz a t io n a lly  Is o la te d  p a r t- t im e  students more e f fe c t iv e ly

to  both the educa tiona l I n s t i tu t io n  and the p ro fess io na l
3

le a rn ing  experience. Thus, as concern fo r  the q u a li ty  and
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standards o f p a r t- t im e  programs has been expressed, investment 

o f resources In fa c u lty  adv is in g  has been perceived as a prom is­

ing rou te  to  q u a li ty  assurance.

The prom ise, however, aw aits  the development o f  a body
5

o f research on the e f fo r t s ,  e ffe c tiv e n e s s  and e f f ic ie n c y  o f  

d ive rse  fa c u lty  adv is in g  s tra te g ie s .  In th is  regard, the 

Implem entation and e va lu a tio n  o f  the OYRP F acu lty  Advis ing  

P ro je c t provided an o p p o rtu n ity  not o n ly  to  assess adv is in g  

Innovations In a p a r t- t im e  w ork-study MSW program, but a ls o  to  

exp lo re  student and fa c u lty  percep tions o f  o p e ra tio n a l a d v is in g  

a c t iv i t ie s  and ro le s . In Chapter I I I ,  these a c t iv i t ie s  were 

described from the a d v is o r 's  p e rsp e c tive . In th is  Chapter, the 

s tu d e n ts ' pe rspec tive  w i l l  be presented. S p e c if ic a l ly ,  our 

focus w i l l  be on TFI and TF II p ro je c t and c o n tra s t group s tu d e n ts ' 

percep tions o f  the degree o f  Involvement o f  t h e ir  fa c u lty  adv iso rs  

In a se rie s  o f  a d v is in g  a c t iv i t ie s  c u lle d  from the l i te r a tu r e  and 

Program experience.

A b r ie f  d iscuss ion  o f  th e o re t ic a l and e m p ir ica l Issues In the 

d e f in i t io n  o f  fa c u lty  adv is in g  ro le s  and fu n c tio n s  w i l l  se t 

the stage fo r  th is  p re s e n ta tio n .

The F acu lty  A dvisor as In te g ra tiv e  Teacher

Of c e n tra l Importance In the l i t e r a tu r e  on fa c u lty  adv is in g  

In so c ia l work education Is the d iscuss ion  on the ro le  o f  the 

adv iso r as " In te g ra t iv e  te a c h e r."  Viewing in te g ra tio n  as a s ta te
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o f  o rgan ic  u n ity  o r syn thes is  o f  c o g n it iv e ,  a f fe c t iv e  and
6

behaviora l le a rn in g , Lowy e t .  a l . s ta te  the common assumption In

the f ie ld  th a t " th e  m ajor ro ie  o f  the fa c u lty  adv iso r Is  to

help the  student see connections, re la t io n s h ip s ,  d iffe re n c e s ,

and s im i la r i t ie s  between concepts taught in  the classroom and

in  the f t  e ld  and concepts explored in  d i f fe r e n t  sequences o f
7

the school c u r r ic u lu m ."  Noting th a t the re  are d i f fe r e n t  adv is ing

pa tte rn s  in  d i f fe r e n t  schools and th a t adv iso rs  may be invo lved

In a p le th o ra  o f  a c t iv i t ie s  — from c la s s - f le ld  l ia is o n  to

ass is tance  w ith  f in a n c ia l a id  and course s e le c tio n  to  o v e rs ig h t
8

o f  student and f ie ld  In s tru c to r  performance, they s tud ied  the

e x te n t to  which the in te ra c t io n  o f  fa c u lty  adv iso r and student

were perceived to  enhance In te g ra t io n . A lthough they found

" — some evidence th a t a c lose  re la t io n s h ip  to  a fa c u lty  ad v iso r

and d iscuss ions  w ith  fa c u lty  adv iso rs  were re la te d  to  the

s tu d e n ts ' p e rce iv in g  the cu rricu lu m  as in te g ra te d ,"  o n ly  th ree

o f the e ig h t schools in  th e ir  sample used fa c u lty  a d v is in g  to
9

f a c i l i t a t e  the in te g ra t io n  o f  le a rn in g . Furtherm ore, adv iso rs

" la rg e ly  saw themselves as counselors responding to  the general

concerns o f  s tu d e n ts ,"  ra th e r than perform ing an In te g ra t iv e  
10

teach ing fu n c t io n .

V I th in  the con tex t o f  the debate on adv is in g  as p e rip h e ra l
11

o r c e n tra l to  student le a rn in g , th is  d is p a r ity  between the
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th e o re t ic a l and ac tua l fu n c tio n s  o f  the adv iso r has remained.

W hile alm ost a l l  w r ite rs  p lace m ajor Importance on the a d v is o r 's

ro le  In In te g ra tin g  theo ry  and p ra c t ic e  and broadening s tu d e n ts '

conception o f  p ro fe ss io n a l p ra c t ic e  beyond th a t de fined by the 
12

agency, those who have conducted eva lu a tio n s  have found th a t

the teach ing fu n c tio n  o f  adv is in g  Is less valued by both adv iso rs  
13

and s tuden ts . E m p ir ic a lly ,  students have viewed the adv iso r
14

as " le a rn e r ,  counse lo r, exem plar, and a d m in is t ra to r , "  most

h e lp fu l to  students through th e ir  responsiveness and a v a i la b i l i t y
15

fo r  adv ice , support and problem re s o lu t io n .  In s h o rt a v a ila b le  

evidence appears to  support the v iew  o f  the a d v is o r as perform ing 

a c t iv i t ie s  th a t f a c i l i t a t e  and support the educa tiona l process.

To assess OYRP s tu d e n ts ' views on the e x te n t to  which
16

adv iso rs  performed f a c i l i t a t l v e  and /o r In te g ra t iv e  fu n c t io n s , 

the l i s t  o f  adv is in g  a c t iv i t ie s  to  which students responded were 

ca tegorized  in to  f iv e  se ts  o f  a c t iv i t i e s  and ro le s ,  as fo llo w s :

A. T e a c h in g /In te g ra tiv e  A c t iv i t ie s

1. helped students make connections between th e o ry / 

concepts and f ie ld  experience

2. helped students ga in  knowledge about/understand ing  

o f  the p ro fess io n  C its  th e o ry , p ra c t ic e ,  va lues , 

o rg a n iz a tio n a l c o n te x t,  e t c . } .

3 . helped students c la r i f y ,  expand, deepen Ideas and 

concep ts .
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B. Bole Modeling A c t iv i t ie s

1. se t p ro fe ss io n a l s tandards, modeled p ro fess io na l 

behavior

2. se t standards fo r  behavior as graduate le ve l MSW 

students

C. fn fo rm a tlo n -P ro v ls lo n  and C la r i f ic a t io n  A c t iv i t ie s

1. provided In fo rm a tion  (e .g . ,  on School ru le s , 

procedures, courses, f ie ld  work, e tc .)

2. c la r i f ie d  School p o l ic ie s  and expec ta tions  

( fo r  you, your agency)

D. SupportIve/Counsel Ing A c t iv i t ie s

1. provided a d v ice , support

2. a ss is te d  In s o lv in g  problems

E. Systems N e go tia tio n  A c t iv i t ie s

1. a ss is te d  In n e g o tia tin g  School o r  agency systems

F. Educational M on ito ring  A c t iv i t ie s

1. m onitored s tu d e n ts ' le a rn in g  progress ( In  courses, 

f ie ld  work)

2. helped students focus on/understand le a rn in g  goals 

and le a rn ing  s ty le s

3 . m onitored the q u a li ty  o f  f ie ld  work arrangements 

(assignm ents, s u p e rv is io n , work load)

4. re fe rre d  students to  educationa l o r  o th e r resources
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P ro je c t and c o n tra s t group s tu d e n ts ' views o f  these fa c u lty  

adv is ing  a c t iv i t ie s  were compared to  exp lo re :

1. The Impact o f  Innova tive  and standard a d v is in g  on 

s tu d e n ts ' percep tions o f  a d v is in g  ro le s  and fu n c tio n s

2. Perceived d iffe re n c e s  In the relevance o f  p a r t ic u la r  

ad v is in g  a c t iv i t ie s  between the p a r t- t im e  and f u l l - t im e  

phases o f the One-Year Residence Program (TFI and T F I I ) .

3. The r e la t iv e  Importance o f  te a c h in g /In te g ra t io n  ro le s  

as opposed to  ro le  m odeling, su pp o rtive  coun se ling , 

In fo rm a tlo n -p ro v ls lo n , systems n e g o tia t io n , and 

educationa l m o n ito r in g , from the s tu d e n ts ' p e rsp e c tive .

What Advisors Do: The Perception o f  TFI Students

As shown In Table 32, TFI p ro je c t students perceived th e ir  

adv iso rs  to  be "v e ry "  o r  "m odera te ly " Involved In the a c t iv i t ie s  

c la s s if ie d  as " In te g ra t iv e  te a c h in g ,"  w h ile  students in  the TFI 

c o n tra s t group perceived th e ir  a d v is o rs ' Involvement as "m in im a l" 

o r "n o t a t a l l . "  These d iffe re n c e s  were s t a t i s t i c a l l y  s ig n if ic a n t  

a t the .01 to  .001 le v e l.
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TABLE 32

TFI STUDENTS' PERCEPTIONS OF ADVISOR'S INVOLVEMENT IN INTEGRATIVE/ 
TEACHING AND ROLE MODELING ACTIVITIES

Degree o f A d v is o r 's Involvement

P ro je c t TFI Regular TFI

Very/
Moder­
a te ly

M in i­
mal 1 y /  
Not

V e ry / M ln l-  
Moder- m a lly /  
a te ly  Not

% % % %

In te g ra tlve /T e a ch ln g
A c t iv i t ie s

Connects theory and 
p ra c tic e 58

( x 2
42 

-  8 .12 , d f -
12 88 

1.  P < - o i )

Knowledge o f  p ro fess io n 89
(X2

11
-  21 .8 , d f -

12 88 
1, P < 001 )

C la r i f ie s  concepts, Ideas 74
(X2

26
-  17.01,

6 94 
d f -  1, p < .001)

Role Modeling A c t iv i t ie s

Sets p ro fe ss io n a l 
standards 74

(X2
26

-  13.98, , d f
12 88 

-  1, p < .0 0 1 )

Sets standards o f  p ro fe s ­
s iona l student behavior 89

(X2
11

■ 18.89, d f  ■
18 82 

■ 1, P < . 001 )
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These data show th a t when advts fng  was Incorporated In to  the 

course In s tru c to rs ' ro le  and was conducted In the con tex t o f  the 

classroom , the adv iso r was perceived to  be engaged In te a ch in g / 

In te g ra t iv e  a c t iv i t i e s .  P ro je c t students may not have perceived 

d is t in c t io n s  between what the adv iso r d td  In h is  course In s tru c ­

t io n a l ca p a c ity  as d i f fe r e n t  from the a d v is in g  p o rt io n  o f  c la ss  

sessions. Conversely, they may have recognized the a d v is o rs ' 

In te g ra tiv e  ro le  In e i th e r  o r  both re la t io n s h ip s .  C le a r ly ,  

he lp ing  students connect theo ry  and p ra c t ic e ,  understand the 

p ro fess io n  and I ts  standards, and deepen Ideas and concepts was 

an In te g ra l p a rt o f  p o lic y  course In s tru c t io n ,  and may account fo r  

s tu d e n ts ' genera lized  views o f  the a d v iso r as teacher. I t  Is a lso  

p o ss ib le  th a t students recognized the a d v is o rs ' e f fo r t s  In a d v is ­

ing sessions to  re la te  p ro fe ss io n a l concepts to  th e ir  p ra c t ic e  

experience, and ground the d iscuss ion  o f  academic requirem ents 

and t ra n s it io n  to  the student ro le  In a p ro fe ss io n a l framework.

In s h o r t,  TFI a d v is in g  In the co n te x t o f  course In s tru c t io n  may 

b e n e fit  from a "teach ing  h a lo " e f fe c t  and may demonstrate la ck  o f 

d is c r im in a t io n  o f  d is c re te  te a c h in g /a d v is in g  a c t iv i t ie s  on the 

p a rt o f  both students and a d v is o r.

As to  the a d v is o r 's  modeling p ro fe ss io n a l behavior and 

s e tt in g  standards fo r  p ro fess io na l s tudent conduct, these data 

In d ic a te  th a t p ro je c t students recognized the a d v is o r 's  ro le  

In he lp ing  them handle th e ir  d is s a t is fa c t io n  w ith  the Human
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Behavior course In s tru c to r  In a re sp o n s ib le , c o n s tru c tiv e  manner.

These responses may a lso  r e f le c t  s tu d e n ts ' re c o g n itio n  o f the 

a d v is o r 's  ongoing counseling on "how to  be a s tu d e n t,"  and how 

to  analyze and In te rvene In problem s itu a t io n s  as p ro fe s s io n a ls .

In c o n tra s t,  TFI c o n tra s t group students In the standard 

adv is in g  program d id  not perce ive  th e ir  adv iso rs  to  be Involved 

In In te g ra t iv e  and ro le  modeling a c t iv i t i e s .  Thts f in d in g  does 

not appear re la te d  to  the absence o f  supervised f ie ld  work In the 

p a r t- t im e  phase, f o r ,  as we have seen, TFI p ro je c t students 

perceived the a d v iso r In a teach ing  re la t io n s h ip .  R ather, th e ir  

percep tions may a c c u ra te ly  r e f le c t  the g o a ls , s t ru c tu re ,  frequency 

and con ten t o f standard TFI a d v is in g , and the lim ite d  na ture  o f  the 

re g u la r TFI s tu d e n t-a d v lso r re la t io n s h ip .

Teaching and ro le  modeling as de fined  In the a c t iv i t ie s  l is te d  

above, were not a planned p a r t o f  the standard a d v is in g  program. 

Standard a d v is in g , as p re v io u s ly  describ ed , was conceived p r im a r ily  

as an In fo rm ation/com m unica tion mechanism to  keep students apprised 

o f the program and I ts  requ irem en ts, and a llo w  In d iv id u a l and 

programmatic problems to  su rface  and be addressed as needed. Students 

and adv iso rs  lacked frequency and c o n t in u ity  o f  c o n ta c t. F u rth e r­

more, students w ith  a g iven fa c u lty  a d v iso r d id  not n e c e s s a rily  

have courses o r In s tru c to rs  In common. As a r e s u lt ,  one may 

specu la te  th a t the standard adv is in g  program and s tru c tu re  d id  not 

fo s te r  the le v e l o f  t r u s t ,  In tim acy and common experience neces­

sary fo r  performance o r pe rcep tion  o f  an In te g ra t iv e  teaching
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fu n c tio n  o r  the modeling o f  p ro fe ss io n a l behav io r. I ts  res idu a l 

s tru c tu re  and lim ite d  a d v is in g  re la t io n s h ip  were congruent w ith  

I ts  Intended emphasis on In fo rm a tlo n -p ro v is lo n  and p o lic y  

c la r i f i c a t io n .

Both TFI p ro je c t and c o n tra s t group students perceived 

th e ir  adv iso rs  as very and m oderately Invo lved In p ro v id in g  

In fo rm a tio n  (78$ and 65% re s p e c tiv e ly )  and c la r i f y in g  school 

p o l ic ie s  and expec ta tions  (63% and 56% re s p e c t iv e ly ) .  On 

su p p o rtive  counseling and systems n e g o tia t io n  a c t iv i t i e s ,  

however, s u b s ta n t ia lly  more p ro je c t than c o n tra s t group students 

perceived th e ir  adv iso rs  as ve ry  much o r m oderate ly Involved 

(see Table 33 ). D iffe rence s  between p ro je c t and c o n tra s t 

group s tu d e n ts ' views o f  the a d v is o rs ' p ro v is io n  o f  adv ice  

and support were s t a t i s t i c a l l y  s ig n i f ic a n t .
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TABLE 33

TFI STUDENTS' PERCEPTIONS OF THE ADVISOR'S INVOLVEMENT IN COUNSELING
AND SYSTEMS NEGOTIATION

Degree o f  Advl s o r 's  Involvement

P ro je c t TFI Regul a r  TFI

Very Mlnlm- Very Minim­
Moder­ •  l l y / Moder­ a l l y /
a te ly Not a te ly Not

% % % %

Counsel 1ng/Support

Provide adv ise /suppo rt 79 521 kk 56
Cx2 -  **. 62, d f  -  1, P <  .05)

P rob lem -so lv ing 72 28 50 50

Systems N e go tia tio n

Helps ne g o tia te
65systems 35 *7 53

These data show th a t both groups o f  TFI students perceived 

a d v is in g  as a v e h ic le  fo r  In fo rm a tion  and communication, and thus 

recognized a basic In te n t.  That the a d v is o r 's  Involvement In 

counse ling  and sytems n e g o tia t io n  a c t iv i t ie s  was ra ted s u b s ta n t ia lly  

h igher by p ro je c t than c o n tra s t group students doub tless re f le c te d :

1. P ro je c t s tu d e n ts ' more freq uen t and continuous con tac t 

w ith  the a d v is o r.
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2. The a d v is o r 's  more In tim a te  knowledge o f  and a c t iv e  

ro le  In p ro je c t s tu d e n ts ' academic and work s itu a t io n s ,  

and thus ,

3. T h e ir percep tion  o f  the a d v is o r 's  more a c t iv e  engagement 

In these a c t iv i t ie s  on th e ir  b e h a lf.

There were s ig n if ic a n t  d iffe re n c e s  in  p ro je c t and c o n tra s t 

group percep tions o f  the degree o f  the a d v is o r 's  Involvement In 

educationa l m on ito rin g  a c t iv i t ie s  (see Table 34 ). A lthough the 

m a jo r ity  o f  students in  both groups (58% and 94% re s p e c tiv e ly )  

viewed t h e i r  adv iso rs  as 'M in im a lly "  o r  "n o t a t a l l "  Involved In 

m on ito rin g  s tu d e n ts ' le a rn in g  progress and he lp ing  them understand 

le a rn in g  g o a ls , s ig n i f ic a n t ly  more p ro je c t than c o n tra s t group 

students (42% versus 6% re s p e c tiv e ly )  perceived the adv iso r as 

ve ry  o r  m oderate ly Invo lved . This may again r e f le c t  p ro je c t 

s tu d e n ts ' pe rcep tion  o f  merged a d v is in g  and in s tru c t io n a l ro le s .

As p o lic y  course in s t r u c to r ,  th a t Is ,  the a d v iso r m onitored 

s tu d e n ts ' progress in  the com pletion o f  course assignments and 

focused on s tu d e n ts ' le a rn in g  o b je c tiv e s  in  the p o lic y  d is c ip l in e .  

I t  Is  a lso  l ik e ly  th a t the a d v is o r 's  a t te n t io n  to  s tu d e n ts ' o v e ra ll 

management o f  TFI courses and general academic p lann ing may account 

fo r  these p e rcep tions .
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Table 34

TFI STUDENTS' PERCEPTIONS OF THE ADVISOR'S INVOLVEMENT IN EDUCATIONAL
MONITORING ACTIVITIES

Degree o f  Advisor 's  Involvement

P ro je c t TFI Regular TFI

Very
Moder­
a te ly

Mlnlm-
a l l y /
Not

Very
Moder­
a te ly

M lnlm-
a l l y /
Not

% % % %

Educational M on ito ring

Helps m on ito r le a rn ­
ing progress 42 258 

(Xz -  5.79
6

d f  -  1
94

P <  .02)

Helps understand 
le a rn in g  goa ls

Refers to  Educa­
t io n a l resources

42

47

•>58 
(X2 -  5.79

53

6
d f -  1 

31

94
P<  .02)

69

The m a jo r ity  o f  p ro je c t and c o n tra s t group students d id  not 

perce ive  th e ir  re sp e c tive  adv iso rs  as very o r m oderately Involved 

In educationa l re fe r ra l a c t iv i t i e s .  More p ro je c t than c o n tra s t 

students (47% versus 31% re s p e c tiv e ly )  d id ,  however, thus 

supporting  the above trend  and perhaps h ig h lig h t in g  the p ro je c t 

a d v is o r 's  emphasis on ga in in g  access to  a v a r ie ty  o f  educationa l 

resources (books, l ib r a r ie s ,  fa c u lty ,  alumnae).
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In summary, these data suggest th a t the s tru c tu re ,  frequency 

and con tex t o f  TFt adv is in g  s tro n g ly  In fluenced both what the 

adv iso r d id  and how I t  was perce ived . The p ro je c t ad v iso r had 

frequen t con tac t w ith  p ro je c t s tuden ts , and was a c t iv e ly  engaged 

In th e ir  adjustm ent to ,  management o f  and p lann ing  fo r  p ro fe ss io n a l 

educa tion . A more personal a d v is in g  re la t io n s h ip  evolved th a t 

appeared to  b e n e fit  both from the constancy o f  classroom con tac t 

and the nature  o f  the In s tru c t io n a l ro le .  As a r e s u lt ,  p ro je c t as 

compared w ith  c o n tra s t group students perceived the adv iso r to  be 

a c t iv e ly  Involved In an In te g ra t iv e  teach ing  ro le  as w e ll as 

supportive  counse ling , systems n e g o tia t io n  and educationa l 

m o n ito r in g . W hile these percep tions co rro bo ra te  the a d v is o r 's  own 

repo rts  o f  s u b s ta n tia l a c t iv i t y  In academic and f ie ld  work 

p lann ing , p rob lem -so lv ing , and, to  a le sse r e x te n t, in te g ra t iv e  

teach ing , s tu d e n ts ' views o f  the a d v is o r 's  ro le  In teaching and 

educationa l m o n ito rin g  appear to  be inseparab le  from th e ir  

experience o f  him as th e ir  classroom teacher.

In g e n e ra l, one may conclude th a t adv is in g  and teach ing In 

the con tex t o f  the classroom were m u tu a lly  re in fo rc in g  aspects 

o f the TFI p ro je c t Innova tio n . Together they fo s te re d  a q u a li ty  

o f a d v ls o r-s tu d e n t re la t io n s h ip  p ro d u c tive  o f  o p p o r tu n it ie s  fo r  

connecting theory  to  p ra c t ic e , and m odeling p ro fess io na l 

behavio r. Such o p p o r tu n it ie s  were not a v a ila b le  In the
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re g u la r adv is in g  program due to  i t s  more lim ite d  g o a ls , con tex t 

and s tru c tu re .  Thus, c o n tra s t group students perceived th e ir  

adv iso rs  as a c t iv e ly  invo lved  In In fo rm a tio n a l and, to  a 

le sse r e x te n t, p rob lem -so lv ing  a c t iv i t i e s .

What Advisors Do: The Perceptions o f  T F tl Students

As shown In Table 35, n e ith e r  TF II p ro je c t nor c o n tra s t 

group students perceived th e ir  fa c u lty  adv iso rs  to  be ve ry  o r 

m oderate ly Invo lved in  in te g ra t iv e  teach ing  o r ro le  modeling 

a c t i v i t i e s .
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TABLE 35

TF II STUDENTS' PERCEPTIONS OF THE ADVISOR'S INVOLVEMENT IN INTEGRA- 
TtVE/TEACHING AND ROLE MODELING ACTIVITIES

Degree o f  A d v is o r 's  Involvement 

P ro je c t TFH Regular TFII

V e ry /
Moder­
a te ly

M in i­
m a lly /
Not

Very
Moder­
a te ly

M in i­
m a lly /
Not

* % % %

Teaching

Connects theo ry  and 
p ra c t ic e 17 83 26 74

Knowledge o f  p ro fe ss io n 28 72 37 63

C la l r i f le s  concepts, Ideas 28 72 26 74

Role ModelIng

Sets p ro fe ss io n a l 
standards 33 67 42 58

Sets standards o f  p ro fe s ­
s io na l behavior 28 72 42 58

These da ta , a lthough gathered from students In the f ie ld  work 

phase o f  a w ork-study MSW program, co rro bo ra te  f in d in g s  from 

e m p ir ica l s tud ies  o f  Two-Year programs th a t question  the a d v is o r 's  

in te g ra tr lv e  ro le .  They a lso  In d ic a te  th a t the s tru c tu re  and 

con ten t o f  the adv is in g  program In  the Innova tive  OYRP F acu lty
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A dvis ing  P ro je c t d id  not In fluence  p ro je c t s tu d e n ts 'p e rce p tio n s  

on these dim ensions. More frequen t In d iv id u a l and group adv is in g  

c o n ta c t, and a d v is o rs ' consciousness o f  a modest le v e l o f  

In te g ra t iv e  a c t iv i t y  had l i t t l e  Impact on p ro je c t s tu d e n ts ' 

v iew s.

The gap between p ro je c t a d v is o rs ' and s tu d e n ts ' pe rcep tions 

In th is  area may r e f le c t  the fa c t  th a t ,  In both group and In d iv id u a l 

sess ions, TFII a d v is in g  agenda were respons ib le  to  s tu d e n ts ' 

"p resen ting  problem s" and concerns. W ith in  the broad parameters 

In troduced by the a d v is o r , data show th a t the way Issues were picked 

up o r dropped, worked on o r n o t, depended In la rge  measure on 

'V*here students w e re ," and how they wanted to  use the adv is in g  

sess ion . In th a t sense, students ra th e r than adv iso rs  c o n tro lle d  

the agenda fo r  a d v is in g  m eetings. Responding to  Id io s y n c ra t ic  and 

pressing  problems th a t v a rie d  w ith  tim e and group com pos ition , 

adv iso rs  o fte n  were not ab le  to  g e n e ra lize  Issues to  o th e r s tu d e n ts ' 

concerns o r to  questions o f  p ra c t ic e  and th e o ry . As a r e s u lt ,  

a d v is o rs ' In te g ra t iv e  a c t iv i t y ,  m inimal and re a c tiv e  due to  

th is  s t ru c tu re ,  may not have been no ticed  even when adv iso rs  

be lieved  th e ir  In te rv e n tio n  was respons ib le  fo r  deepening o r 

broadening s tu d e n ts ' understand ing .

The a d v is o rs ' own e x p e rt is e , background and knowledge o f  

school methods c u r r ic u la ,  as w e ll as the method and experience 

o f  students in  the a d v is in g  group, may a lso  have In fluenced
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p ro je c t s tu d e n ts ' p e rcep tions . As was noted In Chapter M l ,  the 

he te rogene ity  o f  many o f  the adv is in g  subgroups In m ajor method 

com position as w e ll as In the range o f  s tu d e n ts ' a b i l i t i e s ,  may 

have lim ite d  the e x te n t to  which u n ify in g  concepts and e x p e r i­

ences could be found. In a d d it io n ,  the a d v is o r 's  la ck  o f  f a m i l ia r ­

i t y  w ith  s p e c if ic  methods cu rricu lu m  In o th e r than th e ir  own 

teaching area may have cons tra ined  th e ir  engagement o f  s tudents 

tn d iscuss io n  o f  p ra c t ic e  problems and th e o r ie s , except where 

the re  was congruence between a d v is o rs ' e x p e rt is e  and s tu d e n ts ' 

m ajor method In te re s ts .

These data would suggest th a t ,  to  o p e ra tio n a liz e  the 

In te g ra t iv e  fu n c t io n , freq uen t meetings and a t ru s t in g  r e la t io n ­

sh ip  may be necessary but not s u f f ic ie n t  c o n d it io n s . A sem lnar- 

s ty le  s tru c tu re ,  In which the agenda Is  designed to  support the 

In te g ra tio n  o f  theo ry  and p ra c t ic e  ra th e r than to  respond to  

s tu d e n ts ' perceived needs, may be re q u ire d . In a d d it io n ,  g re a te r 

homogeneity among students In method and a b i l i t y ,  and a b e tte r  

f i t  between a d v is o rs ' e x p e rt is e  and s tu d e n ts ' p ra c t ic e  method, 

may be w arran ted.

The vas t m a jo r ity  o f  both p ro je c t and c o n tra s t group 

students perceived th e ir  adv iso rs  as very much o r  m oderately 

Involved In p ro v id in g  In fo rm a tion  (67% and 74% re s p e c tiv e ly )  

and c la r i f y in g  School p o l ic ie s  (78% and 63% re s p e c t iv e ly ) .

A lthough s l ig h t ly  more c o n tra s t group than p ro je c t students 

responded p o s it iv e ly  to  the In fo rm a tlo n -p ro v ls lo n  ro le  o f  th e ir
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compared to  o n ly  16% o f  students In the c o n tra s t group, 

perceived th e ir  adv iso rs  as "ve ry  much" versus 'M o d e ra te ly " 

Invo lved In th is  a c t iv i t y  (see Table 36 ] .

TABLE 36

TFII STUDENTS' PERCEPTIONS OF THE ADVISOR'S INVOLVEMENT IN 
1NF0RMATI0N-PR0VISION ACTIVITIES

Degree o f  A d v is o r1's Involvement

P ro je c t TF II Regular T F I1

Mod- 
Very e ra te

iy

M ini -  
- ma11y /  

Not

Mod- M in i-  
Very e ra - m a lly /  

t e ly  Not

% % % % % %

In fo rm a tlo n -p ro v ls Io n 50 17 33 16 58 26

P o lic y  c la r i f i c a t io n 78 22 63 37

A s im ila r  p a tte rn  was found In s u p p o rtive , p rob lem -so lv ing  

and systems n e g o tia t io n  a c t iv i t ie s  isee Table 37)* The m a jo r ity  

o f  s tudents In both groups perceived th e ir  adv iso rs  to  be very 

much o r  m oderately Invo lved In p ro v id in g  adv ice  and support 

(73% and 7*»% re s p e c t iv e ly ) ,  a s s is t in g  In s o lv in g  problems (65% 

and 68% re s p e c t iv e ly ) ,  and a s s is t in g  In n e g o tia t in g  school o r  

agency systems (56% and 58% re s p e c t iv e ly ) .  In each o f  these 

a c t iv i t i e s ,  however, s u b s ta n t ia lly  more p ro je c t than c o n tra s t 

students viewed the a d v iso r as "v e ry  much" Invo lve d . This
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suggests th a t p ro je c t s tudents recognized the s ig n if ic a n t  le ve l 

o f  p ro je c t a d v is in g  a c t iv i t y  In these areas, and co rrobora tes  

p ro je c t a d v is o rs ' accounts o f  e x tra o rd in a ry  tim e and e f f o r t  In 

s u p p o rtive /co u n se lin g , p rob lem -so lv ing  and systems n e g o tia t io n  

a c t iv i t y .

TABLE 37

TFII STUDENTS' PERCEPTIONS OF ADVISORS' INVOLVEMENT IN SUPPORTIVE/ 
COUNSELING, PROBLEM-SOLVING AND SYSTEMS NEGOTIATIONS

Degree o f  Involvement 

P ro je c t T F II Regular TFII

Moder- 
Very a te -

iy

M ini -  
ma11y / 
Not

Moder- 
Very a te -

iy

M in i­
m a lly /
Not

% % % % % %

Advice, support *♦7 26 27 21 53 26

Prob lem -so lv ing *»7 18 35 16 52 32

Systems n e g o tia t io n 31 25 kk 21 37 42

The vas t m a jo r ity  o f  TF II p ro je c t students viewed th e ir

adv iso rs  as "v e ry "  o r 'M o d e ra te ly " Involved In m on ito rin g  th e ir  

le a rn in g  process (72%}, w h ile  the m a jo r ity  o f  c o n tra s t group 

s tudents d id  not (63%}. These d iffe re n c e s  were s t a t i s t i c a l l y  

s ig n if ic a n t  (see Table 3 8 }. S im ila r ly  p ro je c t  students perceived 

s u b s ta n tia l le v e ls  o f  a d v is in g  involvement In the m on ito rin g



o f q u a li ty  f ie ld  work arrangements, w h ile  c o n tra s t group students 

d id  n o t. These d iffe re n c e s  narrow ly  missed s t a t is t i c a l  s i g n i f i ­

cance a t the .05 le v e l .

A lthough n e ith e r  group appeared to  v iew  adv iso rs  as a c t iv e ly  

Involved In he lp ing  students understand le a rn in g  goa ls (61$ and 

58$ re s p e c t iv e ly ) ,  more p ro je c t than c o n tra s t group students 

perceived th e ir  adv iso rs  as "ve ry  much" Invo lved (17$ versus 

0$ ), and more c o n tra s t than p ro je c t students perceived th e ir  

adv iso rs  as "n o t a t a l l "  Invo lved (42$ versus 22$). N e ithe r 

group found the a d v iso r to  be a c t iv e ly  Invo lved In re fe r r in g  

students to  educa tiona l resources (61$ and 74$ re s p e c t iv e ly ) ,  

but aga in , somewhat more p ro je c t than c o n tra s t group students 

ra ted th e ir  adv iso rs  as ve ry  o r  m oderate ly Involved (39$ 

versus 26$).
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TABLE 38

TFI I STUDENTS' PERCEPTIONS OF ADVISORS' INVOLVEMENT IN EDUCATIONAL
MONITORING ACTIVITIES

Degree o f Involvement

V e ry / M ln l- V e ry / M in i­
Moder -  ma11y / Moder­ m a lly /
a te ly Not a te ly Not

% % % %

M on ito r le a rn in g  progess 72 2 28 37 63
(X2 -  k.7 . d f  -  1. p. \ .0 5 )

M on!tor f ie ld  work
arrangements 78 22 k7 53

Understand le a rn in g  goa ls 17 22 39 22 0 k l 16 1*2

R e fe rra l to  educa tiona l
resources 39 61 26 7*»

These data suggest th a t the con ten t and s tru c tu re  o f  fa c u lty  

adv is in g  programs fo r  p a r t- t im e  w ork-s tudy s tudents can have a 

s ig n if ic a n t  Impact on s tu d e n ts ' pe rcep tions o f  the fa c u lty  adv iso r 

as an educa tiona l m o n ito r. In th is  s tudy , p ro je c t adv iso rs  documented 

s u b s ta n tia l a c t iv i t y  in m on ito ring  s tu d e n ts ' le a rn in g  progress 

and assu ring  the q u a li ty  and appropria teness o f  f ie ld  work 

arrangements through e a r ly  and ongoing assessment and in te rv e n tio n .

As we have seen, p ro je c t s tudents perceived s u b s ta n tia l a d v is in g  

Involvement in  these areas as compared to  students In the 

c o n tra s t group.
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CHAPTER VI

CONCLUSIONS AND RECOMMENDATIONS 

On Student and F acu lty  S a tis fa c t io n  W ith the P ro je c t Design

In th is  study o f Innovations In fa c u lty  a d v is in g  fo r  p a r t -  

tim e w ork-study M.S.V. degree students a t the Hunter College 

School o f  S ocia l Work, the s tru c tu re  and con ten t o f  adv is in g  

were adapted to  the perceived needs, problems and time 

c o n s tra in ts  o f  s tudents In both the p a r t- t im e  (TFI) and 

fu l l - t im e  (T F II)  phases o f  the One-Year Residence Program.

In T F I, the fa c u lty  adv is in g  fu n c tio n  was Incorpora ted  In to  

the classroom te a c h e r 's  ro le  fo r  26 students In an evening sec tion  

o f a requ ired  so c ia l p o lic y  course. C haracterized by frequen t 

a d v ls o r-s tu d e n t co n ta c t and an a d v is in g  agenda th a t attempted to  

re la te  to  the ro le  t ra n s it io n  Issues and academic problems 

associa ted  w ith  mature employed BA-level so c ia l w o rke rs ' re tu rn  

to  p ro fe ss io n a l educa tion , the TFI Innova tion  was designed to  

address Id e n t if ie d  problems In the standard adv is in g  program. 

S p e c if ic a l ly ,  the o b je c tiv e s  o f  the c;ass room-based TFI adv is in g  

p ro je c t were to  p rov ide  e n te rin g  students In fo rm a tion  and advice 

when and where they needed I t ,  to  enhance s tu d e n ts ' knowledge o f  

and s a t is fa c t io n  w ith  th e ir  Induc tion  to  the School and p ro fess io na l 

le a rn in g , to  make more e f f i c ie n t  use o f  fa c u lty  and s tu d e n ts ' 

tim e and resources, and to  assess the e x te n t to  which a more
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In te n s iv e , personal a d v is in g  program was use fu l In re ta in in g  

students In schoo l.

In T F It,  the a d v is in g  Innova tion  was cha rac te rized  by c o n tin u ­

i t y  In fa c u lty  adv iso r fo r  25 students between the p a r t- t im e  and 

f u l l - t im e  phases o f  the OYRP; e a r ly  adv is in g  co n ta c t, 

and "p re ve n tive  In te rv e n tio n "  to  enhance s tu d e n ts ' le a rn in g  

o p p o r tu n it ie s  In the a l l- im p o r ta n t  Residence Year; and fre q u e n t, 

s tru c tu re d  small group adv is in g  meetings to  f a c i l i t a t e  s tu d e n ts ' 

adjustm ent to  the student ro le  and management o f  employee- 

student ro le  o b lig a t io n s .  Provided on the days TF II s tudents 

were norm ally  In schoo l, the TF II Innova tion  was designed to  re la te  

to  employed s tu d e n ts ' p a r t ic u la r  needs and tim e c o n s tra in ts ,  

and address problems associa ted  w ith  the a p p lic a t io n  o f  the 

standard Two-Year Program a d v is in g  model to  a p a r t- t im e  work- 

study p o p u la tio n .

Fo llow ing a one-semester Im plem entation phase In which 

p ro je c t adv iso rs  documented th e ir  e f f o r t s ,  a c r i t i c a l  assessment 

o f  the new a d v is in g  models was obta ined from both adv iso rs  and 

s tuden ts . In a d d it io n ,  a sample o f  TFI and TFII s tudents 

re c e iv in g  standard a d v is in g  was surveyed fo r  comparison. Data 

from these eva lu a tio n s  Ind ica ted  th a t on alm ost a l l  In d ic a to rs ,  

p ro je c t s tudents were more s a t is f ie d  w ith  the Innova tive  a d v is in g  

programs than c o n tra s t group students were w ith  standard a d v is in g .
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P ro je c t adv iso rs  a lso  f e l t  th a t the Innova tive  designs provided 

s ig n if ic a n t  b e n e fits  to  both adv iso rs  and s tuden ts , a lthough a t 

s u b s ta n tia l cos t In fa c u lty  tim e and e f f o r t .

S p e c if ic a l ly ,  In TF1, the data showed th a t fre q u e n t, s t ru c ­

tu red  in -c la s s  a d v is in g  and the development o f a pe rsona l, 

t ru s t in g  a d v ls o r-s tu d e n t re la t io n s h ip  provided a mechanism fo r  

the ra p id  a r t ic u la t io n  and re s o lu tio n  o f  s tuden t-pe rce ived  

problems, and engendered an In fo rm al he lp ing  network among p ro je c t 

s tuden ts . A lthough students In n e ith e r  TFI p ro je c t nor c o n tra s t 

groups dropped ou t o f  the OYRP du rin g  the p ro je c t im plem entation 

phase, the p ro je c t adv iso r f e l t  th a t h ts  a c t iv e  a d v is in g  

involvem ent helped to  prevent both academic and f ie ld  work 

problems In T F II ,  and in  general enabled the d i f f e r e n t ia l  needs 

and problems o f  students to  be known and addressed a t  an e a r l ie r  

p o in t .

P ro je c t s tu d e n ts ' survey responses compaed w ith  those o f  

the c o n tra s t group confirm ed the Importance o f the p ro je c t  adv iso r 

In p ro v id in g  In fo rm a tio n , advice and support and in engaging In 

In te g ra t iv e  tea ch in g , ro le -m ode ling  and educa tiona l m on ito ring  

a c t iv i t i e s .  S t a t is t ic a l ly  s ig n if ic a n t  d iffe re n c e s  between 

p ro je c t and c o n tra s t group students were found on the a d v is o r 's  

a v a i la b i l i t y ,  and In a l l  o f  the above ro le  a c t iv i t ie s  except 

In fo rm a tlo n -p ro v ls to n . Study f in d in g s  a lso  showed s t a t i s t i c a l l y  

s ig n if ic a n t  d iffe re n c e s  In s tu d e n ts ' pe rcep tions o f the convenience 

o f  In n ova tive  and standard a d v is in g  programs, w ith  c o n tra s t
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students v iew ing standard adv is in g  as very Inconvenient and 

p ro je c t students p e rce iv in g  the more s u b s ta n tia l attendance 

requirem ents fo r  In -c la s s  p ro je c t adv is in g  n o t - a t - a l l  Inconven ien t.

Although p ro je c t students re g is te re d  g re a te r s a t is fa c t io n  

than c o n tra s t students w ith  t h e ir  degree o f  In te ra c t io n  w ith  

o th e r OYRP s tuden ts , In general the na ture  o f  the adv is in g  

program appeared to  have l i t t l e  to  do w ith  s tu d e n ts ' pe rcep tions 

o f th e ir  p o s it io n  o r s ta tu s  tn the School, and o f  the Schoo l's  

responsiveness to  OYRP s tu d e n ts ' needs. Both groups re g is te re d  

d is s a t is fa c t io n  w ith  the a v a i la b i l i t y  o f  l ib r a r y  and o th e r 

resources, and the lack o f  accommodation to  s tu d e n ts ' tim e 

c o n s tra in ts .  The c o n tra s t group, however, was more asce rb lc  in 

I t s  c r i t ic is m  o f  the fundamental na ture  and q u a l i ty  o f  the OYRP 

in c lu d in g  the a d v is in g  component.

A lthough more s a t is f ie d  w ith  adv is in g  than were c o n tra s t 

group s tu d e n ts , TFI p ro je c t s tuden ts , l ik e  those in  the c o n tra s t 

group, urged more in d iv id u a l a d v is o r-s tu d e n t con tac t and found 

th a t mode p re fe ra b le  to  la rge -g roup  In -c la s s  a d v is in g . In 

c o n tra s t,  the p ro je c t a d v iso r viewed the in -c la s s  a d v is in g  mode 

as both e f f i c ie n t  and e f fe c t iv e ,  and recommended In d iv id u a l 

con tact on ly  "as-neededM fo r  supplem entation.

In T F II,  both p ro je c t adv iso rs  and students re g is te re d  

strong s a t is fa c t io n  w ith  Inn o va tive  small group adv is in g  and 

found th a t mode p re fe ra b le  to  In d iv id u a l a d v is o r-s tu d e n t con tac t
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In the k inds o f Issues addressed and the q u a li ty  o f  the support 

systems engendered. P ro je c t adv iso rs  and students a lso  agreed 

on the usefu lness and Importance o f  e a r ly  adv is in g  c o n ta c t. From 

the a d v is o rs ' p e rsp e c tive , e a r ly  assessment o f  TF II s tu d e n ts ' 

academic and f ie ld  work s itu a t io n s  as the basts fo r  se lected  

e a r ly  In te rv e n tio n  to  a d ju s t tenuous practlcum  arrangements and 

prevent problems was c ru c ia l to  enable a l l  students to  o b ta in  

educationa l b e n e fit  from the Residence Year. I t  was in  t h e ir  

v iew , the most Im portant fe a tu re  o f  the Innova tive  program.

Although students perceived a d v is in g  c o n t in u ity  from TFI 

as very h e lp fu l,  p ro je c t adv iso rs  f e l t  th a t more research was 

necessary to  assess the Importance o f  m a in ta in in g  the same 

adv iso r between the p a r t- t im e  and f u l l - t im e  fram es.

P ro je c t students had s u b s ta n t ia l ly  more co n ta c t w ith  th e ir  

adv iso rs  than d id  the c o n tra s t group, and confirm ed p ro je c t 

a d v is o rs ' g re a te r Involvement In In fo rm a tio n 'p ro v is io n , suppor­

t iv e  p rob lem -so lv ing  and systems n e g o tia t io n  a c t iv i t ie s  than th a t 

perceived by students In the c o n tra s t group. N e ithe r group 

perceived th e ir  a d v is o rs ' involvem ent In in te g ra t iv e  teach ing  

o r ro le -m ode ling  a c t iv i t i e s ,  a lthough s t a t i s t i c a l l y  s ig n if ic a n t  

and p o s it iv e  d iffe re n c e s  between o f  c o n tra s t group students 

were found on some dimensions o f  the p ro je c t  a d v is o r 's  ro le  

as the m on ito r o f  educa tiona l q u a lity *
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The nature  o f  the a d v is in g  program appeared to  have l i t t l e  

to  do w ith  TF II s tu d e n ts ' views o f  th e ir  p o s it io n  and s ta tu s  

in  the School, o r  w ith  th e ir  views o f  the Schools ' responsiveness 

to  OYRP s tuden ts . Students In both groups f e l t  somewhat Iso la te d  

and second-c lass, and expressed d is s a t is fa c t io n  w ith  course 

scheduling and the a v a i la b i l i t y  o f  desired  e le c tiv e s  and teachers. 

A lthough the c r i t ic is m s  o f  c o n tra s t group s tu d e n ts , as in  TF I, 

were more b i t in g ,  and suggested th e ir  pe rcep tion  o f  fundamental 

In e q u itie s  between Two-Year and OYRP s tuden ts , the data suggest 

th a t Increased a d v is in g  a t te n t io n  may heighten s tu d e n ts ' 

expec ta tions  and Increase awareness o f  the gaps and Inadequacies 

in  th e ir  educa tiona l program.

One may conclude from these f in d in g s  th a t  beefed-up, more 

s tru c tu re d , personal and freq uen t fa c u lty  a d v is in g  can enable 

students to  have r ic h e r ,  more f in e -tu n e d  educa tiona l experiences. 

W ith e a r ly -d la g n o s ls  and in te re s t ,  p o te n t ia l ly  d e s tru c tiv e  

educationa l s itu a t io n s  can be avoided; d is ru p t iv e  problems, 

s idestepped. The more In tim a te  knowledge o f  s tu d e n ts ' needs and 

a b i l i t i e s  can a lso  enable the School to  a llo c a te  resources more 

J u d ic io u s ly  to  m a in ta in  ab le  students In the program, o r  counsel 

ou t o the rs  who, w ith  less a t te n t io n  e a r ly  on, may s l ip  through 

the system 's c racks .

The group mode o f  a d v is in g  - -  whether fo r  the whole c lass 

as In the TFI p ro je c t,  o r  fo r  small groups as In T F II — can
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a id  rap id  su rfa c in g  and a m e lio ra tio n  o f  problems th a t o therw ise 

may fe s te r  and c rea te  d is il lu s io n m e n t w ith  the Program and the 

School. I t  can a lso  ca ta lyze  students to  develop th e ir  own 

support systems and ways o f  c o l ia b o ra t iv e iy  addressing m u tu a lly  

pressing problems.

On the L im its  and L im ita t io n s  o f  F acu lty  A dvis ing

Q u a n tita t iv e  and q u a li ta t iv e  increments in  adv is in g  

resources, however, cannot be expected to  e f fe c t  m ajor d i f f e r ­

ences In s tu d e n ts ' s a t is fa c t io n  w ith  the educationa l program 

as a whole, o r th e ir  percep tion  o f  themselves as a somewhat 

separate m in o r ity  in  the la rg e r school community. Perceived 

in e q u it ie s  in  program s tru c tu re ,  course o f fe r in g s  and the 

a l lo c a t io n  o f  fa c u lty  and o th e r resources may be te m p o ra rily  

ave rted , but w i l l  not be covered up, by s k i l l f u l  adv is in g  

In te rv e n tio n .

Inform al fo llo w -u p  w ith  p ro je c t s tuden ts , in  a d d it io n  to  

study f in d in g s ,  supports th is  p o in t .  A lthough the p ro je c t 

a d v is o r 's  in te rv e n tio n  helped students id e n t i f y  and take 

c o n s tru c tiv e  a c tio n  on th e ir  widespread d is s a t is fa c t io n  w ith  

a Human Behavior course in s tru c to r  - -  and th is  in c id e n t was in 

s ta rk  c o n tra s t to  the handling o f  a s im ila r  s itu a t io n  a f fe c t in g  

o the r TFI students the same semester — subsequent experiences 

have strengthened th is  cohort's s e lf-p e rc e p tio n  as "second-c lass
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c i t iz e n s . "  They have reported co n s is te n c ie s  In the a l lo c a t io n  

o f  less experienced and le s s -a b le  fa c u lty  to  OYRP course s e c tio n s , 

and, conve rse ly , have observed the lack  o f  o p p o r tu n it ie s  fo r  OYRP 

students to  e n ro ll In sec tions  taught by some o f  the Schoo l's  

most renowned teachers. I t  Is these s tru c tu ra l Issues, and the 

co n tin u in g  lack  o f  accommodation o f  l ib r a r y ,  c a fe te r ia  and 

o th e r f a c i l i t i e s ,  th a t In flu e n ce  p a r t- t im e  s tu d e n ts ' views o f  

the School and th e ir  connection to  i t .  Th is  suggests th a t 

adv is in g  s tra te g ie s  have l im ita t io n s  as sys tem s-co rrec tIves  th a t 

should be recogn ized, le s t  the re  be d isappo intm ent in  what they 

can and do d e l iv e r .

I t  should a lso  be recognized th a t p ro je c t adv is in g  in n o va tio n s , 

through the im p l ic i t  and a t  tim es e x p l ic i t  promise o f  the 

'M ax im iza tion  o f  s tu d e n ts ' le a rn in g  experiences" may have promised 

too much r e la t iv e  to  School resources and s tu d e n ts ' o b je c t iv e  

needs. On the one hand, as one a d v iso r observed, " th e  p ro je c t 

turned every student In to  a demanding s tu d e n t,"  w ith  perhaps to o - 

h igh expec ta tions  o f  the School, the educa tiona l experience, and 

the scope and degree o f  the a d v is o r 's  Involvem ent. On the o th e r 

hand, as study f in d in g s  show, the s u b s ta n tia l increase in  the 

commitment o f  adv is in g  resources represented by the p ro je c t 

as compared w ith  the standard adv is in g  program, d id  not 

n e ce ssa rily  re s u lt  In e q u a lly  s u b s ta n tia l Improvements in  

perceived educationa l outcomes, o r In p ro je c t s tu d e n ts '
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s ig n i f ic a n t ly  g re a te r s a t is fa c t io n  w ith  a d v is in g  as compared 

w ith  c o n tra s t group s tuden ts . In fa c t ,  to  an e x te n t, p ro je c t 

adv is in g  may have Increased s tu d e n ts ' awareness o f  problems, 

c o n s tra in ts  and c o n f l ic t s ,  thus Increas ing  both expec ta tions  and 

d is s a t is fa c t io n s  a t the same tim e .

One may conclude, th e re fo re , th a t the s ta te d  p ro je c t 

o b je c t iv e  " to  maximize s tu d e n ts ' educa tiona l expe riences" should 

be re-exam ined, and l im i ts  set which more r e a l i s t i c a l l y  cons ider 

fa c u lty  resources w h ile  conce p tu a lly  sepa ra ting  the e s s e n tia l 

from the extraneous In an Improved a d v is in g  program. S tru c tu r ­

a l l y ,  p ro je c t data con firm  the Importance o f  o f fe r in g  a d v is in g  

In a way th a t f i t s  ra th e r  than c o n f l ic ts  w ith  OYRP s tu d e n ts ' 

schedules, and thus assures some le ve l o f  co n ta c t and 

"p re v e n tiv e  maintenance" fo r  a l l  s tuden ts . The Im plied "c a r te  

b lanche" In number and kinds o f  a d v is o r-s tu d e n t con tacts  

associa ted  w ith  the p ro je c t 's  Im plem entation, However, would 

appear to  be excessive as an ongoing a d v is in g  p o lic y .  Thus, in  

T F I, I t  Is  recommended th a t the emphasis on an I n i t i a l  se rie s  

o f  In -c la s s  a d v is in g  meetings be m a in ta ined , supplemented by a 

few scheduled group meetings fo r  "s p e c ia l needs" students 

( fo r  example, those w ith  se rious f ie ld  placement d i f f i c u l t i e s ,  

those who p lan to  de lay the Residence Year, o r  those w ith  

acce le ra ted  program s). In a d d it io n ,  one in d iv id u a l con tac t 

per student may be scheduled, w ith  the o p tio n  to  cancel o r



264

Increase as Ind ica ted  by the a d v is o r 's  assessment o f  the s tu d e n t's  

educationa l s ta tu s  and p rognos is . Such a p lan would reduce the 

o v e ra ll number and pe r-s tu d e n t range o f  a d v is in g  con tac ts  w h ile  

p ro v id in g  s u f f ic ie n t  and t im e ly  resources fo r  e a r ly  assessment 

and d i f f e r e n t ia t io n  o f  s tu d e n ts ' s itu a t io n s  and needs.

In T F II,  p ro je c t data w a rran t continued c o n s id e ra tio n  o f  

smal1-group as opposed to  In d iv id u a l a d v is o r-s tu d e n t con tac t as 

the adv is in g  method o f  cho ice . An e f f i c ie n t  means o f  reaching 

a l l  s tudents and d iscuss ing  common Issues a f fe c t in g  Residence 

Year s tu d e n ts ' management o f  em ployee-student demands, I t  would 

a lso  appear to  be an e f fe c t iv e  means to  assess s tu d e n ts ' 

a b i l i t i e s  and needs, and the nece ss ity  fo r  e a r ly  In te rv e n tio n  in  

agency f ie ld  work arrangements o r  o th e r problem areas. In th is  

regard , the a v a i la b i l i t y  o f  the agency-school c o n tra c t le t t e r  and 

p ro je c t forms p ro v id in g  In fo rm a tio n  on the s tu d e n t's  academic 

s ta tu s  and p ro je c t io n  o f  the Residence Year f ie ld  work assignm ents, 

g o a ls , and p o te n t ia l problems are recommended to  f a c i l i t a t e  the 

a d v is o r 's  assessment e f f o r t s .

A lthough many fa c to rs  In fluenced  the number o f  In d iv id u a l 

con tac ts  made by TFII p ro je c t adv iso rs  w ith  both students and 

agencies — In c lu d in g  the a d v is o rs ' s ty le s  and o r ie n ta t io n s ,  the 

com position o f  th e ir  a d v is in g  groups, the number and degree o f 

seriousness o f  s tu d e n ts ' problem s, and the coopera tion  o f  agency 

personnel — an emphasis on s t ru c tu ra l p a tte rn s  and re fo rm u la tio n
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o f the p ro je c t 's  o v e r ly  am bitious "m a x im iza tion " goa ls 

w i l l  not f u l l y  c la r i f y  how much o r  what k ind  o f  a d v is in g  e f f o r t  

Is  a p p ro p ria te  fo r  p a r t- t im e  w ork-s tudy s tu d e n ts . Nor w i l l  

they determ ine what Is workable fo r  fa c u lty  o r  acceptab le  to  

both school and u n iv e rs ity ,  In th is  regard , a lthough p ro je c t 

data are  e x p lo ra to ry  In n a tu re , study f in d in g s  I llu m in a te  student 

and fa c u lty  percep tions o f ac tua l I f  not Idea l a d v is in g  ro le s  and 

fu n c t io n s , and h ig h l ig h t  Im portant Issues and dilemmas th a t 

e f fe c t  the p o s it io n  and d e f in i t io n  o f  fa c u lty  a d v is in g  In 

so c ia l work education  In g e n e ra l, a l te rn a t iv e  p a r t- t im e  work- 

study M.S.W. programs In p a r t ic u la r .

On the Percep tion and D e f in it io n  o f  A dv is ing  Roles and Functions

Study data have shown th a t TFI p ro je c t  s tudents  In classroom - 

lin k e d  a d v is in g  perceived the a d v iso r as an In te g ra t iv e  teacher 

and model o f  p ro fe ss io n a l beh av io r, w h ile  those In the standard 

adv is in g  program d id  n o t. N e ithe r p ro je c t nor c o n tra s t group 

s tudents In the Residence Year, however, perceived a d v is o rs ' 

Involvement in  these a c t iv i t i e s .  This Is  In te re s t in g ,  g iven 

the g re a te r , a lthough ha rd ly  e x c lu s iv e , emphasis In both TF II 

standard and p ro je c t a d v is in g  on he lp ing  students connect p ra c t ic e  

and theo ry  and broaden th e ir  conception o f  p ro fe ss io n a l p ra c t ic e ,  

as compared w ith  the In te n tio n  o f  a d v is in g  In T F I, the p a r t- t im e , 

p r e - f ie ld  work phase.
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As noted e a r l ie r ,  the TF II data co rrobo ra tes  th a t o f  e m p irica l 

s tud ies  o f f u l l - t im e  programs, In which the focus was a lso  on 

students In the f ie ld  work p ractlcum . In these s tu d ie s , f in d in g s  

fa i le d  to  support the pe rcep tion  o f  the a d v iso r as in te g ra tin g  

le a rn in g , d e sp ite  adv is in g  o b je c t iv e s  to  th a t  e f fe c t .

The Study o f  V a riab les  Enhancing the In te g ra t iv e  Function

Although the unique ch a rac te r o f  the OYRP and the e x p lo ra to ry  

nature  o f  the p ro je c t study do not perm it g e n e ra liz a tio n , p ro je c t 

f in d in g s  have Im p lic a tio n s  fo r  the d e f in i t io n  o f  adv is in g  and 

our fu r th e r  ounderstandlng o f  the co n d itio n s  th a t may f a c i l i t a t e  

o r c o n s tra in  the in te g ra t iv e  fu n c t io n .

D iffe rence s  between TFI p ro je c t and c o n tra s t group f in d in g s  

In d ic a te , fo r  example, th a t the frequency o f  a d iv ls in g  con tac t and 

a t ru s t in g  re la t io n s h ip  between a d v iso r and student may be 

v a r ia b le s  to  exp lo re  In the pe rcep tion  o f  the a d v iso r as a 

teacher. A t the same tim e , the presence o f  these v a r ia b le s  In the 

TFII p ro je c t des ign , juxtaposed a g a in s t the lack  o f  d iffe re n c e  tn 

percep tions between TFII p ro je c t and c o n tra s t group s tuden ts ,

In d ica te  th a t frequency and t r u s t  a re  necessary but no t s u f f ic ie n t  

c o n d itio n s  fo r  the development o f  an in te g ra t iv e  ro le .

In th is  regard , comparisons between TFI and TF II p ro je c t 

adv is ing  programs and s tru c tu re  y ie ld e d  o th e r v a r ia b le s  to  e x p lo re , 

as c o n d itio n s  promoting o r  c o n s tra in in g  the pe rcep tion  o f  the a d v is o r 's
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ro le  In In te g ra t io n . Prime among them appear to  be the classroom 

o r quasi-c lassroom  con tex t fo r  a d v is in g , and the a d v is o r 's  c o n tro l 

o f  the educa tiona l agenda. In TF I, the s tu d e n ts ' expec ta tions  o f  

teaching from the a d v lso r-te a ch e r In a classroom s e t t in g  may have 

predisposed them to  perce ive  an In te g ra t iv e  component tn the 

o p e ra tio n a l a d v is in g  fu n c t io n .c o n tra s t,  TF II p ro je c t s tu d e n ts ' 

expec ta tion  o f  a s u p p o rtiv e , p rob lem -so lv ing  a d v is in g  forum In 

which the a d v iso r responded to  and counseled on s tu d e n t - in it ia te d  

Issues may have b linded  students to  the pe rcep tion  o f  an In te g ra tiv e  

component even when the a d v iso r perceived a c t iv i t y  In  th is  regard .

P ro je c t a d v is o rs , fu rth e rm o re , d if fe re d  In the e x te n t to  

which they f e l t  they o p e ra tio n a liz e d  an In te g ra t iv e  ro le .  Here, 

v a r ia b le s  th a t appear to  be Im portant fo r  fu r th e r  study Include 

the homogeneity o f  the a d v is in g  group, the s im i la r i t y  In method 

between a d v iso r and s tuden ts , and the a d v is o r 's  f a m i l ia r i t y  and 

a r t ic u la t io n  w ith  the S choo l's  method c u rr ic u lu m . The la t t e r  was 

noted as an Im portant c o n d it io n  In o th e r s tud ie s  as w e ll .

tn sum, study f in d in g s  p rov ide  c lues to  some necessary 

co n d itio n s  fo r  o p e ra t io n a liz a t io n  o f  the a d v is o r 's  In te g ra tiv e  

fu n c t io n . I t  is  recommended th a t they be explored fu r th e r  In 

s tud ie s  o f  both t r a d it io n a l and a lte rn a t iv e  M.S.W. degree 

programs.
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The Advisor as F a c i l i t a to r  o f  the Educational Experience: 
O rgan iza tiona l Issues and C o n s tra in ts

W ith respect to  the educa tiona l con trove rsy  on the theory  

and p ra c tic e  o f a d v is in g , the F a cu lty  A dvis ing  P ro je c t can be seen 

as p ro v id in g  more data to  explode the myth o f  a d v is in g  as an 

In te g ra tiv e  element tn the M.S.W. c u rr ic u lu m . As p ro je c t f in d in g s  

tn concert w ith  o th e r s tu d ie s  show, a d v iso rs  f a c i l i t a t e  le a rn in g  

through the performance o f  supp o rtive  coun se ling , p ro b le m -so lv in g , 

In fo rm a tlo n -p ro v ls lo n , sys tem s-nego tia tion  and educationa l 

m on ito rin g  ro le s .

Th is r e a l i t y  has Im p lic a tio n s  fo r  the p o s it io n  and d e f in i t io n  

o f adv is in g  In  schools o f  so c ia l work, and the ongoing a llo c a t io n  

o f resources to  I ts  o p e ra tio n . The a l lo c a t io n  o f  work load 

c re d it  to  fa c u lty  a d v is in g  absent a teach ing  fu n c t io n ,  th a t  Is ,  

has l i t t l e  sanction  tn the u n iv e rs ity .  Thus the dilemma:

1. To exho rt adv iso rs  to  perform  an In te g ra tiv e  

fu n c tio n  In o rde r to  m a in ta in  the s ta tu s  quo In 

fa c u lty  resource a l lo c a t io n ,  even though the data 

show they do not and — under c u rre n t co n d itio n s  - -  

probab ly cannot so perform .

2. To a ttem pt to  e s ta b lis h  the co n d itio n s  th a t may be 

more conducive to  performance o f  an in te g ra t iv e  

fu n c t io n , w ith  the g re a te r o rg a n iz a tio n a l costs th is  

would 11kely e n ta l1 .
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3. To demote adv is in g  to  a p e rip h e ra l p o s it io n ,  in  conce rt 

w ith  the u n iv e rs ity 's  view o f  the su p p o rtiv e , f a c l l i t a -  

t lv e  fu n c tio n  o f  a d v is in g  as use fu l but not e s s e n tia l 

to  student le a rn in g . 

l». To argue fo r  the e s s e n tia l p o s it io n  o f  fa c u lty  a d v is in g  

— defined as f a d  I I  t a t  Ive ra th e r than in te g ra t iv e  - -  

In p a r t- t im e  w ork-s tudy programs, g iven the spec ia l 

c h a ra c te r is t ic s  and problems o fte n  associa ted  w ith  

a l te rn a t iv e  educa tiona l designs.

As a llud ed  to  p re v io u s ly , the o rg a n iz a tio n a l c o n s tra in ts  

aga ins t meeting perceived "necessary c o n d it io n s "  fo r  in te g ra tio n  

are many. As H un te r's  experience w i l l  t e s t i f y ,  i t  has become 

in c re a s in g ly  d i f f i c u l t  to  r a t io n a liz e  the assignment o f  adv iso rs  

and students In accordance w ith  s t r i c t l y  educationa l o b je c t iv e s . 

Although some f i r s t  year f u l l - t im e  students are  assigned th e ir  

major method teacher as a d v is o r , a v a r ie ty  o f  v a r ia b le s , in c lu d in g  

fa c u lty  work load and a d v is in g  assignm ents, the number o f  

s tuden ts , th e ir  method and the na ture  o f  agency s e t t in g s ,  make 

th is  o r  s im ila r  outcomes ra re .

Thus, i t  is  u n l ik e ly  th a t o rg a n iz a tio n a l r e a l i t ie s  and 

p r io r i t ie s  would perm it the p u rs u it  o f  co n d itio n s  th a t may 

strengthen the performance In adv is in g  o f  an in te g ra t iv e  fu n c t io n .  

And, even I f  such were p o s s ib le , one must cons ide r the problem o f  

fa c u lty  Investment In a d v is in g  as w e ll .  I r re s p e c tiv e  o f  the 

d e f in i t io n  o f a d v is in g , th a t Is ,  o r  the a llo c a t io n  o f  resources
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o r s tru c tu r in g  o f  c o n d itio n s  to  f a c i l i t a t e  I t ,  i t  is  c le a r  th a t 

fa c u lty  do not rece ive  b e n e fits  fo r  adv is in g  commensurate w ith  i t s  

perceived co s ts . Exceptiona l tim e , e f f o r t  o r  exce llence  In 

a dv is in g  Is not h e lp fu l fo r  fa c u lty  tenure o r  p rom otion. On the 

o th e r hand, tim e and energy spent on a d v is in g , a re  viewed as 

d e tra c tin g  from more in s t i t u t io n a l ly  rewarding e f fo r t s .  As a 

r e s u lt ,  i t  is  g e n e ra lly  In fa c u l t y 's  in te re s ts  to  m in im ize the 

a d v is in g  fu n c t io n . The fa c t  th a t p ro je c t adv iso rs  c le a r ly  gave 

th e ir  a l l  to  p ro je c t e f fo r t s  may r e f le c t  In d iv id u a l c h a ra c te r is t ic s ,  

a u th o r i ta t iv e  sa n c tio n , and the p ro je c t 's  s h o rt-te rm  dem onstration 

s ta tu s . Were any o r  a l l  o f  i t s  fe a tu re s  to  be implemented more 

b ro a d ly , however, one could not count on such fa c u lty  commitment.

Thus, the la ck  o f  In s t i tu t io n a l  rewards fo r  a d v is in g  is  a 

se rious  c o n s tra in t  th a t  must be cons idered . Furtherm ore, a 

d e f in i t io n  o f a d v is in g  th a t acknowledges the sup p o rtive  fu n c tio n  as 

p rim ary may fu r th e r  dissuade fa c u lty  from more than minimal 

im plem entation e f fo r t s .  The In te g ra t iv e  m ystique , associa ted  as 

i t  Is w ith  the S choo l's  m iss io n , may p rov ide  fa c u lty  more In c e n tiv e  

than a focus on a d v is in g 's  educa tiona l "maIntenance" fu n c t io n .

N everthe less, recogn iz ing  these c o n s tra in ts ,  i t  Is my view 

th a t p ro je c t data and the Hunter OYRP experience support the 

d e f in i t io n  o f  a d v is in g  as e s s e n tia l and f a c l l l t a t l v e  o f  s tu d e n t's  

educa tion . As the numbers o f  w ork-s tudy students increase — and the 

survey o f  schools na tionw ide as w e ll as In the m e tro p o lita n  area
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v a lid a te  such a p ro je c tio n  — schools w i l l  be fo rced to  deal w ith  

employing agencies as the sponsors o f  p ro fe ss io n a l le a rn ing  

o p p o r tu n it ie s ,  and the problems associa ted  w ith  the p ro fess io na l 

education o f  em ployee-students whose lo y a lt ie s  remain w ith  the 

agency. Given the f in a n c ia l v o l a t i l i t y  o f  human se rv ice  

o rg a n iza tio n s  and th e ir  d i f f i c u l t y  In meeting s e rv ice  goa ls le t  

alone the demands o f  s t a f f  fo r  p ro fe ss io n a l advancement, I t  w i l l  

be In c re a s in g ly  Im portan t fo r  fa c u lty  adv iso rs  to  engage In 

a c t iv i t ie s  th a t  he lp  e s ta b lis h  and m a in ta in  the educationa l 

components o f  le a rn in g , and preserve the In te g r i ty  o f  the 

educa tiona l experience .

As experience w ith  the OYRP has shown, fo r  example, schools 

deve lop ing w ork-s tudy programs w i l l  be faced w ith  h igh tu rnove r 

In agency a f f i l i a t i o n s .  As a r e s u lt ,  the b u ild in g  over tim e 

o f e d u c a tio n a lly -o r ie n te d  f ie ld  s e t t in g s ,  In which agency and 

school c o lla b o ra te  to  groom f ie ld  In s tru c to rs  and design e d u c a tio n a lly  

b e n e fic ia l assignm ents, cannot but in  ra re  Instances be expected.

Thus, In th is  c o n te x t, I t  w i l l  be Im portant fo r  fa c u lty  adv iso rs  

to  assess s itu a t io n s  e a r ly  and help students and agencies reso lve  

problems and reshape arrangements be fo re  they o b s tru c t o p p o rtu n it ie s  

fo r  le a rn in g . Knotty problems such as the agency's lack  o f 

compliance w ith  school work load re duc tio n  requirem ents o r  a ss ign ­

ment change, w i l l  re q u ire  th a t adv iso rs  he lp  n e g o tia te  arrangements 

th a t s t r ik e  a balance accep tab le , I f  not optimum, to  schoo l, agency
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and the em ployee-student. And, in  the event th a t Job jeopardy 

o r educationa l compliance became the a lte rn a t iv e s  — as was the 

case fo r  severa l students in  the OYRP study — the ro le  o f  the 

adv iso r may be to  support the s tu d e n t's  e f fo r t s  to  manage excessive 

demands and ga in  from the s itu a t io n  what is  poss ib le  fo r  p ro fe s ­

s iona l le a rn in g . As s ta ted  by a p ro je c t a d v is o r, such a stance 

" s a t is f ic e s "  ra th e r than '^maximizes" because i t  works w ith  the 

In d iv id u a l s tu d e n t's  s itu a t io n ,  as w e ll as the r e a l i t ie s  o f  

work-study l im ita t io n s  and c o n f l ic ts .  N everthe less, such 

f a c i l i t a t io n  would appear to  be the s ine  qua non o f  fa c u lty  

adv is ing  in  w ork-s tudy programs - -  the necessary base w ith o u t 

which the In te g ra tio n  o f  le a rn in g  may not be p o s s ib le .

tn sum, p ro je c t f in d in g s  have Im p lic a tio n s  fo r  the 

d e f in i t io n  o f  a d v is in g  In p a r t- t im e  w ork-s tudy programs, and 

con firm  data on the su p p o rtive  versus in te g ra t iv e  fu n c tio n  

o f  adv iso rs  in  f u l l - t im e  programs as w e ll .  A lthough the 

p ro je c t experience makes a s trong  case fo r  the specia l 

Importance o f  a d v is in g  f a c i l i t a t i o n  to  m a in ta in  in te g r i t y  in  

work-study educa tiona l arrangem ents, one must conclude th a t 

the o rg a n iz a tio n a l c o n s tra in ts  a f fe c t in g  the adv is ing  fu n c tio n  

w i l l  con tinue  to  f r u s t r a te  e f fe c t iv e  and e f f i c ie n t  Im plem entation, 

I r re s p e c tiv e  o f  the d e f in i t io n  one chooses, the adv is in g  

o b je c tiv e s  one se ts .
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On the Im p lic a tio n s  o f  Employment-Based Learning fo r  
P ro fess iona l Socia l Work Education

As a mechanism fo r  le a rn in g  more about w ork-study s tuden ts ' 

educationa l experience, the F acu lty  A dv is ing  P ro je c t provided 

data on s tu d e n ts ' perceived educa tiona l supports and o b s ta c le s , 

as w e ll as the expec ta tions  and o b lig a t io n s  th a t gu ide th e ir  

performance as employees and s tuden ts .

Study f in d in g s  from both adv iso rs  and students showed th a t 

tim e l im ita t io n s  and excessive workplace demands were prim ary 

s tre sso rs  a f fe c t in g  the le v e l o f  s tu d e n ts ' performance a t work 

and schoo l. A lthough c o n f l ic t in g  ro le  expec ta tions  and o b lig a ­

t io n s  were p rob lem atic  fo r  some, students in  both the p a r t- t im e  

and f u l l - t im e  phases o f  the OYRP, Ir re s p e c tiv e  o f  a d v is in g  program, 

perceived ro le  overload o r tim e c o n s tra in ts  as the m ajor source 

o f  ro le  s t ra in  fo r  w ork-study s tuden ts .

In th is  c o n te x t, the fa c u lty  ad v iso r proved to  be a 

s ig n if ic a n t  support fo r  TFI p ro je c t as compared w ith  c o n tra s t 

group s tuden ts , somewhat easing th e ir  pe rcep tion  o f  ro le  c o n f l ic t  

and overload through in n o va tive  a d v is in g  program e f fo r t s .  In T F II ,  

however, s tu d e n ts ' OYRP peers and workplace personnel were on a 

par w ith  the a d v iso r as a perceived support. Moreover, fo r  the 

study p op u la tion  as a whole, the a d v iso r receded In Importance In 

s tu d e n ts ' s e lf- ra n k in g  o f  most Im portant educa tiona l supports .
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S tudents ' spouses were Id e n t if ie d  as the most im portan t source 

o f  support In TF I, w h ile  fa m ily  as w e ll as agency personnel 

and o th e r OYRP students emerged as key fo r  TF II s tuden ts .

These data demonstrate the lim ite d  su p p o rtive  ro le  played by 

o f f i c ia l  school personnel and systems In the l iv e s  o f  i t s  

p a r t- t im e  w ork-study s tuden ts , r e la t iv e  to  th a t perceived from 

home and agency. They a ls o  show the c e n t r a l i t y  o f  the agency 

as a source o f  both obs tac les  and supports .

P ro je c t f in d in g s  fu r th e r  suggest te n ta t iv e  connections between 

the perceived support o f  agency supe rio rs  (a d m in is tra to rs , super­

v is o rs ,  f ie ld  In s tru c to rs )  and OYRP s tu d e n ts ' freedom to  perform  

as s tuden ts , I . e . ,  take studen t r is k s ,  e f fe c t  work load re d u c tio n s , 

and a llo w  tim e fo r  educa tiona l e xp e c ta tio n s . Thus, i t  would appear 

th a t agency c h a ra c te r is t ic s ,  such as h ie ra rc h ic a l support fo r  

p ro fe ss io n a l education and commitment to  em ployee-students ' educa­

t io n a l g o a ls , bear fu r th e r  study and e x p lo ra tio n  as fa c to rs  

promoting o r In h ib it in g  s tu d e n ts ' successfu l management o f  work- 

study M.S.W. degree programs.

Such e x p lo ra tio n  w i l l  have Increas ing  re levance to  the f ie ld  

as schools expand w ork-study o p p o r tu n it ie s  and seek to  understand 

v a r ia b le s  th a t may in flu e n ce  educa tiona l q u a li ty  and outcomes, 

tn th is  regard , recogn iz ing  the c o n tro l over the educationa l 

process th a t the agency In fa c t  e x e r ts , I t  may be use fu l to  

exp lo re  new w ork-s tudy models th a t  recognize r e a l is t i c  agency 

c o n s tra in ts  w h lle  m a in ta in in g  educa tiona l standards. Holding to
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the requirem ent o f  work load re d u c tio n , fo r  example, when p ro je c t 

data and general obse rva tion  In d ic a te  th a t agencies cannot and do 

not comply, may be wrong-headed. Accepting th is  l im ita t io n  and 

developing weekend, evening o r summer workplace assignments th a t 

do not Impinge on Job tasks may be more p rodu c tive  and p r in c ip le d  

than making the In e v ita b le  compromises th a t the c u rre n t s tru g g le  

w ith  r e a l i t y  e n ta i ls .  Thus, a lthough th is  study supports the 

concept o f  a more a c t iv is t  and supp o rtive  a d v is in g  fu n c t io n , I t  

Is w ith  the re c o g n itio n  th a t ro le  emphases m ight s h i f t  were the 

educationa l s tru c tu re  to  change.

The c e n tra l ro le  o f  the agency was fu r th e r  demonstrated 

through s tu d e n ts ' percep tions o f  th e ir  p rim ary ro le  id e n t ity  

and choice o f  p r io r i t y  ro le  o b lig a t io n s .  For both TFI and 

TFII s tudents Ir re s p e c tiv e  o f  adv is in g  program, students 

Id e n t if ie d  more as agency employees than as s tuden ts , and s ta ted  

th a t they would meet agency demands f i r s t  before  th e ir  s tudent 

o b lig a t io n s .  W ith the agency as th e ir  prim ary re fe r re n t ,  work- 

study students neverthe less perceived b e n e fits  from being s tuden ts , 

and a t t r ib u te d  Improved workplace performance to  p ro fess io na l 

educa tion .

These data suggest th a t employed M.S.W. degree students 

make d is t in c t io n s  between the ro le s  o f s tudent and le a rn e r th a t 

p ro fess io na l schools may f in d  use fu l to  recogn ize . Lack o f 

Id e n t ity  as s tuden ts , th a t is ,  may be based on em ployee-students1
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lo n g e v ity  In , lo y a lty  to  and sense o f  fu tu re  w ith  the agency, and 

may r e f le c t  more on the perceived lower s ta tu s  o f  the student 

ro le  than on re s is tance  to  p ro fe ss io n a l le a rn in g .

Thus, study f in d in g s  p o in t to  the need fo r  new conceptions and 

educationa l models th a t accept and b u ild  on, ra th e r than c o n f l ic t  

w ith ,  the s treng ths  and values o f  employed so c ia l workers d e s ir in g  

p ro fess io na l educa tion . In th is  regard , the assumptions and 

design o f  co n tin u in g  education programs should be explored 

to  assess the a p p l ic a b i l i t y  o f  se lected  fe a tu re s  fo r  Inco rpo ra ­

t io n  in to  a lte rn a te  M.S.W. degree programs fo r  agency-based 

em ployee-students. Such designs do not focus on the student 

ro le  as the necessary rou te  to  p ro fe ss io n a l le a rn in g  and grow th, 

but ra th e r emphasize the re levance o f  new knowledge fo r  the 

s o lu tio n  o f  workplace problems and Increased worker competence.

As such, they may be use fu l In the fo rm u la tio n  o f  m a s te rs - le v e l, 

educationa l programs th a t more s e n s it iv e ly  re la te  to  the 

d iffe re n c e s  In pe rspec tive  o f  working s tuden ts .
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TABLE 1

AGE, RACE, SEX AND METHOD OF TFI PROJECT 
SAMPLE AND TFI CLASS

TFI PROJECT SAMPLE TFI CLASS

N 26 104

m  ............................................................ N " f  ” N r

25 and under 2 8 9 9
26 -  30 7 27 34 33
31 -  40 10 38 45 43
41 and over 7 27 16 15

RACE N

(X2 -

*

3 .46 , d f -  3, 

N

n .s . )

%

White 12 46 66 63
Black 7 27 21 20
Puerto Rican 7 27 13 13
As Ian-American and 

o th e r 0 0 4 4

SEX N

(X2 -

£

6 .9 3 , d f -  3 , 

N

n .s .)

£BMW *

Male 5 19 22 21
Female 21 81 82 79

MAJOR METHOD _N

(X2 -  

£

.06, d f  ■■ 1, n 

N

. s . ) 

*

Casework 16 61.5 60 58
Groupwork 1 4 14 13
Admin 1 s t r a t i  on 6 23 23 22
Community O rgan iza tion 3 11.5 7 7

(X2 -  2 .75 , d f -  3 , n .s .
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TABLE 2

AGE, RACE, SEX AND METHOD OF TFII PROJECT 
SAMPLE AND TF II CLASS

TFII PROJECT SAMPLE TFII CLASS

N______________________________________2§__________________§2

AGE N * N £

25 and under 0 0 3 3
26 -  30 9 36 33 37
31-**0 12 48 36 40
41 and over 4 16

(x2 - 1 .32 , d f

17 

-  3

19

, n .s .

RACE N % N %—•

White 14 56 53 60
Black 9 36 25 28
Puerto Rlcan 2 8 6 7
As Ian-American 0 0 0 0
Other 0 0

(x2 - 2 .07 , d f

5

-  3

5

, n .s .

SEX N % N im“

Male 7 28 30 34
Female 16 72

(X2 - .35 , d f ■

59 

• 1,

66

n .s . )

MAJOR METHOD N £ N %

Casework 11 44 53 59
Groupwork 9 36 15 17
A d m in is tra tio n 5 20 15 17
Community O rgan iza tion 0

a
O 

CM
 X

8 .35 , d f

6

-  3

7

, 'P <
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TABLE 3

AGE, RACE, SEX AND METHOD OF TFI AND TFII 
CONTRAST GROUPS AND TFI AND TF II POPULATIONS

TFI TFI TF II TFII
CONTROL CLASS CONTROL CLASS

N 30 104 30 89

AGE N % N % N̂ % H %

25 and under 4 13 9 9 1 3 3 3
26 -  30 10 33 34 33 16 53 33 37
31 -  40 11 37 45 43 8 27 36 40
4 l and above 5 17 16 15 5 17 17 19

(X* - 1.09, d f -  3, n .s . ) (X2 -  3.64, d f ■ 3, n .s . )

RACE N % N % £ % N 1

White 23 76 66 63 17 57 53 60
Black 5 17 21 20 8 27 25 28
Puerto Rican,

Asian and
Other 2 7 17 17 5 17 11 12

■
CMX

3.09, d f -  2 , n .s . ) (X2 -  .61, d f ■ 2 , n .s . )

SEX N 1 N % N_ i N A

Male 9 30 22 21 11 37 30 34
Female 21 70 82 79 19 63 59 66

a
CMX

1.45, d f -  1, n .s . ) (X2 -  • 12, d f ■ 1, n .s . )

METHOD N % N % N 1 N_ 1

Casework 15 50 60 58 20 66 53 59
Groupwork 8 27 14 13 2 7 15 17
A d m in is tra tio n 6 20 23 22 6 20 15 17
Community Org. 1 3 7 7 2 7 6 7

(X2 - 4 .86 , d f -  3, n .s . ) (X2 -  2 .29 , d f ■ 3, n .s . )
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TABLE 4

AGE, RACE, SEX AND METHOD CHARACTERISTICS OF 
TFI PROJECT AND CONTRAST GROUPS

TFI PROJECT SAMPLE TFI CONTRAST GROUP 

N 26 30

AGE N * N 1

25 and under 2 8 4 13
26 -  30 7 27 10 33
31 -  40 10 38 11 37
41 and above 7 27 5 17

(X2 -  1.21 , d f -  3, n . s . )

RACE N_ 1 N 1

White 12 46 23 76
Black 7 27 5 17
Puerto R ican, A s ian-

Amerlcan 6 O ther' 7 27 2 7

(X2 -  5 .6
*
2 d f , n.s . )

SEX N_ i N_ %

Male 5 19 9 30
Female 21 81 21 70

(X2 ■ • 87, d f ■ 1 ,n . s . )

METHOD N % N %

Casework 16 61.5 15 50
Groupwork 1 4 8 27
A d m in is tra tio n  and

Community O rgani­
34.5za tio n Q

> 7 23

(X2 -  5 .5 , d f - 2,  in . s . )



282

TABLE 5

AGE, RACE, SEX AND METHOD CHARACTERISTICS OF 
TFII PROJECT AND CONTRAST GROUPS

TFII PROJECT SAMPLE TF II CONTRAST GROUP 

N 25 30

AGE N % N i

25 and under 0 0 1 3
26 -  30 9 36 16 53
31 "  40 12 48 8 27
4 l and above 4 16

(X2 - 2 .94 , d f -  2

5

, n . s . )

17

RACE N % N

White 14 56 17 57
Black 9 36 8 27
Puerto R ican, 

Astan-American
and O ther 2 8 5 17

SEX N i N *

Male 7 28 11 37
Female 18 72

(X2 - .48 , d f  -  1,

19

n . s . )

63

METHOD N_ 1 £ %

Casework 11 44 20 66
Groupwork 9 36 2 7
A d m in is tra tio n ,

Community Org. 5

o 
a

CM
CMX

8 .4 , d f  -  2 ,

8

P <. .02)

27
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io d b ic  sw uunr

STUDBTT

GRADE 
(CA.MC.H, W C .ie)

(DWBxauu] ueTirurioM, okrxs, year)

mem cduhsemcek i n n i i  l is t ii 

bcsew mom-matric:

OTHER SOCIAL WORK I

HOSW FALL 19E0|

HCSSM SPRING lM ll

SOBER 19811

FACULTY ADVISOR

FALL 19811
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T IM  n w ii I .  sum w r 
(to ■  pillbd our r r  advisor)

STODBPT FACULTY ADVISOR

ADRISSIOWS IWYEBVIEWER’ S ABSESSMWT riHAL ADMBBIOHB DRCISIOH

_ _ A C d fT  WITH PRIORITY AOCHT WITH PRIORITY

 ACCEPT ARLB ACCEPTABLE (HOLD TO K  RSCOW-
SIDBRD)

_HAAC WALLY ACCSPTAV WAITLIST

JWJBCT RBJSCT (RSASOM)I

“ ^TiD PRS-ADMB8I0H St IHITIAL RSVISWHR OR IWTSBVIXWERl (OtECX AIO DESCRIK)i

_____ OMBRSRAD GRADBS

 COHCEPTUAL ABILITY

SOCIAL WORK EXPBRIMCB

_Acarcr spowsorship 

i i

n i T .P .I.. D a ACAPWIC PHOSLDtS COM TO TOOH ATTBWTIOH? (CMCKl DSSCRIBR IP HBCESSARY)! 

_____ WRrriWE, COHCEPTUAL ASILITT

coNPLsrac coursb assighmhts oh t im

CLASS ATTSHDAWCS

TAAOIWBSS

PART ICZPATIGH

OTHBRl

am TOO HBTT WITH THB STOPMT mD IV IP PALLY HI T .P .I.7 TBS HO. IP TBS, OWCB.  TWICB,

 MORS IIHDICATB H0M8R IP KHOWH) . CHBOI ABA '.QMS AHD RAHB OBDBR THOSE TOO PIECE IH

OPDBR OP IMORTAWCE PROH H  to  P I. (USE OTHER SIDE OP PACE IF NECESSARY)

_CEHSRAL IHPORHATIOH OH SCHOOL, SCHEDULES, BTC.

COOHSB S ELECT lOH/PLAMIIHG

ACADB4IC ISSUSS/PROHL»«I (DBSCBIBB)

PIBLDHDRB PLAMIHS PROMSM/ISSOESI (DBSCBIBB)

OTHBRl
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advisor*s ta n  hums i .  somiary 
- 2-

ig w  *W amrri o r p a w ic tlm  soorca  o r i t b m row rm s tpdw t «  t . f . i . t  m  wo . 

i r  tB i auac w n o n u T i lim b ■  o iild rb * ot r r r  ram ily scmqol mom hb i

___«*FLOYKBrr  riMAMCSS  TRAVXL OTHBAi

IR DID THB SHAHW1 PW B« STP m  QDMCBRM TO TOO ABBOT SOIOOL POLICIB OK PRO-

SHIH? ™ — "°— • *SSS? *** "o . ir  m .  b iw i m s m n i
b v m s s io w  o r strong ooscsmi

bpm ssio w  or M em

AS TIB STODBIf BRGira T . r . I I . .  ASS TOO MORBID a w o n  THE STDBMT PI AMY o r THE POLLOMIMGl
(YOOR CONCBRNS CAM SB JOBJSCTIVS AM) mTRSSSIONISTIC, BUD OM SVBI B IST SNCOOrTSRS M

TACOLTY ADVISOR. ) rLBUE CMBOI AD DSSOHB TUB TOLLOMIMC CAT DOR IB  AD . IT TOO WAVS AM

IMfRSSSIOM. TRY TO CIVS TBE IM IS  PS IT . IP  YOOR COWTACT IMS TOO SLIGST TO WAVS AMY M -

rRSSSIOM AT ALL. CRSQt TRS LAST CATRSORY. (USE OTHER SIDE OF PACE) □MOrriCIBM'97
3MTACT fO l J j
•mrrassioMgCATSOORY  OSSCRIITIOW AD SUP________________

(CHECK)
ABILITY TO MRBY ACADDIC 

01

ABILITY TO M R  nSLDMORK 
"nRfOBMAMCS ODADS

SMBACS IM SUmVUIOMl

RSLATB TO CLISMTSl

RSLATS TO rmS/CONORKBRS I

RSLATB TO IO IB IO M I

JtlR U C r CRITICALLY OM OMR'S 
~OMM rSRTORNAMCSl

TABS OM TMDT'L AO LIS AMD TUBS I

MAMACS STODSMf AD SNTLOYBS
~ROLBSI

RSLATIOMSHIP TO TOO AS rACOLTY ADVISOR I
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ADVISOR’ S TPtt fM IB  I. SOHUWr 
-J -

«M TOO COWCERMED ASOCT THE AG1WCT III MIT Of TO POIXOWIMgT «3rtCK AMD BPLAIN) I 

AVAILABILITY OP ADEQUATE SOCIAL WORK SOPERVSIDNl

AVAILABILITY OP ADMQOATS LEARNING ‘ TTTCHHi rM l

_____ BCSSSIVE WORKLOAD IDA STUDENT I

_____ AVAILARILTT OP PROPBSIOMAL ROLS NOOBLSi

OTHER I

THAMC TOO:



ADVISOR'S TINE FRAME I SUMMARY

(INSERT p. 2)

"Fro* your contact with the student In TFI, however b rie f or extensive, pleese Indicate 
the level of performance you anticipate frcsi the student as TFI I begins. Check the appropriate 
rating In each of the following categories. I f  possible, give the basis for your lepresslon.
I f  you have no lepresslon of the student In a particular category, please check the last 
coluen."

Performance
Categories

Excel­
lent

Satis­
factory

Poor Basis for your 
Impression

j - -  . . .  i .
No

Impression
1. Overall a b ility  to seet 

academic demands

2. Overall a b ility  tomcat 
fieldwork demands, In­
cluding a b ility  to:

a. Engage In supervision

b. Relate to clients

c. Relate to peers.co­
workers

d. Relate to supervisors

e. Reflect c r it ic a lly  on 
own work

f .  Take on professional 
roles and tasks

g. Manage student and em­
ployee roles

3. Quality of relationship 
to you as faculty advisor
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s u a e it  n ro w n c N  sheet

CH OH 00 AD/CN AD/OH
3BHRT (WfflODj circle ore ) nooav ABVM&ft

n u n  f a m ily  m o r o n  PBo n m c t) None
(OGNCBRBATXGN: CUCIZ CNE)

HOE ACCRESS:

TTj-PMnwr,

A flflC Y :

T ITLE :

UKn/CEPAHPEWT:
ACCBESS;
T ggH O E :

p rw rn  INSIHJCICR/SUPERVISCR:

T IH E ;

m g in g ;

AGE: MtZE-raAIE RWayHHOCHY:
  («RO£ Offi) --------------

MARITAL SDOUS: MARRIED NEVER MkRRIED DIVORCED WIDOWD
O O JifiM )—
n m n w m . N U E B l AGES

PRIOR BtPTO BCE IN  SOCIAL WORK: (PIEASE LIS T)
PAID/TOLUNTEER

AGBCY/CRGANIZATIOl POSITIDtB R*rn MO.CP YEARS IN AGPCY (write"PD.or"U3L")
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student nrcmincN sect----------------------- j - -------------------------------

As a Bunter Tima Frame I. student, aouraaa ware: (Check One)
______ Lasa dmnanding than I had expected.
______ About that I had expected.
______ Mara dmnanding than I had expected.

In Tima Frame I.,to what extant did each of the following limit your ability 
to perform adequately: (Check Appropriate Rating)

NOT AT ALL SCM9BAT A GREAT COL
CHILDCARE RESPO SIBILrnES

:OIHnt FAMTT.Y PKSPrNgTPTT.I'I'tkM
(care of parents, othaea)_________________ ___
:ICME MNACEMENT(shopping,cooking, 
laundry, etc.) ___
:JCB RESPOtBIBII.lTlES (hours, etc.)_____________
: HEALTH PROBLEMS
YCDR cm ___
OTHERS ___
FINANCIAL PROBLEMS_________________________
:ACCESS TO SCBOCE. RESOURCES (library etc.)____ ___
:ADEQUATE FREETIME FOR READING,WRITING 
PAPERS, etc. ___
:CTHQt:

 3PE3T

FIHPHCRK ARRANGEMENTS:
Haw do you perceive your agency's support of your goals, as

demonstrated in their willingness to meet school requirements for T.F.II field­
work? (Check One)

____  VERY COOPERATIVE MINIMALLY COOPERATIVE

MOCERATELY COOPERATIVE UNCOOPERATIVE
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g x ice w r D fftaM knoN  shpt
-3-

Plaase not* the extant to which tha following wara problasetic in tha develop- 
nent of your Tina Frans II. ,flaldwork plana. If problematic, plaaaa Indiesta whathar 
tha prcblmn has baan reaolvad. (CSBCK CCXJM1)

PRCBUM RE9CX.VED? 
ND 30H»«T VHCf ~W.ig~

pRBSm PBCBLfiftfic pRBamrc pflfllA lly

1. Assigning an MSN Supervisor.
2. Assigning an MSN St̂ arviaor 

New to you.
3. Changing my work assignaanta.
4. Developing m eaningfu l learn­ing assî nartts
5. Reducing my overall workload.
6. Maintaining currant salary level.
7. Maintaining currant position 

in agency.
8. Granting a full day a weak 

to ocas to school.
9. Other: Plaaaa specify ______

Aa you begin the fialxhnrk year, to what octant are you worried about the following:
MOT 9CMPBAT VERY

WORSTED WCRRIE) WOAklED
1. Managing work and school 

dmnands.
2. Being an eaployee and a 

student at the aama time.
3. Being supervised and evaluated.
4. Clarifying assignments and 

expectations
a. At achool
b. At work

5. Other: please describe _____
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STOCPir PTCCTftTION SHEET

Mwt ware your job responsibilities in the agency last year?

ttet ara your educational assipnsnts in tha Residence year?

ttiat other rasponsibilitas aa an agency «ployea will you bo carrying?

Plaaaa indieatae tha kind of ŝ arviaion you rooeiiad in your agancy last 
yaar by chacking tha appropriate phrases an the following:

Frequency of supervision!

focus of supervision:

Nature of supervision:

onoa a weak for at 
an hour. 

_onoa a weak,lass 
~than an hour, 
lass than once a
_pthar: plaaaa ind- 
~icata__________

administrative app- 
_roval, clarification, etc. 
""skill developiant.pro- 
_fessicnal growth.
"other: please indicate

_individual
_other: plaaaa indicate

Background of supervision:  psychologist,psychiatrist
 other: plaaaa indicate
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HUNTER COLLEGE SCHOOL OF SOCIAL WORK 
Ci t y  U n iv e rs ity  o f  New York

EDUCATIONAL PLAN

DUE: WEEK OF OCTOBER 19

1. A b r ie f  d e s c r ip tio n  o f  each o f  the m ajor f i e l d  assignments 

In c lu d in g  the expected accomplishments fo r  each, a p re lim in a ry  

Id e n t i f ic a t io n  o f  the m ajor steps o r a c t i v i t i e s  to  be under­

taken in o rd e r to  f u l f i l l  the g o a ls , and an estim ated  tim e ­

ta b le .

2. An id e n t i f ic a t io n  o f  your own le a rn in g  needs and o b je c t iv ie s :  

what s k i l l s ,  knowledge, e t c .  do you want to  acqu ire  as a re ­

s u l t  o f  p lann ing  and /o r implementing the assignments in  No. 1 

above.

3. Id e n t if ic a t io n  o f  any spec ia l ass is tance  and resources th a t you 

need in  o rde r to  accom plish your assignm ents, and /o r any 

a n tic ip a te d  obs tac les  o r  l im ita t io n s  In c a rry in g  them o u t.
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FACULTY ADVISING CONTACT LOG

STUDENT

REQUESTED BY: 
(check column)

d a t e Iadv . STUD.OTHER

o(/>cc

(check 
c o l .)

FACULTY ADVISOR

I . INDIVI DUAL CONTACTS WITH ADVI SEE

PRIMARY 
REASON 

(see Key fo r  
#)

ISSUES, PROBLEMS DISCUSSED 
(s ta te  b r ie f ly )

RESOLUTI0N/F0LL0WUP

M
V O
V / l



FACULTY ADVISING LOG

STUDENT

NAME OF 
DATE CONTACT

FACULTY ADVISOR

11. CONTACTS WITH AGENCY/OTHER FACULTY

i/ice.

REQUESTED BY: 5  ^  PRIMARY
YOU AGENCY FAC. £  -  REASON (see

(check c o l . )  7 ~coTTl(key fo r  f )
ISSUES, PROBLEMS DISCUSSED 

(s ta te  b r ie f ly )
RESOLUTION/

FOLLOW-UP

N
V O
O '
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KEY: REASONS FOR FACULTY ADVISOR CONTACT WITH
STUDENT, AGENCY, OR OTHER FACULTY

DIRECTIONS: INSERT ONE OF THE FOLLOWING NUMBERS FOR "PRIMARY

REASON" ON YOUR FACULTY ADVISING CONTACT LOG.

NUMBER REASON

1. INTRODUCTION, ORIENTATION

2. GENERAL INFORMATION

3. ACADEMIC ADVISING/COURSE PLANNING

A. FIELDWORK ASSIGNMENT PLANNING/REVIEW/CLARIFICATION

5. REVIEW OF FIELD RECORDINGS/LEARNING GOALS/GENERAL

PROGRESS

6. ACADEMIC MONITORING/REVIEW

7. MIDTERM EVALUATION

8. END-OF-TERM EVALUATION

9. ACADEMIC PROBLEM

10. FINANCIAL PROCLEM

11. PERSONAL PROBLEM

12. FIELDWORK PROBLEM

13. OTHER (PLEASE SPECIFY)
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g r o w  a d v i s i n g  w r m t s  s q h h a r t

OAT*
FACULTY ADVISOR

AGENDA! (LIST)
1. 
2. 
1. 
4.

WHAT RRERARATlow. IF AST. WAS REOOIRB?

othih itehs aoop to acepai 
1.
2. 
J.
took visw or ham accohslishheot or wettingi

( /  COL.)NOT

I NOT HA LIB IT l
APV. | STUD.

col ( /  c o l

THINGS TO FOLLOW-O R ON. AS RESULT Of MSITINCl 
TOR GROW OR CLASS AS A WHO LSI

fOR INDIVIDUAL STUDENTS I

AS ISDICATB ST STUDENTS* QQHSTIOWS. ONtENTS OR DISCUSSION. WHAT AJU STUD SWTS* PRIMARY 
COMCBRMS/PRQSLEHS AT THIS IQDITT WHAT tORTION Of THE GROW/CLASS 00 TOO THINK HAS TUBS
CONCERNS?

1.
2.
}.

h o ld  bw W a t  »  o f  o r o u n

PRIMARY CONCERNS as* 2S-S0* I 50-75* 
(chock col.)

75-100
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m id i from A io v i ovarr

SHOOT A D VIS nC  M U TD C  SUMURT 

- 2-

o o r c h . m a t  a  row m a r r y *  or STqonrra' otcbu-tims o o m c h .

h i m  row  f u m m

IF AHT7 W>T DO TOO W »  TOOT FUFTIOW  OH?

omobrlyiic c o u c h  
1.
2.
1.
w ia ii won STOPPcrs1 c o m rs . if  a iy . oh th» follow » g cathgorii OW THE CATRGORIB

too c n .  als o  c ir c h  a r t  o f  t u b  o m iio m b  b o b g b t b d  th a t  m b  far t  o f  th» c o m u  on 

oncpssiow. a  toor v i i . f im a l l y .  im ic a t i b r iif l y  m i  matqrb o f  tu b  c a w r r  on d b c u m io h .

CATRSORY ( c tM C k )

coomi ooirmrr

COCR8I M3 ISM-

BIIWG A STODOff

B IIIC  AM AG PICT
BWFLOTH

B in e  *  pr o f ’ l

T «  SCHOOL *1 AM
IIBTITOTIOII

D M 1 I O M  ( e l r e l a )

JUUVMCB TO 
PMCTICI

LIVIL OF 
DIFFICULTY

iJULIVMCB TO LEVEL OF OTHIRl 
FRACTICI OIFWCPLTY ______

amxirty
ROLI COM- OTMBl
a ia __________

• m  RIAL WORLD" A OWURl
AM ASSiy T0 LIABILITY TO 
‘ “ 'L GROWTHPROF PROF'L GROWTH

ijC A H  ass it i r r n  s n -  otmbi 
__________ vici to CLiorr

AXSOUAdS MSFOMIVB- OTMXi 
Ml  TO OYR'S _____

j u t  or o p c h o h  n u u i
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g r o c t  a d v i s i n g  h b b t i m g  s o n m a r t

- 3-

f u m i qbbcribb awt son; wo o r  rowwATiow. leadbhsbib o s v tL o w u irr to o  y m a iv i m  r «  

c la s j on g ro w . w » t fa c to rs  m w m  to  m  invo lved? <fo« B., i tp o in ts  look o r to

IB M  w m  HIGH ACMCT PON IT ION Oil LOAM Of n m in c ll NATORB W M  CLOBTBR TOGETHER! 

MINORITY STODSNTS TOM SOBCROOF, BTC.)

SOBGROCPS (D IK 3 IM I LEADERS (DRK3UHB) PACTOM (TOOK V W I

WHAT DIP TOO DO *» *  FACULTY ADVISOR Dl TBI3 MEETING? P U M I CMC* TUB WWOWIATI

obbcrifticmb or took holb ob behavior. okpbk mow » i to«3 took mobt ntrnvmn A cn v rriB

OK BBBAVTOH. HBABB CXVB B W " "  m  »L»ROHATI.

CHECK ■QKOKK FROM ;i ACTIVITY/BEHAVIOR jj OBKCKIBB Of COMTBT Of HBBTDIC
>1 to S3

  j  ______  JBBLVBD STUDENTS MTB6RATB CLASS A 1
f ie ld  n rw m iG i am> b p e rx b n c b

________ ii_______  iiHSLFK) CLAHITT OOMCSFTS |

______ ii_______  iXKLMO SROAOSN OR DSBBM IDSAS,
cowcssTS, nKunaws 

 i   Jsbt prof' l  stamoakdsi hookld

PROFESSIONAL KBAVIOR

  i: __________  iifROVTDB INFORMATION
 ON SCHOOL KOLBS, PROCSDORBS

 aw COORSSS, PROGRAMS

 OM FISLDWORX

 ON RSSOORCBS

OTHBKl

  .d ________  PROVIDED ADVICE,SUPPORT

  ~ ________  ASSIST® IN SOLVING PROBLEMS (DESCRIBE ON BACK)
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Questions to  F a cu lty  Advisors

1. How many years have you been employed a t the School?

How many years as fa c u lty  adv isor?

Did you advise p r im a r ily  2 yea r, OYRP, o r  both?

2. Any Impressions (p re -p ro je c t)  o f  a general s o r t  re :  OYRP 

students? T h e ir  needs, s tre n g th s , weaknesses as students?

What school m ight do In r e la t io n  to  these?

3 ' What aspects o f  OYRP students* needs, s tre n g th s , weaknesses

became apparent to  you through the P ro je c t experience?

(P ro je c t Impressions changed? confirm ed?)

A. As an a d v is in g  s tru c tu re  ( fo r  TFI a d v is o r, a d v is in g  In c la s s ; 

fo r  TF II a d v is o rs , group meetings and e a r ly  c o n ta c t) ,  what 

were the P ro je c t 's  advantages and disadvantages?

Probe: 1) access to  s tu d e n ts , 2) re la t io n s h ip  to  s tuden ts ,

3) mechanism fo r  educa tiona l o r  o th e r c o n te n t, vs . ju s t  

In fo rm a tion  4) tim e 5) g roup 's  cohesion and in te ra c t io n  

6) re la t io n s h ip  to  teach ing .

5. How would you describe  your p rim ary ro le (s )  as fa c u lty  advisor? 

(What d id  you do v is - a - v is  students?)

In what con tex ts  were these ro le s  played out? Class? Small 

group? In d iv id u a l meetings?

Which mode o f  a d v is in g  -  c la s s , small group, in d iv id u a l -  d id  

you f in d  most use fu l?  Why?
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Quest ions to f a c u l t y  Adyisors (C o n t ' d )

6. Summary o f each student -  issues , co n ta c ts , cu rre n t s ta tu s .

7. Based on th is  experience, what recommendations would you make 

to  School regard ing s tru c tu re  and content o f  fa c u lty  adv is in g  

fo r  OYRP students?
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at The City Umvemty of New York
School of Social Work •  129 East 79(h Street. New York. N.Y. 10021 •  1212) J70-J0J7

January 22, 1982

Dear One-Year Hattdent Program Student,

At last! The Fall 1981 semester Is over, and Sprlng--or, at least, Spring 
coursework— Is on the way! Before classes begin, I ask your cooperation In 
completing and returning the enclosed questionnaire In the stamped, addressed 
envelope provided. As a participant In the School's Feculty Advising Project 
this term, your views and experiences are of c ritica l Importance to us. Ongoing 
efforts to review and Improve student advising and the educational program for 
One-Year Residence students cannot proceed without you. So, take a braak and 
do your questionnaire today!

The questionnaire Is composed primarily of closed-ended questions and ratings, 
but there Is room at the end for more general comments. An addendum Is Included 
for Time Frsme I students.

Overall, the questionnaire should take thirty  to forty minutes to complete. 
Responses w ill be analyzed only in the aggregate. Your name Is not requested or 
desired to maintain appropriate confidentiality.

The time you take to participate In this study w ill make an Invaluable con­
tribution to the One-Year Resldenca Program and Its students. I hope I can 
count on your help. I t  Is very much appreciated"In advance.

Sincerely

RS:cw Rose Starr, M.S.V

Enclosure



306

HUNTER COLLEGE SCHOOL OF SOCIAL WORK 

FACULTY A0VISIH6 FROJECT 

EHO-OF-TERH QUESTIONNAIRE FOR TIHE FRAME I ARC TIME FRAME I I  STUDENTS 

I .  The One-Year Residence Frogran raqulre* that you function a* an agency employee and 

a atudant at tiia ia n  tine. To what ant ant do tha following ttateaenta raflact your faallngs 

and vlawa about thaaa roles? Ftaaaa raad aach statement and Indlcata tha lava I of your 

agraaaant or disagreement by circling SA for Strongly Agraa, HA for Mildly Agraa, MO for 

Mildly Disagree and SO for Strongly Olaagraa.

1.1 I a  confidant about ay performance aa an agancy employee.

SA MA MO SO

1.2 I aa unaura that I can wrlta papara and atudy for taata at thla point In ay U fa .

SA MA MO SO

1.3 lalng a atudant hat ha I pad aa perform battar on tha Job.

SA MA NO SO

l.b  lalng a atudant hat ha1 pad aa rathInk what I aa doing and why In ay work rolaa.

SA MA MO SO

1.5 Scat of ny work collaaguaa raaant try being a atudant.

SA MA MO SO

1.6 lacauaa of ny pot ItIon at tha agancy, I cannot taka tha rlaka (naklng nlatakaa, 
exposing lack of knowladga) expected of a atudant/laamar.

SA MA NO SO

1.7 lalng a atudant hat negatively affected ny Job parforaanca.

SA MA MO SO

1.8 Involvaawnt In profaaalonal education haa changed ny relationship* with ny 
(Unprofessional pear*.

a

SA MA MO SO

I . )  I tee l i t t le  or no ralatlonahlp between what I an learning at School and what I need 
to know to perform wore effectively on tha Job.

SA MA MO SO
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1.10 Mow that I a* In professional school, ay agancy expects aa to taka on aora daaandlng 
ratponsIbl11tla* requlrlr, aora expertise.

SA MA HO SO

1.11 I Identify aora with ay role as an agancy aaployaa than as a student.

SA HA HO SO

1.12 Being a professional HSU student has enhanced ay position and/or status at ay 
agency.

SA HA HO SO

1.13 Being a professional HSU student has enhanced ay position and/or status In ay personal 
relationships outside tha agancy.

SA HA HO SO

1.1b Being a professional HSU student has enhanced ay position and/or status In ay arofna­
tional relationships outside the agency.

SA HA HO SO

1.15 Tla* constraints H a lt  ay ab ility  to aeet both the School's and the agency's expectations.

SA HA HO SO

1.14 Uorfc Is aora bearable since I aa In School.

SA HA HD SO

1.17 I faal guilty about the extra burdens ay going to School Is placing on ay colleagues 
and agency.

SA HA HD SO

1.18 Being a student In a professional HSU prograa I t  aora d iffic u lt  than I had anticipated.

SA HA HO SO

1.19 Vou don't laam as auch about practice whan you do your supervised fie ld  placsaant In 
your own agency.

SA HA HO SO

1.20 One year of supervised fie ld  placsaant Is sufficient to enable aa to perfora adequately 
as a professional.

SA HA HD SO

1.21 The difference between professional tasks and parforaanca, and what I have done as a 
nonprofessional, are clear tone.

SA HA HO SO

1.22 The expectations of ay Job and tha School are In conflict.

SA HA HO SO
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MS

1.2*

1.25

1.25

1.27

1.28

1.25

1.30

1.31 

2.
data

2.1

2.2

2.3

2.*

Hy agency I t  not *1 lowing me adequate time to bo a atudant.

SA HA MO SO

t am carrylog an axceastve workload at tha agancy.

SA NO

I do not allow tha deawnds of achootwork to 
respenslbl Ift la a .

NO

SO

bafora agancy daawnda or 

SO

SO

so

SA NA

I fool Infante!(zed aa a atudant.

SA NA NO

I hava aI waya anjoyad batng a atudant.

SA NA HO

Ny aoclal agancy work experience haa anhancad ay ab ility  to porfona aa a atudant.

SA NA HO SO

I do not hava enough control over ay educational prograai (course content, Inatructors, ate.

SA NA NO SO

I wtah I could be a fu ll- tla a  atudant In tha TWo-Year frograa,

SA NA NO SO

Couraas are appropriate to ay level of knowledge and experience.

SA NA HO SO
To whet extent did eech of the following H a lt  your ab ility  to perform adequately In

end/or fie ld  work laat year and thla tara: (CHICK APPROPRIATE RATING)

THIS TERN (TR t ‘« a TP l l 'a )
NOT AT S0HE- A GREAT 
AIL WHAT DEAL

LAST YEAR (Only TPll's) 
NOT AT S0NE- A GREAT
ALL WHAT DEAL

Childcare reaponalbllltlea

Other faailty reaponalbllltlea 
(care of pa rent a, others)

(shopping, 
cooking, laundry, etc.)

Number of hours spent on 
tha Job (workload)

(Continued on Next Page)



309

LAST YIAA (Only TP 11'a 
NOT AT SflM- A MEAT

WAT OCAl

THIS TSHH (TP I ' t  a Tll»t) 
HOT AT SOHI- A CRCAT 
ILL WHAT DIAL

2.5 Laval of reaponelbtllty on tha Job 
(typo of posttIon)

2.4 Your omi haalth probleae

2.7 Tha haalth problaaa of othara

2.8 Plnanctal p rob I am

2.9 Aeceta to School raaourcea 
(library, ate.)

2.10 

2.11 Othar:

Adequate frao tlaa for reading, 
writing papera, ate.

(Plaasa ipacify)

3.

ate.I
To what extant did each of tha following provide (pacific tupporta (aaotlonal, eaterlal, 

that helped you aaat tha daaanda of tha NSW prograa thla tenaT

HOT AT som-
WHAT

YIHY
HUCH

HOT Affll- 
CAOLI

X I  Spouta/aata

3.2 Parent(a)

J.3 ChiId(ran)

3.A Col loaguai at work

3.5 Prlend(t)

3.4 Agancy Dlrectori/edalnlitrel 
3*7 bgarvtion
3.8 Court a Inatructor(t)

3.9 faculty edvltor

3.10 extracurricular actlvltlea 
(aualc, (porta, ate.)

3.11 Plold In(truetor (for TP II 
only)

3.12 Other OVA ttudentt

3.13 TWo-year atudentt

(Continued on Next Pago)
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SOME- VERY NOT APPU-
VHAT MUCH CAILE

3 .1 ' Studant Govsmaant

3.1S Studant Advlsaaant Ccaarfttaa 

3.1* Atuanl 

3.17 Othar:
IPlaasa specify J

' .  Plaasa Idantlfy tha thraa (3) *ost laportant support* to you ( I f  any) this tara,

and dascrlb* brlafly tha natura of tha support or halp obtalnad: ( I f  nona, ehack hara .)

Sourca(s) of Support Natura of Support
( lis t  thraa, In oroar of laportanca fro* #1 
to /3 , with #1 Indicating tha aost laportant; #2, 
tha sacond most; #3 tbb third m st)

b .l '.1

b.2 ' . 2

'•3  * 3

5. Plaasa Idantlfy tha thraa (3) aajor obstaclas ( I f  any) to your parforatng adaguataly

or aaatlng tha daaands of tha NSW progras this tara, and dascrlba brlafly  thalr natura.

( I f  nona, chack hara .)

Obstaclas Natura of Obstaclas
(List thraa, In ordar of laportanca froa #1 to #3 • 
with #1 Indicating tha aost laportant; #2, tha 
sacond aost; #3 tha third aost.)

5.1 9-1

5.2 5.2

5.3 5.3



311

6. Faculty advisors can ba Invotvad In tha following kinds of activ ities . To what 

extent was your faculty advisor Involved In each of those activities with you this tersif 

flease check appropriate rating category. 61va examples where relevant for aech activity

Activities

6.1 Help students meka connections between 
theory/concepts and fie ld  experience

6.2 Help students gain knowledge about/ 
understanding of tha profession (Its  
theory, practice, values, organisa­
tional context, etc.)

6.3 Help students c la rify , expand, deepen 
Ideas M * concepts.

6.6 Set professional standards; nodal pro­
fessional behavior.

6.5 Set standards for behavior as graduate 
level HSV students

6.6 Provide Information (e»g. on School 
rules, procedures.courses, fie ld  work , 
etc.

Amount of Involv ant

Very

involvenentoudk’sair
Moderate Mlnloel
Amount Amount

Not at
All

6.7 Provide advice, support:

6.8 Assist In solving problems

6.9 Assist In negotiating School or agancy 

systems:

6.10 Clarify School policies and expectations 
(for you, your agancy).

6.11 Monitor student's learning progress (In 
courses, fie ld  work).

6.12 Help students focus on/understand learn­
ing goals and learning style.

6.13 Monitor the quality of fie ld  work arrange­
ments (asstgnawnts, supervision, workload)

6.16 Refer students to educational or other 
resources.
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7. How many tim e did you m at with your faculty advlaor thla tana?

t laai In a amatt group or claaa _ _ _ _ _  tlmaa Individually

8. Milch form t(a) did you find molt uaaful? Plaaaa rank ordar tha two mat 
uaaful, with #1 woat uaaful; 12 tha aacond m at uaaful

am i 1 group total claaa (appllcabla for TF I'a  only)  Individual

9. How aval labia to you did you parcalvo your faculty advlaor to baT

vary aval labia modarataly aval labia minimally aval labia not aval labia

9.1 To what axtant did you In ltla ta  contact(a) with your faculty advlaor?

vary ouch aodarata mount  alnlaal aaount _ _  not at a ll

10. Now knowladgoabla of tha Schoot'a procaduraa, pollclaa,*y*tama do you foal your 
faculty advlaor la? , . , ,  . , , . ,

  vary knowladgoabla ____ o ln lm lly  knowladgoabla
■ oodarataly knowladgabla ___ not at a ll knowladgaabta

11. To what axtant do you faal your advlaor alartad you to what you naadad to know about 
tha School (achadulaa, procaduraa, poltclaa) whan you naadad to know ItT

. vary Ouch _ _ aodarata amount _ _  minimi amount _ _  not at a ll

12. Miat problam or laauaa did you and your faculty advlaor work on/dlacuaa?
Plaaaa l la t ,  Indlcata I f  tha laauaa(a) waa raaolvad or Improvad, and tha axtant to 

'which you faal your advlaor waa halpful on aach.

Waa I t  loprovad/raaolvad Halpfulnaaa of Advlaor
Problam laaua Yaa No Partially  Wary Not at

(Chock approprlata catag.) auch Scmawhat al I

12.1 1 2 .1    12.1    ____

12.2 . 12 .2 -----------------------   12.3

12.3 12.3 12.3
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13. At what point In tho tan* did you baeaaa awara of your advisor's rola ( I .a . ,
hi* or har function* In rotation to your aducatlonj? (flaata chack approprlata 
phra*a)

At tha baglnnlng of tha ta n *   In tha slddta of tha tan*

at tha and of tha tan* _ _ _  s t i l l  not sura ____

1k To what axtant warn you awara that tha faculty advising you racalvad dlffarad 
frow that of othar Ona-Yoar ftatldanca frogran studant* this tarn?

vary such _ _ _  soaawhat not at a ll

14.1 What, I f  any, wara tha dlffarancas you parcalvad? flaata dascrlba tha dlffaroncas, 
and thalr advantagas or dlsadvantagas In your opinion.

(FOR TIHC FRAME I I  STOOCNTS ONLY)

14.2 How usaful to you was I t  that: (plaasa chack appmprlato rating on aach of tha
following-stataa»ntt, and alaborato.)

14.21 Your Ttwa Praam I I  faculty advisor sad* contact with you bafora flatd  
work o ffic ia lly  bagan?

vary usaful wodarataly usaful s lnlwallv usaful not at a ll

flaata explain:

14.22 You had tha tana faculty advisor In T.F. I I  as In T.F. IT

vary usafu l wodarataly uaaful M in im ally  usafu l not a t a l l

Plaasa axo la ln :

(PPTH TF I AHP TP I I  STUOCHTS PLEASE COHPICTC THE REHAIHOER OP 
THt q U E S T I O W H A I A E ) “
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l

15* How wall do you fool you got to know tho atudanta In your claaaea thla tana?

15*1 OTH atudanta? vary wall moderately minimally ___ not wall

15-2 TWo-year atudanta? vary wall ____ aodarataIv aln laally not wo 11

I t .  Oo you faal you had tu ffI cl ant tlaa to Intaract Informally with othar atudanta
In School thla tara?
  Yaa Wo

16.1 If  no, do you aaa thla aa a problem that requlrea tha School'a attention?

 Yaa  No

16.2 I f  yaa, why? and what do you think tha School ahould

17* Old you participate In general School actlvltloa thla tara (aa., Cotaion Day, 
School Sonata, School Coaalttaaa)? Yaa No

17.1 I f  yaa, >dw7

17.2 I f  no, why not?

18. Would you Ilka to be aora active In tha School coauunlty? _ _  Yaa No

18.1 I f  yaa. In what wave?

18.2 I f  no, vdty?

19. To what extant do you aaa youraalf aa each of tha following? (chack approp. column)

Not at a ll Somaihat Vary much

19.1 I to I a tad from tha Schogl aa a whole 19-1_____________  ^ _ _ _ _  ^ _ _ _ _

19.2 Active In tha School cc— uni ty 19.2__________  ________  _________

19-3 laolated from othar OYN atudanta 19-3 _ _ _ _ _  _ _ _ _ _

19.k A "second claaa citizen" In tha
School 19 • _ _ _ _ _  _______ _________

IJ-5 An eapaclally prIvllodged group In *9*5
tha School
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to

SO. In erdnr to function smoothly at a atudant In tho School, how adequate m i  tho 
Information you racalvtd on aach of tho following?

Vary ado* Moderately Minimally Not ade-
3»iate__ Adequate Adequate qua to

20.1 Course Schedules ________  _ _ _ _ _ _  _ _ _ _ _ _ ___________

20.2 Course enrol Inent/reglstrat I on _ _ _ _ _  _ _ _ _ _ _  _ _ _ _ _ _

20.3 financial aid     _ _ _

20.h School Committees (ex. Educational
Review, Change of Status, a te .) _______  _ _ _ _ _  _ _ _ _ _  ________

20.5 Grading system _ _ _  _ _ _ _  _ _ _ _ _  _ _ _

20.8 In coop I a Ms (procedures.
Implications) _ _ _ _ _      _ _ _ _ _ _

20.7 Major Methods ________  _ _ _ _ _  _ _ _ _ _  _ _ _ _ _

20.8 Concentrations _ _ _ _    ________

20.3 fie ld  Work requirements _ _ _ _ _

20.10 fie ld  Work placement arrangements _ _ _ _ _  _ _ _ _ _ _  _ _ _ _ _  _ _ _ _ _

21. Arc there any othar aspects of the School's procedures or syttasm (Including the 
shove) that you foal you needed to know more about, In order to function adequately 
as a student?

21.1 Yes No I f  yes, please specify: .

22. khat were your three (3) major sources of Information about the School this term? Rank 
order the 3 most Important; with / I ,  the most Important, /2 , the next most Important, 
and to on.

jather 0YR students

JTWo-year program students

_Courso Instructors

faculty other than course 
“instructors
_facuity advisor

0YR Handbook 

p School Handbook 

Bulletin Boards

mailings from School or 0YR Program 

Other: please specify:
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n

23 Hcm adequate In general do you thtnk tho School's cob— jnleatlon with you as an OYR 
studant has been this tana"

_ _  vary adequate _ _  aodarata I y adequate alnlaal ly adaquata ___ not adaquata

2b What co—am I cat Ion problam or Istuas do you think tha School should ba awara of?

Please axclaln:

25 Are thara co—a m  I cat Ion —chan Is— that you found particularly usaful that tha School 
should know about, and expand or continual yaa no

25,1 I f  yaa, plaaae explain

2b To what axtant do you fee I poaltlvaly Identified with tha Hunter School of Social 
Work? Hot at a ll Scauwhat Vary auch

2b.I To what do you attribute your f — 11ngs7

27 To what axtant do you faal poaltlvaly Identified with your currant agency7 
Wot at a ll Soauwhat Vary auch

27.1 Please explain:

28 To what axtant do you faal poaltlvaly Identified with tha aoctal work profession? 
Wot at a ll _ _  Soauwhat Vary auch

28.1 Plaasa explain:

29* In your opinion, how aware of and rasponalve to OYR students' needs Is tha School7 
(Plaasa chack approprlata rating.)

Vary au<S Moderately Plnlcally Not at a ll

25.1 School's awara ness of OYH needs 29-1 __________ _ _ _ _ _  _ _ _ _ _  _ _ _ _ _

29.2 School's rasponstveness to OYR
needs 29*2 __________ _ _ _ _ _ _ _
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12

30 Whet, I f  anything, do you think tha School should ba aora awara o f. or responsive to, 
In rotation to OYR studants' naads, than I t  Is now? (Plaasa describe)

31 The Faculty Advising Project was established to enable the School to ravlaw and 
Iegrove faculty advising to One-Year Residence Program students, and enhance the 
One-Year Residence Pragma as a whole.

Your responses to the previous questions w ill enable us to accurately reflect 
your views and experiences. Space Is now provided for any final consents or reactions 
you aay have to Issues sparked by the questionnaire, that focus on faculty advising 
qnd your experiences as a One-Year Residence student this tans.

THANK YOU FOR TAKIN6 YOUR TIME TO ANSWER THESE QUESTIONS. YOUR EFFORT IS GREATLY 
APPRECIATED. KINDLY COMPLETE THE GENERAL DATA SHEET. AND RETURN QUESTIONNAIRE IN 
ENVELOPE PROVIDED.

(TIME FRAME I STUOENTS: PLEASE COMPLETE THE SPECIAL AOOCNOUM.)
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CtHCRAl INFORMATION 

t . A— : 2. Sox: Halo Fa— io

J. Race/ethnlclty: _____

k . Marital Statu*: _ _ _  Harried _ _ _  Navar Harr I ad

Separated Widowed

  Divorced

5. Children: Number: Ana*:_____

i . Major method: _____ Casework____Sroupwork Co— unity Organization

  Administration

7. Muntar Concantratlon:  Haalth Faml ly/Youth/Adult _ _  World of Work

 Education and Co—unity Oevelop—n t  Protection and Social Just lea

8. Nuabar of years of paid work experience In social agencies prior to entering 
tha One-Year Res Idanca Program: _ _ _

3. Nuabar of years employed at currant agancy: _ _

10. Agancy auspice: public private/voluntary

11. Currant title /posltlon: _________________

12. Field of Practice: (chock one)

Health ____School Social Work

Mental Haalth Services to Aged

Child Wei fare Co— uni ty Planning

Fsailly Services Courts and Corrections

Mental Retardation Public Assistance

AIcoho1/druq/s ubs tanca abuse

Co—uni ty Cantars/Settla— nt

13* Hava you changed your position within tha agancy while In tha One-Year
Residence Program?  yes _____ no

b. Hava you/are you chang(lng) Jobs, I . * . ,  place of employment, while In tha 
. One-Year Residence Program!  yes no
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U
(AOOCNOUM FOR TIME FRAME I STUDENTS ONLY)

Hom do you perceive your agency's support of your educational goal*, aa daaonstrated 
In their Mlttlngnaaa to m at school requirements for fla ld  work In Tlaa Frasw I I ,  
your rasldanca yaart

Vary Cooperative 

Uncooperative

Noderatly Cooperative Hlnlaelly Cooperative

33 Fleeae note the extent to which you have or anticipate problaaa tn developing Tlaa 
Fraaa I I  fie ld  work plans In the following areas. I f  probleaatlc, please Indicate 
whether the problaa has been or Is being resolved.

NO SOMEWHAT
WBOLEH FROSLthATIC

33.1

33.2

33.3 

33.*

33. S 

33. *  

33.7

Assigning an MSV Supervisor.

Assigning an NSW Supervisor 
New to you.

Changing ay work esslgnaents.

Developing meaningful learning 
esslgnaents

Reducing ay overall workload.

Maintaining current salary level.

Maintaining current position tn 
agancy.

33.8

33*9 Other: Ftease specify:

Branting a fu ll day a week to 
coae to school

PROOLEM RESOLVED?
very m ,  w -------------
W S F u m a t ic  I P it Ta l l y

(Continued on next page)
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34 What kind of supervision a n  you receiving In your agancy thla tarn? Plaasa chock 
the appropriate phrases on tha following:

34.1 Fraquancy of suparvlsfon: owca a waak for at taast an hour
____onca a waak, lass than an hour 
____ lass than onca a waak 

othar: plaasa Indicate

)4.2 Focus of supervision: case aanegsaant
administrative approval, c larification , etc. 
ski I I  dove I opamn t , professional growth 
othar: plaasa Indicate

34.3 Natura of supervision: aroup
Individual
othar: plaasa Indicate

34.4 Background of supervision: HIM
psychologist, psychiatrist 
othar: plaasa Indicate

3S As Tlaa Fraaa I students whose faculty advising was provided by your course Instructor 
In tho context of your social policy c last, plaasa answer tha following:

35.1 To what axtant did I t  Inconvenience you to attend class at 5:30 p.a. Instead of 
£:00 p.a.-each weak?

_ _ _  vary auch aodarata I y a ln laally  not at a ll

35.2- How satisfied were you with this fora of faculty advising?

very auch aodarataIv a ln laally  not at a ll

35.3 Plaasa cawssnt on tha advantages of this fora of advlslna:

35.4 Plaasa coaasnt on tha disadvantages:

35.5 Any suggestions for Improving the fora or substance of faculty advising to Tlaa Fraae I 
students?

TMK CNO. THANK YOUl

1/ 22/82
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QUESTIONS FOR GROUP FEEDBACK SESSIONS

1. Needs school should be aware o f/re s p o n s lv e  to  as OYRP s tuden ts .

2 Communications -  mechanisms, content

3. Supports, o b s tru c tio n s

4. Connection to  School — what fo s te rs  i t?

5. Student/employee ro le

In te r - r e la t  ionsh lps 

ConfI le ts  

Complementari ty

6 . F acu lty  A dv is ing  ro le s  -  w h a t's  im portan t to  you?
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at Th« G*y UmwnMy at Now York 
School of Social Work •  129 Eat 79th Street. New York. N  Y. 10021 •  (212) 570-5037

March 10, 1982

Oaar One-Yaar Residence Program Student:

The School Is conducting a review of faculty advising for 
One-Year Residence students, in order to assess and Improve the 
educational program and services students receive. As a One-Year 
Residence Program student enrolled In the Fall 1981 semester, 
your vlaws and experiences ara of critica l importance to us In 
this effort.

I ask your cooperation tn completing and returning the enclosed 
questionnaire as soon as possible In the stamped, addressed 
envelope provided. The questionnaire Is composed primarily of closad- 
ended questions and ratings, but there Is room at tha and for more 
coaaaants. As you do the questionnaire, please note the following:

1. The period you are asked to reflect on, unless otherwise 
specified. Is last semester. I .e . ,  the Fall 1981, when 
you ware entering either Time Fraaw I or Time Frame I I .

2. There are short but separate Addenda at the end of the 
questlonnelre for "Time Frame I students only" or 'Time 
Frame II students only." The rest of the questionnaire 
Is to be coaipleted by al I students.

Overall, the questionnaire should take thirty to forty minutes 
to complete. Responses wl11 be analysed only In the aggregate.
Your naaie Is not requested or desired to maintain appropriate 
confidentiality.

Tha time you taka t 1 participate In this study w ill make an 
invaluable contribution lo tha One-Yaar Residence Program and Its 
students. I hope I can count on your help. It  Is very much 
appreciated--!n advance.

Slncerly

Rose Starr, M.S.W.
RS:ea
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HUNTER COLLECE SCHOOL OF SOCIAL MORK 

FACULTY ADVISING PROJECT 

QUESTIONNAIRE FOR THE TIME FRAME I AND TIME FRAHE II  STUDENTS 

I. The One-Yaar Residence Program requires that you function at an agancy employee and 

a studant at tha same tlma. To what axtant do tha following statements raflact your faallngs 

and vlawt about thata roles? Flaata raad aach statement and Indicata tha lava) of your 

agreement or dltagraaaiant by circling SA for Strongly Agraa, NA for HI Idly Agraa, HO for 

MtIdly Oltagraa and SO for Strongly Oltagraa.

1.1 I an confidant about my performance at an agancy amployaa.

SA NA HO SO

1.2 I am unaura that I can writa papart and ttudy for ta ttt  at th it point in my U fa.

SA NA HO SO

1.3 Baing a ttudant hat ha I pad ma parform batter on tha Job.

SA NA NO SO

I.A Being a ttudant hat helped ma rethink what I am doing and why In my work rolat.

SA HA NO SO

1.5 Soma of my work colleague! ratant my being a ttudant.

SA NA NO SO

1.6 Becaute of my pot 11 ion at tha agancy, I cannot taka tha rltk t (making miitaket, 
axpotlng lack of knowledge) expected of a ttudant/learnar.

SA HA HU SO

1.7 Baing a ttudant hat negatively affected my job parformanca.

SA NA NO SO

1.8 Involvement in profettlonal education hat changed my relationship! with my 
nonprofats Iona I pears.

SA NA NO SO

1-9 I see l i t t le  or no relationship between what I am learning at School and what I need 
to know to parform more effectively on tha Job.

SA NA NO SO
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I . 10 Now tha t I am In p ro fe ss io na l schoo l, my agancy expects ma to  taka on mora damanding 
ra sp o n s lb l11 tia s  re q u ir in g  more a x p a rtis a .

SA HA HD SO

I .  II I Id e n t ify  more w ith  my ro le  as an agancy employee than as a s tud en t.

SA HA HO SO

1.12 Being a p ro fe ss io na l HSW studant has enhanced my p o s it io n  and/or s ta tus  a t my 
agancy.

SA HA HO SO

1.13 Being a p ro fe ss io na l HSU studant has enhanced my p o s it io n  and/or s ta tus  In my personal 
re la t io n s h ip s  ou ts ide  the agancy.

SA HA HO SO

1.1k Being a p ro fe ss io na l HSW studant has enhanced my p o s it io n  and/or s ta tus  In my 
p ro fess iona l re la t io n s h ip s  ou ts ide  the agancy.

SA HA HD SO

1.15 Tima c o n s tra in ts  l im i t  my a b i l i t y  to  meat both the S chool's and tha agency's exp ec ta tio ns .

SA HA HD SO

1.16 Work Is  more bearable s ince I am In School.

SA HA HO SO

1.17 I fee l g u i l t y  about the e x tra  burdens my going to  School Is p la c in g  on my colleagues 
and agency.

SA HA HO SO

1.18 Being a studant In a p ro fe ss io n a l HSU program Is  more d i f f i c u l t  than I had a n tic ip a te d .

SA HA HO SO

1.19 You d o n 't lea rn  as much about p ra c tic e  whan you do your supervised f ie ld  placement in  
your own agency.

SA HA HO SO

1.20 One year o f  supervised f ie ld  placement Is s u f f ic ie n t  to  enable me to  perform  adequately 
as a p ro fe s s io n a l.

SA HA HD SO

1.21 The d iffe re n c e  between p ro fe ss io na l tasks and performance, and what I have done as a 
no np ro fass lona l, are c le a r co me.

SA HA HO SO

1.22 The expecta tions o f  my jo b  and the School are in  c o n f l ic t .

SA HA MO SO
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1.23 Hy agency Is not a llo w in g  me adequate tlrna to  b* a s tud an t.

SA HA HO SO

1.21) I aa c a rry in g  an excessive workload a t tha agancy.

SA HA HD SO

1.25 I do not a llow  tha damands o f  schoolwork to  come bafora agancy dataands o r 
rasponsi b i111 la s .

HO SO

SO

SO

SA HA

1.26 I fa a l In fa n ta llz a d  as a s tudan t.

SA HA HO

1.27 I hava always anjoyad baing a s tudant.

SA HA HO

1.28 Hy s o c ia l agancy work axparlanca has anhancad my a b i l i t y  to  parform  as a s tud an t.

SA HA HO SO

1.29 I do not hava enough co n tro l over my educa tiona l program (course co n te n t. In s tru c to rs ,  e t c . I

SA HA HO SO

1.30 I w ish I could ba a fu l l - t im e  studant tn tha Two-Yaar Program.

SA HA HO SO

1.31 Courses ara approp ria te  to  my leve l o f knowledge and axparlanca.

SA HA HO SO

2. To what ex te n t d id  aach o f tha fo llo w in g  l im i t  your a b i l i t y  to  parform  adequately 

In c lass and/or f ie ld  work In tha 1980-81 academic year ( fo r  cu rra n t T .F . I I 's  o n ly ) and 

th is  past samestar, F a ll 1981 ( fo r  both T.F I 's  and l l ' s . ) .  CHECK APPROPRIATE RATING

LAST YEAR (Only TF l l ' s ) 
NOT AT S0HE- A iREAT
ALL WHAT DEAL

2.1 C h ildcare  re s p o n s ib i l i t ie s

2.2 Othar fa m ily  re s p o n s ib i l it ie s  
(care o f pa ren ts , o th e rs )

2.3 Home management (shopping, 
cooking, laundry , a te .)

2.4 Number o f hours spent on 
tha jo b  (workload)

(Continued on Next Page)

F*" 1981 ^ e ' *  a great'S> 
ALL WHAT DEAL
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2.5 Laval of responslbl11ty on tha Job 
(typa of position)

2.6 Your own haalth problam

2.7 Tha haalth problam of others

2.8 Financial problam

2.9 Accass to School resources 
(library, ate.)

2.10 Adaquata fraa time for reading, 
writing papers, ate.

2.11 Othar:
(Plaaaa specify)

LAST YEAR (Only TF l l ' i )  
NOT AT SOME* A GREAT 
ALL

NOT AT 
ALL

SOME- A GREAT 
WHAT OEALWHAT DEAL

3. To what axtant did aach of tho following provlda specific supports (aantlonal , notarial, 

ate.) that holpad you maat tha demands of tha HSW program this past tarn (Fall 1981).

NOT AT 
ALL

SOME­
WHAT

VERY
MUCH

NOT APPLI■ 
CARLE

3 .1 Spousa/mata

3.2 Parant(s)

3.3 ChiId(ran)

3.6 Collaaguas at work

3.5 Frland(s)

3.6 Agancy 01ractors/adnlnlstrators 

3*7 Suparvlsors

3.8 Coursa Instructor(s)

3.9 Faculty advisor

3.10 Extracurricular activities  
(music, sports, ate.)

3.11 Field instructor (for TF II 
only)

3.12 Other OYR students

3.13 Two-year students

(Continued on Next Page)
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MOT AT SOME- VERY MOT APPLI-
ALL WHAT MUCH CABLE

3-1 *• Student Govarm ent _ _ _ _ _  _____  _________

3-15 Studant Advisement Comalttee _ _ _ _ _  ___________ _____  _________

3.16 Alumni _ _ _ _ _  _____

3-17 Other:
(Please {pacify} ---------  --------  --------  --------------

k.  Please Id e n t ify  the three (3) most Im portant supports to  you ( I f  any) la s t term ,

and describe b r ie f ly  the na ture o f the support o r  he lp ob ta in ed : ( I f  none, check here ____ .)

Source(s) o f Support Mature o f  Support
( l i s t  th re e . In order o f Importance from #1 
to #3, w ith  #1 in d ic a t in g  the most Im portan t; #2, 
the second most; #3 the th ir d  most.

k . l  A .I

6 . 2  A . 2

6.3 M
5. Please Id e n t ify  the three (3) m ajor obstac les ( I f  any) to  your perfo rm ing adequately

o r meeting the demands o f the MSW program la s t  term , and describe b r ie f ly  th e ir  na tu re .

( I f  none, check here .)

Obstacles Mature o f  Obstacles
( l i s t  th ree , t n o rder o f Importance from I I  to  #3. 
w ith  I I  In d ic a tin g  tha most im portan t; #2, the 
second most; #3 the th ir d  m ost.)

5.1 5.1
5.2 5.2

5.3 5-3
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6. F acu lty  advisors can be Involvad tn tha fo llo w in g  k inds o f a c t iv i t ie s .  To what 
ex te n t was your fa c u lty  adv iso r Invo lved In each o f these a c t iv i t ie s  w ith  you la s t term? 
Please check appropria te  ra t in g  ca tegory . Give examp les  where re le va n t fo r  each a c t iv i t y .

A c t iv i t ie s

6.1 Help students make connections between 
theory/concepts and f ie ld  experience

6.2 Help students ga in knowledge abou t/ 
understanding o f the p ro fess ion  ( I t s  
theo ry , p ra c tic e , va lues, o rgan ize* 
t io n a l con tex t, e tc . )

6 .3 Help students c la r i f y ,  expand, deepen 
ideas and concepts.

6 .6 Set p ro fe ss io n a l s tandards; model p ro * 
fess lo na l behavior.

6 .5  Sat standards fo r  behavior as graduate 
leve l HSU students

6.6 Provide in fo rm a tion  (e .g . on School 
ru les ,p ro cedu res , courses, f ie ld  work 
e tc .

Very
Much

Amount of Involvement 
(tneck one)

Moderate Minimal Not at
Amount Amount AlI

6.7  Provide advice , support:

6.8 A s s is t In s o lv in g  problems:

6.9 A s s is t In n e g o tia tin g  School o r agency 
systems:

6.10 C la r ify  School p o lic ie s  and expecta tions 
( fo r  you, your agency)

6.11 Monitor student's learning progress (in 
courses, field work)

6.12 Help students focus on/understand le a rn ­
ing goals and le a rn ing  s ty le

6.13 Monitor the quality of field work 
arrangements (assignments, super­
vision, workload)

6.16 Refer students to educational or 
othar resources
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7. How tuny t lm s  d id  you meet w ith  your fa c u lty  adv iso r la s t tarn?

Oth a r : spa c lfy
t lmas In a la rgo  group (T .F . I o n ly ) times In d iv id u a lly

8. How usa fu l to  you wara la rgo  group meetings w ith  your adviso r? (T .F .I o n ly )

ve ry  mo d e ra te ly  min im a lly  no t a t a l l

8.1 How use fu l to you ware In d iv id u a l con tacts w ith  your advlso r7

va ry  mo d e ra te ly  min im a lly  no t  a t a l l

9 . How aval la b ia  to  you d id  you parca ive your fa c u lty  adv iso r to  be?

ve ry  a v a ila b le  moderately a v a ila b le  m in im a lly  a v a ila b le  not a v a ila b le

9.1 To what e x te n t d id  you I n i t ia t e  co n ta c t(s ) w ith  your fa c u lty  advisor?

ve ry  much moderate amount minimal amount not a t a l l

10. How knowledgeable o f the S chool's procedures, p o lic ie s ,sys te m s  do you fe e l your 
fa c u lty  adv iso r Is?

very kwowledgabla ____  m in im a lly  knowledgeable
 m oderately _ _  not a t a l l  knowledgeable

knowledgeable

11. To what e x te n t do you fe e l your adv iso r a le r te d  you to  what you needed to  know about 
the School (schedules, procedures, p o lic ie s )  when you needed to  know It?

very much moderate aaiount m inimal aa»unt no t a t  a l l

12. What problems or Issues did you and your faculty advisor work on/dlscuss7
Please l i s t .  In d ica te  I f  the Issuas(s) was resolved o r  Improved, and the ex ta n t to 
which you fe e l your adv iso r was h e lp fu l on each.

Was I t  im proved/resolved Helpfu lness o f Advisor 
Problem Issue Vos Ho P a r t ia l ly  Very Somewhat Not a t

(Check ap p ro p ria te  ca te g .)  much a t a l I

12.1 12.1       12.1     _____

12.2 12.2 12.2
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13- At what p o in t In the F a ll 1981 tarm d id  you bacoma awara o f  your a d v is o r 's  ro la  

( I . a . ,  h is  o r har fun c tions  in  ra la t io n  to  your aducatlon)? (Plaasa check 
approprla ta  phrasa.)

At tha bag Inning o f  tha tarm _____  In tha m iddle o f tha tarm _____

At tha and o f  tha tarm ^____ S t i l l  not sura _ _ _ _

IA. To what ex ta n t wara you awara th a t tha fa c u lty  adv is ing  you racalvad d lf fa ra d  
from th a t o f  o th a r Ona-Yaar Residence Program studants la s t tarm?

_____ vary much  somawhat  not a t at I

IA.1 Uhat, I f  any, wara tha d lffa ra n c a s  you parcaivad7 Plaasa dascrlba tha d lffa ra n c a s , 
and th a ir  advantagas o r dlsadvantagas in your o p in io n .

15- How w a ll do you fa a l you got to  know tha studants In your c lassas In tha F a ll 1981 tarm?

15.1 OVA studants? vary w a lI modarataly ___ m in im a lly  ___  no t w a lI

15.2 Two-yaar studants? vary w a ll _ _ _  moderata 1 y m ln lm a lly_^_  not wal 1

16. Oo you fa a l you had s u f f lc la n t  tlma to  In ta ra c t In fo rm a lly  w ith  o th a r studants 
in School th is  past tarm?

 Vas  No

16.1 I f  no, do you saa th is  as a prob I am th a t requ ires  tha School's a tte n tio n ?

 Yes  No

16.2 I f  yas, why? and what do you th in k  tha School should do7_______________________

17- Old you p a r t ic ip a te  In general School a c t iv i t ie s  th is  p ts t  tarm (e x . ,  Cannon Day, 
School Senate, School C onn ittees)? Yas No

17.1 I f  yas, why?

17-2 I f  no, why not?

18. Would you I lk a  to  be more a c tiv e  In tha School community? Yas No

18.1 I f  yas. In what ways7
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18.2 I f  no, why7

19- To what extan t do you see y o u rs e lf  a* each o f  tha fo llo w in g ?  (chack approp. column)

Not a t a l I  Somawhat Vary much

19-1 Iso la ted  from the School as a whole 19.1

19.2 A c tive  in  tha School community 19.2

19-3 Iso la ted  from o th a r 0YA studants 19.3

19.A A "second c lass c i t lz a n "  In tha 
School 19.A

19.5 An a s p a c la lly  p r lv llo d g e d  group in 
the School 19.5

20. In o rder to  fu n c tio n  smoothly as a s tudent In tha School, how adequate was tha
In fo rm a tion  you raca lvad on aach o f tha fo llo w in g ?

Vary ada- Modarataly Minimally Not ada-
quata Adaquata Adaouata quata

20.1 Coursa Schadulas _______  _________  ________  _______

20.2 Coursa anrolImant/ragistration _________  ________  _______

20.3 Financial aid _ _ _ _ _ _  _ _ _ _ _ _  _ _ _ _ ^ _  ___ _^ _

20.A School Ccmmlttaot (ox. Educational
Reviaw, Changa of Status, ate.) ________ _________ _______

20.5 Grading systam _______  _________  ________  _______

20.6 Incomplatos (procaduros,
implications) _ _ _ _ _  _______  __________  _______

20.7 Major mathods _________  ________  _______

20.8 Concor.t rat ions _______  _________  _________  _______

20.9 Flo Id Work raqui ramants _ _ _ _ _  _ _ _ _ _ _  _ _ _ _ _ _ _  ________

20.10 Fiold Work placamant arrangomonts _________  _________  _______
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21. Are there any o tha r aspects o f tha School's procaduras o r  systaias (In c lu d in g  tha
abova) th a t you faa l you naadad to  know more about, In o rdar to  fu n c tio n  adequately 
as a student?

21.1  Yas  No I f  yas, plaasa s p a c lfy :___________________________________________

22. What wara your thraa (3) m ajor sourcas o f In fo rm a tion  about tha School th is  past tarm? 
Rank In o rd a r tha th raa  most Im portant; w ith  #1, tha most Im portan t, 91 ,  tha naxt most 
Im portan t, and so on.

oth a r OYR studants

 Two-yaar program studants

Coursa In s tru c to rs

f a c u lty  o th a r than coursa 
in s tru c to rs

f a c u lty  adviso r

How adaquata In ganaral do you th in k  tha S chool's coasaun I ca t ion w ith  you as an OYR 
studant has baan th is  past tarm?

 vary adaquata  m odarataly adaquata  m in im a lly  adaquata  not adaquata

What communication prob lams o r issuas do you th in k  tha School should ba awara of?

Plaasa e x p la in :

25. Arc thara communication machanisms th a t you found p a r t ic u la r ly  usafu l th a t tha School 
should know about, and expand o r contlnua? yas no

25.1 I f  yas, plaasa e xp la in

26 To what ax ta n t do you faa l p o s it lv a ly  Id e n t if ie d  w ith  tha Hunter School o f  Social 
Work?  Not a t a l l   Somewhat  Vary much

26.1 To what do you a t t r ib u te  your faa lInqs?

27 To what ex ta n t do you faa l p o s it lv a ly  Id e n t lf la d  w ith  your cu rra n t agency? 
 Not a t a 11 Somewhat  very much

23.

2k.

OYR Handbook 

School Handbook 

_Bul1etln Boards

Hal lin g s  from School o r OYR Program 

O thar: Plaasa s p e d fv :

27-1 Plaasa e x p la in :
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28. To what ax ta n t do you fa a l p o s it lv a ly  Id a n t lf ia d  w ith  tha s o c ia l work p ro fasslon? 
 Not a t a l l   Somawhat  Vary much

28.1 Plaasa e x p la in :

29. In your o p in io n , how awara o f and rasponslva to  OYR s tud en ts ' naads is  tha School? 
(Plaasa chack ap p ro p ria te  ra t in g . )

Vary much M oderately M in im a lly  Not a t a 11

29-1 School's awareness o f  OYR needs 29-1 _________  __________  _________  _________

29-2 School's responsiveness to  OYR
needs 29-2 _________  __________ ______________________

30. M ia t, I f  an y th in g , do you th in k  the School should be more aware o f ,  o r  responsive to ,  
In re la t io n  to OYR s tud en ts ' needs, than I t  Is now? (Please describe)
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31 Spaca is now provided fo r  any conraants o r raa c tion s  you may hava to  Issuas sparkad 
by tha q u a s tio n n a ira , th a t focus on fa c u lty  a d v is in g  and your axpariancas as a 
Ona-Yaar Rasidenca studant la s t tarm. Your rasponsas to  th is  q u as tio nn a ira  w i l l  
ha Ip tha School assass and improva fa c u lty  a d v is in g  to  Ona-Yaar Ratidanca Program 
studan ts , and anhanca tha Program as a whola.

KINDLY COMPLETE THE GENERAL DATA SHEET FOR ALL STUDENTS, THE SPECIAL ADDENDUM 
FOR YOUR TIM E FRAME. AND RETURN QUESTIONNAIRE IN ENVELOPE PROVIDED.

THANK YOU FOR TAKING YOUR TIME TO ANSWER THESE QUESTIONS. YOUR EFFORT IS
greatly appreciated .
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ADDENDUM FOR TIHE FRAME I STUDENTS ONLY

32. How do you perce ive your agency's support o f your educa tiona l g o a ls , as demonstrated
in  th e ir  w ilt in g n a s s  to naat school requlranents fo r  f ia ld  work in Tima Frame I I ,  
your rasidanca yaar?

Vary Cooparativa Modarat ly Cooparativa Min Imal ly Coopa rat i va

 Uncooparativa

33- Plaasa nota tha ax ta n t to  nrfilch you hava o r a n t lc ip a ta  p rob lams in davaloplng Tima 
Frama II f ia ld  work plans In tha fo llo w in g  araas. I f  p ro b lam atlc , plaasa in d ica ta  
whatbar tha problam has baan o r Is batng raso lvad.

PROBLEM RES0LVED7 
NO SOMEWHAT VERY YES. NO
PKBBLEM PROBLEMATIC EMBLEMATIC T B u TTl LY

33.1 Assigning an MSW Suparvlsor. _ _ _ _ _ _

33-2 Assigning an MSW Suparvlsor
Haw to  you. _ _ _ _ _ _ _ ___ ________________________

33■ 3 Changing my work assignments. _ _ _ _ _  _ _ _ _ _ _ _ _ _  _ _ _ _ _ _ _

33-** Davaloplng m eaningful le a rn ing
assignments _ _ _ _ _

33-5 Reducing my o v e ra ll workload. _ _ _ _ _  _ ^ _ _ _ _ _ _  _____

33-6 M a in ta in ing  cu rre n t sa la ry  le v e l.  _ _ _ _ _

33-7 M a in ta in ing  cu rre n t p o s it io n  In
agency. _ _ _ _ _  _ _ _ _ _ _ _  _ _ _ _ _

33*8 G ranting a f u l l  day a week to
come to  school _______  _____________ _____________ __________

33*9 O thar: Please s p e c ify :

(Continued on next page)
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31). What kind of supervision arc you racaiving in your agency7 Plaasa chack tha 
appropriate phrases on the following:

31) -1 frequency of supervision:

34-2 focus of supervision:

34.3 Nature of supervision:

34.4 Background of supervisor:

_once a week for at least an hour 
_once a week, less than an hour 
_1ess than once a week 
other: please indicate_________

_case management
_edmlnlstratlve approval, c iarIfteat Ion, etc. 
_skl11 development, professional growth 
other: please indicate_______

_groop
_indlvidual
_other: please Indicate

_HSV
psychologist, psychiatrist 
other: please Indicate___

35. As Time frame I students whose faculty advising was provided In large group 
meetings from 5:00 to 6:00 p.m. (before your 6:00 class) three times this past 
semester, please answer the following:

35.1 To what extent did ft inconvenience you to attend group advisement at 5:00 p.m., 
three times during the semester?

very much moderately minimally not at a 11

35-2 How satisfied were you wish this form of faculty advising (content, frequency, 
timing, etc.)7
 very much  moderately  minima) ly  not at a ll

35-3 flease comment on the advantage of this form of advising:

35-4 Please consent on the disadvantages:

35-5 Any suggestions for improving the form or substance of faculty advising to Tima frame I 
students?

3/8/82
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ADDENDUM FOR TIME FRAME I I  STUDENTS ONLY

36.1 At what point in tha Fall 198) Sana*tar did you and your faculty advisor maat 
for tha firs t tlma? (plaasa axcluda "chanca" contacts)

bafora fiald  work o ffic ia lly  bagan (bafora Saptambar 28)

shortly aftar fia ld  work bagan (batwaan Saptambar 28 and Octobar 30)

bafora Thanksgiving (Novambar 1 - Novambar 26)

bafora Christmas (Novambar 27 ~ Oacambar 26)

aftar Christmas (Dacambar 26 - January 29) Othar:

36.2 Who initiatad tha firs t contact?

^__studant faculty advisor othar: Spaclfy:

36.3 What was tha major purposa of tha firs t contact?

Or la n ta t lo n  to  Facu lty  Advising

GanaraI information on coursas, fiald work

Acadamlc advising, coursa planning

Fiald work asslgnmant planning, clarification

Problam in tha fiald

Problam In coursa work

Othar problam: plaasa spaclfy:

 Othar: plaasa spacify:

36.6 Would it  hava baan usaful to you to maat with your faculty advisor aarl'ar In tha 
samastar than you did?

 yas  no Plaasa axplaln:

36.5 How usaful to you was Tlma Frama I advising in halplng to orlant you to tha 
axpactations, damands of your f irs t samastar as a Tlma Frama II full-tlma 
studant?

vary usaful modarataly usaful minlmally usaful not at a ll usaful
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36.6 To what axtant do you faal It  would hava baan halpful to you to hava continued
on with your Tima Frama I faculty advisor in Tlma Frama 117

vary usaful modarataly usaful minimally usaful not at a ll usaful

Plaasa explain:

36.7 How satisfied ware you with tha faculty advising you received in tha Fall 1981
semester as a Time Frame 11 student?

vary moderately minimally not at a ll

Plaasa explain:

36.8 What suggestions do you have for the School to Improve faculty advising for Time 
Frame II students?_________________________________________________________

RS/ea
3/8/82
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GENERAL INFORMATION 

Plaasa Chack Currant Tima Frama: T .F . I T .F . I I

1. Ago: 2. Sax: Ma la  Fama la

3. R a c e /e th n lc lty:

k. M a r ita l S ta tu s :____ M arrlad  Navar M arrlad

Saparatad Widowed

 11 vorcad

5. C h lld ran: Nianbar: _ _ _  Ages:_____

6. Major mathod: ______Casework Group Work CommunI tv  O rgan iza tion

Administration

7. Hunter Concentration: Health Famlly/Yout/Adult World of Work

_^_Education and Comaunlty Oave 1 opman t Protect Ion and Social Justice

8. Ntanber of years of paid work experience In social agencies prior to entering 
tha One*Year Residence Program:_____

9■ Nunder of years employed at currant agency: _ _ _

10. Agency auspice:_____ public  private/voluntary

11. Currant title/position:

12. Field of Practice: (check one)

Health School Social Work

Mental Health Services to Aged

Chi id Welfare CoaaaunI ty Planning

Famlly Services Courts and Corrections

Manta I Retardation PublIc Assistance

A1cohoI/druo/substance abuse Employee social services

Conmunlty Centers/Settlements Manpower/training

Rehab111tatlon

13- Have you changed your position within the agency while In the 0ne~Year Residence Program? 
yes no

Ik. Have you/are you chang(lng) Jobs, i .e . ,  place of employment, while In the One-Year
Residence Program? yes no

15* Old you complete a ll Fall 1981 academic courses and/or field  work with credit
(Cr., Honors, or a grade of "B" or better}?  yes  no
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In te r v ie w  Guide f o r  M e t r o p o l i ta n  Schools o f  
Socia l  Work on F acu lty  Advising f o r  Par t -T im e Students

What kinds o f  p a r t - t i m e  M.S.W. degree programs does your  

school o f f e r ?

What are t h e i r  major c h a r a c t e r i s t i c s ?

How many students are en r o l le d ?  ( i n  the p a r t - t i m e  phase? 

f u l l - t i m e  phase?)

What are the p a t te r n s  o f  f a c u l t y  ad v is in g  provided to p a r t -  

time students?

What f a c u l t y  are assigned? How many?

Do ad v is in g  p a t te rn s  d i f f e r  f o r  p a r t - t i m e  and f u l l - t i m e  

students? f o r  work-study students? I f  so,  how?

What are  the p a r t i c u l a r  problems o f  p a r t - t i m e  students th a t  

you have observed? How has the ad v is in g  process addressed  

these problems?
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